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ABSTRACT

Spirituality in educational leadership has receivedewed interest in the past
decade. A growing body of literature claims thafrigmlity can make a

difference in leadership practice. Spiritualityascomplex and controversial
human phenomenon, the meaning of which may be ghapé re-shaped by
diverse perspectives and experiences. It incluéesopal, social-cultural and
transcendent connectedness, meaning making ab®anii living, and a desire
to move towards greater authenticity between Ilieforal-values, attitudes

and actions.

My interest in spirituality in educational leadegshelates to my professional
background as a primary school teacher, lectureteather education, and
because of who | am as a Christian. The focus ofresgarch inquiry was,
‘What might the phenomenon of spirituality principal leadership and its
influence on teachers and teaching be perceivedthaan, in three public

primary school contexts?

Based on my literature review | decided to take ogen position on the
definition of spirituality. | chose an interpretiw®nstructivist paradigm and a
singular case study to explore my research queshiiynfield work involved

twelve participants, comprising three principalgl anine teachers from three
public primary schools in the North Island of Newaland. This qualitative
and triangulated research design enabled me t@mxppirituality in principal

leadership from the lived experiences of the piiats. Data was gathered
through three procedures across a one year pemamgely semi-structured
interviews, supported by overt non-participant obsgons, and principal

reflective journals. A cyclical, inductive and efive method of analysis was

applied to the data resulting in four key themaadpaentified.

The findings showed that the principals believedirtipersonal meanings of
spirituality were integrated, filtered and fittedo a range of professional tasks,
the modelling of leadership styles and contributetheir resilience. They also
believed their spirituality was reciprocally influeed by their school contexts.
Teacher participants affirmed that spiritualityprincipal leadership could be

positively influential when expressed appropriatelgd accompanied with



integrity, quality care for others and professior@mpetence. Teacher
participants attributed predominantly positive eioml and practical effects to
spirituality in their principal’'s leadership withose teachers expressing
ambivalence and a few describing incidences wheslilted in some negative

feelings.

These findings affirm claims in the literature rediag the integrated nature of
spirituality and its positive contribution to leadesilience. The findings also
reveal nuanced insights into the effects of sclumoltexts and the ways that
spirituality in principal leadership was perceiveyl teachers to be influential.
Identified through the research process was thecudlify teacher participants
had in apportioning influence tepirituality in principal leadership as an
integrated dimension of the person who leads. Onplication from the

findings is that educational leaders might findrispality useful as another lens
or learning tool through which they can criticabxamine their professional
practice. The thesis concludes with a recommeonldtiat further research be
conducted into exploring the meaning of teacheapsitsality and the influence

this might have on their teaching.
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GLOSSARY OF TERMS

Decile rating of schools

A statistical rating dfiet socio-economic
status of the school community. Used for
Government funding. 1-10 scale, ten being
the highest socio-economic rating.

Influence of the principal

Ability of the principab cause or contribute
towards effecting change in thinking,
attitudes, emotions, beliefs, and actions of
teachers, directly, indirecty and or
reciprocally.

Ministry of Education (MoE)

The Ministry of Edudan is the New
Zealand Government’s lead advisor on the
education system, shaping direction for
education agencies and providers.

New Zealand Teachers Council The New Zealand TeracRouncil is the

professional and regulatory body for teachers
in New Zealand.

Principal leadership

Understood as a complex peatscend
distributed professional process of influence
in school based education. Principal
leadership includes both educational and
administrative leadership.

Public primary school

State funded, locally govekne co-
educational community based institutions
catering for children from Years 1- 8 of the
national compulsory school system. Usually
this means children aged 5-12 years.

Spirituality

A complex and controversial human
phenomenon, the meaning of which may be
shaped and re-shaped by diverse perspectives
and experiences. It includes personal, social-
cultural and transcendent connectedness,
meaning making about life and living, and a
desire for greater authenticity, resulting in
consistency between people’s beliefs, moral-
values, attitudes and their actions.

Teacher

School based professional educators.isn th
study eight teachers were fully qualified,
registered and experienced. 1 was an
experienced  special education needs
coordinator with a limited authority to teach
children with behavioural needs.
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CHAPTER ONE: INTRODUCTION

‘Little or no research has been conducted aboutsghigtual or religious beliefs leaders
may hold and how those beliefs may impact leadiborzs:’
(Dent, Higgins & Wharff, 2005, p. 642).

Rationale for the thesis

Spirituality in principal leadership is not one form of leaderdhip recognizes
principals who integrate personal meanings of syality into their preferred
leadership practice in appropriate ways for th@mnavell-being and the well-
being of their school communities. Several factmstributed to my interest in
this topic. Firstly, during my career as a primdeacher, school middle
manager, and currently as a lecturer in pre-serieeeher education, | have
become increasingly aware of the influence prinsigan have on teachers.
Secondly, my Masters Degree research project focosehe role of a principal
in leadership in teaching and learning. This sthdiped me understand the
complexity of school leadership influence and matidd me to explore the
subject further. Thirdly, | am interested in sgiality because of who | am as a

Christian. 1 value spirituality personally and fassionally.

Another contributing factor to my choice of studyasvthat spirituality in

educational leadership is relatively under-resesdcheceiving renewed interest
in New Zealand and internationally mainly in thesppdecade. The quote cited
above by Dent, Higgins and Wharff (2005), highlgkhe situation at it was at

the commencement of my doctoral work in 2005.

Educational leadership studies have traditionathgused on leader traits,
intelligence, behaviours, beliefs, task functiomsl astyles (e.g. Bush, 1995;
Leithwood, Jantzi & Steinbach, 1999; Razik & Swansb995; Schein, 1992;
Southworth, 2002; Stewart & Prebble, 1993; Wyli®97). These studies
explored the influential role principals provide i®rms of instructional
leadership, transforming school cultures, and srgatonditions for building
and sustaining teacher effectiveness (Day, 200%s&w & Warner, 2000;
Sergiovanni, 2000; Smith & Andrew, 1989; Weber, 199 Many of these



studies recognise the importance of principals dpeimle models, promoting
values of care and social justice, and being cotiaiive. However most of these

studies do not include the term spirituality initheork.

In the past decade increasing numbers of researdieere begun to focus
explicitly on spirituality and its application tovede range of educational areas
including educational leadership practice and teaclie.qg. de Souza, 2004;
Dixon, 2002; Flintham, 2003; Fraser, 2007; Fry, 20Gibbs, 2006; Palmer,

1998; Ramirez, 2009; Woods, 2007). This growinglbof literature also

suggests spirituality may contribute positively ameganingfully to people’s

lives, both individually and organisationally (Dbayt, 2005; Glazer, 1999;

Starratt, 2003; West, 1982).

| believe this renewed interest in spiritualitylirked to several factors. Firstly,
writers are adopting a broader, humanistic con@gation of spirituality that
focuses on institutional and interpersonal valued behaviours. Secondly,
spirituality may have been overlooked in the past tb what some academic
researchers refer to as the prevalence of acadeg@&mony operating in higher
educational institutions (Denton, 1996; Dillard, ddi-Rashid & Tyson, 2000;
Meyes, 2004). That is, the dominant ideology drebty of naturalism, which is
atheistic, may have contributed to the exclusionregearch in spirituality
(Coleson & Pearcey, 1999; Noebel, 2001). Thirdpiriiality might have lain
somewhat dormant as a topic of interest in academsearch due to its
traditional association with religious perspectiaesl the challenge this posed

for national, non-sectarian, public education insé&en democratic countries.

Another influence in my choice of study was that tew Zealand Ministry of
Education (MoE, 1996; 1999, 2000) and various e@@&sgovernment education
agencies include spirituality in some of their aulum documents. | also
found that the New Zealand Teachers Council (20@dge of ethics for
registered teachers, identifies the promotion c #piritual well-being of
students as part of its first criteria called, ‘Guoitment to learners.” Even the
United Nations Convention on the Rights of the @I{l989) acknowledges the
importance of children’s spiritual development aheir spiritual and moral
well-being. These documents affirmed to me thaitsaility could be relevant to

school based educational leadership.



Therefore, the rationale behind my choice of stisdyased on a combination of
personal and professional experience, the renemtecest in spirituality within
educational leadership literature, and the presaicspirituality or spiritual
well-being in key educational documents. Thesdofacencouraged me to
pursue the topic of spirituality in principal leadleip and to investigate its
potential for making a significant contribution teducational leadership

research.

Focus of the research

My forays into the sea of literature began to réxeaumber of theorists and
researchers with diverse philosophical perspectidesnitions, and approaches
to spirituality. Most of this literature affirmeadrange of positive organisational
outcomes associated with spirituality in the wodgael and in educational
leadership. These outcomes related to issues aacpersonal resilience,

interpersonal relationships, job satisfaction arghnisational performance.

My examination of the literature revealed that diefly and quantifying
spirituality was a challenge (Benfiel, 2005; Giaca & Jurkiewicz, 2003). The
literature also showed an overlap between whatattaibuted to spirituality and
what had been previously researched or implied unkdféerent terms. For
example, values and character education, relati@ral transformational
leadership, were some of the topics that sharedrammality with this renewed
discourse into spirituality (Cooper, 2005; Komivésicas & McMahon, 1998;
Robb, 2008). | also critically examined authors’eqsuppositions which
underpinned their research in order to better wgtded their arguments and
findings. Sometimes their pre-suppositions werelieXly revealed in the text
and sometimes they were more subtle, being appargynthrough the sub-text

of what they did not say.

Through the literature review process | found salvender-explored areas of
research in the field of spirituality in educatibheadership. In particular, |
noticed that qualitative case studies exploring itifeience of spirituality in

principal leadership that included teacher paréiotg in public primary school

contexts did not appear to have been conductecwm Realand, or in countries

3



overseas. | realised therefore that this focustlmm lived experience of
spirituality could make a worthwhile contributiom tducational leadership
research.

| found in the literature a range of qualitativedan a lesser extent quantitative
studies on spirituality in organisations and in etional leadership. | found
that most of this research took a defined positionregard to the term

spirituality. Defining spirituality helped reseamss standardise their use of
language but it also assumed that their definitiohsspirituality would be

sufficiently inclusive of participants’ meanings darexperiences.  Upon
reflection | decided to explore spirituality in pcipal leadership from an open

or undefined position in which | could focus ontapants’ meanings.

| also refined my research questions during théeve\of the literature. The
over-arching research problem became, ‘What midig phenomenon of
spirituality in principal leadership and its influee on teachers and teaching be
perceived to mean, in three public primary schawitexts?’ The focus of this

inquiry was further clarified into four subsidiagyestions. These being,

* What does the phenomenon of spirituality mean togyants?

» What might spirituality in principal leadership nmei@ participants?

* By what means might spirituality in principal leasleip be perceived to
be influential?

* What influence might spirituality in principal leahip have on teachers

and their teaching?

The structure of the thesis

The structure of my thesis comprises seven chaptefSollowing this
introductory chapter is a comprehensive literatoegiew which critically
examines the field of spirituality in education batithin in New Zealand and
internationally. The review identifies the main lpkbphical positions, key
theorists and research in the field. The reviewnligts the major debates and
critical issues relating to the subject, includithg difficulty of defining and

quantifying spirituality and ascribing causality ito The review also opens up



some limitations or gaps in the literature providwpportunity for my research

to make a contribution to this emerging field iruedtional leadership. *

In the third chapter | focus on the research procasd why | selected a
gualitative interpretive methodology and descriptoase study strategy as the
most appropriate way for me to explore my reseaygéstions. This chapter
explains how | enhanced the trustworthiness ofdata by triangulating the
research design. This involved recruiting one ppalcand three teachers from
three primary schools and incorporating three dgtdnering procedures, the

main one being semi-structured interviews.

In chapters four and five | tell the story of thadings from my case study
fieldwork. Chapter four focuses on describing themdgraphics of my
participants and their schools, the participane’spectives and understandings
of spirituality, and their perceptions of the pmwaf spirituality in principal
leadership. Chapter five presents the finding® itie means by which
spirituality was perceived to be influential and é@ffects on teachers and their

teaching.

In chapter six | discuss the significance of thediings, the critical factors
involved, how they address the underlying reseayabstions, and how they
relate to the literature reviewed. The seventh faral chapter summarizes the
key findings. It also explains several implicasoand limitations of the
findings, as well as providing a recommendation foture research into
teachers’ spirituality. A brief conclusion completie final chapter by drawing
together the heart of the thesis and inviting thader to draw his or her own

evaluation of the work.



CHAPTER TWO: LITERATURE REVIEW

If we ignore the issues of spirituality, we are @dpting our responsibilities as
educational leaders to provide the spiritual canattconstitutes one of the essential
moral rights of an individual who comes to our paldducation system
(Shields, 2005, p. 15).

Introduction to the literature review

The quotation cited above provides a perspectivesmirituality by Carolyn
Shields, professor of educational organisation leadership from the College
of Education, University of lllinois, in which shdraws attention to the
importance of spirituality within public educatidri@adership debate. But what
is meant by spirituality and what are the issues thlate to it? In the following
literature review | examine these questions andymathers. | provide an
overview of the nature of the field of spirituality meaning generally and its
application in education and leadership, includihggtorical and current
developments. The review concludes by identifyiagesal limitations or gaps

in the literature and how they have informed thaufoof this study.

This literature review represents an important amegral contribution to the
research as a whole. The review has been a nearlimteractive and cyclical
process in which multiple conceptual understandingsspirituality and the
scope of the inquiry have become clearer. The quapof the review is to
inform my research, the focus of which is spirittyaih principal leadership. Of
particular interest is the influence spirituality principal leadership may have
on teachers and their teaching practice. Thiserevis not intended to
summarise all the literature pertaining to theseies. Rather it provides some
contextualisation of spiritualitin principal leadership both internationally and

within New Zealand.

Due to the vast field of literature that could Henterest to my research topic,
my approach to the review necessitated severatiatgsts on the material
accessed. Firstly, | restricted the socio-politevad historical overview to the
public education system within New Zealand fromuae the time the national

public education system was legislated for in 1&7until the latest curriculum
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document of 2007. Secondly, | have limited thewuksion of the sub-fields of
indigenous cultural spiritualities, religious spidlities, feminist and
philosophical perspectives on spirituality to gexharitical comments. | have
not reviewed the sub-field of literature pertainitg children’s spirituality
because it is outside the scope of my researchhwhifocused on principals and
teachers.

| searched the field of literature by accessingadety of library data-bases
available through the University of Waikato and lBethem Tertiary Institute. |
used key words and phrases such as, spiritualigaidership, spirituality in the
workplace, spirituality in education, spiritualitin educational leadership,
spirituality in principal leadership, and the irdhce of spirituality. In addition
to searching the EBSCO suite of data bases, (Aced&uasearch Library,
CBCA Education, ERIC, and GALE) for scholarly akti€ and essays, | also
searched the Australasian Digital Theses Prograniibrary book catalogues,
and several online educational conference sitedew Zealand, Australia,
Canada, England and the U.S.A for paper presengtioGoogle was also
helpful for online books, author profiles and autbontact details.

My literature review was developed over two phaBémse one was spread over
a twelve month period during the development of tksearch proposal,
methodology and design in order to better undedstae field and clarify the
focus and scope of the inquiry. Phase two exteratgdss another twelve
month period involving the writing of the discussiof the findings in which the
findings were critically examined against the ktieire previously cited and new
material published since the initial review begaifhe organisation of the

literature has been arranged into seven sections.

» The phenomenon of spirituality- what does this n?ean

» Socio-political history of spirituality in publicdeication in New Zealand.
» Spirituality within the workplace generally.

» Spirituality within leadership theory.

* Research into spirituality within educational |eesthep.

* The defining question.

« Limitations in the research.



My first section presents an overview of the megrohthe term ‘phenomenon
of spirituality’ in which | discuss the complex adiverse perspectives on the
topic and provide a foundation for the subsequemtenin-depth sections of the
literature review. The second section providescali insight into some of the
historical debate in New Zealand pertaining toigmtity in public education in
order to understand the present day context in lwhg research is situated.
The third section focuses on spirituality in therkgmace generally and its
relevance to educational settings. The fourth sedliscusses a range of issues

where spirituality links with leadership theory.

In the fifth section I critically examine a variet§ quantitative and qualitative
research into spirituality within educational leegkep. This is followed by the
sixth section which discusses the main challengdsdefining spirituality. The
final section of the review identifies several undgplored areas within the
existing research into spirituality in principahtiership and the contribution my

research hopes to make in addressing those areas.

This chapter therefore, provides an overview efditure relevant to my topic of
spirituality in principal leadership and its influge on teachers and teaching. It
highlights a number of challenges especially witlultiple-perspectives of
spirituality and its similarity with other leadeighstyles. It also identifies an
emerging and diverse range of research that suggesituality is be able to

contribute to workplaces generally and schoolsifipatty.

The phenomenon of spirituality - What does this mea?

Introduction

This section of the literature review provides ati@l discussion and
clarification of the meaning of the term ‘the pharemon of spirituality’. In
discussing the literature an ontological framewisrdeveloped around which to
make sense of what is a controversial and contgdtedomenon. The emphasis

of this section is to explore meaning rather thaefnition.



Phenomenon

The word phenomenon according to McWilliams (2084, is derived from the
Greek word ‘phainomenonwhich in its verb form means ‘to appear.
Phenomenon has different meanings within varioustects. In common
parlance the word refers to anything that is careid extra-ordinary or even
paranormal. Scientifically, phenomenon refersrp state or event that may be
observed such as germination, energy, or the moantvs which can then be
subject to experimentation to determine the catysalf that phenomenon.
Within philosophy, phenomenon refers to ampgrceived event that we
experience and become consciously aware of througlsenses and our minds.
Phenomena from this perspective are understood totbrpreted subjectively in
that our perception of events is influenced by vidlial, social/cultural and
contextual factors. In social science, phenomemnag refer to individual and
social behaviour. In my thesis the word phenomesamsed in the context of
constructivist, phenomenological social sciencédfresearch and refers to the
lived experienceof spirituality in principal leadership as percalveby
participants. Burch (1990, p. 1) in discussing divexperience within
phenomenology draws on the work of Schutz (196yinga

Meaning does not lie in the experience. Ratherserexperiences
are meaningful which are grasped reflectively.t.id then,

incorrect to say that my lived experiences are rimegal merely

in virtue of their being experienced or lived thgbu... The

reflective glance singles out an elapsed lived a&pee and

constitutes it as meaningful.

In discussing the work of the phenomenologist Hgige (1962), Large (n.d., p.

1) says,
Phenomenology grasps the phenomena in that mannehich
they directly show themselves, rather than impgréome theory
from the outside that claims to grasp the phenomientheir
essence rather than their appearance.

Spirituality

But what is meant by the phenomenorspirituality? Etymologically the noun
spirituality is derived from the word ‘spirit’ whitcomes from the Latin spiritus,

meaning breath (Torrell, 1996). This suggests shimgtelusive and yet vital
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(Burkhardt & Nagai-Jacobson, 2002; English & GilleR000). Literally

spirituality refers to a person’s spiritual life ¢ne lived reality of what is
perceived to be spiritual. However spirituality dsefurther clarification in
terms of understanding the fundamental charadtsisif what a person’s
spiritual life might consist of. Who determines i fundamental
characteristics do or don't pertain to spirituéditfHow can we make visible or

perceive something that is by nature elusive?

Generally speaking, most of the literature reviewaknowledged that the
phenomenon of spirituality relates to people’s dfgli moral-values, attitudes
and actions. Understanding these characteristare specifically is where the
academic study of spirituality becomes complex.is T because underpinning
people’s beliefs, moral-values, attitudes and astiare diverse epistemological,
ontological, psychological, social, cultural, sd¢iia and theological pre-
suppositional lenses. Shields (2005, p. 8), arthesspirituality,

functions as an epistemology. That is, spirituaditare systems of
explanation providing the framework for peoplerterpret their
own I_ife-world and formulate knowledge and trutheni their
experiences.
For example, a considerable amount of literatufienaéd that the phenomenon
of spirituality is commonly understood as a uniatrsnate human dimension
(Brown & Furlong, 1996; Fraser & Grootenboer, 200atson, 2000) but not
all people recognise it as such. Spirituality atimension of humanness may
undergo development and transformation (Gibbs, 28@&hlkerpartain, 2007).
Waaijman (2002) discusses claims that spirituaditigoth a socially diverse and
highly personalized anteriorizedphenomenon (Waaijman, 2002). This notion
of intrapersonal and interpersonal connectedneshighklighted by Starratt
(2004, p. 67) who explains spirituality as ‘a wdybeing present to the deepest
realities of one’s world.” Palmer (1998, p. 5) sayshe context of teaching that
spirituality refers to, ‘the diverse ways we answviee heart’s longing to be
connected with the largeness of life.” Dent, Higgand Wharff (2005, p. 640),

support these views by saying,

With respect to whether the concefoff spirituality] is an
individual or collective phenomenon (or both), thest majority
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of the literature suggests that there is no reasdrthis point, to
assume that it might not be both.

People’s meaning making of spirituality will reftebeir unique and eclectic life
experiences (positive, indifferent and negative)iciwhin turn reflect the

influences of dominant political, educational, gedus and economic ideologies
and institutional practices (Shields, Edwards & &ay2005). Spirituality is

complex because it can be perceived and experiemcedrange of ways -

cognitively, intuitively, emotionally, behaviourg]l culturally and socially

(Groen, 2001; Sergiovanni, 2000). At a more loealel the influence of

workplace contexts and personal agency will alsmtrdmute to people’s

meaning making of spirituality (Barnett, Krell & Sdry, 2000; Cacioppe, 2000;
Frick, 2009).

To illustrate these points further, many peopleearsthnd spirituality through
indigenous cultural traditionsomprising animistic or pantheistic tribal customs
beliefs and practices which contribute to theirigal identity and view of life
(de Souza & Rymarz, 2007; Smith, 2000; Tse, Lidydtchkovsky & Manaia,
2005). In many cases these indigenous culturanmegs of spirituality have
been overlaid and re-shaped by Western colonizatiseke-Barnes, 2003;
Olomo, 2007) and oppression in various forms- eogopas well as gendered
and racist power relationships (Castle, 2001; D&®88; Dollahite, 1998;
Harris, 1997; Halford, 1999; Iseke-Barnes, 2003;PRitips, 1999; Perez,
2004).

Within New Zealand, Maori iwi and hapu (tribes asub-tribes) have various
traditional understandings of spirituality thategtate their cosmological beliefs
with everyday life. The Federation of Maori Authi@s (2004, p. 1) defines the
Maori spiritual world view as,' a world governed BRanginui the Sky Father,
and Papatuanuku the Earth Mother - the primal psarénom whom Maori

descend - and their pantheon of children.” A corhpnsive explanation of the
terms mana atua (sacred spiritual power from the asbmetimes translated
gods, spirits or guardians), mana whenua (tribatarnary authority over the
land), mana tangata (power or status residing ople¢ and tikanga (culture,
custom, ethic, etiquette, fashion, formality, Ifkéaori Dictionary — online]) is

outside the scope of this literature review. Howelie document Human Rights
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in New Zealand Today, Nga Tika Tangata o te Mof0& p. 1), explains how

spirituality is inseparably and closely interwoveto these Maori concepts;

Maori spirituality is an inherent part of tikanga adri linking
mana Atua, mana whenua, and mana tangata. The nimy
and protection of tikanga Maori... cannot be sepatafeom
Maori spiritual beliefs.

Some writers on spirituality express concerns sjiritual disconnection and
integration within society. Interwoven into womenspirituality are the
ideologies of feminism, egalitarianism and socgmanstructionism (Blackmore,
1999; Martin, 1998). Women'’s perspectives of spality discuss the important
ways women construct knowledge through relatiorainectedness (Tisdell,
2003). Feminist spirituality perspectives challeggadered power relationships
and the use of androcentric language associated @atd within traditional
religious institutions. Feminist spirituality alsengages with deconstructing
women’s perception of inferiority and may incorperaeo-pagan, matriarchal
discourse or goddess talk. According to MantirD@®. 157)

The work of feminist theo/alogians has generatew raand
transformative expressions of spirituality. Theywéd challenged
the dualistic and androcentric assumptions undagytraditional
spiritualities.

Philosophically spirituality may be understood invariety of ways, both
rationally and empirically (Hunnex, 1986; Lincoln &uba, 2000). The
meaning of spirituality varies among philosophittedories such as humanism,
naturalism, agnosticism, atheism, theism, panthesmd scepticism. In

describing humanism Kurtz (1973, p.16) says,

We find insufficient evidence for belief in theseemce of the
supernatural... we can discover no divine purposeroridence
for the human species... as non-theists, we beigfinhumans not
God, nature not deity

In contrast to Kurtz’' perspective above, the litera reviewed recognised that
many people may understand spirituality throughaadcendent lens, including
belief in absolute truth or grand narrative based sopernatural revelation
(Batten, 2003; Van Reken, 1996). The meaning witgality therefore may be
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connected to philosophical arguments regardingal reality and the origin of
life (Hunnex, 1986). Some of the literature acktemged both materiahnd
non-material ontological frameworks for explainirgpirituality (Anderson,
1995; Carreira, 2009; Geisler and Feinberg, 198€llay 2000). Some writers
perceived spirituality and its relation to life grih terms of matter and energy
(materialist theory), whereas others made sengarofvays that were inclusive
of supernatural meanings, in terms of God (Geislad Feinberg, 1980;
Pazmino, 2001), gods or other spirit entities. &mmple Woods’ (2007, p.65)
theoretical basis for her empirical research irgiitsial experiences was built
on the zoologist Sir Alister Hardy’s arguments thpirituality ought not to be

limited to, ‘purely materialistic interpretation§ Darwinian natural selection.’

The literature reviewed avoided conflating religiaiith spirituality (Kumar,
2005). However most of the literature acknowleddkdt for many people
spirituality is juxtaposed with religious ontologic and epistemological
meanings and in part defined by their socializatighin religious organisations
(Gibbs, 2006; Tisdell, 2003). This is sometimemefd to as religio-spirituality
(Moran & Curtis, 2004; Walker & McPhail, 2009). den a secular religious
perspective de Souza (2004) has described spitytuas journey towards
ultimate unity, a term which suggests social angdetismmental dimensions as
well as supernatural and theistic connotations.diAgl to this view, Thayer-
Bacon (2003) says, ‘Our religious beliefs represmnt spiritual views, which
influence the categories that we use to make saingar experiences’ (p. 256).
Hancock, Bufford, Lau and Ninteman (2005, p.131plaix that, ‘Spirituality
has tended to refer to the subjective and inteonglersonal side of Christian
faith, while religion at times has been used terdb the more public and
institutional manifestations.” In an article onirggpality in higher education
White (2006, p. 2) says, ‘This distinction betwedmat is viewed as religion and
spirituality represents a novel cultural shift arsd resulting in a new and
emerging Western social phenomenon.’ Shields, Edisyaand Sayani (2005, p.
8), says,

Eliminating all reference to belief systems results an
epistemology focused so narrowly on empiricism thiat
eliminates and marginalizes other, valid ways afimg...those
who make sense of the world through epistemoladtiiat are
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grounded in spirituality are often reduced to shaamel silence,
marginalized by the “truth” of a different epistetogical frame
of reference.

Waaijman (2002) discusses the concept aheology of spirituality. This
includes the ways that spirituality is understood @racticed within religious
associations through concepts of a relational p®detween God and people
involving devotion and sanctification of the innself. Waaijman (2002)
discusses these and other aspects of spiritualitlyinrva range of religious
traditions including catholic Christianity, Islaritérally meaning submission),
bhakti yoga and bhaktimarga (the spiritual roadHinduism, and Buddhism.
He also expounds Hellenistic meanings of spirityadissociated witlascesis
(physical training) which were related to persopatification, releasing the
power of the mind and controlling one’s passiolsaddition Waaijman (2002)
discusses meanings of spirituality from non-religio philosophical, and
contemporary perspectives such as ‘movements ofne@pwtion, liberation
spirituality, peace spirituality, feminist spirititgk and environmental

spirituality’ (ibid. p. 364). Several of his consions are that

Up until a few decades ago this wdspirituality] had a limited
scope within a relatively small users group. Nowassesses a
semantic reach which far exceeds the boundaries prticular
group... Spirituality is able to exceed the boundar@ the
established religions and to open up new arébgl., p. 314,
364).

Some of the literature | reviewed showed that peopdy incorporate into their
spiritual beliefs and values a scientific, intediig design perspective of the
world and cosmos. For example Meyer (2009) a ggsipist with a doctorate
in the philosophy of science, has argued for imgfefit design based on the
genetic digital code embedded in DNA. His stance & non-material
explanation to life is supported by Gitt (1997) @whe (1996).

Spirituality is conceptualised therefore in a widage of ways reflecting the
pluralism and liberalism in society. A particuldefinition may include some
perspectives but exclude others (Kamler & Thoms#(6). Alternatively a
definition may focus on the common elements perigino a variety of

definitions. In some cases | noted that authorstedhrio test a particular
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theoretical framework or working definition of spirality (Malone & Fry, 2003;

Ramirez, 2009; Wellman, Perkins & Wellman, 2009;d8®, 2007). The sceptic
Hertzberg (2000) suggests that spirituality is acaidally backward and Brown
and Furlong (1996, p. 3), refer to spirituality‘asveasel word... a convenient

catch-all, suitably vague and elusive of definition

However the literature showed many examples of ewad discourse and
research that adopted a less sceptical approactexample de Souza (2004),
believes spirituality is about enhancing and tramafng lives. Dantley (2005),
Fairholm (2000), Komives, Lucas & McMahan (1998gan8ers, Hopkins &
Geroy (2003), and Sergiovanni (1992) provide a eangf optimistic

conceptualisations of spirituality in organisatibdeadership generally and
educational leadership specifically. English, Fekwand Parsons (2003. p
124), cite evidence that,

environments that promote spirituality through le@g are
characterized by flexibility, creativity, newnessngagement,
reflectiveness, and places where teacher and stustenies of
meaning-making are honoured.

Nevertheless defining spirituality is not straigimfard. There are numerous
‘definitions’ of spirituality in the literature. Wight (2000) suggests a working
definition as, ‘our concern for the ultimate meanand purpose in life.’(p. 7).
A more complex definition is provided by Elkins, #&trom, Hughes, Leaf and
Saunders (1988) suggest it includes nine dimenstbase being transcendence,
meaning and purpose, mission in life, sacrednesfepmmaterial versus spiritual
values, altruism, idealism, awareness of the tragit the fruits of spirituality.
Teasdale (2001) conceptualises spirituality as esgm@l commitment to a
process of inner development that ultimately realizhe interconnectedness
between self, others, the earth, cosmos and théacalysTeasdale refers to this
perspective as ‘inter-spirituality’ or contemplativspirituality according to
Federman (2004, p.1). From another angle Alexal(2@dl, p.4), writes that
spirituality can be defined in response to sevardérrelated existential

guestions.

(1)The identity question. (2) The community quast{8) The
moral question. (4) The question of meaning angpse. What
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is the meaning of life, its ethical vision or highmurpose? (5)
The question of transcendence. What is worthy tfnate
commitment, loyalty, worship or devotion.

Some writers define spirituality from a scientifierspective. Hyde (2006, p. 21)
says, ‘the scholarly literature indicates that igmatity is an ontological reality
for human beings... studies in the fields of biologgurological science and
evolution support the case that spirituality isaunal human predisposition.’
He suggests that spirituality is universal andrdsailt of ‘social evolution’ (ibid.
p.22). Watson (2000, p.96), claims spirituality‘as universal, human attribute,
which is experientially based and that this inhesgirituality can be developed
by generalnaturalistic methods. Some of the literature links a definitiof
spirituality to spiritual intelligence. White (2006. 6) says that spiritual
intelligence, ‘empowers the individual to cope widmd resolve life-world
issues, while demonstrating virtuous behaviours ag humility, compassion,
gratitude and wisdom.” White (2006) also belietieat spiritual intelligence
emanates from cognitive thinking that embraces hethporal and existential

meanings.

Waaijman (2002) in his substantial treatment of #Hubject of spirituality
describes fifty four forms of the phenomenon ofetivspirituality alone, in
which many sub-forms are described based aroutiduinens, movements and
specific persons. | found it interesting that sditexature includes the concept
of global spirituality (Rifkin, 2004). In explaing this universal perspective that

includes inter-spiritual dialogue Waaijman (2002)says,

The expectation is that the meeting of spirituathpa the
assimilation not only of one’s own spiritual heg&abut that of
the human community as a whole, is the distingtiveney of our
time.’

How such disparate perspectives of spirituality @arfact converge remains

unanswered in the literature.

In seeking to classify people’s positions regardhmgr definitions of spirituality
Culpit (2001) recognises four broad ontologicakntations: rejectionists (those

who reduce spirituality to a level of psychologickgfence or disturbance, and
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may include atheists), constructivists (those wihdd ithat absolute reality is
constructed by human interactions, interpretatiamsl inquiries, similar to
agnostics and naturalists), pluralists (who recegneligious and spiritual reality
but allow for multiple interpretations and pathswéods it, similar to
romanticism), and exclusivists (those who believethie existence of God, a
specific view of human spirituality and set of humealues to guide human

existence grounded in religious texts, which mayude theists).

For the purpose of this thesis | found Tisdell9(2, p. 28) approach to the
meaning of the phenomenon of spirituality helpfélvoiding the trappings of a
definition, she emphasizes ‘sevassumptiongbout the nature of spirituality in
relation to education’.

» Spirituality and religion are not the same, but foany people
they are interrelated.

» Spirituality is about an awareness and honouringwdfoleness
and the interconnectedness of all things through riystery of
what many | interviewed referred to as the Lifectr God,
higher power, higher self, cosmic energy, Buddh#uneg or
Great Spirit.

» Spirituality is fundamentally about meaning making.

» Spirituality is always present (though often unamkiedged) in
the learning environment.

» Spiritual development constitutes moving towardseater
authenticity and to a more authentic self.

e Spirituality is about how people construct knowledtrough
largely unconscious and symbolic processes, oftadenmore
concrete in art forms such as music, art, imagenisyl, and
ritual which are manifested culturally.

» Spiritual experiences most often happen by surprise
Through critically examining the literature, | regused that the academic study
of human spirituality possesses pragmatic plural{§mck, 2009) or multiple
meanings (Paragment, 2005; Piedmont, 2001). Palii@®3) refers to the
paradoxical nature of spirituality. Reflecting oivatse philosophical, social,
cultural and religious perspectives in the literajthas allowed me to see there
are many and varied meanings that can be develapmehd the subject of
spirituality. Geisler and Feinberg (1980, p. 7#jtey ‘some philosophers say
that all facts are theory laden; bare facts areedyptmeaningless. Indeed, the
same fact can have different meanings when viewedlifferent people.’

