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The two 2019 issues of Waikato Journal of Education contain an eclectic and international mix of
articles. In the November issue, articles include augmented reality in a secondary school music class;
Fijian and Nepalese explorations of teacher practices, de-privatising teacher practices, ideas about
professional development, and impediments to teacher change; academics wondering about the nature
of research collaborations in tension with professional responsibilities; and two articles examining
aspects of early childhood.
The two childhood articles look at young children in primary schools, firstly in terms of
Woodhouse’s exploration of the transition from early childhood to new entrant classes in primary
schools. Woodhouse concluded that when New Entrant teachers paid attention to the nature of childrens’
play, they were likely to learn about these children’s developing understanding about what it meant to
go to school. Cheeseman, on the other hand, in an Australian study, examined six-year-olds’ problemsolving when immersed in a mathematics-rich environment. She concluded that a particular prior
condition was important for such immersion. When a thought-provoking context existed that sparked
their curiosity, these children could both problem-pose and problem-solve mathematical puzzles.
Cook’s investigation into the value of an augmented reality (AR) resource in a specific senior
secondary school music class showed that students were able to assemble a sound system that connected
speakers, amplifiers and the like for a performance after viewing the AR version of this assembly
process. The AR offered students a bird’s-eye view of the componentry and their connections. Students’
responses indicate this kind of resource might be worth using more often.
In a different Aotearoa New Zealand context, three academics reviewed the challenges, benefits
and enablers of collaborative research. Amundsen, Ballam and Cosgriff’s think piece questioned the
viability of academics being able to collaborate when their individual work commitments and
responsibilities took precedence. They also reflected on questions of process: even though they worked
together before as colleagues, this research collaboration was distinct from prior work. They therefore
needed to build their relationships inside this common endeavour, and not rely on past collective
histories.
Efforts undertaken in developing countries’ educational sphere highlight differences between New
Zealand (Cook’s and Woodhouse’s articles as well as Amundsen’s et al.) and Australia (Cheeseman) in
terms of the direction of the research gaze evident in this issue. In Nepal, Gurung, Molton and Brett
wondered about the differences between the educational goals of the Nepalese government, and the
resourcing needed to alter teachers’ behaviours, especially in regions further from the political centre of
the country. A centralised method of curriculum control, broadly seen as an impediment to development,
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is exacerbated by the levels of poverty in more remote areas of the country. Together, these obstacles
appear to entrench teaching and learning behaviours and outcomes.
School locality is also an issue for Chand in Fiji. Chand argued that the triad of geography, poverty
and insufficient funding have a negative influence on the ability of teachers to provide a high quality of
education in rural and deprived areas, far from the gaze of the central government. Teachers in remote
and poorly serviced areas long for the kinds of professional learning available to teachers in more urban
areas, where teachers can more easily talk and share.
Mohan and Chand sought to learn more about Fijian mathematics teachers’ reflective practices.
They wanted to learn more about the value of these teachers’ shared stories of teaching mathematics.
They discovered that for this group of teachers, a professional learning community enhanced their
professional practices in the classroom, for they valued their colleagues’ pedagogical experiences. The
shared stories created spaces for learning about teaching mathematics.
Lastly, in seeking teachers’ perspectives about de-privatising practices, Mohan, Swabey and
Kertesz compared views from teachers in both rural and urban schools in Fiji. The international literature
suggests that deprivatised practices encourage collaboration and professional growth, especially when
teachers observe each other and discuss ideas together. They wished to test this assertion in Fijian
contexts. While their findings were equivocal about the impact of geographical location on views about
deprivatisation, they learned that teachers changed their views when they could see positive changes in
learners. However, to create conditions for this to flourish, school leaders need deliberate strategies that
will lead to a climate of trust, openness and shared practices.
We hope you enjoy this eclectic compilation of articles from diverse contexts and researching
diverse puzzles of educational practice.