Furthermore, philosophical scepticism, challengeel tm have an attitude of
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curiosity and suspended judgment, and to tentgtiveerpret the phenomenon
of spirituality because there might be other exgleoms as to why things appear
as they do (Kamler & Thomson, 2006). | anticip#iat spirituality in my

research will be similarly complex and controvelsia

Summary

In this first section of my literature review | fr@provided a broad and inclusive
ontological framework for addressing the questigvhat does the phenomenon
of spirituality mean? This framework acknowledglesat in our pluralistic and
post-modern society, diverse perspectives on gglity exist as they have done
throughout human history. For the purpose of mynstictivist and
phenomenological field study, spirituality is unsterod to refer tandividual
and social behavioyrincluding beliefs, values and attitudes that peeceived

by participants to describe the lived experienca pérson’s spiritual reality.

Perception of spirituality is subjective and is e and re-shaped by life
experiences, social, cultural, economic, politicajucational and religious
ideologies and practices. It is also highly inteded and developed through
personal agency. This initial study of the literat allowed me to better
understand, critically engage with, and apprecater scholars’ perspectives,
their arguments and evidence included or excludenh ftheir research. It has
also influenced my research intention to inquite ithe lived experience of the

phenomenon of spirituality in principal leadershgpthe participants perceive it.

Socio-political history of spirituality in public education in New Zealand

Introduction

In this section | critically discuss a socio-padi, historical overview of

spirituality within the New Zealand public educatisystem. The overview
highlights the early religio-spirituality conflidhat existed in New Zealand at
the inception of the national education system8i7l New Zealand society has
changed over the past 130 years presenting ongheidtenges and opportunities
for a culturally inclusive conceptualization of spiality that is broadly

acceptable to secular public schools communities.
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Sectarian conflict

Debate concerning spirituality in public educationNew Zealand is not new.
From a European colonial perspective, most of dmals in this country arose
out of the work of various Christian mission orgations, beginning in the
early 1800s. Later, provincially administered pul@ducation was established
and then phased out following the Abolition of vinces Act (1875). In its
place, the central Government legislated to proview Zealand’s first
nationalised, free, compulsory and secular primeducation system via the
Education Act of 1877 (An Encyclopaedia of New Zeal, 1966). The intention
was to create a decentralised education system,netiened via school
committees and education boards, with the DepattwieEducation overseeing

matters at a Governmental level.

The socio-political context at beginning of pubéducation in New Zealand
could be described as an English-dominated, claseébsociety, influenced by
spirituality from deeply sectarian and irreconcidggbmainly protestant and
Catholic religious perspectives. There were alglitipal tensions in the late
1800s relating to spirituality. The presence ofluential French and Irish
Catholics in the New Zealand colony were regardgdnany with suspicion in
terms of their loyalty to the British Crown. The ptication of these socio-
political tensions on New Zealand’'s public educatiare explained by the
historian Hugh Laracy (1972, p. 1287). In thedwling quote, Laracy refers to
Charles Bowen, the Minister of Justice and auttidhe Education Act of 1877

who presented the National Education Bill to panksnt.

The variety of energetic and powerful denominatioresant that
a comprehensive education system could not incleligon. He
[Bowen] emphasized that the Bill did not embody seculadasm
positive value, but simply as a means of avoidoglt.

| understand Bowen’s pragmatic political solutios @ way of keeping the
peace, with secularism providing a sense of newtnaithin which the national
education system could develop. However, fromatset the Catholic Church
schools remained as a separate, private, educhtmnganisation. They

continued to do so until the Catholic schools bezamsustainable and merged
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with the State funded system under the provisiothefl975 Integrated Schools
Act. Integration allowed them and other private,imyaindependent Christian

schools, to retain their special character andsscgevernment funding for their
running costs.

In the decades that followed the Education Act&f7, considerable public and
political debate continued to arise regarding thelusion or exclusion of

religion, as well as debate over the use of théeBib schools option within the
primary school sector. Although the so-called mcalause in the 1877 Act,
‘remained undisturbed through the two major revisiof 1914 and 1964,
(Ewing, 1972, p. 36), a thirty minute, Bible-in-®ahs option (as it became
known), was permitted and eventually endorsed, wdrtain conditions

attached, in the Report of the Commission on Edocah New Zealand, 1962
(better known as the Currie Repap. 696-697).

Broader conceptualisations of spirituality

Explicit acknowledgement of the importance of tharitial dimension in
educating children can be found in historical dylis documents such as the
New Zealand Department of Education (1929), SyKalméi Instruction for

Public Schools, in which the following statemenswaade.

There still survives in schools a great deal of tié-fashioned
formalism that regarded education more as a medatamirocess
than as a means of securing for every child thiedtlpossible
spiritual, mental and physical development. It agpéd that the
present syllabus will give encouragement to thesehers—and
fortunately there are many of them—who regard thi&daot as
inanimate clay in the hands of the potter, or aseampty vessel
sent them for filling, but as a soul, a personaldgpable of being
developed and trained for the wider service of huitygp. 65).

Alongside the religious-spiritual debate were ediagarguments as to whether or
not schools, teachers and the curriculum oughtl&y @ role in educating
children in spirituality, morals, values and atfiés. If schools and teachers
were responsible, how could it be achieved, with@ompromising the
commitment to secularity? An example of this delim®veen religious-spiritual
perspectives, values, morals and attitudes, cafoled in the Currie report

(1962), which stated, ‘The ethical values and wds of what is best in our
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society are for the most part identical with thhiedl values and attitudes of
Christianity’ (Currie, 1962, p. 683). The Commdsialso stated that there
should not be a too narrow interpretation of thentésecular instruction,” as
used in the Act, and acknowledged the importancearabng other things,
‘Christian standards and values as a unifying athibasis of our community
life’ (ibid, p. 687).

Further evidence of historical discourse on smtity can be found in the
Report of the Committee on Health and Social Edongtl977), also known as
the Johnson Report, which has a section called raMapiritual and values
education’ (pp. 32-37). It endorsed the many subimis it received which
emphasized, ‘the dangerous lack of basic valugsmitur society’ (p. 32). The
report’s non-partisan, inclusive writing style aokiedged non-Christian,
Christian, and Maori perspectives. It also statedciety expects positive
leadership from its schools’ in terms of educatiorvalues and recommended
the ‘fostering of a non-sectarian spiritual dimemnsiin New Zealand state
education be accepted’ (ibid. p. 37). This is pédltiexplained in the quote
below, in which the connection between spirituaéityd religion is clearly but

not exclusively affirmed.

The schools we seek to encourage will foster agpndheritage,
in the growth of self-identity, and in seeking mse and
meaning in life...ultimate concerns...who am I? Whyi &ere?
Where have | come from? Where am | going?...\Wihéesee
these as being deeply religious questions, we prigfethis
context to use the word spiritual as more accusati#scribing
the type of school involvement we envisggeport of the
Committee on Health and Social Education, 19735p.

The report also explains the committee’s views aspirations that teachers of
all subjects would be able to incorporate some hig tlimension in their
teaching because ‘a spiritual dimension... is pafe&hg human’ (ibid, p. 35).
Finally it concluded by saying, ‘We affirm that exddion in the dimension of
morality, values and spirituality is essential e total growth of each person’
(ibid. p. 37). The significance of this latter cont is that spirituality is
understood as related to, but not equivalent taieslor morality. This
expectation is partially consistent with the Neval&éad Teachers Council code

of ethics for registered teachers (2007, p.1), ehestates that teachers will
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strive to, ‘Promote the physical, emotional, sqciatellectual and spiritual

wellbeing of learners.’

Emphasis on values

Public education in New Zealand has had an endyionglem of on the one
hand maintaining the secularity of public schoaglimghile on the other hand
endeavouring to include a spiritual dimension teatot overtly religious, but is
acceptable to a society imbued with ‘moral pluraligCodd, 1980, p. 346).
One way forward has been to emphasize social eastist and naturalist
approaches to the exploration of ‘values’ in thericulum (e.g. Social Studies
in the New Zealand Curriculum, 1997, p. 17). Howmeuhere are inherent

problems with relativist views on morals or valuas,Codd (1980, p. 380) says,

Values are not justified merely on the grounds ttrety are
accepted, even if such acceptance is held by &t gnajority of
the community. Indeed, it may be discovered, tjitowtional,
open and disciplined discussion, that the basiaeslof the
community provide a very insubstantial foundatigrom which
the teacher could stand.

Similarly, in the new, New Zealand curriculum (Mstry of Education, 2007),

reference to morals has been avoided. Broad vaiegretically acceptable to
the widest cross-section of our multi-cultural, rplistic society are listed

instead. These values in the new curriculum aredtas, ‘deeply held beliefs
about what is important and desirable’ and are resged through the ways in
which people think and act’ (ibid. p. 10). Thesenp® affirm to me that values

do not appear in a vacuum, nor are they derivedsserily through consensus,
neither are they only cognitive; but rather theg amformed by evaluative

judgments, and world-views, being expressed ithall we are as social human
beings.

Understanding the values identified in the curtonlis not therefore simple or
straightforward. For example, one of the valuesligegrity, which involves

being honest, responsible, and accountable, acthgally and to respect
themselves, others and human rights’ (ibid. p. 1Bjhical behaviour however,
is not defined in the document, and is open toghestion as to what should

people base ethical behaviour on? A secular appra@ght be to argue that
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ethical action should not be based on ‘feelingBgiom, law, accepted social
practice or science’ (Framework for thinking etliyal988, 1 8), but rather,
principles of justice, utility, common good andtui. But what is meant by

virtue? One explanation of virtue is,

A very ancient approach to ethics is that ethicati@ns ought to
be consistent with certain ideal virtues that pdwvifor the full
development of our humanity. These virtues areodispns and
habits that enable us to act according to the hgghpotential of
our character(Framework for thinking ethically, 1988,  13).

Questions arise regarding what or who defines whitbes will be acceptable?
Who determines the fullest extent of human devekpfm | believe these
guestions lie at the heart of some of the challengi¢éh relativistic and secular
approaches to morals, values and virtues whichimnerent in spirituality
discourse. However | don't believe a public ediscasystem can impose any
one religious interpretation either, as this woble socially and politically
unacceptable and untenable.

Cultural perspectives in curriculum documents

Following the New Zealand Curriculum Framework (3P9a substantive
revision of all curriculum learning areas for thempulsory school sector was
progressively rolled out over the following decaddée Health & Physical

Education in the New Zealand curriculum (Ministry Bducation, 1999),

referred to spiritual well-being as an interconedatomponent to overall health.
It also used the term hauora, a Maori cultural pectve of well-being.

However the curriculum defined hauora more broadlgomprising,

The values and beliefs that determine the way pebyé, the
search for meanings and purpose in life, and peabatentity
and self-awareness. For some individuals and conitiean
spiritual well-being is linked to a particular regjion; for others it
is not(Ministry of Education, 1999, p. 31).

This broader view of well-being was stated in thericulum as one that was
‘recognised by the World Health Organisation’ (Mimy of Education, 1999, p.
31). This explicit inclusion in the curriculum opistual well-being can be

understood historically, as a continuation of tiscdurse within earlier syllabi
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and educational report documents. It can alsorukenstood politically, being
related to the Government’'s obligations to the fyeaf Waitangi (1840)
principles. | believe it also reflected the importe of spiritual well-being to the

general public as the definition implies.

Several other curriculum documents recognisedrtipoitance of spirituality in
education. The Arts in the New Zealand curriculudiin{stry of Education,
2000), stated the Arts, contribute to our ‘spirdtuaderstandings’ (p. 9). The
social studies curriculum (Ministry of Education,99F), stated in the
achievement objectives for Level 3 how differenbugrs view and use places

and the environment,

Students could demonstrate such knowledge and stadeings
when they give examples of different views (e.gyritisd,
historical, economic, aesthetic and recreationaBttpeople hold
about the same places and environmefgs39).
Presumably the inclusion of spiritual perspectives considered important to
be repeatedly included in these curriculum documenbwever in the latest all
inclusive New Zealand Curriculum (Ministry of Edtiom, 2007), the words
spiritual or spirituality have been omitted altdgat No explanation is
provided. This new curriculum continues only tkr@vledge ‘taha wairua’
(literally, the spirit) within ‘hauora,’ (p. 22),n@ of four interdependent concepts
within the health and physical education learningaa No definition of taha
wairua or other spirituality perspectives is acktemged. This is a substantial
change. In the absence of official explanation h @mly offer speculative
reasons for this change that it reflects New Zehlaociety's increasingly
liberal, pluralistic way of life, and a philosophoyf education that is more
humanistic and materialistic in its world view th#rat which permeated the

earlier curriculum documents.

Another important historical document relating tpiriguality in education
within New Zealand is the early childhood curriqulure Wiariki (Ministry of
Education, 1996). This curriculum was developedmfra socio-cultural
perspective, and is explicit and intentional inanebto the spiritual side in young
children’s education. Under a theme called ‘kotainga’ (p. 41), the ‘holistic

way children learn and grow’ (p. 41), it states flearning and development will
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be integrated through five features, the fourtmggirecognition of the spiritual
dimension of children’s lives in culturally, sodigland individually appropriate
ways’ (ibid., p. 41). Te Whariki, which May (200@sserts to be internationally
acclaimed, acknowledges the value of learning thahclusive of a spiritual
dimension to life. While not defining spiritualjtit acknowledges the structures
and agency which shape it. The following quotesitlates this pluralistic and
inclusive approach to spirituality without identifig specific beliefs or

organisations.

Adults should recognise the important place ofigmtity in the
development of the whole child, particularly for ddeand
Tagata Pasefika familigg. 47).

Summary

My brief historical overview of spirituality in NewZealand educational
literature has highlighted several important issuekted to my research.
Firstly, spirituality has been an important, endgri though contested
educational issue, particularly in terms of its wealin learning and the
development of children. This has been highlightecbugh a number of
educational reports, curriculum documents, and Nesv Zealand Teachers
Council (2007) code of ethics for registered teaghdt has also been illustrated
through the separate Catholic school system andl#® Integrated Schools
Act which have allowed some schools to receive ajp@ral funding while

retaining their special spiritual character.

Secondly, the word spirituality has been writteto irducational documents in
politically and socio-culturally acceptable, norctsgian language in response to
New Zealand’s competing religious ideologies, dtiigns to Treaty principles,
and pluralistic society. More recently, there haerb a noticeable shift to
exclude the term spirituality without explanatiawrh the latest New Zealand
curriculum (2007). This document has however netdithe untranslated Maori
term taha wairua. The curriculum also emphasizesiraber of educational
values which share common ground with spirituality.believe this change
reflects the dominance of humanistic philosophgducation as well as being a
pragmatic response to inherent difficulties withrigpality. It acknowledges

socio-cultural perspectives rather than religiouostiiutional traditions, and

25



emphasizes the practice of values rather than d¢hefé that might underpin

them.

Thirdly, the educational literature identifies tinluence of Christianity in New
Zealand society historically, and that for someivitibals, communities, and
cultures, spiritual questions and spirituality idueation may be linked to
religious organisations and cultural cosmologieblowever, the social and
religious landscape of New Zealand has become rioegal. Naturalistic,
philosophical, and scientific interpretations ofaligy and knowledge have
become more prominent in New Zealand society. eagherefore, with the
statement in the health and physical educationiciam (Ministry of

Education, 1999, p. 31), ‘For some individuals andhmunities, spiritual well-

being is linked to a particular religion; for otket is not.’

Spirituality within the workplace generally

Introduction

This section of the literature review discusses lgpivituality has become a
popular theme in the workplace, especially wittia Western developed world.
Various studies have shown that spirituality camtdgbute positively to

organisational leadership, culture, and performaf&shar & Lane-Mabher,

2004; Ashmos & Duchon, 2000; Barnett, Krell & Sgnd2000; Covey, 1991;
Driscoll, 2004; Fairholm, 2000; Giacolone & Jurkiew 2003; Greenleaf, 1996;
Korac-Kakabadse, Kouzmin & Kakabadse, 2002; MillimaCzaplewski, &

Ferguson, 2003; Mohamed, Wisnieski, Askar & Syei)42 Moore & Casper,

2006; and Twigg, 2004). Spirituality has also beeoognised as helpful in
patient care and patient recovery within the heatdttor (Levin 2001,

Pargament; 2005; Piedmont 2001; and White & MacRbu@001). In the

following section of the review | examine some luktliterature into spirituality

in the workplace and argue that it has applicatomthe school workplace and
principal leadership.

Widespread presence of spirituality in workplat¢erhture
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According to Giacalone, Jurkiewicz and Fry (2008nrkplace spirituality is
one of the fastest growing areas of new researdthglars. Driscoll (2004, p.1)
writes, ‘Over the past decade, interest in spilityan the workplace has been
growing rapidly and that's reflected in the popytaess as well as in academic
research.” Ashar and Lane-Maher (2004) believe it is emerging is a new
business paradigm which recognises the importahtieeaelationship between
workplace success and spirituality. Dent, Higgind &harf (2005, p. 625-626)

say,

The topic of workplace spirituality is beginning &ppear in
organizational behaviour textbooks indicating thiatis now
being taught in a mainstream manner in both graduand
undergraduate business programs; and many confesena this
subject are now scheduled around the world.

In qualitative medical and clinical research, ‘rgaition of faith and the
importance of spirituality in human life,” is beingeen as an important
perspective (Denzin & Lincoln, 2000, p. 612). Altlghh spirituality, is not
guantifiable in terms of a slide for histologicakaenination, White and
MacDougall (2001, p. 41) say,

Studies have shown that about 95 percent of hurhanse a
spiritual belief system. It is vitally important tonderstand how
patients see things if clinicians are to serve theffactively. By
ignoring the patient's beliefs, clinicians are nmi@ating the whole
person.

The perceived utility of workplace spirituality

| believe this growing interest in the role of #piality in the workplace that be
attributed to several factors. Firstly, the asstiompthat fostering spirituality
within the workplace has utility, that spiritualitan positively influence worker
commitment, motivation, and retention (Fry, 2008nother reason for the
popularity of spirituality in workplace literaturis the belief that it may be
financially beneficial to assist with increasingoguctivity and organizational
competitiveness in a capitalist dominated, worldrke economy. A third
reason for this rise in popularity may be relateel growing interest in holistic

human capacity. This is explained by West-Burnha@®8, p.1) who says,
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One of the most significant trends in the studyeatlership in
recent years has been the move from the publibeoptivate;
from the external to the internal; from the tangibto the
intangible...The next door to be pushed ajar — iffally opened,
is that of spirituality and its place in the debateout the factors
that inform leadership.

| found in the literature that a number of intecidinary research fields relate
to the topic of spirituality in the workplace. Fexample Giacalone and
Jurkiewicz (2003, p. 18-19), list thirteen relatedrkplace-science research
fields, covering such areas as generativity (adoihmitment to making a
positive contribution to future generations), ageanod communion (individual-
group participation, cooperation, attachment andneotedness), ethics and
social responsibility (moral behaviour in the wddge) and workaholism
research (avoiding detrimental effects on familg @ociety through work-life
imbalance). Furthermore they list another twehauiry questions derived from
consideration of spirituality, some of which ar&VHat is the relationship
between spirituality and ethical decision-making?e Aspiritual employees
motivated by different factors to non-spiritual doyees? Do organisations
need to recruit spiritual employees in differentya To what extent is a
person’s job satisfaction impacted by spirituali@®en their value structure, do
spiritual employees demonstrate more pro-sociahqwehrs, and/or fewer, anti-
social behaviours? Do spiritual employees posseifexent leadership style?’
(p- 21). Their concluding question is simply statesl spirituality significantly
related to various aspects of organizational behmand performance, and if so
how?’ (p. 21).

In response to such inquiry questions, Winters Md@008), lists a broad range
of research literature that claims spirituality Hessen found to be positively
linked to enhanced workplace cohesion, group salfiicing behaviour, and
‘increased physical and mental health of employéps86). The report also
cites research that businesses that welcomeduspityt ‘grew at faster rates,
had higher rates of return, and increased theiicieficies more than
comparative organizations who did not welcome wiatp spirituality’ (p. 87).
Research was also cited that claimed workplacéwsglity positively correlated
with employee retention, employee empowerment, avgments in ethical

actions, and enhanced leadership (e.g. Moore &&agp06).
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Discourse into workplace spirituality in leadersigmlso linked with motivation
theory, particularly intrinsic motivation. Elaboirag on this Fry and Matherly
(2006), define spiritual leadership as, ‘the valuastudes, and behaviours that
are necessary to intrinsically motivate oneself @thers, so they have a sense of
spiritual survival and well-being, through callimend membership.” However,
within their exploratory studies are assumptionst tisuch spirituality in
organizational leadership can be justified to inseworker productivity or as
they express it, ‘capture their motivation to ge #xtra mile - exert the extra
effort required to achieve performance excellerfpe’l9). Extending upon this
theme, Mitroff and Denton (1999, p3.) say, ‘Spiiity could be the ultimate

competitive advantage.’

Another interpretation of Fry and Matherly’s worls ithat through the
application of spirituality in the workplace, leasanay become more aware of
and responsive to the needs of followers. Thigawgd leadership may then be
reciprocated in kind (feedback loops), through vweoskincreased commitment,
punctuality and performance. In this way spirittyain leadership within the
workplace may contribute to the development of rallyureciprocated, values-
based, workplace cultures. This application islieve more sustainable because
if spirituality in the workplace were to be used as exploitative managerial
tool, it would undermine the values inherent inDuFour (2004, p.1) says,
‘Leaders who are most effective in generating teswlll appeal not only to the
bottom line, but also to the heart. In fact, on¢hef best strategies for improving

results is connecting with people's deepest, reahbpes.’

In support of Du Four’s views, Fairhom (2000, p.a6jues that the heart of the
leader’s task is ‘the spiritual side of self.” Halm suggests another side of
leadership is the mind, which includes the leadanellect, skills and

techniques to manage programmes effectively. Hweoals that, ‘leaders need
to understand and do both’, that is, ‘both our head our heart must be
engaged’ (p. 26). This is an important point inttisairituality must work

interdependently with the leader's professionallskiThere is however, an
assumption here that ‘heart’ equates with spirityiaivhich may not always be

the case. It could be argued there are numerodsrgavho bring their love and
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warmth from their heart so to speak, who don’'t geaély believe that is

connected to a perspective of spirituality.

Challenges with workplace spirituality

| found in the literature several challenges totdosg spirituality in the
workplace. For example, there is the challenge divarse workforce accepting
a shared understanding of spirituality, especialyerms diverse socio-cultural
and religious meanings associated with the terrheOtoncerns raised in the
literature relate to ethical, philosophical andalegsues. Should spiritualignd
the workplace relate to two differemwbrlds that ought to remain apart least they
generate antagonism or division within organizat®nThis fear is based on the
assumption that it will ignite sectarian confligtdaor prejudice (Giacalone &
Jurkiewicz, 2003). In recognition of these chalies, all of the research
literature on spirituality in the workplace that réviewed conceptualised
spirituality within a post-modern, secular or hunséin ontological framework,
focused on high moral values and behaviours thatildvenutually benefit

individuals and the organization collectively.

Summary

| found this field of literature on spirituality ithe workplace helpful to my
research in two ways. Firstly, it affirms that répiality in the workplace has
been taken seriously as a research topic. Thisafitd some justification for my
study into spirituality within school workplace demts. Secondly, there
appears to be a growing body of empirical evidetocsuggest that spirituality
may contribute positively to workplace organizatipteaders and employees.
This evidence suggested to me that it was reasenalgxpect that spirituality

would be similarly influential within school worlkgte contexts.

My review of workplace literature also raised sevaxoncerns. It affirmed the
difficulty with defining spirituality, and how tougntify spirituality with robust
psychometric measures of the phenomenon. | alsalered if the interest in
spirituality within the workplace was motivated bgntradictory perspectives, a
mixture of altruistic love towards people and a igedor financial and
competitive gain. | wondered therefore how thesacerns might translate

through to public school workplace contexts.
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Comparing and contrasting spirituality in leadership with other leadership

styles

Introduction

In this section | focus on comparing and contra@sspirituality in leadership
with other leadership styles. | discuss that fawt tspirituality in leadership
while receiving renewed interest in research liteeais not entirely new as a
concept of leadership. Many of the attributes eissed with spirituality in
leadership can be identified within a general treatt of leadership theory and
within discourse on leadership styles. | also discseveral distinctions between
spiritual leadership and spiritualitp leadership, the latter being the focus on
my research. This section of the review therefolaifes my emerging
theoretical framework for making sense of spiritiyahs an integral dimension

of educational leadership.

Commonality and differences between leadershipsighd spirituality

The popular text on leadership theory by Razik 8ménson (2001), discusses
leadership from a range of approaches such as r@ityotraits; leadership
behaviour, power and influence, and situationatdiac Other popular themes
include transformative and transactional leadersteépdership from cultural
perspectives, and gender issues. However thisoteks any explicit reference
to spirituality. The reason for this omission pbssireflects the low status of
spirituality within leadership theory a decade algowever, the absence of the
term spirituality in this text ought not to imply @absence of discussion on many
of the characteristics and behaviours commonlybatid to spirituality in more

recent times.

| found concepts associated with spirituality inwéde range of literature.
Senge’s (1990) emphasis on leadership developsigrvivalues, and modelling
these to followers, and Bolman and Deal's (199Bwviof leadership as a
relationship with followers, are two examples. tRarmore, in reference to
facilitative leadership, Lashway (1995, p.1) saggjccessful facilitation may
depend less on any particular set of behaviours tirathe underlying belief
system of the leader.” Fry (2003, p. 710) concuth tiris commonality between
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spirituality and aspects of leadership theory byirgg ‘There appears to be
considerable overlap between workplace spirituabtyd motivationbased

theories of leadership.’

| found through the literature review that there @ number of leadership
theories and styles of leadership that share comafements with spirituality.
Some of these are more obvious such as faith-daadérship (Dantley, 2005),
transcendental leadershif@anders, Hopkins & Geroy, 20033nd servant-
leadership (Greenleaf, 1977, 1996). Ethical amtieous leadership (Lashway,
1996), moral leadership (Sergiovanni, 1992; Thomps2004), authentic
leadership (Cashman, 1998) and relational, andisrhatic leadership (Dyer,

2001) also fit readily within spirituality discous

This commonality between leadership theories améwaorks is not unique to
spirituality. For example Yoder (1997) refers fteative leadership in terms of
charismatic leadership, moral/ethical leadershigring leadership, servant
leadership and spiritually centred leadership. 0% of common terminology in
the literature is supported by Dent, Higgins anda¥fh (2005, p. 628) who say
there are ‘many similarities between workplaceitpitity theory and leadership
theory’ based on the fact that there are many ‘dyoalimensions or contexts
for describing and measuring the phenomenon thaseblit resemble one

another.’

Cooper (2005, p. 50) identifies common ground veigirituality in leadership
when he describes transformational leaders as the ‘uplift the morale,
motivation, and morals of their followers.” Thensiormational goal of moving
followers to maturity and achievement through ideal influence, inspirational
motivation, intellectual stimulation and individimdd consideration, could
readily apply to a spirituality perspective on leeghip. However, there may be
some differences between the two in that someeofitérature is now critical of
transformational leadership as being too leadetredn not considering the
needs of followers and lacking in detail as to Headership influence affects
followers (e.g. Lord & Brown, 2004; Yukl, 1999). hiE is possibly where
spirituality in leadership may provide a useful way forward to ¢hallenges

facing the transformational approach.
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According to Dantley (2005), faith-based leadershiis not conceptualised as
leadership within a religious organisation or frome religious tradition. Rather
he uses the term with a secular definition andaasfiormative application.
Dantley provides a post-modern, Afro-American, peciive and affirms that ‘a
critical faith actively interrogates the essensiais that are produced through
hegemonic rites, constructions and institutionshiwitsociety,” and faith in this
sense is, ‘a spiritual behaviour’ (p. 6). His modélleadership identifies with
intervention in order to bring about social tramsfation through greater equity
and justice. His perspective repudiates the @it notions of conservative,

essentialist theology and argues that,

A leader’s faith to see and faith in ideas and ot of democracy
and social justice as well as his/her belief in Hugnanity of those
serving in the school community can provide thelfumental steps
for essential school reforifp. 1).

Transcendental leadership theory, also illustratesnmon elements with
spirituality in leadership. Sanders, Hopkins andrage(2003), explain that
transcendental leadership integrates and exteedsiéimagerial and charismatic
dimensions of transactional and transformationahdéeship with three
dimensions of spirituality; these being, consci@ss) moral character and faith.
Transcendence in their theory is inclusive of sinps of Kantian, humanistic
philosophy regarding meaningful individual develat In their discussion

they claim that their integrative leadership theory

brings spirituality out of the closet and placesvitere it belongs
— in the mind (i.e. consciousness), the heart (neoral
character), the soul (i.e. faith) and daily accompiments of the
leader(Sanders, Hopkins & Geroy; 2003, p. 29).

Exploring this theme of transcendental leadershithér, Liu (2007), suggests
that it is a paradigm that may tap into the fundat@leneeds of both followers
and leaders. One way to achieve this is by matimabeing focused on doing
things for others which leads to an enhanced seinserpose and belonging. He

also suggests such leadership can develop,
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The leaders’ spirituality, e.g., humanity, authentioncern for
people, care, service, ego-less, consciousnessal mbaracter,
faith, and increasing the capacity for leaders twperience
meaning and transcendental fulfilmdpt 9).

Characteristics of spirituality in leadership alsgerlap with the theory of
servant-leadership because its value system ensbhagaility and the maxim,
to leadis to serve and to serig to lead. A link between servant-leadership and
spiritual leadership is made by Fairholm (20006p®here he says, ‘The new
spiritual leadership paradigm sees transformatiénself, others and the
organization as important, even critical. This Headership model is that of the
servant leader... to function this way leaders neelamge of heart (spirit), not
just technigue.” Greenleaf (1977, p. 13-14) deswilthe servant-leader by

asking several questions.

Do those served grow as persons? Do they, whilegbserved,
become healthier, wiser, freer, more autonomoustenii&ely
themselves to become servants? And, what is thet &ffi the
least privileged in society; will they benefit, air least will they
be further deprived?

In clarifying relational leadership, Komives, Lucasd McMahan (1998, p. 1)
say, ‘We view leadership as a relational procesgeaiple together, attempting
to accomplish change or make a difference to betreficommon good.” Such
a view is similar to the altruistic values of mapgrspectives of spirituality.
Charismatic leadership, according to Bast (2004jamds a relational leader
within one or all of the following descriptors, &aof which relate strongly to
spirituality.

An omnipotent archetype (leader as parent, whony thedieve

will nurture and guide them; Mystical (in touch wihigher

truths), who knows the way and knows the answeespiEl

(perhaps derived from past achievements), who cawvem
mountains; Value-driven (concerned with the collectand able

to empower it), who is pure in spi(p. 1).

Lashway (1996) defines six virtues of the virtu@ral ethical leader, namely
honesty, loyalty, respect, caring, justice and gratese virtues resonate with
many spirituality perspectives of leadership whiglso emphasize personal

integrity, social justice and pastoral care byldeer towards those whom they
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lead. But where do these virtues come from? Laglsuggests a leader’'s moral
force comes from something much deeper than trgipnegrammes in ethics.
‘It will be found in the narrative of that personf$e...The moral force of
leadership comes from a lifetime’s search for meguand purpose in human
existence’ (Lashway, 1996, p.124). Such a viewval for the inclusion of
spiritual perspectives which is argued as helpingive meaning to a person’s
life and inform their professional practice (Dagtle2005; West-Burnham;
2003). Furthermore, ethical leadership says BdX14p, ‘Uses power to service
others, aligns vision with followers’ needs andiegjons, and relies on internal

moral standards to satisfy organizational and salcieterests’ (p.3).

Authentic leadership stresses the integrity betwelesit the leader says and who
the leadeiis as a person. This is also an essential aspespinfuality in that
one’s inner beliefs, and values of the heart, otgipermeate meaningfully into
professional practice. Cashman (1998) says, ‘Rafstharacteristics that are
denied, underdeveloped, or unseen by the leadezspexceived clearly by
everyone around them... Facing all facets of ourseisehe basis for others to
trust us as authentic people and leaders’ (p. 1Bil)elaborating on moral

leadership Sergiovanni (1992), includes spirityalihen he states,

By giving more credence to sense experience andiont, and
by accepting sacred authority and emotion as fidigitimate
ways of knowing, equal in value to secular autlypiscience and
deductive logic, the value systems undergirding agament
theory and leadership practice will grow large egbuo account
for a new kind of leadership — one based on mouherity (p.
16).

Spiritual leadership

Similarity between spirituality in leadership anither leadership theories raised
the question in my mind, ‘How distinct is spirititglin leadership?’ How robust
is the concept of spirituality in leadership asspagate leadership construct? |
found conclusive answers to these questions difficuHowever, some
researchers such as Fry (2005), claim spiritualityorganisations and in
leadershipare being seriously considered by academics as madvaygpnd the
level of good theories toward ‘paradigmatic stat(s619). That is, they are

moving toward a ‘philosophical and theoretical feamork of a scientific school
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or discipline within which theories, laws, genezations and the methods to test
them are formulated’ (p. 619). Fry’s views are loase his analysis of growing
empirical research in the field of spiritualitylaadership.

In explaining his theory ospiritual leadershipFry (2003, p. 693), says the
purpose for such leadership is, ‘to create visiot @alue congruence across the
strategic empowered team, and individual leveld, aftimately to foster higher
levels of organisational commitment and produdfivit Fry identifies the
concepts of calling and membership as two key Waloneeds. It is his belief
that such vital follower needs may be satisfiedhimitan environment that
practices altruistic love. He explains this love terms of the following
descriptors, trust/loyalty, forgiveness/acceptargratitude, integrity, honesty,
courage, humility, kindness, compassion, patieneekness and endurance.
Altruistic love, lies at the heart of his model whihe believes influences vision
and mission, and develops in followers a senseltihg to make a difference,
setting standards of excellence, encouraging hagefaith, giving meaning to

life.

Dent, Higgins and Wharff (2005, p. 628) say thairtedm (1996, 1998) was,
‘one of the first scholars to put the terms spaitand leadership together to
explain spirituality in the context of workplaceatiership.” Since then they list
other authors who have put forth their own spitifeadership models relating
to emotional intelligence, ethics, values and wsiaharacteristics such as
charismatic, transformational and servant leadprsim reference to his own
model, Fairholm (2000, p. 170) says, ‘It is a haispproach that considers the
full capacities, potential, needs and interestbath the leader and followers as
well as the goals of the organisation.’” Fry (20BB)ieves along with Fairholm,
that spiritual leaders help others make choicesutatite care of their body,
mind, heart and spirit. That is, spirituality madership will exercise a holistic
pastoral care towards followers. Fairholm (2000,1Q)1 suggests as his
hypothesis, that spiritual leadership is holisticl alynamic, aNew leadership
keyed to enduring principles (Covey, 1992), is peapiented, and focuses on
service to all stakeholders. It concentrates awagrinciples of human

interpersonal conduct that elevate and ennoblentheidual within the group.’
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Figure 1: Fairholm’s (2000) model of the spiritleddership process.
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Fairholm’s analysis of the characteristics and elets of spiritual leadership
(2000, p. 112), do provide some insight as to wdptituality in leadership
might involve. His analysis has eight foci whicle &urther described in terms of
key words, a summary of which is as follows. 1. dexs relating to the
organization as a community- holistically. 2. Leexdldemonstrating spiritual
competence in terms of trust, credibility and powalance. 3. Leaders helping
others express their highest potential through a@pabuilding while
maintaining organizational health. 4. LeaderstBetstandards for excellence
for the group in terms of positive affirmation, &wethics, integrity and morals.
5. The leader is first a servant, then a boss arfdaused on the liberation of
those he/she serves. 6. Leadership is the prawfefging out deeply held
personal values, of transcending ones self throlighouring relationships,
others and even that which is sacred. 7. Leadershcollective, shared or
distributed power in which followers become unisedund the leader’s vision.
8. Spiritual leadership involves visioning, sensekmg and covenant making

which are built upon sound values.

Explaining the model in more detail, task competemnequires the spiritual
leader to be competent in ‘credibility, teachirrgst and inspiration as well as to
be knowledgeable in the actual work of the groug000, p. 113-4).
Encouragement of each member to reach their pateéhtbugh communication
rather than authorisation, a trust-filled workplazdture known for its justice

and fairness, coupled with leader self-confidemcéhe moral rightness of the
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organisation’s mission, are some of the key preficies comprising task
competence. Vision setting, is linked to other ®&such as sense-making, mood
setting, and optimism, reflected in a ‘universahoern and respect for every
individual’ (ibid. p. 114). Furthermore, Fairhol(2000) asserts that ‘spiritual
leaders develop visions and mission statementsdktdr the development of a
spirit of cooperation, mutual caring and dedicationwork’ (p.114) such that
members of the organization feel intimately conedctHowever, he also states
that such vision leading skills need to be unaftaicchallenge the status quo
when and where appropriate. In other words spirieedership doesn’t always
equate with peace, sometimes people need to béermpatl and to become

uncomfortable in order to grow and improve.

In terms of leadership processes, creating a haomsrommunity and personal
wholeness, in which individuality and diversity drenoured is another key to
this model. Spiritual leadership must set highndéaids of excellence in
interpersonal conduct and work performance becdhbeecharacter of any
organization is a reflection of its moral integrityFairholm (2000) believes
spiritual leaders are charged with modelling andoenaging the living out of
moral values and beliefs in the life of the orgation. Stewardship is
understood as a ‘collective idea’ (ibid. p. 115),which spiritual leadership
willingly distributes power to help the group suede Furthermore, stewardship
from this perspective, is about serving the neddsleers, not self, and of being
a ‘custodian of virtues’ (ibid. p. 115). Fairhobn(2000) model suggests that
spiritual leadership depends on consent freelyrgibg followers within the

organisation.

The final component of Fairholm’s model is the gofilbngoing improvement
of both the personnel and programmes within thekplace. Interestingly this
goal is counter-weighted by an equally strong séimaespiritual leadership will
‘strive for balance among work, family and professil areas of life’ (ibid. p.
115). That is, spiritual leaders will ‘focus oneating and maintaining
organisationally healthy people’ (ibid. p. 116).eThoint of emphasis in this
model is not on increased training in manageriacesses but rather ‘one of
education of the heart’ (ibid. p. 116).
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| found Fairholm’s comprehensive theoretical analysf spiritual leadership
helpful in developing my conceptual understandinfy what a spiritual
dimension to organisational leadership might medowever, | wondered how
Fairholm’s model might apply to spirituality in pdipal leadership in public
school contexts. Some of the literature | reviewedd the terms spiritual and
spirituality interchangeably. This raised anotheestion whether there were
distinct differences between spiritual leadershigl apirituality in leadership.
This led me to consider several key questions.pisitsal leadership more
intentional in its focus on that which is consideiritual? Is spiritualityin
leadership, the focus of my research, more incusi¥ various spirituality
perspectives within a range of leadership theaiss styles? Is spiritualitin
leadership emphasizing a personalized and intayditeension existing in and
through the role of leadership? Could spiritualityjeadership provide leaders
with a source for their meaning making, motivatiord management and how to
be transformational, relational, authentic, and aham their particular style of
leadership? Could spiritualityn leadership provide a sense of enhanced
personal identity, purpose and insight into humtndnd the way forward for
an organisation’s future? These questions emeifgamg the critical review of
the literature helped me refine my understandingpafituality as not one form
of leadership but a perspective on leadershipitivées leaders to integrate their

personal perspectives of spirituality into theieferred leadership style.

Theoretical concerns with spirituality in leaderghi

When the renewed interest in spirituality was bewig to surface in the 1990s
some writers said that much of the discourse ontsglity was ungrounded in
research (Paragment (1999). For example, Giacalomkiewicz, and Fry (2003,
p.7), identified four weaknesses the newly emergiagadigm of spirituality in
leadership needed to address. ‘The lack of anptedeconceptual definition,
inadequate measurement tools, limited theoreticedelbpment and legal
concerns.’ In their view, research had tended tagoon either the attributes of
spirituality or the functional activities associteith spirituality. They say that,
‘a working definition of workplace spirituality mtusepresent a consensus of
these perspectives if it is to have utility’ (p.)13This was of particular interest

to my research because | was interested in botlatthbutes and functions, as
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well as trying to understand why and how the phesrmon was perceived to

contribute to the role of principal leadership.

| identified other concerns in the literature. Bgel (2005, p. 723) says a,
‘more robust and sophisticated understanding ofsfhigtual aspect of spiritual
leadership is required’. He goes on to questiaimether conventional social
science as it is now constituted, can even adelguateasure spirituality’
(Benefiel, 2005, p. 726). In response to thesecems other writers such as
Forniciari and Lund Dean (2001, p.335), suggestitgpiity ought not to be

limited to positivist requirements. They,

Challenge spirituality in organizations researchdrs consider
evidence about the phenomenon of spirituality akwoased on
non-positivist ways of knowing... ethnomethodological
techniques, qualitative techniques, and traditi@sdxd stories, as
more appropriate research methods than positivistnods.

| found this argument by Forniciari and Lund De20Q1) helpful because it
supported my interest in understanding principalsd teachers’ meanings of

spirituality in their natural school contexts.

Leadership influence and spirituality

Another aspect of leadership theory relevant to shydy is the topic of

influence. Principals are expected to be infludntin the development and
maintenance of effective schools (e.g. Creemersezigjt, 1996; Gezi, 1990;
Hallinger & Heck 1996, 1998; Mortimore, 1993; Schel, 1998; Water,

Marzano & McNulty, 2003). According to Leithwoodouis, Anderson and
Wabhistrom (2004, p.17), ‘Leadership is widely retgat as a key factor in
accounting for differences in success with whichosds foster learning of their

students.’

Elaborating on school leadership influence, Souttlw¢2002, p.77) suggests
three broad classifications of principal effectamely direct effects from the
principal, mediated effects through other varialdesl people, and reciprocal
effects, whereby the principal and others becomaftgential in the school.

Adding to this McEvoy (1987, p.73) says, ‘principaéxercise leadership

influence in subtle ways’ making the perceptionnffuence difficult. Principal
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interactions with teaching staff are often informadief and fragmented, with
principal-teacher exchanges not often lasting mdhan ten minutes.
Elaborating on leadership influence Hallinger andcK (1999), say some

specific ways that effective principals create abads for influence are by,

Modelling curiosity about teaching methods and stasm
processes...monitoring what happens in classroonog&jrig and
pupil data and observing teaching, and dialoguat timvolves
talking about learning and teaching, challengingneentional
practices, identifying and valuing good teaching.

The complexity of leadership influence is also limgited by Maxwell’s (1993)
theoretical view of leadership. He believes theme fave levels of influence,
namely position, permission, production, people gedsonhood. Maxwell
explains that before leaders can engage in orgamizd change and production
improvement, the leader has to demonstrate competienthe position of the
leader in terms of his/her job description, and Idubver time strong
interpersonal relationships that lead to staff mgvpermission to being led so
that changes can be made. When staff feel suppariddcared for then their
motivation and commitment ought to improve alonghwperformance. People
may follow their leader because of what he/she d@se for them. The final
level of influential leadership, according to Maxlwes when the personhood of
the leader is honoured and respected, not jushé&r works’ sake but rather for
their integrity, values and outstanding charactafluence from this perspective
is not something imposed through positional powet ¢an be consensual,
through followers being inspired by the leader’shaatic embodiment of high
moral values and professional competence. | belighaxwell’'s theoretical
framework may be useful to understanding spirityailn leadership within
school organisations because it shares commonsvahgkideals associated with

spirituality discourse.

Another aspect of influence attributed to spirittyain leadership might be
critical reflection (Lane, Lacefield-Parachini &kn, 2003). Reflective practice
is regarded as an essential competence for akgsmnals according to Bell and
Gillett (1996), and a vital skill for teachers (Baityne & Packer, 1995). Blasé
and Blasé’s (1999, p. 84) say, ‘Principals can mi®vmany of the critical

elements that support reflective practice: rich apmities for interaction,
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shared reflection, and modelling for reflective giige. Reflection needs to be
multi-level, going beyond surface identification damlescription, including
critical analysis and future planning which leagl:iéw action (Mezirow, 1991).
Reflectivity is also linked to what Emmons (200@)daZohar and Marshall
(2000) refer to as spiritual intelligence (SQ). linking reflective practice with
spirituality, de Souza, (2004, p12) says, ‘inndfective learning and intuiting
processes’, are an important part of spirituali§pirituality is often expressed,
at least in part, through contemplation, meditatiod critical self-assessment of
one’s journey through life. Given the importance reflective practice in
education and its commonality to spirituality, llibee that it may therefore be

likely to be identified in my research into spigtity in principal leadership.

Leadership influence on interpersonal barriersnistl@er important topic that |
thought may overlap with spirituality. Yong (20Q2,1) discusses how physical
and psychological barriers often separate teactiers principals. ‘This gap
leads to incongruence in purpose, norms and expmtiaof the principals and
teachers and the effect is detrimental to bothhe@cand pupils. Bridging this
gap between principal and teachers is all too itapbra task for all principals.’
| wondered whether spirituality might contribute ttiis question of barriers
between principals and teachers, both positivelieims of removing them and
perhaps negatively in terms of erecting more. | devad whether spirituality
might contribute to the development of a more Higlisrelational school
community through embracing values, attitudes aeldabiours in caring and
authentic ways. This was something | was curiougarn more about through

my research.

In regard to relational influence, Blasé and Ki{@p00) report that one of the
most effective leadership strategies influencingckers was not positional
power but, ‘the power of praise’ (p. 11). That ike regular, sincere and
appropriate recognition of teachers. Forty peradrihe teachers surveyed by
Blasé and Kirby (2000), identified leadership auittyowith negative emotional

and professional outcomes such as resentment,ustisind a break down in
morale. Leadership power can also be effectivelgr@sed through decision
making, when it is preceded by collaboration andscdtation (Leithwood,

Thomlinson and Genge, 1998). Authority, if it isedted toward upholding the
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quality of the professional culture of the eduacadiocommunity rather than
being used selfishly or as a manipulative tool lsarcompatible with the values
and behaviours typified in spirituality discoursgpirituality may inform the

rationale for the way power is internalised by k@tiip, in terms of power to
serve, power that is fair, respectful, consistemi @onstructive, rather than
power to dominate and become proud. Bolman and Q1) say that

leadership wanting to be facilitative and share g@owvill require richer

perceptions of organizational life, the human nedédparticipants, and the
values, rites and rituals that provide members vatlsense of community.
However, while many characteristics of spiritualityght be compatible with
these perspectives into leadership power, spiiiyjualay infuse its own power
problems into organizations, whereby religious post or spiritual abuse of

people’s rights might be experienced.

Spirituality is also linked to the influential rotd principal leadership relating to
school-wide reform. Literature on community schoatare in schools and
personalized schools, discusses the growing prablémat many students
experience namely, alienation, loneliness, diseegamt and/or failure. This
literature such as Marshak (1999), Noddings (1992)rgiovanni (1993), and
Strike (2000, 2004), discusses how leadership ddreas these issues and move
towards the wider educational goal of growing at@fd into ‘good’ citizens.
Related to this discourse, Creighton (1999, p.a§ss‘Leadership has evolved
from a time when principals concentrated on whatgbhool needed to do to a
time when the emphasis must be on what the scheeti:nto be, and on
articulating a view of the future that is bettemhwhat currently exists.’
Noddings (1992) suggests bringing what she calks ghcred back into
democratic public schooling. She believes in a aortiterventionist role of
education, that education can be a key to devejopincaring society. She
argues, ‘our aim should be to encourage the grofvttompetent, caring, loving
and lovable persons, a moral priority that our ediooal system ignores’
(Noddings 1992, p. 14).

The literature reviewed affirmed to me that leallgranfluence is inherently
complex, convoluted and ‘multi-directional’ (Soutbsth, 2002, p. 78). The

literature also affirmed that spirituality can lieked with leadership as an agent
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of influence in personal, social and organisatiamahsformation. | predicted
therefore that influence attributed to spiritualityeducational leadership within
my research would be experienced in similar waysalso anticipate that
influence from principal leadership would be thrbug number of factors and
unlikely to be limited to spirituality alone. Theesleliberations about leadership
influence impressed on me the need to keep an opet when analysing the
data and to draw tentative conclusions about tfiaeince of spirituality from

the findings.

Figure 2. Theoretical considerations of spirittyaln leadership

Spirituality ‘in’ leadership Influence attributed to spirituality in
perceived as leadership perceived as
A personalized, subjective, and Complex, multi-directional and subtle,
holistic dimension, reflecting being related to personhood, competence,
philosophical, social-cultural, and modelling.
political, religious, and professional
life experiences. Contributing to employee wholeness,
workplace vision and value congruence,
Not one prescribed method or <—> improved motivation, performance, and
model; but inviting leaders to self-efficacy.
integrate personal meanings of
spirituality into their preferred Assisting with reflective practice,
leadership style. empowerment of others, relational care and
trust. Removing and/or complicating
Able to assist the leadbeing barriers between leader and others in the
transformational, relational, organisation.
authentic, servant-hearted, moral,
ethical and resilient.

Is spirituality in leadership relevant to teachensd their teaching?

My review of New Zealand educational literaturesbd that spirituality ought

to be of interest to teachers, and their teachiiithe New Zealand Teachers
Council (established 2002), and its predecessoll #aEher Registration Board,
describe broad definitions of being a teacher thinothe ‘Satisfactory Teacher
Dimensions’ (1996), the ‘Graduating Teacher Statsl#P007b), the ‘Code of
Ethics for registered teachers’ (2007), and itsothaharacter and fit to be a
teacher’ policy (2007a). All these documents cangspects which explicitly or

implicitly relate to spirituality.

For example some of the descriptors of good charaatlude, ‘displays respect

for persons, cultural and social values, the lad tae views of others; promotes
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and nurtures the safety of learners within his er bare; is reliable and
trustworthy in carrying out duties’ (NZTC, draftlmy, Good character and fit
to be a teacher, 2007a). Part of the sixth Gradgateacher Standards (2007b,
p. 1), states that teachers will, ‘Recognize hoffedng values and beliefs may
impact on learners and their learning.” The Codetifics (2007, p.1) states,
‘teachers will strive to... promote the physical, ¢imaal, social, intellectual
andspiritual wellbeing of learners.” The significance of thadtér document is
that it implies there is a universal understandifgpiritual dimension to human
well-being. Student spiritual well-being is inclutdas an integral and important
factor of student well-being that teachers willieely engage with (strive to
promote). It can also be inferred from this docutrteat it would be unethical

for teachers not to do so.

Also within the New Zealand context, Gibbs (2006)etired professor of
education at the Auckland University of Technologyrites about the
importance of the spiritually aware teacher in tést designed for teacher
education. In his discussion he affirms the higlisind integrated nature of
human beings, and that through including spirityailh teaching and learning
‘we are challenged to consider the purposes ofatucand what it means to be
a teacher’ (p. 204). He also believes that spailityiwill influence teaching in a
range of ways. For example through their sensemaf @and wonderment in the
learning process, their relational compassion, camd connectedness with
students, and in seeking of knowledge throughtifimeans. He cites a quote
which says, ‘Spirituality grows in classrooms wheachers see themselves as

agents of joy and conduits for transcendence’ (§iB006, p. 205).

Further support for the meaningfulness of spirityato teachers and their
teaching is provided by Australia’s national phdphy of education. This
philosophical declaration implies that without arispal frame of reference
people’s understanding of the world may be deficierThere is also an
expectation that teachers will be able to help bgvehildren’s spiritual world-

views.

Because a spiritual frame of reference enhances an
understanding of the world, and because educat®mever
value-free, schools are expected to cultivate thetunal
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reverence and wonder in young people, to help thepiore why
they believe what they believe, and to give theenctpacity to
analyse their own world-view and those of othéRational
Declaration for Education, report summary, 2001,)p.

In England the Office for Standards in Educatio®02 p. 4) states the
importance of educating children in terms of treiritual, moral, social and
cultural development saying, ‘It rucial for individual pupils and it is crucial
for society as a whole. Most teachers would sas the heart of what education
is all about — helping pupils grow and develop aspbe.” Even the United
Nations Convention on the Rights of the Child (1988irms the importance of
children’s spiritual development and their spiritaad moral well-being, in at

least five of its articles.

| believe this widespread acknowledgement of th&itspl dimension of
children has some implications for teachers andcjpals educating and caring
for their students. The literature cited in thidsection of the review affirmed
to me that being a teacher extends beyond knowlefigerriculum content and
pedagogy. Being a teacher and engaging in teachéygbe conceptualized as a
holistic endeavour. As such, that which is spaitmay be perceived to be
inherently meaningful to teachers and their teaghim various ways. For
example understanding the beliefs of others, beexing, behaving in moral

ways, and in promoting student well-being.

| believe it can also be inferred from this litena&t from New Zealand, Australia
and England that spirituality will be meaningfulgoncipal leadership in similar
ways. This prediction is supported by Shields, &dis and Sayani (2005), who
explain that through the quality of a principakdational connectivity with staff
and students, based around key values and actiofisgial success can be
fostered. In explaining this further they say, [Rwe to educational leaders,
spirituality is shown in the way they care for, emjer, reverence, and
collaborate with teachers and students as they attutangage in the work of
the school'(ibid. p. xii). Further support for nepnclusions from this literature
can be found from a New Zealand Maori cultural pective. Egan (2003,

p.221) says, ‘Education should primarily be aboatrua fhe spirit or spiritual
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wellbeind. Learning that does not impact on the wairuall Wwave little

enduring value.’

Summary.

At a theoretical and practical level, spirituality principal leadership shares
commonality with a wide range of leadership styledues and behaviours. For
example spirituality share common elements with ahorrelational,
transformational and servant hearted leadershipueder some differences exist
between spiritualityin leadership and other leadership styles. The tileza
reviewed suggests influence attributed to spiritypain leadership to be
complex, multi-directional and subtle stemming frtme leader’s character and
not primarily from his/her position of power. Spiality is also predicted from

the literature to be meaningful to teachers anil thaching practice.

Research into spirituality within educational leadeship

Introduction

In this section of the literature review | critigatliscuss the small but emerging
body of New Zealand and international researchdeduon spirituality within
educational leadership. | begin by identifying tantext in which the field of
literature pertaining to spirituality in principédadership has emerged. | then
examine a range of nine studies from several cmstin terms of their
methodology and findings, identifying their releeanand contribution to my
own research. In order to assess the work of o$ie#olars, Kamler and
Thomson (2006) list a range of important questionassist in the process such
as, ‘What is the argument? What aspect of the tigpgpoken about and from
what position? What evidence is used? What clairmsvaade? How adequate
are these claims and are there any blank and bpots? These questions have
assisted me to analyse the authors of the resdasehjt was obtained and the

similarities and differences between them.

Historical evidence for spirituality in educationkgladership
Knowledge and practice of spirituality in educatibteadership is not new. It

can be found throughout the world in ancient crations and cultures, and
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recorded in various ways. Some of this knowledgg e found in the writings
of early philosophers (e.g. Plato, 428-348 BC) aadred writings (e.g. the
biographical accounts of the teachings of JesukédrBible). In New Zealand
spirituality in educational leadership can be foumgre-European Maori culture
being located within the oral stories, skills amdgbices of tohunga (Best, 1934).
The word tohunga isa generic term for an expert in various fieldshofman
endeavour’ (Walker, 2004, p. 66).

In terms of early European New Zealand historyyitsality in educational

leadership can be traced to the early 1800s wHemgbal schools were first run
by various Christian missionaries for local Maohildren and adults (e.qg.
Joseph Matthews, CMS, Kaitaia, 1833). During arlateriod of provincial

education boards and since the inception of natipaklic education in 1877,
spirituality in school based educational leaderamiNew Zealand has continued
through individual principals who embrace a widega of cultural, secular and
religious perspectives. Although biographical amdobiographical documents
exist about educational leaders in New Zealand®hy, | could find no record
of researchspecifically focused on spirituality within eduicatal leadership

relating to these earlier periods of this counthisory.

Recent emergence of spirituality in educationatie&zahip

International academic research and discoursevarious aspects of spirituality
within education has emerged relatively recentiyerdhe past two decades. It
has focused on topics such as matters of the Heanithg a high moral purpose,
and the importance of values and care of peopdglirtation. Some writers have
used words like sacred, faith, divine, soul, spispiritual and spirituality in
discourse on school-based education reform. (eantl®, 2005; Du Four,
2004; Flintham, 2003; Hoyle, 2002; Kessler, 200@frklan & Senge, 1995;
Sergiovanni, 1992, 1993, & 2000; Noddings, 1998mea 1993, 1998, 2004;
West-Burnham, 2002). There is also an extensivdy bof literature on
children’s spirituality, a field outside the scogiethis review (e.g. International
Journal of Children’s Spirituality).

This growing body of literature has contributedatbat some claim is a shift in

emphasis from what schools must do to what schoaincunities must be
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(Creighton, 1999)Most of this literature engages with spirituality @ducation
from non-religious, humanist, secular perspect{eeg. Jones, 2005) with some
including sacred perspectives, a term that hasd¢erdent meanings but not
limited to any one religious narrative (e.g. Nodin1998). This international
trend has influenced New Zealand, with the emerg@ifditerature pertaining to
spirituality in teacher development (Gibbs 200§)irigiality in the physical
education and health curriculum (Egan, 2003), mumgu spirituality in
classrooms (Fraser 2005, 2007; Fraser & Grootenl2065), spirituality linked
with philosophy, power and authenticity of prindip@adership (Dixon, 2002)
and Maori spirituality in education (Dillard, 2006raser, 2004; Pere, 1997;
Smith 2000). However, there is still a paucityre$earch specifically focused
on the phenomenon of spirituality in principal leeship and its perceived

influence on teachers and teaching.

Spirituality in educational leadership remains undesearched

That the role of spirituality in principal leadenstand its influence on teachers
is under-researched both in New Zealand and intiemradly. Woods (2007),
based at the school of education in the Univerditberdeen, writes, ‘There is
relatively little empirical work and nothing whidives attention in depth to the
significance of spiritual experience in educatioealdership’ (p. 135). From an
American perspective, Ramirez (2009) says in hetadal literature review,
‘the literature is quite limited in terms of cleaut examples of what spiritually-
centred leadership looks like in practice’ (p. #urthermore Mulford and
Edmunds (2009), in their extensive review of resedao determine the best
conceptual models for successful school principg)-sn Tasmania, Australia,
cite the American Educational Research Associaiotssk force for the
development of an agenda for future research ooatidumal leadership. In their

review of this work, Mulford and Edmunds say,

The authordLeithwood and Riehl, 2003point out a number of
aspects of school leadership that have not beenstigect of
much formal research and/or that are drawn from eoth
paradigms and are not addressed in their analyBiese aspects
include moral and spiritual dimensions of effectigehool
leadership(p. 20).
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Reasons for spirituality in educational leaderdieng under-represented in the
research literature reflect people’s presuppostibtmward the subject. For
example, Creighton (1999), a professor and researah the department of
educational leadership, ldaho State University,gssts in his review of

literature that there has been, ‘an over-emphasisadministrative theory,

research and training on the technical and ratiasakcts of leadership and a
neglect of the moral aspects of educational adtnatien’ (p. 1). While | agree

with Creighton when he says principals are notutrad, technical bureaucrats’
(p-3), | also believe that broader conceptualizratiof the role of school leaders
have been researched and well publicized, althowghnecessarily using the

term spirituality.

Tisdell (2003) suggests, ‘perhaps the prior silemeehe topic of spirituality in
areas of academic research is due not only to fiffeudty of defining
spirituality, but also to the ambivalence of mangowvork in the academic
world that has emphasized rationality and the $ifienmodel for most of the
20" century’ (p. 25). | agree with this view and ibeé another reason for
spirituality in educational leadership being undesearched is the public’s
perception of spirituality being associated witligieus institutions. In the
United States, the First Amendment of the Consbituprohibits the making of
any law respecting religion, and this may have tiegly influenced the
development of spirituality as a legitimate topidthin public education
research. It is not unexpected therefore thattaplity in public educational
leadership lacks a strong research history andismell understood (Fullan,
2003; Starratt, 2003; Yob, 2004).

Overlap with general research into educational leesthip

Although explicit use of spirituality in educatidndéeadership is under-
represented in literature it is not true that mahyhe characteristics associated
with spirituality are to be viewed in the same wkany of the characteristics
perceived to be linked to spirituality have beeeniified in the general field of
educational leadership literature (e.g. Fenwick 2200eithwood, Jantzi &
Steinbech, 1999; Southworth 2002.) but under dfierterms such as
relationality (Dyer, 2001), care (Duignan & Bindl997), moral leadership
(Sergiovanni, 1992) and authentic leadership (Cashm998). The recently
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published Best Evidence Synthesis document on $dbadership and student
outcomes (Robinson, Hohepa & Lloyd, 2009), providegood example. This
synthesis involved a comprehensive analysis of New Zealand and
international research studies and reviews. Inréipert there are a number of
important leadership themes identified such astioglal trust, integrity and
modelling qualities of leadership. Each of thésmmes shares common ground

with discourse on spirituality yet in the reposglf, spirituality is not used once.

Furthermore, Rossow and Warner (2000, p. 24) itlefrom research literature
in the United States, three broad requisitesrstructional leadershipnamely

‘personal, functional and contextual requisitedieTatter requisite is described
as having a well-reasoned philosophy, high moralp@se, a collaborative
leadership style and educational values. | belieseh of these descriptors
shares common ground with characteristics attribute spirituality. A

gualitative, empirical case-study by Gibson (20058), into the role of a New
Zealand primary school principal in leadership #aahing and learning,

affirmed the presence and importance of these segsi

Quantitative research

Notwithstanding these similarities between spitityaand other leadership
characteristics | reviewed several quantitativedists that have intentionally
researched spirituality in educational leaderstipr example, Malone and Fry
(2003) from Tarleton State University, undertoofuantitative field experiment
in their local central Texas school district, toetermine if there was a
relationship between the qualities of spiritual deship and teacher
organizational commitment and productivity’ (p. S)heir intention was to
engage with two schools in the difficult task of@anizational transformation in
which significant changes would be made to the pate ‘environment,

vision, goals, strategies, structure, processeajahizational culture (p. 6).

Underpinning their method were Senge’s (1990) fisciplines of learning
organizations and Fry’s (2003) theoretical work spiritual leadership as a
causal model for organizational transformation. isTmodel was linked to
intrinsic motivation theory and incorporated a nemiof concepts including

‘vision, hope/faith, and altruistic love, theorie$ workplace spirituality, and
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spiritual survival (p. 8). Malone and Fry (2003pkain the practical meaning of
some of these concepts by saying,

Creating a vision wherein leaders and followers axignce a
sense of calling in that their life has meaning amdkes a
difference; Establishing a social/organizationaltowe based on
the values of altruistic love whereby leaders avitbfvers have a
sense of membership, feel understood and appreciatel have
genuine care, concern, and appreciation for botl @ed others

(p. 8).

This research was based on the belief that sgidéaaership could positively
contribute to the needs of school personnel. Theleved the practice of
spiritual leadership could develop in people a seasfscalling and membership
leading to greater congruence in terms of theiresha&ision and values, as well
as improved individual, team and organizational ewgrment’ (p. 8). In
summarizing their research design and results, Maénd Fry (2003, p.2) say,

Our field experiment initially examined 229 emplesyérom three
elementary and one middle school to test and vedidageneral
casual model for spiritual leadership, employee rigml

survival, and organizational commitment and prodagt. A
one-year longitudinal field experiment was thendwmted with
two of the original schools with an OT [organizate

transformation] visioning/ stakeholder analysis entention,
performed in one school with the other as a contialtial

results show strong support for the model and titervention.

A closer examination of their results shows theosthwhich reported high
levels of vision and altruistic love also indicatemh levels of commitment,
motivation and retention of staff. The other sdhabich lacked vision and love
experienced a noticeable deterioration in its omgional culture. This school
was marked as ‘a very intimidating, conflict riddenvironment’ (p. 16). In a
subsequent report, the principal of the first sé¢tsaid, ‘Everything we did as a
campus was a result of the campus mission and yalheh was a direct result
of our work with the spiritual leadership theorlglone & Fry, 2003, p. 16).
However, in their conclusion the researchers comceithe conceptual
distinction between spiritual leadership theoryiatales and other leadership
theories and constructs must be refined’ (p. 18go8dly, they point out that

although there was evidence validating value-bdsader behaviour having
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positive affects on ‘follower motivation and workiiti performance’ (p. 19),

more research is needed in terms of linking spitileadership to such effects.

This research highlighted several important impiaress for my research.
Firstly it identified that non-religious spiritu@imensions within educational
leadership can be positively influential on teashera range of psychological
and professional ways. Secondly, it confirmed #tatbuting influential effects
guantitatively to spiritual dimensions of leadepsts complex, being difficult to
isolate from other variables. Thirdly it made meicus about the socio-cultural
and interpersonal contextual dynamics operatingiwieach of the two schools
and how these shaped the interpretation and peaofispiritual leadership. |
wanted to learn more about specific critical incide whereby participants
perceived spiritual dimensions in leadership toidiential and why. There
was also an underlying assumption in Malone andsH&£003) report that
spiritual dimensions are necessarily positive. hdered if there were situations
where participants felt disaffected by expressminspiritual leadership. Lastly,
| wondered about the spiritual leadership modehdpgiromoted to transform
schools. Could spiritual leadership be misused asanagerial tool to exploit
teachers’ commitment and productivity without imyging other conditions of

employment?

Another quantitative study relevant to my reseascthat by Wellman, Perkins
and Wellman (2009), assistant professors from Nge#tern State University
Los Angeles. They researched the question, ‘Whdhe relationship, if any,
between educational leaders’ spirituality and lesltip practices?’ Spirituality
was defined as an ‘independent variable’ (p. 2)l measured by the inventory
on spirituality which was developed by Rayburn @&idhmond (2003). This
inventory included three subcategories called gafor others, transcendence,
and seeking goodness, truth and forgiveness. Fadekship practices were
selected based on the work by Kouzes and Posn@8)20hese were described
as, ‘challenging the process, inspiring a sharetbnj enabling others to act,
modelling the way, and encouraging the heart’ (p. Zogether these five
practices were identified as the dependent varidifle data was gathered from
a survey of 71 participants out of 100 randomlyesed, Texan school

principals (35 females and 36 males) during 20044% data was analysed
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using parametric and non-parametric statisticaratpns, including a bivariate

correlation analysis.

Wellman, Perkins and Wellman (2009) say in theilirenempirical research
article that the findings yielded, ‘statisticallygsificant relationships between
spirituality as measured on the inventory on gmility and the five leadership
practices. More specifically, the findings shoveerelatively strong relationship
between spirituality and modelling the way; a digaint relationship between
spirituality and inspiring the way; a strong redaghip between spirituality and
challenging the process; a moderately strong o#laliip to enabling others to
act; and a moderately strong correlation betwednitisgdity and the leadership
practice of encouraging the heart. Furthermorerethwas a stronger effect
between the horizontal or interpersonal dimensarepirituality and leadership
than the transcendent dimensions.

In the discussion of the findings, the authors s@ihe results of this study
revealed that spirituality and good leadership fizes are correlated at a very
significant level for the participants in the swVvép. 3). In their concluding
remarks, the authors indicate that an empoweradusdj scholar-practitioner
might be an ideal blended form of leadership, bsedspirituality is having an
anchor that provides the courage to do that wtsaiight for others in a manner

that is caring, just, equitable and democratic’3)p.

These findings are important to my research inrs¢weays. Firstly they show
an empirical link can be established between aquéait construct of human
spirituality and educational leadership praxis.e Tindings suggest that this link
can be positive, and complementary alongside ‘gteatership’. Further
reading revealed that the inventory developed bybRian and Richmond (2003)
intentionally excluded religious dimensions of gpality which were placed
under a separate list. The research does not exfilersubtle, context specific
ways that spirituality works within school leadepsipraxis, and the specific
ways that teachers and their teaching might betaffie This research identified
the prevalence of certain practices but | am cagrias to why the participants

practiced them. | also wonder whether in fact gplity can be neatly made into
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an ‘independent variable’ from leadership practisash as inspiring a shared

vision and modelling the way.

Mixed methods
Another relevant research study, also from Englavels conducted by Woods
(2007), an Honorary Research Fellow in the SchdolEducation at the

University of Aberdeen, Scotland, who examined,

The importance of spiritual experience as a phemamewhich
enables leaders to be better resourced internatig ind deeper
meaning, and to provide evidence of the signifiearand
influence of spiritual experience for educationabdership in
schools(p. 135).

This empirical study gathered data from surveysf@it4 primary, middle and
secondary school head-teachers within three labataion authorities (LEAS)
in England, a response rate of 43%. Of this saniép of the headteachers
came from non-denominational schools, 45% from €Chuof England and
Catholic schools and 1% from Jewish schools. Tdiéidentified religious
beliefs of the headteachers in the sample weretexpas 76% Christian, 15%
agnostic, 5% atheist and 4% described as ‘othdnichvwas consistent with the
religious demographics of the total head-teachgufation within the three
LEAs. 49% of the participants identified the imfamce of spirituality as very
important personally, 36% of some importance, 8%itté importance, and 6%,

not important.

The research also obtained further interview dedanf7 of the headteachers
who were selected by theoretical sampling (Silverm2001). This sample
included 2 agnostics, 1 atheist, 1 humanist, a$ agB headteachers identified
with Christian religious beliefs. There was a baka of male and female
headteachers and type of schools. Spirituality wesceived to be ‘very’
important to the atheist, one of the agnostics &awd of the religious
headteachers and of ‘some’ importance to the athefdl seven of these
participants affirmed that they often had been cons of and perhaps been
influenced by some power, whether God or not, wimiidy either appear to be

beyond their individual selves or partly, or everirely within their being.
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In summarising her findings Woods (2007) identiftedt spiritual experiences,
vary widely in intensity and frequency and are ‘remnfined to religious
believers’ (p. 151). Furthermore, Woods says #mititual experiences of the
type that ‘appear to connect with some spiritualv@g enhance capacity for
practical action and increase ethical sensitiviied orientation are widespread
among headteachers’ (p. 143). The findings alsggest that spirituality
contributed in a variety of ways to headteachezsburces and to the way they
‘imbued spirituality in their role’ (p. 143). Spidality in the majority of these
headteachers was perceived to contribute towardpirsly sustaining and
informing their outward action. Approximately 2/8the participants disagreed
that spirituality was an ‘entirely private matt¢p. 149) and nothing to do with
their job as head-teacher. 46% of the 244 healéeacvere of the view that

spirituality was a natural dimension of school keathip. 30% were uncertain.

Underpinning this research was the theoretical vigrkhe American humanist,
psychologist, and philosopher William James andAfister Hardy, a former
professor of natural history at the University diekdeen. Woods (2003), says
in her thesis that Hardy viewed, ‘the human capaftit sensing the spiritual’
through the perspective of a Darwinian theory odletron (p. 65) but that he
argued ‘against purely materialistic interpretasiomf Darwinian natural
selection,” and that ‘it is not valid to concludet man’s spiritual side is simply

the superficial by-product of material processe$§).

Although Woods (2007) believes there is substamt@dence for the existence
of spiritual experiences (e.g. Hay & Hunt, 2000¢ stiso cautions that, ‘it is
important not to make simplistic associations betwvspiritual experiences and
attitudes and attributes of leadership; spiritugegience is not the only factor to
influence attitudes to spirituality and leadersh{p. 136). In her literature
review, Woods (2003) acknowledges that the realftgpiritual experience is
contested by a range of arguments which include sthigiective nature of
people’s claims and their lack of consistent condibility. Other arguments
discussed by Woods are socio-cultural explanatimsreductionist arguments.
This latter argument holds that people’s asseuiospiritual experiences can be

explained ‘more plausibly by reference to naturahd often pathological)
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factors’ (p. 77). In the conclusion of her dissioa on these arguments Woods
(2003) says,

We are dealing with a legitimate phenomenon, teahere are
scientific grounds for concluding that what are diad as
spiritual experiences indicate a phenomenon of seoré that
can be taken to exigp. 78).

Limited to its context in England, Woods’ (2007)search provides some
important considerations for my study. Firstlye tindings affirm the presence
of many perspectives (religious and non-religioasid diverse experiences
(theistic and non-theistic) relating to spirituglit They also show wide ranging
attitudes regarding the perceived significancehefghenomenon as a dimension
to principalship. The research argues for thensiéie credibility of spirituality
and that the phenomenon may have widespread relevarschool leadership in
terms of its contribution to headteachers’ engagemiéth and resilience within
their roles. A number of results from her survey anterviews affirmed that
spirituality is not necessarily a private or natupart of leadership. The
methodological approach of including a broad regméstive survey as a way of
informing direction and subsequent sampling for enam-depth interviews
appears to add credibility to the findings. | aisied there was an absence in
the data of teacher voice and the influence spiitju in headteachers was

perceived to have on other staff in each schoamsation.

Qualitative research

The fourth example of research into spiritualityd @ducational leadership is a
gualitative study conducted by Conrad, Brown andckett (2006), three

academics from universities in New York, Pittsburghd Florida. Their

research focused on the life histories of five tanding Caribbean, male,
educational leaders, working within their Caribbe®gional contexts. The
criteria for the selection of these participantsted that each had, ‘a national
reputation for excellence through their advocacynovation, referent

knowledge, and unquestionable contribution to thprovement of the quality

of education at a national level’ (p. 2). Of theefiparticipants involved, two

were principals, one of a special school and ona wdgular school. Two were
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college professors and one held regional and ratioeducational

responsibilities.

The theoretical framework for leadership and spality underpinning their
qualitative inquiry was complex and not clearly idetl. For example, the
authors state (Conrad, Brown and Crockett, 2008),dit is within this context
of leadership as motivation, as transactional,sfiamative and transcendental
(Sanders, Hopkins, & Geroy, 2003) that this stuuyres the primary lessons of
these five educational leaders. They also adserfollowing claim but without

addressing the definitional problems of the terimitsiality.

The positive connections between leadership andsgdity have
been extensively investigated and established. aRegsas
include but are not limited to, Fleischman's ‘vaca@l’ and
‘social membership’ aspects (1994); Fairholm’'s ‘samt-
leader/follower/organization triad’ (1998); Giacale and
Jurkiewicz’s ‘interconnectedness and interplay nmgamization,
team, and individual values’ (2003); Kurth’s ‘spiral practice
dimensions’ (2003); and Pfeffer's ‘workplace praets that
sustain values(2003).

Notwithstanding, the authors elaborate on theirceptual understanding of
spirituality by saying that they believe it is led to morality and to
transcendental psychological awareness, and thae thspects of spirituality are
‘not analogous to religion’ (p. 3). The followinguote provides a good

summary of their pre-suppositions.

Spirituality reflects a more transcendental awargsiean attitude
or way of life that recognizes what we might caliris but
without the institutional affiliation (Noddings, 99). Spirituality
exudes the presence of a relationship with a highewer or
being that affects the way in which we conceptaadiad interact
with the world (Fry, 2003). Spirituality is desceith as the source
of one’s search for meaning in life and a senseooinectedness
with the world (Zinnbauer, Pegament, & Scott, 198pirituality
has also been referred to as a “meaning systemSbpmon and
Hunter (2002) in that it asks the question: Whatng purpose
and role for my student§?. 3).

The research design focused on in-depth, semitated interviews to obtain a
rich description of each participant’s life histotg ascertain the shaping

influences upon them as leaders and the charaaterisf their educational
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leadership beliefs and practice. The researchsgsl an inductive, constant-
comparative model, for analyzing and coding thetigipants’ narratives into
themes. Four aspects of educational leadership feend to be common to all
participants: Leadership as developmental, advoaayng and responsiveness,
and sense of responsibility. Furthermore, threenrtte@mes emerged from their
stories these being, community connectedness,dieeof families and other
mentors, authenticity, moral and spiritual awarenesSome of the specific
findings stated that participants’ ‘value of seeviand attitude towards the
community of individuals and a higher calling, dteate moral awareness and
spirituality, which is considered fundamental tansformational, caring and
authentic leadership’ (ibid. p. 10). Moreover tledings showed ‘spirituality
attests to a readiness to goodness, through helpiilngrs and concern for

relationships and communication’ (Conrad, Brown @ndckett, 2006, p. 10).

A number of important issues from this study agplyny own research. Firstly
it affirmed to me the value of qualitative inquiity obtaining rich contextual
meanings that lie behind people’s perceptions arattige in educational
leadership.  Secondly, it raised an issue of inyguimited to male only
perspectives of spirituality in educational leatiggs Thirdly, it drew my
attention to cross-cultural research and the piatleriimitation on both
researchers and participants when the researchemsutsiders geographically,
linguistically, socially and culturally. Fourthlythe research highlighted the
place of pre-suppositions in social science inqupafticularly in terms of what
spirituality was and was not. | felt curious astaw these pre-suppositions may
have influenced the data obtained and the meanemiyedl from the men’s

stories. For example the authors say,

All five participants stress the importance of lgegenuine and
trustworthy. They link genuineness with some dinaensf

morality. Whereas there is no thick description robrality,

spirituality, or religion in the stories of the methree of them--
Elgrin, Avron, and Ramesh--are all very activeheit respective
churches and related community organizatiqps10).

This quote raised several further questions. Did tmean that morality,
spirituality, and religion were not deeply relevamtheir educational leadership

life stories? Alternatively, did this lack of hitk description imply that the
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topics of morality, spirituality and religion wemot easy for participants to
articulate within the context of their educatioteddership practice? Thirdly,
could the pre-disposition of the researchers tasgp spirituality from religion
and religious institutional affiliation, have coibuited to this absence of a thick
description? In other words, did the participamslfinvited to talk about such
connections if they existed? The insights and tjpes derived from this
research helped me therefore, to appreciate tlierelice between qualitative
and quantitative inquiry, and to think criticallp@ut whose interests are being
served, and what knowledge is being included oluebecl.

A fifth example of research acknowledging spirittyain educational leadership
is the ethnographic study of a principal by Keydanley-Maxwell and Capper
(1999), academic researchers based in two uniwssih Wisconsin. Their
gualitative study focused on a female principah aipecial education school in a
Midwestern city in the United States. The conteixtheir inquiry was inclusive
education (equal opportunities for children witlsahilities) and in particular,

empowering principal behaviours.

The research method incorporated a longitudinatagmh, gathering data from
interviews and surveys over a fifteen month periamag involving over thirty

participants including teachers, special educatteachers, teacher aides,
parents, children, and administrators. The fingiaffirmed the importance of
the principal stimulating on-going responsive que by staff of their practice
while at the same time developing a supportivet ared democratic school
environment in which such reflective practice wateao operate safely. The
authors also cite a statement from the principdp waid, ‘Spirituality is the

core of my leadership’ (p. 203), suggesting thawdts both a significant and
integral part of her personal self and professigraktice, working from the

inside, out.

The conclusion of their research emphasizes tHampowering principal
behaviours are under-girded by a spirituality gamohin six beliefs: valuing
personal struggle, recognizing the dignity of adople, blending the personal
and professional, believing people are doing thest, listening, and dreaming’

(p. 203). These findings suggest that in this capgituality in educational

60



leadership was perceived as highly integrated.s Timy explain some of the
challenges acknowledged in the two previous rekeagwiews in terms of
identifying spirituality as a singular causativéeef in leadership. Furthermore
these concluding statements link spirituality waeiefs that inform professional
practice. That is, they acknowledge the importamiceognitive predispositions
and that externalised professional leadership jged$ informed by what the
leader believes about people and the best waysott wgether to achieve
shared goals. Another significant finding was thmpartance of the degree of
congruity between the principal’s stated beliefd abhservable behaviours. The
authors assert the effectiveness of spiritualityhi@ principal’s leadership and

her influence as leader, were linked to this ‘initgg(p. 205).

This study raised several important considerationsmy research. The first
was the potential for spirituality in educationeadlership to be intentionally and
significantly integrated into all of a person’s fassional practice. This was
similar to Woods’ research (2007, p. 143) where sdid headteachers ‘imbued
spirituality in their role’ and quite different fno the conclusions drawn from the
Caribbean study and the less personalised quarditstudy by Malone and Fry
(2003), which looked at spiritual leadership as aol tto bring about

organisational transformation. Secondly, this aese by Keyes, Hanley-

Maxwell and Capper (1999) drew my attention to ltleaefits of a longitudinal

approach of gathering qualitative data over anreldd period of time and from

other stakeholders in the educational organisation.

Furthermore, this research by Keyes, Hanley-Maxwaetl Capper (1999) and
the Caribbean study by Conrad, Brown and Croc806), did not commence
by focusing on spiritual dimensions of leadershigpirituality was revealed in
the process of learning about educational leadidesstories and a principal’s
empowering leadership behaviours. The focus ofstbdy by Keyes, Hanley-
Maxwell and Capper (1999) was special education emg@owering principal
practices, not spirituality per se. Spiritualitpsvdescribed by the principal, but
not an intended topic for inquiry in the researasign. Although Hanley-
Maxwell and Capper (1999) included teachers inrtbeidy, teachers were not

focused on spirituality in their principal’s leadhbip. It is also unclear from the
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report how the teacher participants perceived thicipal’'s spirituality and

what contribution spirituality played in influengrtheir teaching.

The sixth example of research relates to a diftesardy in the United Kingdom by
Flintham (2003), an experienced secondary schoatlteacher, consultant, and
research associate of the National College for 8icheadership. This study had

six aims, three of which are particularly relevamimy research.

To describe the perceived individual spiritual anral bases of
headship across a range of headteachers: To codiéntified
strategies for individual head-teacher sustainapili and
replenishment: To consider examples of how spiriwad moral
leadership is displayed by reflection on criticaicidents within
leadership storiegp. 4).

This research was a qualitative inquiry involvingrass-sectional sample of twenty
five serving headteachers from a wide variety ofmpry and secondary schools
from within the geographical region of Devon to Bamm, Lancashire to London.
The sample included fourteen male and eleven fehmedéeteachers who had a wide
range of experience. The participants worked ghtechurch schools, thirteen
secular schools and four described as ‘high ethnitie schools varied in student
roll size from 60 to 1600 and were situated in detg of contexts including poor
inner urban areas, and more affluent suburban @adl areas. The research method
focused on a single, semi-structured and open enkedr long, face to face
interview with each of the headteachers. A key$owas to draw on participants’
recollection of critical incidents and their refiien upon these to illustrate their
responses to the questions (Flanagan, 1954). Tha darived from each
headteacher was therefore personalised and nogil@ed by any other data

gathering instruments or other personnel from withieir respective schools.

Flintham draws a useful but debatable distincti@iween spiritual and moral
management and spiritual and moral leadership. s&ies, within in the English
educational context, that spiritual and moral mamnagnt might include religious
education and citizenship in the curriculum. Whsrspiritual and moral leadership
he believes is, ‘concerned with the often intargilelspects of interpersonal
engagement and quality of relationships’ (p. 3) @t explains that this spiritual

and moral leadership can be particularly testecextgrnal pressures and yet, ‘is
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preserved by a clearly articulated structure ofahand ethical values’ (p. 3). He
sums up this difference between leadership and gesnent as ‘the difference
between being and doing’ (p. 3), which | believersimplifies and dichotomizes
what are essentially, two highly integrated aspesftseducational leadership.
Flintham’s post-structural conceptualization ofrgpal and moral leadership is

clearly articulated when he says,

[It] does not have exclusively religious connotationinkage to a
specific set of beliefs. It is based on a widenagpt of ‘secular
spirituality’: whatever it is that gives the inddual their foundations
of ethical behaviour and bases of be(jef 3).

The main findings of this study showed the preseasfcdiverse ‘faith perspectives
and belief systems’ (p. 6), which reflected therglistic English society and cross
sectional research design. It also affirmed hesgupposition that ‘spirituality is
accepted as a common human phenomenon which irsclugeis not defined by
organised religion’ (p. 8). He also believed thelfings justified the use of ‘secular
spirituality’ underpinning the research. The headters’ value systems guiding
their moral and spiritual leadership were divideatoi categories including
egalitarian, vocational, and Christian perspectiwvggh some of the participants
identifying with more than one of these. The dgakn value system was
described as ‘a belief in the essential goodnes$siofanity’ and was identified by
just under a quarter of the participants. Over 6804he headteachers cited ‘a
Christian value framework as influencing their gsdional practice’ (p. 9) more
than twice as many as the number of church schidle study. One head-teacher
in a non-church school was reported as saying,lfishare my personal faith but
not evangelise. | believe in parity of esteemdlbifaiths; this is the safe place for

spirituality’ (p. 9).

Another aim of this research was to inquiry intavithese headteachers engaged in
replenishing and sustaining their moral and sptiteadership. Ten participants
discussed how they drew upon their own core belg@ksheadteachers (not all from
church schools) explained how their reservoir wastasned by ‘an active Christian
faith’. This number was less than half of thosewlad previously cited a Christian
value framework as underpinning their leadershigarticipants also cited a wide

range of networks that contributed to their overa8iilience. In terms of critical
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incidents where their reservoirs for moral andigmt leadership were perceived to
be drawn upon, the results were grouped arounde tlo@tegories namely,

community tragedies, personnel problems and orgtaoisl crises.

There are several key issues from this study thatirestructive for my own
research. Firstly, this study, unlike the previtwe, was intentionally focussed
on moral and spiritual leadership. Secondly, il lmasecular, post-structural
conceptualization of spirituality reflecting the uedtional system and socio-
cultural context of the participants which was &ifly explained to participants
at the beginning of the interviews. Thirdly, thege of the research included a
diverse range of participants to obtain a broad amore generalizable
descriptive understanding of moral and spirituahdiership. Fourthly, the
interview schedule included a focus on criticalidienits as a way of capturing
the specific lived experiences wherein spirituad amoral leadership was
perceived to be experienced. Of concern wereatheence of an extended
period of time with each participant, a lack oatrulation in participants’ data,
and the absence of teachers’ voice, to understand g$piritual and moral
leadership was received by others in the headtesickehool organisations. |
was also curious about the finding that headteatheservoirs of hope were
only drawn upon in times of tragedy, problems ariges. | wondered if spiritual

and moral leadership might be drawn upon in otherenpositive contexts too.

The seventh example of research into spirituafitgducational leadership used
a hermeneutic phenomenological methodology. Taerestudy by Walker and
McPhail (2009), from Morgan State University, Bualtire, explored
‘community college president and chancellor periogtof the phenomenon of
spirituality and the role of spirituality in theileadership style’ (p. 321).
Fourteen participants with diverse cultural, gendage, and experience
demographics were selected from various geograpgations within the
United States. Their selection was also basedhem tinterest in the topic of

spirituality’ however this interest is not elab@@tupon in the article.

The findings included religious and non-religiowdiditions of the phenomenon
of spirituality. Most of theeligio-spirituality perspectives, a term identified in

their literature review (Moran & Curtis, 2004), wedescribed as a ‘belief in a
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higher power, specifically God, for meaning-makirgyidance, protection,
decision-making, and a personal journey that leéads core of central values’
(p. 326). Some of the findings describe non-religi perspectives in which for
example, one participant emphasized ‘ethical behavip. 327). The findings
also describe the ways in which participants exq@espiritual qualities in their
work. These included their values and beliefs, comity building, creativity
and communication, and that centre of servant-ishie All participants
‘regardless of race or gender indicated that sgilitty plays a role in the work of
community college leaders’ (Walker & McPhail, 20@9331).

In terms of what that role meant and how spirityainfluenced the leaders’
respective organisational cultures, the findingpore that the participants
believed they ‘symbolically shape organisationdture and spirit by influence
through empowering others, ceremonies, acknowledtaoulty and staff, and
staff development and relationships with studehtgs research also describes
spirituality in educational leadership as connedtegarticipant’s self-reflexive
thinking, their sense of wholeness, their boundgaitying and balance in life, and
their focus on being authentic, resilient and renma connected to others. It
also highlighted that for many of these particigattieir spiritual practices

included the ‘prioritization of faith, beliefs amdlues’ (p. 338).

This study was not available until near the enthgfresearch. 1 find it valuable
as an example of phenomenological inquiry, evendghdhe hermeneutic aspect
of phenomenology is not expounded upon. Unlike asearch focus, this study
by Walker and McPhail (2009) was contextualisedtle public tertiary
education sector of the United States. | felt eoned about the authors’
conceptual framework being founded upon ‘the MegsinSystems
psychological approach, Tisdall's model of spirittya Bolman and Deal’s
symbolic leadership frame, and Rendon’s Academfcth® heart model’ (p.
323). | found their conceptual framework on spality confusing and unclear

and in conflict with their espoused phenomenoldgitethodology.

| found it interesting that the findings includduetpresence of spirituality in
what the authors call, ‘proudest accomplishmentsid a'moments of
disappointment’ (p. 332). This extended upon Bim’s (2003) findings which
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tended to focus only on spirituality as a sourceeservoir of hope and strength
within negative and difficult aspects of educatioleadership. | was curious to
note the way the article by Walker and McPhail @O@eferred to religio-
spirituality which provided an inclusive recognitidhat spirituality, for some
people, can have religious meanings connected tbigher power and
specifically to God. | also noted in the findingsetimportance of critical
reflection in assisting the leaders maintain auib#y and relational

connectivity with others in their professional giee.

Another particularly relevant study on spirituality educational leadership is
the doctoral thesis by Ramirez (2009), conductetbuih Texas Tech
University. Ramirez’ own biographical descriptimtiudes theistic spirituality
perspectives and a professional background as acipai and current
involvement at a national level managing educatipnagrammes working with
educational leaders and high risk students. Helitgtiee, exploratory case
study, focused on spirituality in the praxis of foelementary, public school
principals from Texas, Northern Virginia and Califm. Prospective
participants were identified through a nominatiorogess in which her
colleagues suggested the names of educationalrtead® ‘appeared to lead
through spirituality’ (p. 58). Selection was made provide a range of
demographics. The participants conceptualised thpirituality as socially
constructed, separate from religious institutiomameworks and connected to

diverse sources.

Integral to her research methodology was the tgsifreight out of some forty
two key concepts in Houston and Sokolow’s (2006pthktical framework, ‘The
Spiritual Dimension of Leadership.” The eight cepts emphasized leadership
intention and attention, recognition of uniquenekgifts, gratitude, uniqueness
of life lessons, a holistic perspective, opennegbsteust. The research method
included gathering data from three semi-structuoeeé-to-one interviews, a
focus group meeting and electronic and writtennalidocuments. Two of the
research questions were, ‘What are the lived wagegences of principals that
provide evidence of spirituality?’ and ‘How do pripals perceive the meaning

of spirituality in their work?’
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The most critical finding was the need for and picacof openness. Connected
with this practice were in-depth reflection, selfeaeness and relationship
building. Another key finding was that all fourrpgaipants used what Ramirez
calls, ‘a spiritual filter as a basis of decisioaking and as an informed
framework for their leadership’ (Ramirez, 2009, yii). This notion of a
spiritual filter was described as going inward &ethg reflective, listening to an
inner voice as participants ran situations thromgiseeking guidance, direction,
and peace, all the while adding the lessons leaméukeir cache of wisdom’ (p.
111). Also of interest was the inclusion of negateffects of leading through
spirituality which were described as ‘misunderstagand stereotyping, attacks
on leadership style, increased vulnerability, isota and over-whelming self-
imposed pressure.’ (p. viii). The positive effeetitributed to spirituality by
participants’ were that they derived strength, ager wisdom, stability, and an
increase in relational skills.

This study was also only available near the endngfresearch. It provided
some useful comparisons with my research findirigsstly it intentionally

focused on the praxis of spirituality in the livasfour principals, three of whom
were serving in elementary schools. Secondly Rammiemployed an
exploratory case study method and triangulationaid gathering instruments,
including reflective journaling. | found it inteseng that the findings included
negative effects for the principals from leadingotigh spirituality, which

seemed to be muted or absent in the previous stuelgewed.

The study was not a phenomenological inquiry bthteraan opportunity to test
part of a theoretical framework of spiritual dimems. | wondered why only
eight out of forty two concepts of Houston and Sowds (2006) framework
were chosen and how this selectivity influenced tesearch findings. | was
also curious about the participant selection precasd the absence of a
definition of spirituality which guided her colleags’ nomination of people who
‘appeared’ to them to lead through spiritualitylthdugh her data was very in-
depth for each of the principals, there was oncanagn absence of teacher
voice which | believe limited the understandingtloé praxis of spirituality in

principal leadership.
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The ninth and final piece of research into spilityan educational leadership
that | have included in this review is the worka@jocal educator Dixon (2002),
for her Masters degree in Education through thevéhsity of Waikato in New
Zealand. Her qualitative case study involved fiven@pals with diverse
demographics, who were working in public, statemamy schools in the
Waikato region. The focus of her inquiry was, wWiegtthese five principals had
explicit philosophies of education and leadershipgd whether spirituality was
part of the principals’ way of leading. If so, whmpact did these issues have
within their schools? Spirituality is understoadthis study to be inclusive of
diverse perspectives including cultural and trandeet views. She recognized
the issue of power inherent in spirituality to eithliberate or violate’ (p. 37).
That is, it could be both positive and negative aagontributing factor of

leadership influence.

Her findings revealed that all five principals ‘@ackvledged an aspect of
spirituality within their leadership’ (p. 182) anskveral embraced theistic
perspectives. Spirituality in principal leaderships described behaviourally in
terms of relational connectivity, respect, carajigg sensitivity to diversity, and
making a conscious effort to ‘speak and act orothiside in ways that were the
same as the truth they knew on the inside’ (p. .184)portantly, according to
Dixon, issues such as personal motivation, balamt¢iée, workplace resilience,
and having an attitude to serve and value eaclopevere found to be identified
by the principals to their spirituality or spirituaeliefs. Unfortunately, the scope
of her thesis precluded gathering data from th& sttathese five schools to
‘obtain their perceptions of the impact of theinpipals’ philosophies’ (p. 189).
There was also an absence of comment on possibtextoal factors that might

mediate the integration of spirituality into workpk practice.

This was a valuable study in that it linked closwlymy proposed research. It
acknowledged diverse meanings of spirituality; niegs that were socially
constructed, and connected to cultural and relgiepistemologies. Dixon
affirms that behaviours attributed to spirituakire related to spirituality beliefs.
She also identified the rich contribution teachewsld make to understanding
spirituality, especially in verifying the impact tiie principals’ spirituality in

their schools.
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Summary

This section of the literature review has critigggkamined two quantitative, one
mixed methods, and six qualitative studies fromgeanf countries including
New Zealand, Britain, the Caribbean and the UnB&tes. These studies have
ranged from surveys of several hundred headteagiéosds, 2007), a select
group of 14 community college principals and ch#loce (Walker & McPhail,
2009) to in-depth case study interviews of indiadweducational leaders
(Conrad, Brown and Crockett, 2006; Dixon, 2002jarious methodological
and theoretical positions have underpinned theamples of research with each
study recognising that spirituality needs to eméraddroad inclusive ontology
that reflects the pluralism in societies around Wwld. Some of the studies
intentionally excluded religious perspectives ofiriggmlity whereas others
reported evidence that spirituality for many papémts was intimately
connected with their religious beliefs. Malone dmy (2003) tested a causal
model for organisational transformation, Wellmaarkhs and Wellman (2009)
applied an inventory of spirituality, and Ramire0Q9) selected aspects of a

framework developed for spiritual leadership.

Some of the studies encountered the spiritual démes of leadership in-
directly (Keyes, Hanley-Maxwell and Capper, 1999)heweas others
intentionally sought to understand spirituality arekilience in educational
leadership (Flintham, 2003). All nine studies wlathat spirituality made
constructive contributions to the educational lesdebeliefs, attitudes,
behaviours and resilience in their demanding rody one study by Keyes,
Hanley-Maxwell and Capper, (1999) included dataveer from teachers and
other stakeholders. However, this study did notisoon teachers’ perceptions of
the principal’s spirituality. The focus of the gy was on empowering
principal behaviours with spirituality emerging irettly during the research
process as an integral dimension of the princips¢s-description. It is also
noteworthy that several of the studies revieweddrdy recently been published

and were not available when | commenced my stu@pb.

The defining question
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Introduction

Having critically examined the diverse meaningsmfituality in the literature |
make a case for an undefined or open position wsvéine phenomenon of
spirituality for my case study research. The um#ef or open position is
justified as appropriate for my methodology and migntion to learn about

spirituality as perceived by participants.

Diverse definitions

Based on the literature review | believe all defoms of spirituality are
underpinned by philosophical, scientific, sociotalj and in some cases
theological perspectives and presuppositions. Basethese considerations |
agree with Tisdell (2003, p. 28) who writes, ‘Spiality is an elusive topic.
Different people define it in different ways, buit@efinitions somehow seem to
be incomplete.” | believe that in a post-modertyraistic, multi-cultural
globalised society, a concise and widely acceptat#@inition of human
spirituality is not possible. However | believeetliterature review has opened
up my understanding as to tlmeaningsattributed to the phenomenon, the
reasons why these diverse meanings may be heldthanihfluences that may

have shaped people’s construction of meaning.

Justification

Positioning my case study fieldwork within an uridefl and open expectation
to the ways in which the participants will perceispgirituality is justified as

appropriate for my constructivist and phenomenaalgimethodology which

will be elaborated upon in the next chapter. Altjio | found Tisdell’'s (2003)

assumptions about spirituality helpful, | wantedafigproach the field work open
to the perceptions of participants and not wanthgyr meanings to fit a pre-
conceived theory of spirituality. Adopting an unidefd approach allowed me
the opportunity to inquire into, analyse and intetparticipants’ meanings with

all of its complexity and paradox within their schaontexts.

In doing so, | avoid trying to homogenize diversergpectives into some
artificial uniformity. Dent, Higgins, and Wharff (B5, p. 633) say in their
extensive empirical analyses of workplace spirityalThe various definitions

are sometimes separate, sometimes overlapping,tise@secontradictory and
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sometimes quite expansive and personal.’ | condtir Roehlkepartain, (2007,
p. 1) who suggests that it is better to avoid aindein that is ‘final or

comprehensive, thus inviting continued dialogue exyloration.’

Limitations in the research literature

This review has revealed three significant limgas or gaps in the research
literature pertaining to spirituality in educatidbri@adership. Firstly, despite a
significant amount of literature on the subjectsgpirituality in the workplace

and in leadership theory, spirituality remains &ygunder-researched in school
leadership contexts both in New Zealand and intemally. This gap is

significant given that spirituality has been idéad in educational documents as
being important to children’s wellbeing. It hascalseen shown to contribute to
leadership practice and organisational culturekholigh extensive research has
been conducted on effective principalship, anditsjaility shares commonality

with many of the characteristics identified in thestudies, research specifically
focused on the praxis of spirituality in primaryhsol leaders remains few and

far between.

Secondly, it seems there has been little in the wfayesearch that includes
teachers’ perceptions of spirituality in principedadership. Most of the
literature focuses on what headteachers or pritgigay they believe and do.
There has been very little attention paid to cosraking principals’ perceptions
or to inquiring into how teachers make sense ofitgglity in principalship.

Further research is needed to find out about tlaeacheristics teachers attribute
to spirituality, and under what conditions mightesk characteristics be
perceived as influential. There are no known negeatudies that describe
teachers’ perceptions of the effects of spirityatit principal leadership on their

teaching, either positively or negatively.

Thirdly, while there are a number of qualitativedies that explore spirituality
in educational leadership there is none known t@nere the subject from a
constructivist and phenomenological methodology uéedd on the lived

experiences of both principal and teacher partidgan their school workplace
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contexts. This is important because the reviewtified a number of studies
that have sought the test various definitions agothtical frameworks of
spirituality. | believe that a constructivist appob is significant in that it allows
for the participants to articulate their own perdpes and for their perceptions

to be valued, as they make sense of the phenomenon

There were several other gaps identified in therdiure. These pertain to a
paucity of research into Maori spirituality in prany school leadership, the lack
of women'’s perspectives of spirituality in prindyship and the total absence of
any research into spirituality in school leadershifhin integrated special
character schools. There is also a noticeable absenthe literature on any
research focused on negative influences of spiitiyua educational leadership.
Virtually all the studies list attributes and chasaistics that are portrayed as
positive. | wondered therefore whether a phenonwaichl study could be
conducted that included diverse spiritualities freaveral principals, teachers,

and school contexts.

The limitations discussed in this section helpedmagow the focus and scope
of my research questions and to clarify the mogr@riate research design to
support my inquiry into those questions. By adsirgs some of these under-
explored areas | believe the research will makerstructive contribution to

what is still an emerging field within educatioteddership literature.

Summary

This chapter has reviewed literature pertaining sforituality in principal
leadership and its influence on teachers and tegchiihe chapter has been
structured around seven inter-related themes nan@fyically exploring the
meaning of the phenomenon of spirituality, socititipal history of spirituality
in public education in New Zealand; spiritualitytiwn the workplace generally,
Comparing and contrasting spirituality in leadepsiith other leadership styles;
research into spirituality within educational leestep; the defining question;

limitations in the research literature.
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These themes have highlighted a number of imporissues. Firstly, the
meaning of spirituality is able to be conceptualise a variety of ways, both
generally in the workplace and specifically witleducational leadership. The
answers to metaphysical, epistemological and agiold questions directly

impact on one’s ontological framework for makingise of the subject.

Secondly, the social landscape of New Zealand sobes become increasingly
diverse and people’s perspectives on spiritualigflect that change.
Notwithstanding, spirituality has had an enduringtdry in New Zealand’s
public education system especially around the fegatf a range of widely held
values to guide behaviour and thinking. Religirituality has been permitted
through the optional Bible in Schools programme a®beral curriculum
documents have endorsed Maori concepts of spitiguadithin the terms
haurora and taha wairua. Teachers have also bade aware of the need to

promote among other things, children’s spirituallieing.

Thirdly, spirituality has become a popular themevorkplace literature. It has
been perceived to have utility by contributing todsimprovements in people’s
morale and motivation, organisational culture amddpctivity. In terms of

leadership theory, spirituality shares common attarastics with other styles
such as faith, moral, relational and transformatioleadership. Influence
attributed to spirituality is predicted to come mdrom the personal qualities of

leadership than from the position of power ovelofokrs.

The relatively recent and emerging research intoitsality in educational
leadership shows a variety of methodological apgtea and findings.
Collectively the research affirms that spiritualigan have meaning and
relevance within the context of educational lealigrs Spirituality is shown to
contribute to their beliefs and attitudes about cation, inter-personal
relationships, and resilience. Nevertheless, rieduspirituality discourse down
to a singular and inclusive definition is partialyachallenging given the
breadth of meanings ascribed to it. In the caseyfjualitative research | have
argued that an undefined or open position is ap@tpfor my methodology

and for the particular inquiry questions being pers
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The literature review did not affirm that spirititglin leadership would be a
panacea for leadership problems, nor did it shaw $pirituality was necessary
for effective leadership. What it did indicate what spirituality in leadership
may provide ‘another’ source for understanding aidity to work through
dilemmas in relational, moral, and authentic wayhat is, spirituality may
complementeaders’ professional experience and skills, butbh®a substitute

for them.

A number of gaps in the literature have been ifiedti These include the need
for research into what spirituality means to Nevalded state primary school
principals, and how it connects with their leadgrgiraxis. There was also very
little in the research literature that included tloéce of those being influenced
by spirituality in leadership, namely the teachefhere was similarly a gap in
terms of how spirituality might contribute to teaupractice. | also noticed an
absence of constructivist and phenomenologicalietuth which the lived

experiences and perceptions of participants reggrdpirituality are valued

independently of imposed theoretical frameworks.

My research is significant because it addresseslaively new and under-
researched dimension of school leadership. Thergimg field within scholarly
literature suggests that spirituality can make #edince to people and
organisations. Secondly it is significant becagmétuality has had an enduring
presence within public education documents and tdebheing widely
recognised as important to children’s wellbeing. isl therefore relevant and
meaningful to teaching and those who provide lestdpr within teaching
environments. Lastly, my research is significantthat its methodology,
research design and inquiry questions address &ewaf limitations identified
in the literature through the review process. Td #ris chapter, | quote from
Fraser (2005) who in reference to researchingtspliiy in the New Zealand

says,

These are exciting times in secular education. Aakedging
spirituality is a huge step towards extending wihabeans to be
human. It also reveals a dimension that has existedt time, but
has been neglected and avoided in secular Westkroagion(p.
64).
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CHAPTER THREE: THE RESEARCH PROCESS

If we emphasise only scientific and technologicaividedge, or only literacy and
numeracy, we could languish in other areas, inaigddhysically, aesthetically, morally
and spiritually (Mulford, 2009, p. 24)

Introduction

The above quote by the Australian educational rekea Professor Bill
Mulford, highlights the need for a holistic balarineour pursuit of knowledge,
and that the spiritual area of knowledge is impurtdhis viewpoint resonates
with the purpose of my thesis which is to undemtavhat spirituality in
principal leadership and its influence on teacltard teaching might mean in
public primary school contexts. My study is struetl around four key

guestions.

* What might the phenomenon of spirituality meanddipipants?

* What might spirituality in principal-leadership nme@ participants?

* By what means might spirituality in principal leasleip be perceived to
be influential?

* What influence might spirituality in principal leaship have on teachers

and their teaching?

| decided to explore the lived experience of spdiity in school leadership from
both principal and teacher perspectives and fronuradefined position on the
term spirituality. By investigating these undepkaxed aspects of spirituality, |
hope to make a significant contribution to this egimgy field in educational
research literature. My study will be of interésthose engaged in educational
leadership, both in New Zealand and internationaltywill be particularly
relevant to experienced and beginning principalgldle managers, aspiring
senior leaders and teachers both within public @indhte schools, especially if
they have an interest in this dimension to leadprsimd the contribution it

might make.

In this third chapter | discuss my research pracése chapter is organised into

four sections. The first section explains the datlie, interpretive,
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constructivist paradigm and applied phenomenoldgicperspectives
underpinning my research methodology. The secaudio®h discusses the
research design which includes describing the sngmultiple-site, descriptive
case study strategy, involving three primary schioolhe section discusses the
participant sample and recruitment process, alaitig @thical considerations for
working relationally and confidentially with theipcipals and teachers. | also
discuss the procedures for collection and analysibe qualitative data. These
include semi-structured interviews, overt non-gdpant observations, and
principal reflective journals. The chapter con@sidvith examining of a range
of evaluative criteria to assure the trustworthénes the research process and

outcomes.

Methodology

Methodological challenges with inquiry into spiwdity.

Methodology is simply defined as ‘how do we knowe tlworld, or gain
knowledge of it’ (Denzin and Lincoln, 2000, p. 1lethodology is focused on
the philosophical assumptions behwtly I'm doing my research in a certain
way. Developing a robust methodology to inquiréoithe phenomenon of
human spirituality in public educational contexts ¢hallenging given its
complexity and the diverse subjective perspectitiesugh which people make
sense of the topic (Coleson & Pearcey, 1999). Aceéaidly it is interesting
because it ignites debate over epistemology, ogylcand metaphysics
(Anderson, 1995; Battern, 2003; Eaude, 2005; Hertg[®2000; Rice, 2005; Van
Reken, 1996), in seeking a conceptualisation thatcceptable to a pluralistic
and secular society (Glazer, 1999; Van Dusen, 2088)ich perspectives will
be included and which will be excluded in methodatal considerations
(McKay, 2004; Waaijman, 2002)? Is spirituality te thought of entirely as a
social-cultural construction?  How might diversetiamalist, empiricist,
existentialist, theist and humanist perspectivefiuemce methodological
considerations? How might these diverse inteapimis of reality and
spirituality be included in social science rese@rckhese are some of the

guestions | have wrestled with.
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A decade ago critics of this newly emerging fieldhim educational leadership
literature commented that discourse on spiritualgs largely ungrounded or
lacking a sound theoretical base (Saas, 2000). edemin the past ten years a
small but growing body of research, as highlightedhe literature review, has
attempted to address this criticism (Fry, 2005} isl not surprising that a
phenomenon difficult to define is going to be ditfit to measure (Benefiel,
2005). To measure or describe spirituality theg emumerable perspectives,
secular and sacred, which are deeply embeddednwitiople’s beliefs, social,
cultural and religious traditions, values and eigeres is methodologically

challenging.

Spirituality in leadership has been studied emaily¢c both quantitatively and
gualitatively, through observation and experiendepersonal attributes and
actions (Giacolone & Jurkiewicz, 2003). My empitistudy seeks to understand
the meaning people ascribe to spirituality inclgdiheir beliefs, feelings and
thoughts that shape personal attributes and actidhslso inquires into the
perceived influence of spirituality between priradigand teacher participants
within their school contexts. Bearing these coasitions in mind and that
according to Neuman (2003, p. 90) there is, ‘naglsin absolutely correct
approach to social science research,” | decidech qualitative ‘interpretive,
constructivist philosophical framework paradigm (Denzin & Lincoln, 2003,
p. 22).

Qualitative research

Qualitative research is a complex field of inquityat has developed and
continues to develop through various overlappirggonical moments or periods
(such as modernism and postmodernism) in the p@@tykars (Denzin &
Lincoln, 2000). The seventh and current historitabment’ described by
Denzin and Lincoln (2000, p. 3) is concerned ‘witioral discourse, with the
development of sacred textualities.” This latestmeat in the development of
qualitative inquiry is particularly relevant to nmgsearch. Denzin and Lincoln
(2000, p. 11) say that throughout the history ofalijative research,
‘investigators have always defined their work immie of hopes and values,
religious faiths, occupational and professionabldgies.” In recognizing the

importance of axiological considerations in sosiekence research, Lincoln and
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Guba (2000, p 169) say, ‘defining religion broadly encompass spirituality
would move constructivists closer to participatimguirers.” Within axiological
philosophical considerations (the study of valued @alue judgments) Lincoln
and Guba (2000, p. 169), argue that ‘sacred sciandéhuman functioning find
legitimacy;’ and it can be a place where, ‘sacrpdcses become authoritative

sites for human inquiry or the place where theitsgil meets social inquiry.’

Qualitative research is difficult to succinctly aef. It is described in literature
as ‘a set of interpretive activities,” and that fprivileges no single

methodological practice over another’ (Denzin &dam, 2000, p. 6). It means
slightly different things depending on the paradigma research design to which
it is applied. Generally speaking, ‘qualitativesearchers study things in their
natural settings, attempting to make sense of artewpret phenomena in terms

of the meanings people bring to them’ (Denzin &dam, 2000, p. 3).

Qualitative research is also understood as a terrarf anti-positivist movement
prominent in the early 1970s which encompassed tipiel epistemological,
political, and ethical criticisms of sociaktientific research’ (Schwandt, 2000,
p.189). Qualitative research is commonly recoghige one of two dominant
and contrasting (although some would argue compi¢ang) philosophical
approaches to social inquiry, the other being dtaive, which follows a
positivist scientific paradigm (Neuman, 2003). Blikmethods, a combination

of both, is also gaining popularity (Creswell, 2D03

Philosophically, qualitative researchers hold a bemof ontological and
epistemological pre-suppositions (Savantakos, 20B6) example they view
reality as being inseparable from people’s livest tobjective reality does not
exist separate from experience but is interpretedugh a person’s lived
experience or life-world (Husserl, 1965). The oiadive researcher recognises
the ‘socially constructed nature of reality, thelatienship between the
researcher and what is studied, and the situatmoradtraints that shape inquiry’
(Denzin & Lincoln, 2000, p. 8). Qualitative resgaris a more descriptive,
informal and inductive literary style (Bryman, 200@nlike positivist claims of
objectivism, qualitative researchers believe, fitgalcan never be fully

apprehended, only approximated’ (Guba, 1990, p. 22)
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Quantitative research emphasizes the experimewolidtiog of numerical or

guantifiable data and the statistical analysishi$ tata for features such as
frequency, causal relationships and validity. dntcast, Creswell (2003, p. 179)
says, ‘qualitative inquiry employs different knodfge claims, strategies of
inquiry and methods of data collection and analyddualitative research seeks
a rich, in-depth understanding of what are oftemglex phenomena, usually in

the form of textural data.

Some qualitative researchers are critical of therahsciences positivist model
of research being applied to the social world (Mals& Rossman, 1995). This
is argued epistemologically that qualitative reskas not trying to explain what
is true, but trying to understand what is beliewedbe true about human
behaviour. Bryman (2004, p. 540) says the gqual@atesearcher seeks to,
‘grasp the subjective meaning of social action’'tausly, recognizing there are
many lenses, multiple voices and complex overldysogial-cultural, personal

and situational factors through which interpretadiomay be biased and
distorted. Laverty (2003, p. 2) in criticising pipgsm that relies solely on

external, physical stimuli that can be isolated ameasured says it, ‘not only
misses important variables but ignores context emegtes a highly artificial

situation’

Interpretive constructivist paradigm

According to Denzin and Lincoln (2000, p. 22), ‘aflsearch is interpretive’
irrespective of whether it is qualitative or qué#ative. They identify and
describe six qualitative paradigms. The one I'vesam as appropriate to my
research is interpretive constructivism. Denzin #doln (2000, p. 158) say,
‘constructivism adopts a relativist ontology (relem), a transactional
epistemology, and a hermeneutic, dialectical maitomy’ for gathering,
analysing and reporting the data. Qualitative nedeas interpretive in that
people’s beliefs, ideas and the meanings they hondescribe phenomena are
all subject to interpretation. Interpretive phdpsy is constructivist when it
recognises that meaning is a co-creation, beingrpntted by those being

researched, the researcher, and by the readerycudrsequent report (Cohen,
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Manion & Morrison, 2000). In discussing varioudeirpretive philosophies

Schwandt (2000, p. 193) says that they all shardéaliowing common features.

They view human action as meaningful, they evintetaical
commitment in the form of respect for and fidetiythe life
world, and from an epistemological point of vieweyhshare the
neo-Kantian desire to emphasize the contribution hafman
subjectivity to knowledge.

Phenomenological perspectives

Phenomenology can be applied to philosophical cenations of methodology
and as a strategy for engaging in research (DefZiincoln, 2000). | have
chosen to apply several philosophical perspectofephenomenology to my
methodology because they fit strongly with my inikem to inquire into the lived
experience of the phenomenon of spirituality incadhcontexts. van Manen
(2002a) describes six orientations towards phenologg and lists some of the
scholars who are associated with each one. Thesdranscendental (Husserl),
existential (Heideggar, Sartre), hermeneutical degger, Gadamer, Ricoeur),
linguistic (Blanchot), ethical (Scheler, Levinasiddaphenomenology of practice
(Van Manen). In discussing phenomenology, van Mg2é00a, p.1) says, the
French philosopher Paul Ricoeur (1913-2005) betieeat, ‘Meanings are not
given directly to us, and that we must thereforekena hermeneutic detour
through the symbolic apparatus of the culture.’sThermeneutic approach to
phenomenology seeks to understahdw human meanings are deposited and

mediated through myth, religion, art, and languddmsd., p. 1).

The word phenomena, is derived from a Greek wordnimg appearance
Theoretical considerations of what constituted pimeena (e.g. sensory data,
rational ideas or a combination of both) can benébin literature going back to
the eighteenth century (Smith, 2008). However, ghitosophical movement,
phenomenology as we know it today began just befwdurn of the twentieth

century. Waaijman (2002, p. 536) says,

Phenomenology sprang from radical doubt about tbientific
starting points of the nineteenth century (ratiosial, causality
thinking, deductive reasoning and the like). Thedo of
phenomenology is: back to concreteness, the thsgjfias it
presents itself.
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In reference to the substantial work of the Jew@rman philosopher Edmund
Husserl (1859-1938), credited as the founder ofnphenology, Waaijman
(2002, p. 536) says, ‘Phenomenology brings expeeda the fore, analyses it,
looks at it from various sides, tries to make i@sib structure explicit.’
Phenomenology as an ‘interpretive-constructivistagegm’ (Tashakkori &
Teddlie, 2003, p. 139), is concerned with the qaestf ‘how individuals make
sense of the world around them,” (Bryman, 20013pdr their life-world (van
Manen, 1997). Smith (2008,  7) adds the followdegcription,

Phenomenology studies the structure of various styé
experience ranging from perception, thought, memory
imagination, emotion, desire, and volition to bgddwareness,
embodied action, and social activity, includingglinstic activity.

Hermeneutical phenomenology is linked in literatir¢he German philosopher,
Martin Heidegger (1889- 1976), who was an earlydsti of Husserl.
Heidegger developed his own distinctive philosoghigosition towards
phenomenology, around the nature of ‘being’ (Ddsend consciousness
(Vessey, 2008). The concept of Dasein is complelr describing this
philosophical construct Giles (2008, p. 61), saysdedgger believed, ‘that the
person and the world are co-constituted, insepeyarid an integrated unity...
As such, humans make sense of their world fromiwitheir existence, their

being-in-the-world.’

One of the more comprehensible differences betwhesserl’'s and Heidegger's
philosophical approaches to phenomenology relateahte issue of whether or
not the researcher can truly be objective. Hussas influenced by positivism,
and believed researchers ought to bracket their prgoonceived ideas about
phenomenon in order to better understand it throtlgh ‘voices of the
informants’ (Creswell 1998, p. 54). This requirerht become objective, was

strongly criticised later by Heidegger and others.

Gadamer (1998), a former student of Heidegger, ‘a@phatic in his stand that
methods are not totally objective, separate or evdhee from the user. He
viewed bracketing not only as impossible, but aftesnto do so manifestly

absurd’ according to Laverty (2003, p. 5). In refee to Heidegger's
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unbracketed approach Koch (1996), describes ithasob supporting prejudice,
but in a positive way whereby the researcher resnairansparent by
documenting the influence of personal history amedigpositions through a
research journal. In this manner a researcherisegalvould not be considered a
barrier to understanding phenomena. Laverty (2p08), elaborates on this by

saying,

The biases and assumptions of the researcher arénacketed
or set aside, but rather are embedded and essemtiathe
interpretive process. The researcher is called,amnongoing
basis, to give considerable thought to their owpegience and to
explicitly claim the ways in which their positiom experience
relates to the issues being researched.

Reflexivity, language and social relationships

This need for considerable thought, can be linkedeflexivity or becoming
reflexive (Norsworthy, 2008), and is recognized aas important feature of
phenomenological inquiry (Potter, 1996; Schwandi)®. Reflexivity as it
applies to both the researcher personally andebearch process is understood
as a maturing, introspective, collegial, iterativeritical examination of
embedded and contributing assumptions and pre-sitfgps. It also involves
critical reflection on one’s beliefs, and the stcualtural and historical forces
that might shape them, even though it leads to tgreaulnerability and
uncertainty. Cunliffe (2004) suggests reflexivign be engaged by focusing on
a range of existential, relational and ethical ¢joes. Sandelowski and Barroso
(2002, p. 222) say, ‘reflexivity is a hallmark ofoellent qualitative research and
it entails the ability and willingness of reseamshéo acknowledge and take

account of the many ways they themselves influeesearch findings.’

Also central to phenomenology is language and itiquéar the interpretation of
language used to describe phenomena. Linguissiesys and competence with
language help define human experience for bettefooworse. van Manen
(1997) says, ‘The insight into the essence of aphenon involves a process of
reflectively appropriating, of clarifying, and ofaking explicit the structure of
meaning of the lived experience’ (p. 77). Hermemephenomenology, relates
to this position that ‘language is the universadioen in which understanding

occurs’ (Laverty, 2003, p. 4) and that interpretatof language is central to this
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understanding. In discussing two views of phenastaagy (transcendental
phenomenology and hermeneutic phenomenology) vameM#1997), suggests
that phenomenological text is in fact both desorgptn the sense that it names
something and interpretive in the sense that ‘idiates between interpreted
meanings and the thing toward which the interpi@tapoints’ (ibid. p. 26).
Fundamental to hermeneutics is that there are hgesfeee descriptions, ‘no
pristine interpretation exists, indeed no methogplosocial or educational
theory, or discursive form can claim a privilegedsiion that enables the
production of authoritative knowledge’ (Kincheloe McLaren, 2000, p. 286).

Only tentative interpretations are therefore pdesib

Alongside the importance of language is the issbisazial relationships in

phenomenological studies. Social phenomenologyeasribed by Schutz (1970)
seeks understanding into how shared meanings, | scordexts, and social
interaction shape meaning-making. Schutz believedple build a stock of
knowledge which helps them to objectify and typiheir experience of the
world. Through building relationships people arelealio form more

comprehensive and shared understandings of eachr'tlexperiences.
Conversely, poorly developed relationships leadless accurate and more
divergent understandings of each other's actiond arperiences in life
(Gubrium & Holstein, 2000).

Applied phenomenological perspectives

Van Manen (2002b) distinguishes between phenomgiwalb research
conducted by philosophers and phenomenological arelse conducted by
professional practitioners. | see myself in theoseccategory. My research
methodology and method are not bound to a particaleenomenological
approach but | apply some of the general principdésphenomenology.
Specifically | have chosen the more realistic, acketed and reflexive stance
attributed to Heidegger and Gadamer. | have apphedprinciples of inquiry
from participants’ perspectives, their lived, irgembjective, situational, social-
cultural experience of the phenomenon of spirityalvithin their school
contexts (Waaijman, 2002). | have also includes ithportant hermeneutical
perspective that meanings are deposited and mddiateugh myth, religion,

art, and language, and in particular the importasicianguage in interpreting
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and mediating between people’s experiences ancepnos of phenomena. |
also found Giles’ (2008, p.61) explanation helpful which he says
phenomenology is an endeavour of, ‘letting somethie seen from itself’, to
‘establish a renewed contact with original expereeprior to theorizing about
it, and to bring to light the meaning®ven into the fabriof the experience
because this enables understanding of human life.’support of my
methodological position van Manen (2000a) says is discussion on the

different orientations of phenomenology,

For human science scholars, who are primarily ietted in
applying phenomenological method to their profassigractice
or aspects to their life-world, it is quite approgie to take an
eclectic approach to the tradition of phenomenolfgyl).

Summary

My chosen methodology follows a qualitative, intetfjve, and constructivist
paradigm and applies several phenomenological eetisps. It is a

methodology appropriate to the undefined stance avehtaken toward

spirituality, and the descriptive questions whievér been developed. It also fits
well with my intentions to research the lived expece of spirituality in

principal leadership and its influence on teachemsl teaching and within

primary school contexts.

Research design

Introduction

The goal of finding ‘plausible and credible outcomelanations, is central to
all research’ (Marsh et al., 2002, p. 3). Reseasign is critical to achieving
these outcomes. In this section | discuss my ahassearch design which
consists of exploratory field work, contextualizatbund a singular multiple-
site, descriptive case study strategy involvingé¢hpublic primary schools. My
researchmethod within my research design discusses three instrtsnen
processes for gathering qualitative textural datad a cyclical, reflexive, and
inductive model of analysis. | also explain the vimyvhich | have triangulated

the research. | also provide an explanation of rdeearch sample, how my
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participants were recruited along with a timelinglaining when the data was
gathered. The chapter concludes by critically dismg a range of procedures

for evaluating the trustworthiness of the researcitess.

Participants

| decided to recruit a small but purposeful samideyman, 2001), of three
primary school principals. This sample size wasrapriate and manageable for
my case study inquiry and would help enrich thalifigs. The recruitment
process began with a data base being obtainedgihrawinistry of Education
of New Zealand website for all the schools in trey Bf Plenty, Waikato and
Auckland regions of the North Island. High schodfgermediate schools (Year
7-8), kura kaupapa Maori schools, private and natiegl religious schools were
then deleted. High schools, because they were oblicmutside the scope of
this primary sector research and kura kaupapa Msarools (State schools
where teaching is in the adri language and the school's aims, purposes and
objectives reflect the Maori cultural philosophydause | was not competent in
te reo Maori (Maori language). Intermediate, prvand religious schools could
have been included. They were eliminated for jractreasons in that the
research needed to be manageable, and becausetddwanfocus on the
phenomenon of spirituality within public, seculgrimary school contexts. |
also eliminated small primary schools preferrinfpasils with more than one
hundred children on the roll. This elimination pess resulted in a semi-random
sample of thirty public primary schools from thregions of the North Island of

New Zealand.

| sent out thirty letters of invitation to theseheol principals (refer to
appendices 2, 3 and 4), of which | received fourtessponses, four of which
expressed their consent to be involved. The flistd were selected because
they were returned within the two weeks specifigdlection was in the final
analysis at the researcher’s discretion, baseti@mtention to have a variety of
people represented in the project in terms of ggmal experience, gender and
spirituality perspectives. The fourth acceptandteitevas kept as a back-up, in
case any of the first three principals had to wilwg or their respective Boards

of Trustees did not give consent for the researgirdceed.
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There was some homogeneity (Tashakkori & Teddl@)32 of the principal
participants. Firstly, in terms of their professabrmposition as primary school
principals, each was experienced having been a&ipahat a previous school.
They also shared similar New Zealand-European @tiiniAll three principals
had grown up in New Zealand whose society and rulithich is influenced by
Christian religious perspectives. All three sclsoaere co-educational public,
secular, State funded, primary schools. One pratdgsl a high, socio-economic
rated Year 1 to Year 8 rural school, with a Maad+itgual unit attached. The
other two principals led Year 1 to Year 6 schoolgliverse suburban centres,
one being within a mid socio-economic community #mel other a low socio-
economic community. Two of the principals identifiehemselves with
Christian religious perspectives of spiritualitydaone principal emphasized a

value-based spirituality perspective.

The second sample group in this research were thambers within each of the
three schools, nine in total, to help enrich anangulate the data. However,
before proceeding with this, permission was sofigim each school’s Board of
Trustees to undertake the research (refer to app8&jd Following the Boards
of Trustees permission, the principals gave tohalir teaching staff the letter of
invitation for them to participate (see appendix 4d)hree teachers volunteered
from two schools and four teachers offered to elired from the third school.
In this latter scenario, | exercised my discretaord chose three teachers that
represented a cross section of the levels fromdti®ol. As it turned out, a
variety of social-cultural backgrounds, gender, exignce and spirituality
perspectives emerged within the three teachercgaatit groups. Recruitment
was not subject to participants having a certansgertive on the phenomenon
of spirituality. The only factor for selecting témrs was that they represent a
cross section of each school. Overall my partiipgample included seven
female and one male teacher, and two male andemnalé principal. Details of
participant demographics are included in the nespter. | believe | conducted

the recruitment process with professional integrity

Relationship to participants
Qualitative research intentionally seeks understendf complex human

experiences in context. It is typically conducied semi-formal, relational, and
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dialogical manner. Relational connectivity betweére researcher and
participant is in many cases essential to obtairgnglitative textural data.

Laverty (2003, p. 8) says,

The interaction in the interview takes place witthie context of
relationship that is central to what is ultimatetyeated...the
presence of a caring relationship is critical toightype of
exploration

Only one of the nine teachers recruited for my aede was known to me prior
to conducting this research. | had met this teaehéew years earlier in my
professional capacity as a lecturer visiting a stitdeacher on practicum. | had
met two of the three principals at their schoolsipto this research on a couple
of occasions, again through my role as a visitungrt for student teachers on
practicum. The third school | was not familiar witkither was | familiar with
the principal as an educational leader. Knowinghesoof the participants

beforehand helped with the initial building of aearch relationship.

| also shared a common professional background thihparticipants and was
able to relate to their school contexts and schifmlexperiences. One of the
three principals had participated in a small researoject | was involved with
two years earlier. | did share some common groumderms of Christian
religious culture with a few of the participantowever | was particularly
careful to approach the subject of spirituality lusively and openly, being
focused on participant’s perceptions of what spadity in principal leadership
meant to them. | maintained an ethical, respeeiful responsible relationship

with all participants throughout the research pssce

Ethical considerations

Inherent in qualitative case study research isagdociated with the invasion of
people’s private and professional life-world by ttesearcher. Stake (2002, p.
447) says, ‘qualitative researchers are guestisdrptivate spaces of the world.
Their manners should be good and their code ofcethktrict.” Participants
worked within close-knit school organisations aedduse | was inquiring into a
dimension of principal leadership | needed to eserdiscretion and care with

their disclosure of information.
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All participants were potentially vulnerable bynaig my research even though
they had given their informed consent. This was oh¢he reasons why the
study focused on a descriptive case study andmevaluative one. Each person
was fully informed of their rights according to et regulations of the
University of Waikato. Their rights and my ethicakponsibilities of care and
professionalism towards them, especially anonymitg confidentiality were
outlined in the letters of invitation (refer to agmlix 4). Anonymity was
maintained by use of pseudonyms. Confidentialiswnaintained by ensuring
transcribed material was carefully managed and ribamaterial was disclosed
in such a way that would compromise the participamdentity or their

professional relationships.

Two of the teachers did withdraw after the firsumd of interviews, one
travelled overseas and the other was no longeitadaifor personal reasons.
All other participants continued through to the efthe research process.
Contact with the principal and teacher participams by phone and or email. |
arranged dates, times and places to gather dataedpectful negotiation,
deferring to their needs and taking into accourgirtrheavy professional
workloads and times constraints. In conductingresearch no deception was

intended or knowingly carried out.

Data collection timeline

| received approval from the University of Waikathics committee to conduct
my research in May 2006. Thereafter | proceeddt thie recruitment process.
Once the twelve participants had been identified @onsent received |
commenced to arrange times for the interviews. Rivigrfull-time as a teacher

educator and negotiating with busy teachers amgtipals was challenging.

Data gathering commenced in the fourth school 2006 and continued until
the last term of 2007. | began with the intervieshedules, seeking to complete
one round of 12 sessions per term which was owmitious. Concurrent with
these interviews | sent out the reflective jounpra forma to the principals. The

overt non-participant observations were the lasta dgathering activities
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conducted which afforded me opportunity in two amstes of seeing participants

in end of year assembly contexts.

Case study strategy

A range of qualitative research strategies or ti@us are discussed in the
literature. Denzin and Lincoln (2000, p.20) lisnteAccording to Creswell
(1998) there are at least five mamaditions these being biography, grounded
theory, ethnography, case study and phenomenolbigyv the interpretive
process is understood is one area of differencevdmet these qualitative
traditions. Case study is described in literatiseaacontext for social science
research (Denzin & Lincoln, 2000), and accordin&take (2000, p. 435), ‘not a
methodological choice but a choice what is to be studied by whatever
methods we choose.” Furthermore, case study islinoted to qualitative
research. Stake, (2000, p. 449) says, ‘Many caskest are both qualitative and

guantitative.’

Stenhouse (1981) traces the historical emergenceasé study research in
education back to the curriculum evaluation studieshe 1960s. He broadly
categorizes case study research into three campy mlescriptive case studies,
evaluative case studies involving some degreedgment and critical analysis,
and action research in which case study or studfesm the formative process
of development and improvement in an institutiom {1993, p. xi) says, ‘Case
study continues to be an essential form of soa#&nse inquiry.’ Literature

describing case study methods usually emphasizeithctice of placing a

researcher in the field to observe phenomena (S1988).

As a research strategy, case study can be undéragydAn exploration of a
bounded system over time through detailed, in-delatia collection involving
multiple sources of information rich in context’ reg@well, 1998, p. 61). Bell
(1999, p.10) says, ‘case study is concerned prtigipvith the interaction of
factors and events.” Case study is also ‘concemngd the complexity and
particular nature of the case in question’ (Brym2001, p.47). Typical contexts
for case study inquiry are a community or an orggtion. It is also common for
case studies to include a longitudinal elementrleoto derive a deep and

comprehensive understanding of the case contextwamkings. The choice of
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case study was therefore appropriate for my imentd inquire into spirituality
in principal leadership and its influence on teashend teachers within their

schools which act as a bounded organisational systenké¢Sg000).

Of the various types of case study suitable forligaive use | chose two,
descriptive (Stenhouse, 1981) and revelatory (Bryn2801). | did not choose
an evaluative or critical case study method (Mey&897) because it would be
unethical to place teachers in a position of pgsgidgment on the spirituality
of their principal. Being asked to evaluate spaiity could be construed as
being judgmental and place their professional imiahips at risk. The choice of
a descriptive case study method allowed me to ohkdai in-depth dialogical
description of the phenomenon of spirituality innpipal leadership and its
influence on teachers. The revelatory case studsinslar to the descriptive
method but with the added aim of seeking to rewg@nown insights into
phenomenon within a particular organisational cxin®ryman, 2001). | also
wanted to triangulate the data and ensure a ceedilgscription of the
phenomenon of spirituality in principal leadershyas obtained. One of the
ways | decided to achieve this was by designingingular descriptive case
study that included three school sites. This esduthe focus remained
descriptive, and not on comparing one school leadminst another (Stake,
2000).

Research methods

Denzin and Lincoln (1994, p. 2) say, ‘qualitativesearchers deploy a wide
range of interconnected methods, hoping alway®t@adetter fix on the subject
matter at hand.” | chose three qualitative procesltdior obtaining textural data
from the participants in my research. The primargthnd used was semi-
structured interviews (Bouma, 2000). Overt nonipgrant observations and
principal reflective journals were the other prasex$ used although these
proved to be less effective than the interviewsgy€lber these research methods
enabled a me to obtain a rich set of data (Merril®88). Focus groups for the
teachers and principals were not ethically appaterin this study as they would
have compromised participant anonymity and poténtieompromised their
professional relationships. An anonymous staff symwas not chosen because |

wanted to work relationally with participants ovar extended period of time to
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better understand phenomenologically, their livegegience of spirituality in

principal leadership. Grudnoff (2007, p. 80) says,

Because interpretive researchers are more concermgth
achieving an empathetic understanding of how otlsms the
world than testing the laws of human behaviour theyloy data
gathering methods that are sensitive to context.

Semi-structured interviews

As a research instrument, interviews are effectivben investigators are

interested in understanding the perceptions ofigiaaints or learning how

participants come to attach certain meanings toh@mena or events’ (Berg
1998, p. 64). | chose three schedulesarhi-structuredpne-to-one interviews,

consisting of between five to eight questions fothbthe principal and the

teacher participants (refer to appendices 5 and'le¢. semi-structured design
fitted my research methodology, being flexible ésgond to participants during
the live interviews, even though the initial startpestions had been pre-
determined. | considered this flexibility importamtlowing me to probe and
prompt for deeper understanding, to restate oifglquestions if they were not
understood, and to summarise key points for vetiomm during the interview

process. This approach is supported by Eaude (300424) who says, ‘If we

are to understand what, and how teachers thinktabeuspiritual ... we must

probe more deeply into the underlying meanings tszyibe to language.’

The interview questions were exploratory in natgagticipant centred, seeking
understanding of spirituality inductively, as wa$i seeking examples of critical
incidents of the phenomenon as they perceivedadfie 2005). For example,
in schedule one of the teachers’ interviews, itsasdow would you describe
spirituality in your principal’s leadership? Whatkes you think that way?’ In
schedule two it asks, ‘In reflecting on your timerdnas a teacher, how might the
principal’s leadership influenced your characteaasacher? In the principals’
second interview schedule, one of the questions,ask what ways might
spirituality be helpful in your role of providingeddership specifically to
teachers? And again, ‘Why do you think your spdaiity helps you?’
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The interviews were mainly conducted on-site atttiree schools, either in the
principals’ offices, teacher’s classrooms afterasthoutside in the playground
and in various office spaces. There were two et@ep where | conducted four
interviews at two of the participants’ homes airthequest, because it was more
convenient to them. The interview conversationsewigitally recorded and
transcribed by myself, apart from a few of the tfinsterviews which were
transcribed by an administrative assistant. | éotmanscribing an invaluable
part of the research process affording me qualitg tto hear and reflect again
upon the interview conversations. The first schedid interview transcripts,
were sent to participants for editing and approvakreafter they were offered
to participants if they requested them. The inmmwschedule was spread across
a four term period to allow sufficient time for shprocess of transcribing and
editing, and to avoid being overly burdensome an tébachers and principals.
This year long multi-phase design also facilitadedble loop learning in which
participants had opportunity to reflect on and teva richer description of
their understanding of spirituality in educatiofeddership (Argyris and Schon,
1996).

A number of potential challenges exist with intewing participants in

qualitative research. For example, there is inftepower in the interview

guestions and with the interviewer to subtly influe the type and content of
responses elicited from participants. There igipixdl for bias or errors in the
way a researcher might respond to a participaninguan interview, placing

undue emphasis on certain issues raised and igneqguoally significant ones.
Questions also need to be unambiguous, open eagpdopriate to research
intentions, ethically acceptable and able to bevansd within the time frame
agreed to (Creswell, 2003; Mathers, Fox and HuB88L

To offset researcher distortion during the intemgel periodically attempted to
summarise what participants were saying to provigortunity for any

oversight on my part to be identified. There weraueber of ethical guidelines
which helped address some of the other concerm&xXample during interviews
with participants, | emphasized they were freenterpret the word spirituality
as they perceived it. Participants had the rightdisclose what they were

comfortable with. They were entitled to edit conitteom during their interviews
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and later via their interview transcripts. Theeiviews were designed to be
approximately 50-60 minutes in duration to avoiihgetoo time consuming to
participants. These time constraints helped redhteeview exhaustion and the
risk of jeopardising the quality of the responsasig (Yin, 1993). Overall 27
semi-structured interviews were planned, 23 wednded, transcribed and
analysed. The difference was due to one teacheglliregy overseas and another

withdrawing for personal reasons after phase-oriketiata gathering process.

Overt, non-participant observations

| chose observations in my research because | ddhesopportunity to catch a
glimpse of what spirituality might look and sounkiel in the professional life-
world of the principal participants. It was alsopled that it would enrich my
data. The intention was to conduct three, approtéimal hour duration, overt
non-participant observations with each principale ger term, spread over a
three term period. Being an overt non-participamgant | was discreetly
present, as neutral as possible, as an outsidkmtpan on the case context,
without participating in the social phenomenon bentoserved. | was not able
to experience first hand what the phenomenon ofitsglity in principal
leadership might mean as an insider in the casdysthat is, as a teacher.
Rather | had to feel what it might be like, mediatecond-had through the

interpretation of my observations.

During the research process | conducted five olasemns. These included at
least one observation of each of the three prit&ipéhe observational settings
included senior and full staff meetings which anpipal led, a senior school
evening prize giving in which a principal playedey role, a bi-cultural end of
year performance in which a principal spoke, aratistwving a principal through
part of his morning’s responsibilities. | wanted presence to be visible for
practical reasons. Covertly observing a principabuld be technically

problematic and it would be ethical problematictfog ‘other’ people whom the

principal engaged with.

Observations have always played an important ralequalitative inquiry
because they allow the researcher to gain anothedow into the social

phenomena being researched, a deeper level ofidaityilwith the real life-
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world of the participant, that is not obtainablenfr other instruments (Denzin &
Lincoln, 2000). | found my professional familigritwith primary school
contexts helped me to feel comfortable in the raofysettings in which the
observations took place. This familiarity also l@led me to relate to the

principals’ and the educational language they used.

As the researcher | needed to take care to avadcurate or selective
observations which then lead to overgeneralisatiditgical reasoning and
possible premature closure of the inquiry (Davidsowl Tolich, 1999). It is
possible that the overt presence of the reseamiagr influence the types of
behaviour shown by the participant, thereby miningzthe manifestation of
secret, deviant or less desirable actions andidétt. One problem can be that
‘during the observational process people assum@atgihal identities that may
not be socially or culturally normative’ (Denzinl&ncoln, 2000, p. 634).

To minimize these potential problems, | enteredrtie of observer by informed
consent, respectfully and reflectively, while atetlrsame time getting
‘acclimatised to the setting’ as quickly as | co@Berg, 1998, p. 142). | agree
with Denzin and Lincoln (2000, p. 634) who say,

There is no pure, objective, detached observatibe; effect of
the observer’s presence can never be erased.’ r@a$ens can
also be influenced by socio-cultural and genderddntities,
power structures and the unfolding relationship wiesn
researcher and participant.

The observations had a number of limitations. Iswat ethically possible to
observe the principals in all their daily work expaces, especially when
dealing with teachers with personal and confidémtiatters. | was also limited
to a non-participant role and to small periodsimktwithin a given work day. |
believe the data obtained while helpful, was notias as that derived from the
interviews where the deeper interpersonal perceptiof the influence of

spirituality were able to be discussed. .

The observations did provide a number of exampleswioat | perceived
spirituality to be and wherk perceived it to be intentionally integrated in the
principals’ praxis, potentially contributing indo#y to the culture of their

school and teachers. These perceptions were tilericabe compared with the
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perceptions obtained from the interviews of thecheas and the principals.
Some examples of these observations are citeceifottowing two chapters of

the findings.

The observational notes were recorded by hand smgale pro forma | had
developed. The notes were subsequently typed uprefhective comments
inserted. Refer to appendix 13 for an examplepeTand video recordings of
these observations may have helped to offset wiea) 81998, p. 146) calls
‘erosion of memory’ but were not ethically possillee to the likely inclusion
of students and teachers in the footage from whamsent had not been

obtained.

Principals’ reflective journal

The third instrument in my research resign wasrjaling (Corti, 1993; Stewart
& Prebble, 1993). The intention was that each @f tiwee principals would
participate in a reflective journaling activity,rée times during a school year.
The journal pro forma, which | developed, was egthaib each of the principals
and provided three general guidelines for themespond to each day (refer to
appendix 7). These guidelines included multi-legpeéstions, aimed at guiding
the principals through identification and descaoptiof spirituality, to higher
order thinking of analysis, application, evaluatiand reflection in action
(Anderson and Krathwohl, 2001; Barth, 1990; Moo299). In this way it was
hoped the principal participants would be scaffdldifficiently to critically
reflect on spirituality in their leadership (Schd®87).

| was influenced toward using reflective journalingny research design by the
work of Neil et al. (2001) which focussed on pripads’ dual role functions as
administrators and in providing leadership in teaghand learning. Their
research method employed extensive use of ondimengl diaries. In justifying
their decision to do so, they said there are thram advantages of diaries over

other forms of data collection.

Firstly they can provide a reliable alternative tioe traditional
interview method for events that are difficult &xall accurately
or that are easily forgotten. Secondly diaries chalp to
overcome problems associated with collecting semasit
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information by personal interview. Finally theynche used to
supplement interview data to provide a rich sowteformation
on respondents’ behaviour and experiences on g daisis(Nell
et al., 2001, p.42).

Five reflective journals were completed by my map&nts including one from
each of the three principals. The emailing of jinernal pro forma made the
sending and receiving of data easy. The journdlisgrument was considered
helpful by two of the principals as a tool to retl®n and process the events of
the day. Two of the principals found it difficuti tomplete due to the time that
it took at the end of busy day. The journaling rastent was helpful in
providing another window into the phenomenon ofiggility, this time directly
from the thought processing of each of the pririsipaddowever | did not find it

as useful as | had anticipated.

Pilot testing

All principal interview schedules were pilot testaith a local primary school
principal not otherwise associated with the redgahelp eliminate ambiguity,
increase clarity and ensure relevance (Cohen, Mango Morrison, 2000).
Another benefit of pilot testing is described byBan (2001, p. 155) who says,
‘Piloting the interview schedule can provide iniewers with some experience
of using it and can infuse them with a greater saisconfidence.” | found the
feedback from the principal was positive and affirgnin that the questions
were deemed to be inclusive, non-threatening and tlyeught provoking.
However, the exercise revealed there was too mepétition in the questions
across the three schedules. Having reflected ) $leveral questions were
edited and others re-written to explore the inqtigyic more deeply and from a
wider variety of directions.

| also pilot tested the teacher interview schedwuligls an experienced teacher at
a local school not related in any way to the redeaifhis process raised
concerns over how participants might struggle tatiniguish influence
attributable to spiritualityin leadership as opposed to influence in leadership
generally. As a result a revision was made of gaeher interview schedules to

help address these concerns by including questibas specifically asked
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participants to reflect on spirituality versus msdional skills and whether the

relationship between these could be distinguished.

Analysis of data

Rigour and consistency are two important charasttesi essential for qualitative
data analysis, ‘so that other researchers or readeoking at the same
messages, would obtain the same or comparabletse@érg 1998, p. 224).
These characteristics are also necessary so thatgem categories and
understandings are not superficially or arbitrad&rived. There are also several
tensions that exist with analysing qualitative d&aman (2001, p. 439), warns
of ‘quasi-quantification through the use of termgls as many, frequently,
rarely, often, and some.” and in doing so comprargisthe rich situated
meaning of phenomenon. However identifying the alence of phenomena or
commonality of themes within textural data may beeful to offset
anecdotalism. Bryman (2001, p. 439) describes amalisin as, ‘the widespread
use of brief sequences of conversations, or srépjpem literature transcripts,
and accounts of encounters between people’ which masult in one off but

exciting statements being afforded greater sigaifo@ than they really deserve.

The method | used was based on Creswell's (1998,48), ‘data analysis
spiral’, a cyclical, inductive, and interpretive opess. This method was
consistent with my chosen constructivist paradigr methodology, in which |
was looking for meaning and significance, ratheanthfrequency (Cohen,
Manion, and Morrison (2000). This iterative, namelr and recursive process
began from the moment | commenced gathering my €iega and extended

through a six-step process of analysis spanningpappately two years.

During this time the data was transcribed, readleasl, and reflected upon many
times. Notes and comments were inserted into thedWocument files (refer to
appendices 10-13) asbleganthe time consuming and difficult challenge of
classifying the descriptive material into contegtsd categories, looking for
relationship and differences (Meyers, 1997). | aléen brought to mind the
context in which the data was situated, the peratio had provided the

information and the meanings they attached to #mguage used. Bryman
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(2001, p. 383) says in this way the analysis pbesomes ‘hermeneutic when

it is sensitive to the context within which textene produced’.

Berg (1998, p. 223) says qualitative data analysy refer to, ‘any technique
for making inferences by systematically and obyetyi identifying special
characteristics of messages’. While | disagree thigt can or should be done
objectively (Gadamer, 1998; Guba, 1990; Lavery,®&rhwandt, 2000), Berg
describes at least seven major elements of writtessages that can be the focus
of qualitative analysis. These are, ‘words or ®&rnthemes, characters,
paragraphs, items, concepts and semantics’ (ibid24). The units of analysis
which | have focused on in this research have lpagticipant’s words or terms,
with a particular focus on semantics; the meanisgribed to these words in
their situated contexts. Importantly, analysis wid only look for commonality

of views between participants but also any divergenspectives.

Another technique which | found helpful was to By and conceptually
represent the data and emerging themes and redaigewithin more than one
hundred Powerpoint slides (refer to appendicesridt b for two examples).
The Powerpoint software facility enabled me to pesgively disclose ideas,
showing how they connected with or intersected witle another. It enabled
me to emphasize or minimize text depending on perdesignificance, add
colours, as well as arrows to indicate cause afedtedr direction of influence. |
found this software suited me better than workingdte floor with lots of bits of
paper and coloured maker pens. | also found it meffective than the
gualitative data analysis software QSR N6 which thasonly version available
to me at the time. Although I trialled the use & And the search facility was
helpful in identifying frequency of words or phrasdt couldn’t reveal the
meaning or significance behind the language. Meitould it show the deeper
contextual issues pertaining to the person who g@dtargeted words. It was

never designed to be a substitute for the reseaottibe interpretive process.

Analysis was not only a cognitive skill exercisgdtbe researcher. It was also a
shared three way process or social co-construatiomeaning between my
research participants, my University supervisord aryself (Gadamer, 1998).

This occurred on various occasions during the rekgarocess and later during
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the writing up of the findings. For example | wdwdheck what | perceived to
be key ideas with participants in the second and tbhases of the data
gathering process. My supervisors would ask piplignestions to help me
articulate my emerging findings, question my wogdand inquire whether some
of the ideas could be collapsed or subsumed inteerotnore significant

categories. This reflective and critical dialogumtributed to the shaping and
re-shaping of my understanding of the phenomenospaftuality in principal

leadership within my three school case study.

Overall this cyclical comprehensive and reductibrapproach to analysis
enabled what Creswell (1998, p. 140) refers toveianowing the data’ in order
to find the answers to my underlying inquiry quess. Laverty (2003, p. 10)
says, ‘the multiple stages of interpretation thiéva patterns to emerge, the
discussion of how interpretations arise from theadand the interpretive
process itself are seen as critical.’ | also agritle Charmaz, (2005, p. 510) who

says,

No qualitative method rests purely on inductiorhe tuestions
we ask of the empirical world frame what we knowt.dh short

we share in constructing what we define as datmil&ily, our

conceptual categories arise through our interpretas of data
rather than emanating from them or from our metHodical

practices. Thus, our theoretical analyses are intetative

renderings of a reality, not objective reportingitof

Procedures for verifying qualitative research

Validity, reliability, and generalisability are impgant considerations when
ascertaining the quality @juantitativeresearch (Denzin & Lincoln, 2000). The
way these considerations are understood and applehlitative studies is less
clear and an area of debate (Morse et al., 20B68j.example there are a range
of perspectives in the literature as to whetharairinternal and external validity
are appropriate criteria for qualitative researclkecause they suggest
measurement of variables and generalisabilitydtistical populations which fit
a positivist paradigm (Bryman, 2001; Lincoln & Guld®85). Mason (1994)
suggests that qualitative validity could refer tbhether you are observing and
identifying what you said you would do. LeComptedaGoetz (1982) suggest

external qualitative validity could be understoodtérms of whether the study
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could be replicated or not. However Bryman (20@bjnts out that replication
is problematic because you cannot freeze conteadifsp and socially complex
relationships. Janesick (2000, p. 394) says ‘thkievaf case study is its
uniqueness, consequently reliability in the traditil sense of replicability is
pointless.’

Qualitative research is inherently challenging v@leate because ‘qualitative
researchers do not claim that there is only one wfainterpreting an event.
There is no one correct interpretation’ (Janes2€K0, p. 393). How qualitative
research satisfies the need for academic rigour iatedjrity will reflect the
particular underlying methodology, paradigm, ansesrch design. Alternative
criteria or procedures more suited for evaluatingligative research have been
proposed focused around the terms trustworthireass,authenticity (Bryman,
2001; Lincoln & Guba, 1985). Trustworthiness is lakped by Bryman (2001,
p.272) within four sub-criteria, ‘credibility, traferability, dependability, and
confirmability.”  Although each criterion is listedseparately they are
interdependent upon each other. Ethical considersitare also integral to each
criterion. These four sub-criteria related to twethiness are relevant to my
interpretive constructionist paradigm and caseyssicategy underpinning my
research process (Denzin & Lincoln, 2000). Acaogdio Morse et al. (2002, p.
11) they are best understood as guideline proceduréverification strategies’
which occur constructively (during the researchcpes)and evaluatively (at the
completion of the project).

Credibility

Credibility relates to how believable are the fimgh (Bryman, 2001). There are
a range of strategies that qualitative researateraitilize to help strengthen the
credibility of their research. Creswell (2003, @61} lists eight, triangulation,
member-checking, rich thick descriptions, clarifyithe bias the researcher
brings to the study, presenting negative or dismmepnformation, spending
prolonged time in the field, using peer debriefargl using an external auditor. |
have incorporated the first seven into my reseprohess.

Triangulation in case study research refers toasdegly and process of obtaining

data from multiple viewpoints and from multiple ¢exis to provide a broader,
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richer understanding of the complexities of soghkenomena (Hitchcock &

Hughs, 1995; Stake, 2000). Triangulation reducsesrépancies, distortions and
bias which can result when data is obtained froty one perspective or in only
one particular way (Davidson & Tolich, 1999). Teduce the risk of obtaining
incomplete, unrepresentative data and making imateuinterpretations |

incorporated triangulation into my research in faays. The first was through
the three-school, case study strategy, the secasdhvough the recruitment of
three principals and three teachers within eacbdclthe third was through the
use of three research instruments to obtain d&tee fourth was gathering the
data over an extended period of time in three phaBeis inclusion of a year-

long dimension or a longitudinal aspect to my redeas acknowledged to be
another way qualitative research credibility canatined (Creswell, 2003;

Merriam (1998).

Member checking (Bryman 2001; Denzin & Lincoln, 2D@as another strategy
| used during the data gathering phases of therelsgrocess. All participants
were sent a copy of the transcript from the ficird of interviews for editing.

None of the interview transcripts were required e changed. Several
participants found it helpful to read what they hdidcussed. Subsequent
transcripts were made available to participantisal required them, however all
were very busy and indicated they were happy witiatwthey had said, and
consent was given to use the data as spoken. Ichleoked several of the
emerging key themes with the participants. | alsed a summarizing technique
during interviews to check with participants if lag hearing and interpreting

what they were saying accurately as far as thegeperd it.

Peer reviewing took place regularly through montie hour meetings with my
two research supervisors. | have also includedratexamples from the data
whereby participants indicated some negative ocrdEant influences arising
from spirituality in principal leadership. In seaksections of this thesis | have
identified my own personal and professional expees that | bring as

researcher to bear on the research process.

| believe therefore the research process is credibterms of its constructivist

paradigm and phenomenological perspectives bectngselata obtained was
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richly descriptive of their lived experience of ggiality in their school contexts.
Participants were free to express their diversespgsatives on the subject, as
they perceived spirituality, and not in terms ofy aheoretical construct or

framework which | imposed upon them.

Dependability

As an evaluative criterion in qualitative researdependability refers to the
integrity of the auditing conducted throughout tiesearch journey (Bryman,
2001; Merriam, 1998). The auditing process forlmagan with the approval to
conduct my research from the University of Waikathics committee in 2006
(refer to appendix 1), and will hopefully concludéh the completion of this
thesis via the appointed examiners in 2010. THrougthe research process |
have kept thorough and accessible records of myrdents. These include
recruitment letters to principals, school Boardg nfstees and teachers (refer to
appendices 2, 3, and 4), research instrument pnaaf¢refer to appendices 5, 6,
7, and 8), and transcribed interviews, field obatons, and copies of the
reflective journals (refer to appendices 10, 11,8l 13 for examples of these).
| also have electronic copies of the analyses exrdut on these documents
including the extensive Powerpoint work in whichitiai conceptual
understandings of the emerging themes from the Wata developed (refer to

appendices 14 and 15 to see examples of this work).

Included in my ‘audit trail' (Janesick, 2000, p.3}9are copies of the six-
monthly progress review forms from the universitgng with a diary of the

supervision meetings during the early stages ofdébearch journey. Numerous
copies of my thesis in progress bear testimonyéoprogressive way in which
the academic writing style and scholarly understanaf the data has been
refined and improved in consultation with my supsovws. In these ways |

believe my research process and the findings greraiable.

Confirmability

Philosophically, qualitative research acknowledtpesunique contribution each
researcher brings to social science inquiry (Gadat®98; Guba, 1990). There
are many ways whereby personal and professionabwtts and skills, life

experiences and pre-suppositions may shape tharcaspurney and outcomes
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(Bryman, 2001).This includes not only the researchet participants and
research supervisors as well. Denzin and Linc@d0Q, p. 21) say, ‘the
constructivist paradigm assumes a relativist omipldthere are multiple
realities), a subjectivist epistemology (knower anelspondent co-create
understandings.” The main issue with confirmapilg whether the researcher
has allowed his or her values to intrude in therprtetive process to a high

degree thereby significantly influencing or disitogtthe findings.

Krefting (1991) suggests a confirmability auditatrgulation and reflexivity as
three ways to achieve confirmability. As discuseadier, my research has been
triangulated to minimize distortion and bias in thetagathered | have also
continually reflected upon my own personal and @ssfonal experiences and
pre-suppositions to ensure as much as possiblkca pf neutrality. This can be
evidenced by my open, invitational participant vétnent process, and the
undefined or open stance regarding the definitibrsmrituality. It is also
evident through the inclusion of phenomenologicarspectives in my
methodology, whereby the lived experiences of pidints and not someone
else’s theoretical framework became the focusaviehalso reported the limiting
and ambivalent responses from participants regardpirituality in principal

leadership.

Reflexivity has also been an integral characterisfi my case study inquiry.
Stake (2000, p. 445) says, qualitative case stsidharacterized by researchers
spending extended time, on site, personally in awntvith activities and
operations of the case, reflecting, revising megsiof what is going on.” The
evidence of critically reflecting on the researchgess and findings can be seen
in the numerous drafts and re-drafts of my findindereby interpretations have
been re-examined against the data and the literadwiewed. A confirmability
audit has also been achieved through the peenwguiecess via my supervision
meetings at the University of Waikato. This prefesal dialogue and critique
of my emerging findings has contributed to the hapng of my
conceptualization of spirituality and several ipretations of the findings
regarding the meaning of spirituality in princigafs In these ways | believe |
have acted in good faith throughout the researdegss (Bryman, 2001) and

that the data can be confirmed as trustworthy.
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Transferability

Transferability in qualitative research refers twireadily the findings might be
generalized by the reader as true or likely to oedwen applied to other similar
sample cohorts and contexts (Denzin and Lincolf@020External validity or

generalizability to statistical populations is argoon feature of quantitative
research which is typically based on large, randamples. It is not a goal of
qualitative studies (Lincoln & Guba, 1985) whichndeto be thick, rich

descriptions of small numbers of uniquely contelkrea participants (Bryman,
2001).

The qualitative researcher seeks to present rdsdhat is trustworthy and
accessible for readers to determine for themsehube findings are applicable
to other situations they have in mind. Cronbac@78l p. 125) says, ‘any
generalization is a working hypothesis, not a casion.” Some readers of
gualitative findings may seek to transfer aspeétthe findings to their own or
other people’s theoretical propositions (Burns,®00Stake (2000, p. 442) adds
that, ‘generalization can be an unconscious prof@ssoth the researcher and
the reader.” The transferability of my researcmm@ for me to determine,
however | have endeavoured to provide a ‘thick dpson’ (Bryman, 2001, p.
272) of the multiple-site case study so that readell be able to determine if
the findings are applicable in some way to oth@nacios which they have in

mind.

Authenticity

Bryman (2001, p. 274) says authenticity as a déoiteof evaluating qualitative

inquiry raises a, ‘wider set of issues concernlmgtolitical impact of research.’
Authenticity can be considered in at least five svagcording to Lincoln and
Guba (1985). However the influence of authentigtpot widely acknowledged
in literature, and is considered ‘controversialif@an, 2001, p. 275). | believe
three aspects of authenticity apply to my reseafelirness, ontological

authenticity, and educative authenticity. Firstlybelieve the findings fairly

represent different people in each of the threealchites, being inclusive of
teaching staff from different curriculum levelsffdrent levels of management

responsibilities and experience.
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Secondly my research findings provide ontologicathanticity by including
diverse non-theistic, theistic, socio-cultural aplilosophical, individualistic
and religious perceptions and experiences of ggliitt. Thirdly, the research
was perceived by both principal and teacher paditis to be helpful in
understanding the phenomenon of spirituality incadional leadership, and its
contribution to teaching. This was affirmed in tfeal round of interviews

where participants were asked how their partiogpabiad influenced them.

Summary

In this chapter | have discussed my methodolodreahework underpinning my
research. This framework includes a qualitativeerpretive, constructivist
paradigm with applied phenomenological perspectivddy chosen research
design includes exploratory field work based aroargingular, descriptive case
study strategy, involving three public, primary goh contexts. Within the
research design | have provided details of the Isns@mi-random, and
purposeful sample of 12 participants and how theyewselected. A humber of
ethical considerations for working relationally ancbnfidentially with

participants have also been discussed.

My research design is triangulated, and utilizegdhmethods for gathering
qualitative textural data, semi-structured intemsebeing the main procedure,
supported by overt non-participant observations grthcipal reflective

journaling. A longitudinal aspect d is referred ito which data would be
gathered in three phases spread across a school Aedescription of the

cyclical, inductive, co-constructive and reflexiveethod of data analysis is
followed by critical discussion of the proceduresed to evaluate the
trustworthiness of my qualitative research. | agséth the following quote by

Lincoln & Guba (2000, p. 169, 185) who say,

We stand at the threshold of a history marked bitivogality,
contested meanings, paradigmatic controversiesreewl textual
forms.” ‘We may also be entering an age of greaigrituality
within research efforts... sacred spaces becomieoaitdtive sites
for human inquiry
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CHAPTER FOUR: FINDINGS (PART ONE)

The meaning of spirituality in principal leadership

‘The quality of who you are as a person... and gualftpractice you put into life
around others’(BS, teacher Edward, 3:4).

Introduction

The above quote from a young male teacher partitipavolved in my case
study, describes his perception of spirituality pnincipal leadership. He
identifies two inter-connected dimensions; the fyalf the person who leads
and the quality of professional behaviour invesiad the life of the school
community. The following two chapters present timdihgs of my research
which inquired into the meaning of spirituality principal leadership and its

influence on teachers and teaching within thredipgiimary school contexts.

The methodology underpinning these findings wasualigtive, interpretive,
constructivist paradigm with applied phenomenolabiperspectives. This
research methodology acknowledges reality is stibggcthat meanings are
socially and culturally constructed. Understandisggained through multiple
lenses, and mediated through contexts and languageninimize participant
and researcher bias and to assure the trustwosthimé the findings, a
triangulated research design was followed, anddiczy, inductive, reflexive

data analysis process applied.

Care has been taken not to evaluate one schoaleoprncipal against another.
Ascertaining which principal’s spirituality in leadship was the best wamot
within the scope of this research, and readerslgdhoear this in mind when
making any inferences from the findings. Followiag overview of the
participants’ demographics, this chapter presehts findings of first two

underlying questions relating to my research.

* What might the phenomenon of spirituality meanddipipants?

* What might spirituality in principal-leadership nme participants?
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The findings pertaining to these two questionsmesented under two themes,
‘Making sense of life and making sense of livinghd ‘Woven threads and

patterns of connections’.

Demographic overview of participants and their schol contexts

The data was obtained from three North Island dtatded, public primary

schools.

» Site one (Green-tree School) is a suburban, mislodeo-economic, co-
educational, primary school with class year level§, and a roll of
between 400-500 pupils.

» Site two (Blue-sea School) is a suburban, low secinomic, co-
educational primary school with class year level§, Jand a roll of
between 300-400 pupils.

» Site three (Yellow-sun School) is a rural, mid-higbcio-economic, co-
educational primary school with class year leve8& including a Maori
full-immersion unit, with a combined roll of betwe200-300 pupils.

All three school institutions have existed for ov&% years. Two of the
principals have been established in their schastititions for more than five
years. One of the principals was recently appdiftgthin the last 12 months)
and was involved in a period of change when theareh was conducted. This
principal was in a transitional phase of buildiegdership influence within the
school and its wider community. The principals il one woman and two
men, all with experience of principal leadershipo#tier schools prior to the
school context being reported on in this reseaideir understandings of

spirituality include non-religious, secular andregcperspectives.

Of the nine teacher participants, there were sewemen and two men,
comprising both Maori and European-New Zealand ieityn One teacher was
working on a short term contract from the Unitechgddom. Each teacher’s
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understanding of spirituality was a unique blendaofange of factors. For
example, three of the teachers acknowledged Macioscultural perspectives.
Most of the teachers had some historical experieficeligious perspectives of
spirituality (various Christian churches) when gmogv up, with only two

revealing they had current experiences. Two of thachers described
themselves as non-religious. While all the teachwese able to talk about
spirituality, several found it awkward to do sodhgh a secular professional
lens, and because it was not a familiar subjecevefl teachers found it
awkward because of the diverse and complex meaasgciated with the term.
Overall, the teachers’ understanding of spirityalitcluded non-religious and

religious, humanistic and supernatural world-viesrgpectives.

All the teachers had taught for at least threesyeBix were full time class based
teachers. Four were involved in middle or senionaggment and one, although
not a registered teacher, was involved extensiwelyeaching children with

severe behavioural and other needs across allsl@fethe school. During the
data gathering process, two of the teacher paatitgpbecame unavailable for
phases two and three. One travelled overseas feather was unable to

continue for personal reasons.

All participant quotations cited in the findingseareferenced with a code. Each
school is abbreviated to GT (Green tree), BS (Blkg and YS (Yellow sun),

the type of participant whether principal or teacland in the case of interview
data, the interview number 1, 2 or 3 followed bg ttorresponding question
number within that interview. In other words (GTjreipal, 2:4) means Green-
tree school, principal interview two, question foBelow is a table summarising
the general characteristics of the twelve partitipand their respective school
institutions. The characteristics are intentionalfiyesented to minimize

identification of the specific schools and the indual participants.
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Table 1: Summary of the general characteristiggaaficipants and their school

contexts.

Participants
Principals = P Characteristics

Teachers=T

Ethnicity P 3 New Zealand-European.
T 1 Maori, 2 Maori/NZ European, 1 English; 5 Newaland-

European.
Gender P 2 male, 1 female.
T 2 male, 7 female.
Agerange |P Approximately 45-55 years.
T 2 approximately 25-30 years, 7 approximately 80r6ars.
Professional | P All principals have had previous school princigaldership
experience experience.

T 2 with less than 5 years experience. 7 with ntloaa 5 yearg
experience. 4 teachers were involved in either haidd

senior management roles.

School types | All institutions are co-educational, state fundeanary schools. 1
is a full primary Year 0-8 school with a Maori bigjual unit. The

other two schools cater for Year 0-6 children only.

School size | Student rolls varied between 200 — 500 pupils.

School One school is located in a rural area and twoauatéd in suburban
location and | communities. One of these schools is locatedange city centre
communities | and the other is located in a small town. Thedl@mmunities’
average family, socio-economic backgrounds varietihy. All

three school communities were multi-cultural.

Making sense of life and making sense of living

Introduction

The theme ‘Making sense of life and making senséivafg,” highlights the
findings of my first research question, ‘What migtite phenomenon of
spirituality mean to participants?’ ‘Making senddife’ relates to cognitive and
intuitive, internalized understandings of spiriityal These include non-religious
and religious beliefs about the origin and purpokéfe, interpersonal values,
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transcendent awareness, professional motivatiod, apassionate vision for
working with children. ‘Making sense of living’ lees to the application of
spirituality into daily behaviour. This includedcsally and morally responsible
ways of engaging in professional practice, esplgcialterms of interpersonal

relationships and quality care.

Participants made sense of spirituality in diveasd personalized ways, and yet
shared many common views. Common views focused aalitigs of
interpersonal behaviour and the idea that spiitjualas connected to existential
guestions about life and one’s purpose. Particggoersonalized ways of
understandings spirituality were often conveyedwétsense of uncertainty or
tentativeness, indicating that spirituality was vate, complex and not
confidently understood. Diverse professional, fgnsbcio-cultural, and in some
cases religious experiences, helped participanke re@nse of spirituality. Their
understanding of spirituality was perceived as h@videveloped over time,

having been shaped and re-shaped through eachselitmjourney.

Principals’ perspectives of spirituality- making sse of life and making sense

of living

Philosophical and religious frameworks

Each principal’'s ontology or framework for desanidpispirituality was unique,
being shaped and reshaped by their philosophicatebgious beliefs, life

experiences and socio-cultural contexts. For eXxanope of the principals
explained that human spirituality was ‘a combinatiaf various things in no
particular order. May be they just all add to gthvthe whole.” (BS, principal,

1:1). This principal explained he didn’t approable subject from the idea of
‘God’ but from a practical relational, values-bag@dlosophy built around his
sense of the importance of life and the value o#liy interpersonal

relationships.

| suppose | have a philosophy that before we cancgeied
away with teaching science, technology and reading writing,
the children have got to develop in our values Hasehool
culture; they've got to know what we stand for démely’ve got to
know that important relationship first and then tlearning can
occur... Part of this spirituality is tied up withguthe value of
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life. I love the life that | lead and | love NewaZand and | enjoy
what I'm doing as a career. | value life and samiyNZ there are
people that don't value life in people’s lives. &gain, part of
spirituality is the importance of life; your lifend other people’s
lives(BS, principal, 1:1).

The other two principals explained their understagcof spirituality around
theistic ontologies informed by theistic epistengdés. That is, they held to a
presupposition that their understanding of knowdeti@t is true and their ability
to interpret reality was not limited to their ownimds and self-experience.
Metaphysically, these two principals, held a theisiew of ultimate reality
rather than a materialistic view. When asked te@ gin understanding of why
they thought that way one of them said

| believe that people are made up of body, spird aoul and one
of the reasons for that is that | am a ChristiarveR before |
became a Christian, | was aware that people hadtsplity (GT,
principal 1:1).

When probed further as to what was meant by ‘Spiig principal replied

That there’s a dimension to people that is morenthdat you
can see. That dimension can be the way they attemaryday
life can be affected by that spirituality...their penally held
beliefs and culturéGT, principal, 1:1)

The perspectives of spirituality expressed by the principals were supported
empirically by a posteriori arguments (that is perceptual evidence derived
through experience) aral priori argumentgby intuitive, innate consciousness,
and what was believed to be supernatural revelatican sacred text.). One of
them explained it this way.

Well, | believe that we are made up of body, soal spirit. And
by soul, | guess | mean personality, emotions dradacter; and
by spirit | mean more that part of us that carrs after we die,
so that’'s our eternal self. And | think and beligiaat, from my
understanding of the Bible and also from my expeseof God’s
Spirit in my life(YS, principal, 1:1).

Social-constructivist considerations
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There was evidence of what Palincsar (1998, p. 34%¢rs to as ‘the
interdependence of social and individual processethe co-construction of
knowledge.” Each principal’s spirituality was unskod to have been shaped
through personal, family and in some cases relgjimstitutional experiences,
most of which had been situated within New Zealansbciety, a society
traditionally influenced by Judeo-Christian, anditiBh colonial world-views

and values.

Spirituality was also explained developmentally rovieme, experientially
through experiences, transcendentally beyond tteeinal range of experiences,
and as a journey which is ‘in-progress’. Esselgti@ach principal’s spirituality
was shaped and reshaped by many factors. The fatloguotes are from each

of the three principals in this study.

| guess I'll put it in the context of my upbringirdy close family
and my wider family are all people who believe imd@&nd go to
church and are born again Christians. And so, riioim when |
was very little, I've always been taught that I'msairitual
person; that we are all spiritual people and sonepgle are
more in touch with their spirituality than otherggae.

My spirituality is to do with recognising and lisieg and living
each day in the context of Jesus as Lord, and ¢bahects in
with my values, my beliefs, the things | choosdot@nd not do,
the things | want to do and don’t want. | guesst’ththe journey
I've been on all my life, because of the way I"eerb brought
up... So it's a spirituality that has developed a Igrown closer
to, or developed in my understanding of, how | aperin a
spiritual way(YS, principal, 1:1).

As a wild teenager | had no significant thought tglaver. But
you track back what the effect is, then perhapgoitld influence
what | have today. You know your experiences witmnds,
family, where you'd lived and where you’d travelgdu come to
the decision after travel in life to appreciate thiéds pretty
precious(BS, principal, 1:1).

I'd say there would be a lot of people...But the dhes come to
mind would be my parents even though they wer€hostian, |
remember when | was growing up, we went to chusgeaally
at Christmas time... We went to an ‘EveryBoys’ Ralhlyd there
would have been an influence there, we may haveBilalé in
Schools but | can’t really remember that. When swamy late
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twenties, | studied kung fu and within that kungsfde was
definitely a spirituality sid¢GT, principal, 1:1).

Good people and community values

Each of the principals related their spirituality guality relationships with
people. One of the principals particularly focusesl description of spirituality
around what it meant relationally in the contextia# school. There was a sense
in which he wanted to focus his professional lifemodelling values that were
suitable for the secular, pluralistic, educatiorahtext in which he worked, and
that he preferred to keep any religious meaningsafw. Later on in the data
gathering process, two of the teacher participfata this school said they were
aware that their principal did have some familyigieus affiliations. This
principal explained that his values perspectivesmfituality was supported by
other educationalists like Russell Bishop (e.ghBs & Berryman, 2006), and
the programme called Kotahitanga (meaning oneneswgetherness). His
personalized narrative also included a strong sehgmsitivity and a love of
life, which in turn was integrated with a wider edtional narrative to develop

‘good people,” through modelling caring relationshi

We work hard at that in valuing people; relationshibetween
people count, and again modelling what good intdoas look
like, what good people skills look like, what gaoterpersonal
skills look like... You know, at the end of the dayare trying to
develop good people... so that children do know wieastand
for, what is the difference between right and wromgnhat is
important, how to treat people and interact witlopke, then the
real learning can happen after that, not beforePart of this
spirituality is tied up with just the value of life love the life that
| lead and | love New Zealand and | enjoy what toing as a
career... So again, part of spirituality is the iontance of life;
your life and other people’s livéBS, principal, 1:1).

Innate human dimension

The principals were also able to describe spiiitpahs an innate human
dimension, with internalized aspirations, and a geanof behavioural
characteristics. They understood spirituality waslely acknowledged in
society but that there was no universal agreemsentoaits meaning. They
explained their belief that people may derive megrabout spirituality through

diverse personal, cultural and/or religious exper@s. In this sense spirituality
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was positioned as having relevance to many peopikeir school communities

but also as problematic, through its lack of claesihd shared definition.

| think everybody has a spirituality. | think sormpeople don't
connect it to what it is. And some people, theiritaiality side is

just a yearning or it might even be a lonelinessaonole or a

deadness, in some people it's their cultures, andame people
it's a religious thing... some people have connedtagp with

what they call a spiritual or a religious elememtdaother people
appreciate the sunrise and sunset and that hookso itheir

spirituality (YS, principal, 2:1).

| think that spirituality aspect that every teachers is very open
to other people... So if you're walking around, ayvengry,

bitter person, the children that you're working wiwill see that.
If you're a tense person, if you're a very calmguer, ... peace,
quiet, calm, tranquillity... wanting to get to a heghplace...that
sort of thing will come out and children will regei that and
particularly because children are children and e open and
aware of things.

That's why when in oupbilingual] unit with our Maori teachers,
that’'s one of the things they look into is theiirigpality, the
children hook into it and have been from kohan@4aori
language pre-school)and it's that kawa(protocol) it's that
Maoriness,... their wairua, spirit of a person which exists
beyond deathput it's there. And you could almost touch it...So
it's very important that a teacher’'s wairua, whag¢evthey are
showing to the children is positive, because thkladn receive it
(YS, principal, 2:2).

For these three principals, spirituality was bediévo be rationally constructed
from perceptual evidence derived from experiencel antuition, being

developed and refined over time through socialecaltinteraction. Their views
were inclusive of philosophical, non-religious amdligious, transcendent
understandings. Furthermore, all three principaddielbed spirituality had
personal and professional relevance being somethagcould reflect upon and
articulate, something that informs their persontdstyles as well as their

professional beliefs, values and behaviours.

Teachers’ perspectives of spirituality — making senof life and making sense

of living
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Purpose, passion and professional practice

Diverse perspectives were found among the nineh&racin terms of their

understanding of spirituality. Most of the teache&sscribed spirituality as

having both an internalised dimension in termsedidfs, values and attitudes as
well as an externalised application pertainingdoialy and morally responsible
behaviour. Seven teachers included existential mganas part of their

explanation of spirituality. For these people spality included beliefs about

life, past, present and future. Several of thesachers incorporated

philosophical or religious world-views. One of theachers described her
spirituality as the antithesis of materialism aratibnism. The following quote

illustrates how spirituality informed a teacher'sirpose in life and her

passionate creed as a teacher.

Having a belief that you're not just here to febé grass at the
end of it; you know, that there is a purpose te &hd things like
that. So to me there’s a purpose and my viewasitls to help

others and | believe that, you know, | believetia Christian

values. So | believe that there’s a purpose @ liSpirituality is

about the morals and ethics and your belief in ppshwhy you
exist and stuff like that.

So to me mine is to help others and to bring oatitbst in others
so hopefully | would ... that’'s why | teach... Spidityais ...to
bring out the best in others... what you hope tosdm ihopefully
get others to think about other people in this wpthat you're
not just here to gain money and possessions, #lationships
are important in life and treating other people lwitespect and
leaving a good mark on the environment, family, tever (YS,
teacher Iris, 1:1).

For most of the teacher participants, spiritualitgs linked to a deep sense of
commitment to the children and a heightened awasengengaging in trying to
make a difference in their lives. Spirituality farost of the teachers contributed

to their rationale to teach, informing and in sotases enabling their behaviour

that characterised their teaching. For example,

| don’t have the privilege to speak openly abouthalef in Jesus
but expect them to know by how | care for the sitgdthat they,
that there’s something special about how | accégit, how I
deal with their behaviour. | go the extra milecare about their
family, everything about them... What they eat, el they
slept last night, how are they socially with thegers.
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‘| do believe that the Bible...every part of it ispipable to us
today... to me that is so important that I'm condtargferring to
that so that I'm able to bring, you know, anothergpective to
the lives of others. | couldn’t call myself a Ghian if | didn’t
(YS, teacher Georgette, 1:1).

Most teachers believed spirituality was importantitem personally, their role
as teachers, and especially in terms of their @mide on children. These teachers
explained that spirituality helped them to thinloabtheir students holistically.
One of the teachers elevated her understandingeoptactical outworking of

spirituality to a level of importance above thatedrning academic subjects.

The best definition | came up with for me was,s‘léan
internalization of the purpose of life and youreoh it.” So that
meant that as a teacher my role is to help peaplié best way
that | am able to. Help them to develop strongugaland a
strong sense of identity and help them to defiee tiole in life.
It is a very important part to me.

| think they’re actually secondary, the 3Rs. hihive really have
to make people feel good about themselves and eseicur
themselves to do anything really... and to see aesehpurpose
(GT, teacher Abbey, 1:1).

Several teachers conveyed a belief that spirifusditconnected with personal
identity, helping them to understand who they ar®ne of these teachers
believed that the identity aspect of spiritualigutd help children to develop a
sense of belonging by including local cultural itign relationship with the land
and connectedness to the cosmos. The identity dimerto spirituality was
believed by this teacher to empower children whbeotise might feel

disconnected in their lives.

Going back into that spirituality stuff it's empaouvey the child |

suppose empowering the child by letting them kndverev
they've come from, who they are, why they are hackl think if

the child knows their identity ...what sort of maldem, what sort
of people they've come from, how they lived themote they live
now, and we can actually see the changes that taken place
from way back then till now. It's called whakamana

Whakamana is actually giving the child the mana¢oable to
say to anybody that asks them a question who are’rpm, how
come you're here, why are you on this land, andgsilike that
and | suppose that part of spirituality that beimgud of oneself,
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and being able to express oneself by knowing thgt,that
knowledggYS, teacher Hemi, 1:2).

Individualism, transcendence and moral conscience

All of the teachers’ perspectives on spiritualitere highly individualised. For
example one teacher said, ‘I think it's that beiref higher being, but | believe
spirituality means different things to differentgpée. But often they have a
higher being; whether it be God or a Buddha or ev&t, or the environment, or
the earth ... or somethingYS, teacher, Iris, 1:1). Most of the teachersnyn
study incorporated into their sense of spiritualitgir feeling of or belief in the
influence of an invisible, transcendent guidingctyr spirit or deity. The
understanding of these feelings and beliefs weteays clear to participants.
Nevertheless they were perceived to influence thmgral conscience and life-
style in tangible ways. These feelings or belieésavnot necessarily associated

with religious teaching or religiousness, as tHo#ang quotes affirm.

Spirituality is probably a belief that there’s saimeg guiding
me in my morals and the way that | am. And | thht comes
from my parents more than anything else. It's tlay Wve been
brought up(BS, teacher Fiona, 1:1).

| find myself spiritual but not religious. So I'keeliefs in the
world, but | don’t push them in the classroom ardbh't really
take on board what other people say about theiigreh, their
spirituality. It's their thing for themselves. ..0 $ might find
certain things immoral and other people find thene fto do in
public, that sort of thing...l find that my personbton’t know,
the spirit, person, or thing behind me, that tetls yes and no,...
that influences my spirituality... like a voiceyour head saying
that’s just not right(BS, teacher Edward, 1:1).

| feel like there’s a guidance that | couldn’t padlly explain, ...
my belief systems are so tied up in that basielBryone, there’s
good in everyone, and that there’s a guiding fdreg helps us to
be better people, and to me life, if life was jalsbut achieving
things, and that you were just born and then yaey then that
would be very emptyGT, teacher Claire, 1:1).

Influence of workplace

All teacher participants described how their pulsibhool contexts affected the
externalization of their inner spirituality. For stateachers this was a positive
and challenging influence which implied a callingrth of their spirituality

informed values of relational care. For some teexlie meant intentionally
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avoiding inappropriate religious expressions ofigmlity while retaining their
beliefs in the form of values and behaviours appade to their school contexts.
A couple of teachers explained how they treated shbject of evolution
cautiously because of the diversity of childrenisws within their classes. For
others it meant filtering out their private morbdial lifestyle and overlaying a
more conservative, professionally appropriate o@mne teacher, in describing
the influence of the workplace, spoke of havingtipld spiritualities. That is, a
form of spirituality appropriate for school, andn@ore liberal spirituality for

home.

In these ways, the workplace was perceived to enite their expression of
spirituality so that it focused on qualities of cheter suitable to their secular
school contexts. It also meant they avoided trepéee personal, philosophical
or epistemological arguments that underpin spiliuadebate in the wider

community. The following quote illustrates this tine.

It's mainly the teaching of values to these chitdtkat | know a

lot of them are not getting at home. | sort of 'tidteke it on the

God aspect but mainly the teaching of values, loheta caring

good person. Yes how to care for others, how teyibepathetic,

all the aspects of not hitting, not bullying, dtlose things come
under that, that's what | think of as spiritualifBS, teacher
Debbie, 1:1).

Debbie’s comment about the ‘God aspect’ is conedited as an appropriate
professional response to the public state primahoal where she teaches. In

clarifying this she said,

| have my beliefs but this is where it gets rehlyd. | feel really
uncomfortable with talking to the children about rfeelings
about God, because | know that out there, there’$otaof
controversy and you've got to be so careful that'ygonot going
to tread on toes. | find it difficult. You've gtd remain
impartial, you have your own beliefs but you've gmtremain
impartial as the teacher. My spirituality is how | deal with
people, how | treat people, how | respect peopiecalleagues in
particular. And so therefore that's hopefully, thanodelling
behaviour, is what the children pick (BS, teacher Debbie, 1:1).
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Syncretism

Most teacher participants described their undedatgnof spirituality in terms of
a blend of diverse socio-cultural and religiousagl@nd experiences. In making
sense of spirituality some of the teachers mixegettoer references to family
life, Christian church teachings and experienceapiicultural perspectives of
spirituality (wairua) and contemporary New Zealsswtial values. For these
participants’ spirituality was syncretised, an axionie of socio-cultural,
religious perspectives, including individual andfessional experiences. In the
second quote Claire acknowledges that the influevicéife experiences on
spirituality is complex, and that both good and bageriences can influence the

development and understanding of one’s spirituality

As a Maori teacher too our spirituality came fromlat of
spiritual teachings... we call it hah{church, religion) but
different teachings about the Bible. They werergsged on us
as children. A lot of it comes out in my teachasgwell...I think
my spirituality comes in understanding those clafdithat I'm
teaching...it is around aroha(love, affection, empathy,
compassion).And we take it for granted as Maori because aroha
has been one of the biggest things that comes ghrauthin
Maori whanau (extended family)... as | teach my children, |
bring them in as one big family and there’'s a whasétuation
for me actually and | probably make myself mum dad for the
day in teaching these children... That parental Ithat you have
and the children tune into it quite easily becatisere’s some
that actually need that. And love is giving andnigehappy with
the children(YS, teacher Hemi, 1:1).

[Spirituality is] an awareness of what's on the inside, my beliefs,
so personally that would come from | was raisedhGh¢. So for

me it comes from that but it's wider with life espace and stuff
like that. And I think that values and principlescome part of
that but they’re more guided by your beliefs, sa wwvay they are

a reflection of your spirituality. Yeah | thinksal because my
dad’s Maori and so for me there’s a cultural persipee there as
well. It's almost like experience of your reactioiten to different
experiences like the good and the §&d, teacher Claire, 1:1).

Ability to evaluate spirituality

Most of the teachers described their perception teir own spirituality and
that of others was able to be evaluated. This beftes based on their ability to
reflect critically on their own beliefs and behawis, and the beliefs and actions

of others. This ability to evaluate spiritually waserceived to be helpful in
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developing greater personal integrity and an aweserof others. Some of the
teachers thought their spirituality was believed#olinked to their personality

and the hidden curriculum within their teachinggbiee. For example,

| think of spirituality as something that you bripgurself and it's
your personality. | wouldn’t consider myself to d@articularly
spiritual person. | have an idea of a Christianckground and |
think that influences my knowledge, if you liket thbring to the
classroom... And therefore that obviously has aecefbn my
teaching. You are who you are as a person. Thata wou bring
to the classrooniBS, teacher Fiona, 1:1).

Spirituality for me is the centre of my being ara teerefore
when | work with the students on a daily basis éans that |
portray to them the love of my example who is JEé8steacher
Georgette, 1:1).
All of the teacher participants were able to cailiig describe spirituality in terms
of what was of value to them. They used language¢ ¢xpressed evaluative
comments about their perceptions of the importapicepirituality and what
spirituality ought to look like, in their own liveend in the context of education.
Their perspectives of spirituality shaped their entptions of what spirituality

ought to mean, especially in terms of the qualftinterpersonal relationships.

Several of the teachers critically described smtity by making reference to
religious perspectives, using language referringttendance at church or being
a good Christian. Another teacher explained her assedsofemhat spirituality
meant by including sacred writings from the BibBome teachers made
evaluative remarks about spirituality by weighimgand identifying what might
be termed an acceptable example of spiritualitythin quote below, the term
unspiritual was understood to mean not the total absence iofugfity, but
rather a deficiency in what the participant peredivspirituality to ideally
embody.

Unspiritual people are hard, cold [on the] emotidrsade; doing
for now, no hope in the future, clinical, no famahing effects of
their lives. Spiritual people are softer, moreatgnal, caring.
(GT, teacher Bonnie, 1:1)t's something in you that’s related to
your concern for others and pastoral sort of c4€&T, teacher
Bonnie, 2:1).
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Summary

‘Making sense of life and making sense of livinggtiights the two broad
meanings participants gave to their understandihgthe phenomenon of
spirituality.  Participants believed spiritualityordtributed to their personal
identity and a sense of connectedness with peopldif®@. The principals’ and
teachers’ perspectives reflected the pluralism swNZealand society. Their
perspectives included world-views that were believe have been shaped
through various socio-cultural and in some casdigioas experiences and
teachings. Most of the participants believed inrangcendent dimension to
spirituality, a guiding force, spirit or deity thatfluenced them in terms of their

interpersonal values, morals and behaviour.

Participants were able to meaningfully connectrtlygineral understanding of
spirituality to their educational workplace contexParticipants believed that
school contexts provided reciprocal opportunities fhem to express their
spirituality. All the principals and most of theathers related spirituality to their
purpose in life which included their commitmentheir professional practice as
educators. All the participants believed they doeValuate and reflect upon
their own expressions of spirituality and the dpality of others. However,

participants also conveyed a sense of uncertaimyg an incomplete

understanding of spirituality. Participants desed spirituality as a complex
and private topic. ‘Making sense of life and maksense of living’ highlights

participants’ descriptions that spirituality wasrqesved as a work in progress,

reflecting influence derived from all of their lisxperiences.

Figure 3: A summary of the themes of participantsanings of spirituality.

. Making sense of ! A T Teachers: :
! life ; i Principals: i i Purpose passion and
i Internalised ! » ; Phll?:;i)giglggl and: i professional i
oot T i e
. _S.Ql.r_lt."_j.a_l!t_y._._._i ! Social- . ! transcendence and;
P | ; constructivist i moral conscience
t Making sense of | i considerations i _p i Influence of |
i living o ! Good people and | ! workplace ;
' Externalised ! i community values i | Syncretism !
i application of ; ! Innate human ! Ability to evaluate ;
' spirituality @i dimension i spirituality !
. ! L imimim i mimim o !

121



Woven threads and patterns of connections

Introduction

This second theme, ‘Woven threads and pattern®mfections,” addresses the
question, ‘What might spirituality in principédadershipmean to participants?’
The theme builds on the previous findings by meataighlly describing the
complex ways that participants wove personal uridedings of life and living

into professional practice.

The findings are organised under three sub-thenméspersonal aspects of
spirituality in principal leadership, the influena# school context, and the
practical application of spirituality in principédadership. Together these three
threads provide an understanding of the praxis pfitsality in principal

leadership. Praxis refers to a continual critielective process, designed to
integrate beliefs and practice in appropriate msiftnal ways. Carr and Kemmis

(1986), explain praxis by saying,

It is not simply action based on reflection. Itastion which
embodies certain qualities. These include a comemtrto human
well being and the search for truth, and respeat dthers.
Moreover, praxis is always risky. It requires tlzaperson makes
a wise and prudent practical judgement about hovadbin this
situation. ’ (. 190)

Intrapersonal aspects of spirituality in principdéadership

Introduction

Three intrapersonal aspects of spirituality in pipal leadership are presented in
the following section of the findings. The termtliapersonal’ is used because it
highlights the internal thinking and reflective pessing that principal
participants described as they sought to weaveopatsneanings of spirituality

into their professional practice.
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Integrated

Principal and teacher participants used a rangdeohs to describe their
internalized thinking about spirituality in prinapleadership. Words such as
‘intertwined’ and ‘integral’ conveyed a sense thmrsonal perspectives of
spirituality were woven into professional thinkinithe term, ‘it's who you are’,

suggested that the integrated nature of this phenomwas difficult to isolate

or confine to one particular area of principal keathip practice. Some of the
principals stated that they coulabt separate spirituality from professional
practice. The findings showed that spirituality wager-connected with their

praxis.

It's quite difficult to pick up the spirituality @& of it because it's
so integral to with the way you live... everythingtthappens,
I’'m thinking, Oh Lord, how am | going to handleshplease help
me to... It's not something | separate out eaf¥l§p, principal,

1:4).

| don't know how you'd split spirituality[from leadership]I
know because spirituality is so deep to her, suclngegral part
of her, who she is and her daily life that | dotiiink you could
split it (YS, teacher Iris, 1:5).

Each principal possessed unique internalized petispe of spirituality. These
perspectives included theistic and non-religiouebe about children, strong
values of care and commitment to social justicedep sense of moral
responsibility, and various spiritual disciplinesuce as prayer. This
internalization of spirituality and its integratiamo professional thinking was an
ongoing process and inter-related with professitwedlaviour. For example one

principal said,

| couldn't take spirituality out of my practice... daise I'm
thinking about why I'm doing it and why I'm heredawhy it’'s
important, who the people ar€('S, principal, 2:3)

Each of the principals was able to describe spilitty as having a internalized
personal dimensiomas well as a behavioural dimension. The interatibn

appeared to be a cognitive, emotional, and intligkocess related to life history
such as family upbringing, significant life experes, socio-cultural contexts,
and religious teachings. It was also perceive@ra®n-going process, one in

which the inner dimension to spirituality was beéd to be able to change, and
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develop. The following quote illustrates the intgn of personal

understandings of spirituality with professionatical reflection.

| always pray, ‘Lord let them see you, not me’.c&dese | know
that I'm not perfect and | know that | can’t do exthing...| need
those values of, that | hold strongly, of justicg Blso mercy, to
come through and aroh@YS, principal, 3:4)

Some of the principal and teacher participants ritesd this internal dimension
of spirituality in terms of varying levels of thimg. Terms such as deep rooted,
surface or shallowaspects of spirituality were discussed. The prigsip
recognized that spirituality included their private deeply held beliefs and
thoughts. Some participants described spirituafityerms of their inner spirit
which resided within their bodies. They also madsinctions between one’s
mind and one’s heart. Being passionate about wsaglity, the principals
conveyed a sense of depth and motivation to thernalization of spirituality.

For example,

It must be his view on the world. It must be hiucal beliefs. It
must be his philosophy of life and that resonatéhkinva lot of
people on the staff. It must be what he’s foundtimough his
faith, ...we know where he stands, so it's comingafutvery
aspect of hin{GT, teacher Bonny, 2:3).

| would say | am passionate about my spiritualitgld have quite
strong beliefs, and quite deep rooted beliefs. uésy | see my
principal-ship like a mission, not like a missiopaas such, but
like it's not like a job, it's a way of being abie help others and
improve other people’s lives and learni@gS, principal, 1:2).

Intentional

Principal participants believed their thinking aboapirituality and its
connection with leadership practice was influenceg the degree of
intentionality to do so. For example, the principadescribed how they were
passionate about certain educational values arld Qeaause they were aligned
with their spirituality perspectives. Some of theinpipals cited their
understanding and thinking about a spiritual examplesus, as a source of
motivation for showing certain leadership condugach of the principals
described a sense of obligation or conviction tokfand act consistently with

their understanding of spirituality because thelyeved it was important to do
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so professionally and morally. The principals’ imation to do so was also
linked to their intention to walk the talk, and bese they believed that integrity
was an important aspect of leadership influencé.th#ee principals described
situations where they would remind themselves eirtipirituality-informed
values when working through problems. This ranffedn situations when
dealing with difficult children or when they weraced with a particularly
challenging issue. Some of the principals intergipnengaged in spiritual
disciplines such as prayer or the reading of satartbefore, during or after
engaging in the more challenging aspects of therkw

Really tricky situations, I'll pray about and | Wwihave, and I'll
believe that I'll have a feeling of a leading ino#fe situations
(GT, principal, 3:3)

The principals acknowledged there were often timekeir daily practice when
their intentionality to integrate their spirituglitvas more at a subconscious
level. They described their belief that there wimees when their spirituality
could respond automatically to situations withduerh necessarily having to
stop and ‘think about it'. This finding was undetl in the context of the
busyness of each principal’'s daily work and becaokéhe high level of
integration of spirituality within their lives. Eh subconscious levels of
intentionality contributed to the principals’ dfilty in ascribing actions

directly to their spirituality.

Well, | don’'t necessarily think I'm going to do ghibecause of
spirituality; I'm going to do this because this wghat a good
professional doefGT, principal, 1:5).

In ways yeah, in some ways... it's there... it's natlyesort of,
he’s not waving his hand saying I'm doing this now
[spirituality],... it's just there it's always... when he comes & th
playground, walks in the playground, so | can jtestl the way
the kids, the whole thing changes when he comes.ouhot
‘cause they idolise him, but to show respect foowk is (BS,
Teacher Edward, 1:5).

| can see ifspirituality] in the way he deals with people, deals

with situations, and the empathy he has with tlobgderen which
are from some tough backgroun@s, teacher Debbie, 1:3).
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Filtering and fitting

Filtering and fitting is a theme that relates totiggpants description of a self-
managed cognitive and intuitive process by whidirthpirituality perspectives
were responsively and purposefully integrated i®ir professional practice.
Analysis of the data showed that the process irgbbritical reflective thinking,
trial and error, and making adjustments accordingwhat was thought
appropriate. The filtering and fitting process drawpon the principals’
professional expertise and experience, and wasomeg to interpersonal

situations that arose.

It's about relationships, it's about communicatigkjlls, I've got
a triangle in my head, you've got a square in youBut
particularly if I'm talking around something in a&sular school
where I'm a leader, | have to make sure that mgngie is
expressed in secular terms because we’re a seadhool...
because the things that | recognize as spirituabtiyer people
would recognize it in a different langua@¢s, principal, 3:2).

The principals’ spirituality perspectives were alsotegrated into their
professional thinking about the development andnieaance of cohesive,
relational, and inclusive school communities. Iiiaging this and in order to
model this, the principals spoke of a need to adaplt express their personal
meanings on life and living into professionally eptable ways for their public

school contexts.

The principals filtering and fitting of spirituait into their thinking and
behaviour was also guided by their desire to beemiic or consistent with their
values and beliefs. The principals believed theyevable to maintain a sense of
personal and professional integrity in their prati Thinking about the
alignment between their espoused beliefs and valids their day to day

practice was a vital part of this filtering andifig process.

| guess the most challenging is challenging myset | am
actually acting from my own values base and nomnfiearned
actions from watching other principals and that tsof thing.
That's what | challenge myself most why am | ddimg, you
know what’s behind this, where’s this coming frorf¥?s,
principal, 2:6)
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| mean probably from a personal point of view hthithat a lot
of spiritual teachings are getting you to reflect your actions
and your beliefs and to see things from other pEepboint of
view(GT, teacher Claire, 2:2).
Filtering and fitting are active verbs, and as stioty reflect the day to day
practice that principals tried to make the best H@tween their personal
spirituality and their professional contexts. Di#fat situations called for a
reappraisal of previous actions and the adaptinghek approaches. For
example, in response to some feedback from a cpiesaone of the principals
editedthe content in his weekly newsletters so as to nth&mn more inclusive
and acceptable to the wider community of the schdbiis feedback was
different to previous positive feedback about teasietter that he had received
from a community survey. The particular commentshim newsletter that were
of concern reflected the principal’s beliefs abdifé and living. The term
‘editing’ is a helpful metaphor to describe filtegi and fitting of spirituality to a

particular audience.

‘In the newsletter, | include snippets out of therVfor Today
[A Christian daily devotional bookletlbut I'm careful to edit
those so that they are not too much of a Chrispanspective.
But the feedback from parents from a survey, i$ thay liked
that the Word for Today is in thef@T, principal 1:1).

Filtering also conveys the idea that each principdced standards or
restrictions on what they allowed of their inteimatl spirituality to come
through to the surface of their principal practiddey described how they
screened out what was deemed too personal andegrorainappropriate to their
professional work context. The term fitting is d$e convey the sense by which
principals adapted what they permitted of theirrismlity, to best suit the
particular situation at hand. For example, onengipal, in describing this
process, said he didn’'t need to deny his spirityan the outside, but rather

position it to a point where he felt it was professlly appropriate.

Because the primary school is a secular organirgtias a
Christian | have to be aware of that and be caréiolv | express
my faith, what | put in newsletters, how | react dertain
situations. However | don’t believe that | neecctange myself
to where I'm not showing my beliefs. | also letstaff know that
| am a Christian, because | tell them about thing$e. staff all
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know that I'm a Christian, but | don't go and adly try to
convert peopléGT, principal, 1:2).
Some of the teacher participants described thearemess of the filtering and
fitting of their principal’s spirituality. They deribed incidences where their
principals would fit spirituality perspectives intprofessional contexts in
appropriate ways. These included expressions of,hogtience and care toward
behaviourally disturbed students, and the inclusibmemarks in professional

conversations derived from religious teachings.

It comes]principal’s spirituality] at different times. It could be
informally, ‘I was at church on Sunday and da didiala’, or it
could be in a senior staff meeting, “You know Irdemwonderful
sermon on looking after others and the ministedsaj and she
might give an example or whatever. She uses 8he’s not
recreating a sermon or anything but will say, ‘Wadhthis
example at church.” So it's not hidden away, iitts a separate
part of her life.

Researcher: Presumably she’d raise that illustratiba senior
staff meeting to somehow complement witabsolutely)what
you were discussingXep).

That's right, it's a supporting thing, it's not lgard this at church

and I'm going to tell you to do this, it's nothidigge that (YS,

teacher Iris, 1:4).
Some of the teachers were aware of their prin@ppérsonal spirituality but
remarked how the professional expression of thesrcgpal’s spirituality could
be very strong but not problematic to the schoaitext. This ability to allow
spirituality to strongly come through but in an eggriate way is described in
the following quote. This principal’s professioredpression of spirituality was
based around widely held social and moral valueduding care and positivity.
The filtering and fitting of this principal’'s spitality is not perceived as

offensive or obtrusive, yet it appears to be resgubc

Murray is religious, he doesn’t preach here at school fistill
has a very strong spirituality coming out from hihg doesn’t
ever use that as a force to drive it home sorthaig, ... some
people might not even know who he is at home, blit s
recognise his spirituality to(BS, teacher Edward, 3:4).

Some of the teacher participants expressed thesiredehat spirituality in

principal leadership needed to be filtered anckditto the school context to
128



avoid compromising collegial relationships or tleedar inclusive nature of the
public school community. In the following quote theacher refers to a
preference for a more ‘surface’ approach to splity. This teacher describes
a preference for what might be termed civic valaed that any unusual or
highly personal aspects of spirituality would beested out of professional

life.

Well | do have reservatiorjabout spirituality being expressed in
principal leadership] from the point of view that some people
have, can have a hidden agenda and if a person deep
spiritual roots that are not in keeping with my pemal belief
then | would prefer them to be more surface withirthgood
person stuff’. | would prefer to go with that, witvhat makes a
good citizen...l would prefer to go to a more surfapproach
than go deeper in to the spirituality stQ¥fS, teacher Georgette,
3:1).

Filtering and fitting of spirituality was also affied by significant events. This
was particularly noticeable to participants duriragic events in people’s lives
and that of the school community. For example,ases of sickness, accidents
or bereavement, expressions of empathy, compaasioryrief would naturally
come through into principal leadership practice. wideer, in such
circumstances expressions fafith, and prayer, could also be welcomed as

appropriate within the public school context.

If the opportunity arose and somebody asked [toepray], |

would. For example our staff have had grandchild@nhad
children that have been sick and | will ask if threyuld like me to
pray or | say | have been praying for thé@iT, principal, 1:2).

Because of an experience the principal has hadptimeipal has
spoken more intimately of her relationship with Godind has
felt there has been a need to share with indivisluber
spirituality more stronglyYS, teacher Georgette, 2:3).
Engaging in critical reflection was perceived bg firincipals and most teacher
participants as an important, ongoing and challepgrofessional skill. They
described being able to step back from situatitwesng able to consider the
efficacy or appropriateness of responses to atgituand the soundness of the
reasoning behind their leadership actions. Thisitahio critically reflect was

perceived to help to shape the way spirituality wabsequently filtered and
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fitted into future professional practice. HoweVealying the head-space or time

to engage in spiritual reflection was not alwaysyea

One of the things that can happen is that you dé@ngust be
wound up in your day and not reflect on what's hexipg or why
you are doing something and so on. This is beeatalyst to
make me think about things and to articulate whhtlieve and
I've found that hard at time@ST, principal, 3:6).

Summary

This section of the findings has focused on thnegapersonal aspects of
spirituality in principal leadership. It is the dtrof three themes that address the
research question, ‘What might spirituality in mipal leadership mean to
participants?’ The findings have shown that perbse@ meanings of life and
living were believed by the principals to be intenally woven into their
professional thinking. The findings also describedcomplex mental and
practical process of filtering and fitting. Thisasv a self-managed process
whereby personal perspectives of spirituality watghentically connected to
professional behaviour appropriate for public s¢lwomtexts. The term filtering
and fitting conveys an understanding that prinapaltically reflected on their
thinking and actions and made responsive adjussnent

Figure 4: Intrapersonal aspects of spiritualityprmcipal leadership?

Personal meanings of life and living we
believed to be integrated into professional

thinking.
Integrated
o Personal spirituality perspectives wi
Intrapersonal intentionally integrated into professional
aspects of practice. Spirituality was associated with their
sp|r|jcua_llty||n Intentional beliefs, passion and motivation to provide
principal - —» —> quality education and care.
leadership
A complex, sekmanaged cognitive ar
— intuitive process involving critical reflective
X Filtering & thinking. It involves the screening and
fitting adapting of personal perspectives of spiritualjty

and expressing these in actions appropriate|to
professional leadership practice in public
schools
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Influence of school context on spirituality in pricipal leadership

Introduction

Each of the three public school communities wasgjumihaving its own socio-
cultural composition, traditions, educational sg#s, and needs. Greentree
School was located in a middle socio-economic dubiiia rural town centre. It
catered for 400-500 students between Years 1-6hefpublic compulsory
education system. Yellow-sun School was a mediurhigh socio-economic,
rural, full primary school, catering for 200-300 pils from Years 1-8. It
included a Maori language immersion school withédrganizational structure.
Blue-sky School was located in a low socio-econasniourb of a large city, and

catered for 300-400 pupils from Years 1-6.

The schools also shared a lot in common being ceaanal, multi-cultural,
State funded institutions following the New Zealaowriculum (2007). The
schools were well established historically, andlwetourced. Blue-tree school
had undergone a significant period of renewal sdwsears earlier which had
been successfully led by the principal participantthis study. Yellow-sun
School was undergoing a time of transition with éncipal having been
appointed within the past 12 months. Green-trd®&lcwas enjoying a positive

and stable period, with the principal having hae fyears in the role.

The findings presented in this section show thaheschool context provided
opportunities, expectations and limitations on f{méncipals’ spirituality in
leadership. They are presented around two thenadlg, liblic school life, and

school culture and traditions.

Daily public school life

The principals described how their particular s¢fromtexts and different daily

situations provided opportunities for their spiality to be included into their

professional practice. For example situationsetbat required them or invited
them to be caring, show empathy, manage stressgtistisns calmly, pursue

social justice, and show moral responsibility. hede ways principals believed

their respective school contexts were able to erfee their understanding and
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application of spirituality in their leadership. the following quote a principal
identifies a significant change in his heart fetipathy for the disadvantaged

students he has worked with over the years atchisd.

Being at Blue-sky school has basically revitalineg teaching in

as far as having an empathy even more for chiltherause some
of them come from very difficult situations sortgaite different

from perhaps you or | in our backgrounds that weengrought

up. Yeah | think over the last six-seven yearsdaeeloped more
heart for children(BS, Principal, 2:4).

Some of the findings showed that school contextddcopen up opportunities
between the principals and teachers to discusstusgity, and to integrate
transcendent perspectives of spirituality into dieci making processes. For
example at one school a teacher and the principes wying to work through a
very difficult situation with a behaviourally dished student. Both the
principal and teacher described how they profesdlipmand prayerfully tried to
find a way through the situation that would notuftesn the child being

expelled.

As well encouraging spirituality, school contextsuld also censure certain
expressions of spirituality in principal leadership two different situations,
two teacher participants described how they pravideedback to their
respective principals about what they considerebetanappropriate religious
expressions of spirituality. This feedback influedca change in the way the
principals thought about and integrated spirityalimto their professional

practice.

There have been one or two issues in the early.dayken Steve
[pseudonym for the principaljsed religion a bit, as opposed to
spirituality and that did upset one or two peopléut he realised
that and stepped back so was a lot more carefoteat was
pointed out to him, he listened and took it on loand is more
circumspect in what he sa{ST, teacher Abbey, 2:3).

Each school also had a values system in placeuidirg the behaviour of staff
and students. The principals’ promoted their scihagked values and were
expected to model their school’s values. The pt@nand modelling of values

linked closely with their perspectives of spirititial Interim professional
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standards (Ministry of Education, 1998) also preddhe principals with an
understanding of the important knowledge, skilld attitudes required in their
leadership. Providing effective and responsive agament and ensuring high
quality delivery of the curriculum are part of thefessional standards for
principal leadership. The following quote showseaample of the woven
patterns of connections between personal meaningsrdguality and the
influence of thesecularschool context. The quote shows the participant’s
perception of personal beliefs being connecteddaairbehaviour, and
professional boundaries through protecting thetsigh parents and children.
This suggests that spirituality in principal leasleép can be responsive to both

personal and professional standards.

There are some parts of my spiritual life whichohd take to
school publicly because that's not the place toitdcAnd |
work in a secular work place, but my spiritualiypart of my
culture as well, it's part of who | am as a persbnt it's also
why | don’t swear or why | don’t blaspheme. It'$ alpart of
the way you live your life...

But there are some things that | am tactful andebalr about
because of the context that I'm working in. It's moy job to
evangelize at school...It will be going against a &ft my
beliefs because parents send their children to sctm have
the parents’ beliefs kept intact and valued as wMB,
principal, 1:4).

School culture and traditions

Each school context was unigue in terms of itsitiats and social culture. For
example, the schools celebrated in various waygioek and cultural festivals
such as Easter, Christmas, Matariki (Maori new yead Diwali (Hindu new

year). All three schools had weekly half hour Gtiain programmes called
‘Cool bananas’ or ‘Bible in Schools,” operating. n®of the schools had a
school chaplaincy programme in place for the suppdrstudents. | also

observed a principal singing the New Zealand natiamthem, ‘God of nations
at thy feet...’, during a senior prize giving eveningNhile each of these
examples is not uncommon in New Zealand primarypsish the principals in

this study believed they were compatible with trsgirituality. Each of these
examples influenced the culture and values witlhi@ school in which the

principals worked.
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One of the schools had an annual tradition of mgismoney for the
humanitarian Christian organization World Visioniahinvolved the principal
promoting and modeling the 20 hour famine. Dutiing data gathering phase
one school held a special ‘cleansing ceremony,” @oi cultural practice
following the death of someone special who had bassociated with the
school. A Christian service led by a local chupastor was also included as
part of the bereavement process within the schdbkese examples of traditions
and social cultural practices illustrate a rangaadfool influences in which the
principals could express their spirituality throughlerance, generosity, joy,
inclusiveness and compassion. They also affordedomunities for the
principals to express faith, reverence, sinceritgd beliefs in transcendent

dimensions of spirituality.

One of the schools included\aori bilingual unit. The principal of this school
and one of the teacher participants, who taughhim unit, described how a
greater openness existed in the bi-lingual Maoltucal context to a wider and
deeper expression of spirituality. Personal andegional understandings of
spirituality had greater freedom of expression.r &mample, the importance of
aroha (love) and whanau (family) were prominent, $m also were theistic,
supernatural beliefs, and karakia (prayer). Thescdbed how spirituality was
perceived as an inseparable part of the day tdiigagnd learning for the Maori
people involved in this unit. These factors peredita broader integration of
spirituality into the principal’s praxis when engagwith the staff, students and

parents associated with the culture of this seaiahe school.

Our Maori students have spirituality expressed eupenly as
part of their way they do school life in the Macantext ...it's
mostly, Christian, with an Anglican or Catholic biaOur
particular Christian influence within our Maori imension
classes is related to the church down at the mdcaairtyard
outside a Maori meeting hous€)S, principal, 1:2)

This contextual influence of Maori culture on sjuiality in principal leadership
was also noted by the principal from Green-treeosth In the next quote he
describes the preferential use of expressions obriMgpirituality over other

perspectives.
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When we have our staff meetings we have a kargkéeydr) at

the beginning and the end of it. And so throughgérspective of
a Maori karakia if | stood up and said OK now I'migg to thank
Jesus for the fact that we’re going to have a staéfeting the
jaws of most people would hit the ground. Butefstand up and
say we'll have a karakia, it's fine (GT, princip&.6).

Christian culture was also influential in each bé tschool institutions. As
mentioned earlier each school had a ‘Bible in Stdigwogramme or its more
contemporary Christian values-based version, calisabl bananas’. These
Christian educational programmes are permitted utideEducation Act 1964,
which empowers a Board of Trustees to ‘close theakcfor the purpose of
religious instruction and/or observance for no mtran 20 hours a year
(Maxim Institute, 2010, p. 1). This provision alstipulates that student
attendance is not compulsory and they can optfdbeir parents choose. The
presence of these programmes reinforced the imummtaof spirituality
informed traditional values, beliefs and behaviaithin the life of the school
community. They provided a contextual influence pmcipals to model the
values of those programmes in their own leaderghgetice, without being

overtly religious.

Summary

The principals believed that school contexts wafliential on their integration

of spirituality into professional leadership praeti School values systems,
traditions, religious programmes, and Maori culkymactices, were some of the
contexts described by participants that affordegoojuinities and expectations
for principals to express tolerance, care, gengrosiompassion, joy, and
reverence in their leadership. School contexteddbrth appropriate spirituality
in principal leadership and contributed to the diemament of spirituality in their

leadership practice.

Figure 5: Influence of school context on spirittyaln principal leadership

Reciprocal School tradition and culture, school values systdmori
influence of cultural practices, Christian programmes and tiuakt
SChQQ' contexton| __ | afforded opportunities for principals to expresscaocial
spirituality in justice, tolerance, inclusiveness, generosity, joy,
principal compassion and reverence.

leadershi’
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Practical application of spirituality in principaleadership.

Introduction

That spirituality might have a practical applicatito professional practice was
implied in the principal participants’ personal enstandings of spirituality,
making sense of life anthaking sense of livingThe intrapersonal aspects of
spirituality in principal leadership showed spidlity to be integrated
intentionally into professional thinking. Persomatanings of spirituality could
also be internally filtered and fitted through atical reflective process to be
appropriate and responsive to the role of principatiership. School contexts
were also believed by participants to provide opputies for the integration of

spirituality.

Each of the three principals and most teacherqypatits described a range of
examples that personal meanings of spiritualityenggrceived to be practically
applied into the role of leadership. The findingstpining to these practical
applications are presented around three separateinker-related themes,

professional tasks, modelling leadership styled, r@silience. They provide the
third woven thread and more patterns of conneciiniasthe meaning and praxis
of spirituality in principal leadership. The follang two quotes highlight some
of the participants’ beliefs and perceptions. Tingt fquote describes the belief
that spirituality is deeply woven into the persdnleadership and the style or
approach taken in that role. The second quote shilve perception that
transcendent meanings of spirituality can make ragitde contribution to

educational leadership capability as well as pertorce.

Your spirituality is ‘who you are’... it will come ribugh in the
things that you do anfthe] way you approach things and your
discussiongit] will come throughl(YS, teacher, Iris, 3:2).

| don't believe I'm extra special in lots of thingsut God has
brought me to be where | am and what | do as aqypad (GT,
principal, 1:5)

Professional tasks
This first theme presents examples of a range ssaieal tasks in which

participants believed personal meanings of spiitjuawere practically
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integrated into principal leadership. These tasidude the development and
implementation of educational policy, enhancing aodtaining school climate
and culture, and the management of personnel.agks described are typical of
any principal’s professional role. However, thediimgs show that for these
principals and most of the teacher participantgitsplity was perceived to

contribute towards practical outworking of thesskta

The next quote illustrates this finding. The papmt describes his perception
that spirituality is integrated into the preparatend performance of daily tasks
and future responsibilities. Spirituality is linkedth performing at ‘big’ events
in the life of the school, expressing compassioaintaining self-control during

confrontations and when feeling under-equippedfparticular task.

There are numerous things that happen in the sctiaplthat are
coming up that | pray about. If | know there’s @ lniccasion to
come up or some issues, I'll pray..., | pray to Gétérobefore |
give a speech. Sometimes it goes well, sometirdessn’t, but |
do get that help. If there are staff issues, lyptlaat | will have
His compassion and see and handle the things imthat He
would want me to.

| can have a tendency that if people come out siffety, | might
bite back...There are times when things come upateatotally
out of my depth, that I'll ask God for guidan¢&T, principal,
1:5)

Under the Education Standards Act (2001), Boardsastees are responsible in
a governance role, along with the principal andf,star the development and
implementation of their respective school charter€harters are important
educational documents affecting the direction anlity of education at
schools. Included in school charters are missiafyes and vision statements as
well as strategic and annual plans. In the coraéxtorking with her Board of
Trustees in revising the school's chartene of the principal participants
described how she consciously integrated her spliiy into the consultative
process. Although engagement with the school conitsnus a legislative
requirement, this principal said she believed iswaportant to do so from her
spirituality perspective to take a listening, irgtke approach to the diverse
range of views expressed by members of the schowimunity. She also

explained that where appropriate she was ablelkatzout values arising from
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her spirituality that related to her passion fomlify education and care of
children. One justification for this was that sheould then be able to
authentically live out the charter in her leadguspractice within the school.
Furthermore, she explained that while she ‘playedle in the shaping process

of the charter, being a member of the School Bagtrd,also ‘prayed’ a role.

Another professional task each principal engaget was thedevelopment and
maintenance of climate and cultuoé their schools. All three principals made
links between their internalised spirituality pezspives and how they sought to
develop a safe, caring and high quality learninmmanity. This included the
daily task of reinforcing and promoting the cordues of their schools and
providing effective teaching and learning. In thexinquote personal spirituality
values are woven into professional leadership tagkensuring the school
climate and culture is safe, relational, life-skilased and focused on a positive

vision.

Having a strong values base is part of my spirityaind making
sure that children are taught and know that eveoutfh home
might be a pretty tough place, when they entersitfeool, it's
safe. We try and make it fun, we try and conneitt &l children,
and teach those people... life skills ... we're tryinglevelop a

society, that are basically good peogkS, principal, 1:1).

Maintaining school climate and culture was alsmeisded with the leadership
tasks of communicating high expectatiarsd in the recruitment of new staff.
Both of these tasks were believed to include thegimation of spirituality.

Principals described how their spirituality wasemmated into their deliberations
over applicants and in their desire for new empdsy® be able to support and
model the core values of their schools. For examphe principal described
how his perspective of spirituality contributed tds passionately held
expectation that every child needed not only toehaxcellent teachers every
year but also teachers who would care deeply feir students. This principal
wanted to employ only staff who would be good roledels to the children

consistent with the culture of the school.
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When | employ new staff in the school, I'm actuatyng to
employ good people. | obviously have good teaclsard, good
teachers are good care takers, but they’'ve actugdlyto be good
people insid€BS, principal, 1:1).

The principals also discussed their spiritualitytiie context ofevaluating the
effectiveness their schoasd in providing leadership in the area of pratess
development. Some of the principals believed thetedh out of a moral
obligation to provide staff with the support thegeded. One principal believed
she integrated her spirituality by acting honestlyegard to concerns she had
about the quality of some aspects of the teachimdjlearning at her school.
This resulted in her successfully applying for anigiry of Education funded
‘Assess to Learn’ contract. This contract was thelieved to have helped some
staff to improve their professional practice aneé tlearning outcomes for
students. Another principal cited how he beliegpitituality was integrated
into his leadership decision to enlist the teachstgff in the Kotahitanga
programme(Literally meaning ‘unity’). This programme, whidommenced in
2001, is a research and professional developmeigfrgimme in secondary and
primary schools to help reduce educational disaritthrough raising
educational outcomes for Maori students. It wdeeted that such an intensive
course would help promote values and relationahieg practices in the school,
issues that he identified as dear to his persomanmgs of spirituality and his

professional responsibilities as principal.

Another principal believed that he expressed higtsgality through protecting
his staff from unimportant administrative issues, they could focus on
providing quality teaching and learning. He alseferred to engage in whole
school staff development around the really sigaific educational needs
affecting the children at their school. The follogiquote, illustrates a teacher
participant’'s perception of the practical applioatiof spirituality in principal
leadership. Connections are woven between the tioted integration of
personal meanings of spirituality, his love forldren, and a hope for their

future lives, with professional leadership in lgey.

Researcher: Now when you think of spirituality, ttedues, that
he [Murray] espouses and holds dear, do you setedpigituality
being linked with this push for improved literacy?

139



It comes in with a caring so much about these child‘Cause |
know that he wants the very, very best that we giga these
children. Because it's the love of the childreme fove of the
child, in wanting their life to be probably hopdfulmore
meaningful as they get older (BS, teacher Debbib, 2

Personal meanings of spirituality were believedb® helpful in principals’
thinking, attitudes and actions whemorking with behaviourally disturbed
students Worldviews, beliefs and values, along with thpiofessional skills
were woven together to help manage challengingtsis, provide a sense of
justice and care for all parties involved. In dosg their intentions were not
only to bring about behavioural compliance withaatrules, but they were also
designed to facilitate social and academic imprammin the following quote
the principal describes this perception of a claser-connectivity of spirituality

with management skills.

| suppose | find it a little bit hard to separatbem [good
management skills and spiritualityjecause they are sort of
intertwined with what | d¢GT, principal, 1:5).

Some teachers explained that their principals’ ivement in the remedial
processes with troubled children was deep, sirmedesustained over time. One
teacher described how she believed the ability ef principal to engage in
behaviour management of children came from histhtsam a positive mindset
and that he was not put off by tHew’ results achieved. Spirituality in principal
leadership in this case was linked to a high istavalue of the individual child,
irrespective of the child’s problems and perforneandn the following quotes,
two of the teacher participants express their geroes of this aspect of
spirituality in principal leadership. In the firststance, there is a strong sense of
transcendence in the description provided. Thersgaquote incorporates a

powerful religious term as a euphemism for behaabuiansformation.

Yes, | think | mentioned this in the first intewvierhere there are
times when we could stand down a student whensspeepared
to use that example of love beyond, ... of puttingfeelings
aside and doing it for the student, knowing thatytlare created
and that there is potential there ... her ability dare beyond
what we are capable of, to have empathy beyondrmans is
probably where she comes in full play in that sensand
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spirituality is the underpinning effect...she has lian almost
supernatural ability to do thatY'S, teacher Georgette, 2:4).

We've had some very tough children come into otwalcand
it's been the way he’s treated them... it's not be@matter of oh,
look it's just a waste of time. What he’s tryingdwm is find ways
how we can turn these kids around...and | think tmames from
his love of the childjhe] thinks that all children can be ‘saved’
shall we say...turned around, and that has happem¢dust in
one instance, you know, we had probably about ttmeéour
children ...so you know it is encouraging for yowaasacher to |
think find, keep trying to find ways to deal witlemn (BS, teacher
Debbie, 2:3).

In another extreme example, relating to the suspensf a behaviourally
troubled student, one of the principals describealv hspirituality was
intentionally integrated into the behaviour managetn decision-making
process. In doing so she believed it helped har ganew perspective on the
problem and helped her cope with the emotionalirsivé the situation. In the
latter part of this quote there is a sense that dispect of spirituality provides
tangible resources which have been drawn on ipaisé and found to be helpful.
The comments also reinforce the woven connectiogtsvden intrapersonal
aspects of spirituality, school contexts and pcattapplications, highlighting

the praxis of spirituality in principal leadership.

With a suspension... one of the hardest things tes do stand
back objectively from a situation and get your t&c... and |
really pray hard through that, then | can get aalenind and |
can stand back from my own emotions, my stresgustcort of
try and take a breather and | just ask God to help see it
clearly and objectively... and | often find that Incaee things
through different eyes ...

| guess what I'm saying is there are core princspbnd values
under that, that are spiritual, from our Judeo-Gitian culture ...
but also I'm drawing on my spiritual resources asking God to
help me to be able to do that because | need helpfomyself to
be able to do thaty'S, principal, 3:3).

The findings showed that principal participants’ rqumal meanings of
spirituality were intentionally integrated into thepractice when working
through leadership dilemmas Principal participants described how they
sometimes found it difficult to care for and meeeéryone’s needs consistently

and fairly. Personal beliefs and values were desdrby the principals as being
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present in thenidstof the dilemmas and drawn upon to help find waysugh
the impasse. One of the principals said he reniridmself of the values he
believed were important and to model them condilsten the challenging
aspects of professional practice. In the followingpte a principal describes an
example of spirituality in an ethical dilemma. Theeds of a disturbed and
vulnerable child are elevated above what would hbeen a legitimate and

easier decision, to expel the student.

A couple of years ago we enrolled a child ... withtaf garbage
as far as his background goes. We sort of knew &b his
previous school and overnight it changed the celtaf the
school...When XXXXX arrived he moved to number ohe on
through his bullying, sickening behaviour... Latennkan you
are reflective of what on earth triggered that¥is XXXXX, and
because we are in this ethical dilemma of dealiniy WXXXX,
we could have kicked him out in the first 5 minldteswe didn’t
and he could have spent more time out of schochéuteeded to
be in school and working with kids and adulB&S, principal,
1:5).
Two of the principals also believed that readingsa@es from the Bible and
reflecting on their application to professionalgiiee was helpful in gaining an
understanding of the way to proceed through dilemnrathe following quote
the principal describes how she often tried tdaaily reflect on her belief in the
exemplary and selfless leadership example of Jdsusassist with her
professional decision making when faced with cimglieg situations. This
guote, along with the previous one, illustratesdbenections between personal

meanings of spirituality and the praxis of spirlityan professional practice.

| try and think often what would Jesus do, how waigsus
cope with this? If Jesus was going through what ¢joing

through how would he react? And quite often if Iguing

through something quite challenging, I'll read thespels and
try to find something in what Jesus would have dpr®,

principal, 1:3).

The data provided some examples where spirituadifyrincipal leadership was

evident inone-off taskshat principals have to engage in. One teacharrithes!

a scenario which involved a spiritual cleansingecewny at the school. The
teacher believed the spirituality in her princigakadership was integrated into

this event in terms of supporting its purpose awmmtent. This case of
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bereavement also illustrates how a public schoolaz@ommodate a more overt
religious and cultural expression of spiritualifshe following quote highlights
the teacher’s perception that the principal’'s sylity in leadership was woven

in with the traditional cultural practices of trechl community.

It was suggested that we have a cleansing of duodcafter a
situation had occurred and alongside the Maori camity, who
talk about spirits, which is what spirituality i oourse, it's the
involvement of spirits, alongside the request farse bad spirits
to go, wagthe principal’s requestio bring a Christian pastor in
who could talk about the Holy Spirit which is presand will

still care for us. So there was the balance brdubére in a very
real way... so | felt that... perhaps the person wtin'dihave

that firm spiritual base may not have done tif¥S, teacher
Georgette, 3:3).

Modelling leadership styles

All three principals were able to describe link$ween their personal meanings
of spirituality and their espoused leadership stylee findings showed that each
principal’s espoused leadership style was an eclezidership practice, being a
unique blend of personal, professional, and coo#xfactors. Connections
between spirituality and the modelling of servaransformational, moral and
relational leadership styles are presented in téet ection. The findings
showed that relational leadership was a significaatyle, possessing
characteristics commonly perceived by participamts be indicative of
spirituality. The findings also showed that spigiity in principal leadership
was imperfect. Principal participants’ believece tmtegration of personal
meanings of spirituality into professional leadgrsistyle, was a continual

process and one that was directed towards impraveme

Modelling leadership style was described by paréints euphemistically as
‘walking the talk.” Each principal’s spiritualityni leadership embraced high
moral values such as honesty, care, and justice wéll as being important in
terms of professional standards, morals were ad$ieveed to be an integral part
of their personal meanings of spirituality. Moralere linked to the way they
made sense of life and made sense of living. Saintlee principals linked their

motivation to demonstrate high morals values t@ascendent belief in a higher
lawgiver to which they believed they would be acuable.
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Each principal described his/her awareness ofrtipoitance of walking the talk
in leadership practice, and the influence it cchdde on their school climate and
culture. They understood the need to personallyahstnate their school’s value
systems, and their own personal values and beliéksy recognised the limited
effect of only remonstrating about undesirable beha. The findings showed
the principals wanted to have personal and prajaasiintegrity in their
leadership practice. They were aware of the problassociated with hypocrisy,
and they desired alignment between their persomanmgs of spirituality and
what they modelled through their leadership. le tlollowing quote the
principal describes his practice of modelling smifitrol. His internalised
personal values are woven together with the conéxhfluence of his highly
visible profile, and his goal of influencing thehsol community to follow his

example.

They are looking all the time, when we say ‘lookirits parents,
staff, children and any little glitch in what yoaysor if you're
talking about a behaviour issue, even though yoghtnbe
wickedly angry, on the situation and behaviour, 'yeuactually
got to model that control, because that's what yaint to be able
to impart in the kids, the parents and the teaciiB&, principal,
1:3).

The principals were able to elaborate on the claratcs they believed
described their styles of leadership. Two of thegipals included reference to
servant leadershipwhich they believe connected their personal meanioig
spirituality with professional practiceThey both made sense of this concept of
serving in leadership through what they believed wgemplified in the life of
Jesus and in the writings of the Bible. They exmdi that they felt it was
incumbent on them to endeavour to serve their dcb@mmmunity in a similar
manner. Not in the sense of being an autocraterrblut a leader who is other-
centred, seeking to lead with humility. The quogdolw illustrates the depth of
thought and intentionality underpinning the priradip integration of personal
meanings of spirituality with modelled leadershiyies He does not position his
leadership style on a well known contemporary etiocal writer but chooses to

develop his rationale around a spiritual exemplar.

Again | would say that the person | look to is &and this again
is what he did,...he washed the feet of his disciggsin, he
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also said that we had to be as a child to get imaven. This is
some of the things we have to look at in leaderghifhat we
don’t start putting ourselves up on a pedestal. Wieu start
holding yourself up like that, it's at that timeware going in
your own power instead of Jesus’ powemy role model is
Jesus, and Jesus’ model is the servant modelidltsat to ERO
and that | use the servant model and they quoteddaini, or...

Researcher: Sergiovanni?

Yep that’s it, and that's what he quoted first bf and | said no,
‘Jesus’. Because that’s the model I'm working od &think that
when Jesus washed the disciples’ feet, the otliegshwhen he
said he came to serve and so on. So | would heope,| would
believe that that is coming through in the styldeafdership and
modelling. And I think that is one of the most edul things, if
not if you're seen as hypocritical, it doesn’t wofT, principal,
1:3)

The findings showed that the principal participabilieved their personal
meanings of spirituality contributed to their engagent in activities that were
transformational Integrated into their modelled leadership stylese a range
of spirituality-informed beliefs. For example, tidrinsic value of children, a
deep sense of social responsibility, a positiveloolt on life, and a moral
obligation to ensure effective delivery of qualisaching and learning. These
spirituality-informed beliefs when integrated irtteeir leadership practice were
believed to contribute to changes in staff, stusland the culture of the school.
Some teacher participants attributed transformationutcomes to their
perception of spirituality in their principal’s ldarship. For example in the way
their principal sought toeurn aroundtroubled students, facilitating their social
re-integration and reversing disengagement withoakhased education.
Improvement in the core values of the school wasther tangible way that

some teachers believed their principals modeli@astiormational leadership.

In the following quote the principal connects heansformational leadership
practice with values of equality and social justierived from her personal
meanings of spirituality. Two aspects of transfatioreal leadership style can be
identified. Firstly, transformation of teaching fétathrough modelling

empowering, distributed leadership, and secondiyisformation of children by

providing timely and compassionate support.
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| guess in leadership | try and challenge peopl&dotheir own
thinking and do their own leadership rather thaarsting up the
front saying it all myself, to empower other peopléry to be
quite transformational so that other people areegivthe tools
they need, | send them on courses, | provide thémrasources,
what do you want to do and how can we help makagpen and
that sort of thing or ask them the challenging des so that
leadership grows in other people.

Researcher: And does that directly link to valulegaur
spirituality?

Well, | think it does because it's to do with valyipeople as
being not less important than you or more importanGod
created us all equal and that's where | come frdfm no better
than anybody els€YS, principal, 1:3)

So a child who doesn’t have enough to eat or hapoar
background, or perhaps we've got some CYFS chi@tefd,
youth and family services, a department of the Mmyiof Social
Development] rather than waiting for something, I'll kick in
fairly quickly and get what they need, becauserikilthey are as
valuable as | am...I think a lot of my spiritualitproes around
that social justice and support for other peopieat | guess is
where | fit my spirituality into my principal-shif¥'S, principal,
1:2).

Characteristics ofmoral leadershippractice were also described by the
principals in this study. Morality is a controvialssubject with debate
existing over the socially constructed and relatigéure of morality. From the
principal interviews, the findings showed that gpality was believed to
contribute to each principal’s understanding antivotking of their sense of
moral behaviour. This meant that for one of thexgipgals a personally held,
high regard for life and the care of others guitesdmoral behaviour. For two
of the principals, transcendent, supernatural getsges of morality were
influential on their moral practice. Many of thesdéptors associated with
servant, relational and transformational leadershyfes are also applicable to
moral leadership. Not deceiving or lying in mattefsschool finances, not
being judgmental and not blaspheming or swearingrewsome additional
moral behaviours described by principal particisanthich they believed

characterised their leadership styles.

While legally it was incumbent on the principalsbehave honestly, for these

principals their spirituality also affirmed the med¢o be honest and was
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believed to help them tie honest. Furthermore, spirituality-informed moral
leadership was also linked to each principal’s ritin to encourage the
development of a moral organisational culture. Thathe principals believed
that if they modelledmoral leadership, then it might contribute to the

development of a moral climate across the instituti

| work in a secular work place, but my spiritualig/ part of my
culture as well, it's part of who | am as a persdmit it's also
why | don’t swear or why | don’t blaspheme. It'$ alpart of the
way you live your life(YS, principal, 1:4)1 guess the values will
be...I'll probably describe them as the fruits of 8rit, lined up
with things like integrity and honestyYS, principal, 1:3)

But we have to challenge ourselves as to what hght we to
judge people. That the way they do things, isedessarily the
way we do things... So when they have a problen|ltbeme
and talk to me about it because I'm not judgingnhé&nd we
are here to help the kid¥'S, principal, 1:3).

The findings showed that characteristics dlational leadership were
commonly connected by participants with their pptice of spirituality in
principal leadership. The dominant characteristidhis style is the centrality
and importance placed on quality professional arthg relationships between
the principal, staff, students and parents/caregivS&pirituality in principal
leadership praxis, while not causative on its oven fuality professional
relationships, was perceived by these principatsssome teachers to contribute
to their understanding of relational leadership endssist with their endeavours
to lead relationally. The following quote highlighta teacher participant’s
description of her principal’'s consistent respestdrds another colleague. The
teacher links the principal’'s relational integrityith the integration of his

personal spirituality into professional practice.

| can think of a staff member that has left, anehk so pleased to
see the back of this staff member, ... there’s no thatyshe’'d
ever have known that Héhe principal]thought any less of her
than all the rest of us, ... he treated her the wiiole with great
respect and ... it was ... hats off to him really,effadn’t been
such a good Christian person, another principal ldowe been
going yeah, one day to go, two days to go, sothioi,...... he
wouldn’t want to say anything about anyone liket thashe was a
pain in the neck,... but there was nothing in his meanthat
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would have given that away...that he thought liket {T,
teacher Bonny, 3:3).

One of the principals described how he connectexd dspoused value of
relationships with his practice of relational leesigp. In the following quote
prioritization of time for relationship building ®i students is emphasized. He
also describes how he engages with students iteadel way, hugging, joking,
having fun as well as having serious conversatiombe principal’s personal
meanings of spirituality were believed to be intggd through a self-disciplined
daily effort to care for people not just in the gdomes but in the tough times as
well. He also identifies the modelling of non-butlyg, non-threatening
leadership as a key ingredient of his relationadléship style.

I've just got to keep on remembering, ‘you've sdltht

relationships are important.” So when thgye childrenjcome in

to engage, so naturally with you, you’ve got to enakre you are
never too busy. You know we hug kids, we jokekidt) we have
some fun and we have some serious times too. Wéealkvto

correct behaviour, we’'ve got to model that we aoend it in a

reasonable, non-bullying, non-threatening wégsS, principal,

1:3)

Another principal explained how she applied aspefther spirituality in the
reflective processing of her relational leadershiglieving that it assisted her
intention to build positive relationships with adigues. The following quotation
demonstrates an awareness of the gap that carbexgten relational intentions
and relational reality. There is an added dimaensmthis finding in that the
principal desires the relational quality betweendr& others be attributed not to

her own natural personality but to someone else.

But | know whatever | want to be like I'm not nesaegy like that
all the time because you actually can't see whatrgolike. So
I'm really trying to say, ‘Lord if I'm in this sitation what’s
coming out to other people that they’re receiviegit be you, let
it be aroha or the kindness or what'’s real becait'seso easy to
think you're being kind when you’re actually n&r think you're
being fair when actually you've gone in with a puelged
conclusion(YS, principal 34).

Another finding was that personal meanings of smtity were believed to

contribute to the repairing and rebuilding of pssfi®nal relationships that had

been disaffected in some way. All three princigfflimed that their relational
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leadership as principals was not about perfectm each spoke about times
when they needed to work through mistakes. Onthefteacher participants
remarked, ‘Spirituality in principal leadershipnet about perfection, but it is
real, genuine’ (BS, teacher Edward, 3:5). In thkofang quote one of the
principals expounds upon his integration of spality in relational leadership.
He refers to taking ownership of mistakes, showimgiveness to those who

had offended him, and remedying problems as sogmnaasically possible.

It's so important that at times when you make atakis, you

actually say, “I've made a mistake”. And for chitr to see it
and hear it and simply you know, I've made a mistak we

needed some more help here and yeah, that's resdiglly

important too. And with parents, | mean often simowi
forgiveness and if it needs to be fixed, a teadies made a
mistake and could have handled it better, then fanound and

say, “Well, its here in black and white, so we ddifferently next
time(BS, principal, 1:3).

Principal participants believed their spiritualitpntributed to their ability to
manage relational leadership. In the following gua@nother principal explains
how his personal meanings of spirituality were wougo his leadership praxis
to help him be forbearing, and cope with feelingsger. Spirituality in this
case is believed to provide a source of inspirasiod encouragement to endure
difficult relationships. He also acknowledges thabple can easily be offended
by unintentional oversights and the need to becéfle about why people react

the way they do.

| think it's really important the forgiving side.h&re are issues
that come up, that as a leader in the school, yau take things
personally, and you can'’t afford to. So | giverth®® God. | say,
look | might not be able to solve that particulasue,

...when you feel fear or you feel angry about somgthi again, |
would ask forgivenessind use Jesus as an exampleere He
had his beard pulled out, He was hit and saw adl thfferent
things that happened before He was crucified andefcan put
up with that, and that wasn't justified, well theshould be able
to put up with things that | might encount&T, principal, 1:5).

That realisation that people can be deeply hurt &ysimple
oversight, that has maybe jogged in me a part aerhguppose a
reflective principal part...

Researcher: How did spirituality help you recongiteurself to
those people?

149



| went and saw the person and said look, I'm realtyry (GT,
principal, 3:5).

Being able to laugh together and model a sensaimbhr to both teachers and
students was another way that spirituality wasebelil to be linked with
relational leadership. Laughter and a love of, lge one principal described it,
was an important part of his personal meaning oftsglity. Admitting to staff
that trialled organisational changes hadn’t worked] being able to laugh about
them; not taking some things too seriously was bi@ved to be an important
part of relational leadership, modelling that thlirdpn’t always go right and it's
alright for mistakes to be made. This expressiospaituality was recognized as
an important counter-balance to the serious anenostressful nature of the

educational contexts in which the principal andtégf worked.

I mean you model in the staff room sometimes wbearepgage
in a new project or hey, we’ll give something g agd at the end
of the day, have a bit of a laugh and say that easetty stupid
idea anyway, but we gave it a try...And laughter hochour is
really, really important as far as spiritualiBS, principal, 1:3).

Spirituality was believed by the three principatsassist withtheir ability to
respond relationally to significant situations ther people’s lives, such as grief
and loss. Personal meanings of spirituality wesdiebed to helpthese
participants engage in the grieving process witlpaimy and compassion. One
principal spoke of the importance of sharing in tgeod and difficult
experiences children face, and how children neeseto how adults cope with
unforeseen circumstances. The principal identifireshe following quote that
grieving can be done in a variety of ways whichppropriate for public school

contexts.

Well, we had an example of that where it came t@ beal, a
situation where a girl... died, one of our pupils ndave had to
go through the grieving process. Our kids wouldeéhgeen all
the staff visibly upset, kids were upset, parergsevupset and
that was a very sad situation and we grieved tagyeith a variety
of ways which was appropriat8S, principal, 1:3).

Relational leadership, especially in terms of confing student misbehaviour

was particularly challenging. Misconduct by pupitsariably led to relational
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disconnection. The principals explained the importance of showirgubled
students what positive relationships look like, bafilding a rapport with the
children which would hopefully assist with theircgdization into the learning
culture of the school. In the following criticaldident the principal describes his
praxis of integrating personal meanings of spitityanto relational leadership.

He includes reference to his ‘heart’ and his ‘spiri

A new boy that’s enrolled in our school that's cofmen another
school, he’s got lot's of issues,... | rang up mether to come
into school today, so we could talk about how hgsng...

because his behaviour was unacceptable he’s hadlifiigulty

with other children, he’s got problems in class..’shigped up
his books he’s got out of his seat, he’s thumpedwahlls, he’s
cried, he’s done all sorts of things to the pointas | going to
still be ignoring these things or am | going toentene... And in
my heart | prayed and in my heart it seemed, ‘&kes{p going'...
this afternoon he was transformed.

He changed, he wants to get back into class. Hel®an, he’s
written a page of work, he’s been extremely paditel so on.
Whereas if | hadn’'t been able to be reassured | imaye done
something different ...I could feel my spirit leadingg and
saying, ‘Don’t growl at him, don’t growl at him, gt stay calm,
just talk... just pick up his books and put themakban his desk,
explain to him again there are two things you needork on is
that when you're asked to work you've got to worlkd aour
attitude(GT, principal, 3:3).

To lead in relational ways sometimes meant thecprais felt vulnerable. They
felt vulnerable to making mistakes, vulnerable riticism and harm in pursuing
their educational beliefs and values. This wasiithted by one of the principals
during a situation when a very angry parent camhisoschool office about a
matter concerning a child and a teacher. The gratoivorked hard to calm a
dangerous situation in a caring relational manpkcing himself potentially in
harms way. He believed that his relational leduprsesponse was consistent

with and assisted by his perspective of spirityalit

Another principal described an entirely differecésario where some oversights
in relational leadership resulted in tension amibregstaff. The context involved
the principal’'s desire to combine an annual schawlwith fundraising for a

World Vision project in Africa. The intention wa® tmodel to the school
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community the idea of doing something practicahétp others in need. A lack
of inclusiveness in the planning resulted in diguramong staff over the
proposal. Once the mistakes and concerns were Hiraiegthe principal’s
attention, this principal relationally went aboatresolve the problem. This was
achieved through an inclusive and empowering steféting, where the issues
were discussed and a vote taken, resulting inrtyeggal being rejected.
Teacher participants from this principal’'s schoakrowledged that their
principal’s spirituality, although linked to goodténtions had contributed to the
tension. However they also acknowledged that sgiliity was apparent in the
resolution process through the actions he took sashhumility, listening

carefully and submission to the consensus of tifé st

The findings also revealed some difficulties existghen the principals wanted
to lead relationally yet at the same time, wereagegd inleadership for change
One of the principals engaged in a process of dass observations with the
intention of caring for and improving the qualitiylearning outcomes for all the
children. However, having the principal appraisessfoom practice in this direct
manner, while it provided important information feubsequent decision-
making, resulted in some tension between certaiohters and the principal. In
the following quote, the intention for relationammectivity is juxtaposed with
the admission that the process of leading for céangolved confronting the

status quo. For this principal, spirituality wasked to both of these goals.

We are beginning to develop a culture where wedatailenge
each other and challenge things that perhaps waught or
held to prior to my being there. And be able tsadree with
each other but still maintain professional relatstips... And
so | think spirituality for me is about being restid open and
honest with each other. Caring for another persopoint of
view and where they’re coming from and be ablenenstand
where they're coming from and allow them to be thatson
(YS, principal, 2:1).

The goal of bringing about change in a professignalational manner did
not always equate with the intended results. BHeving quote from one of
the teacher participants regarding this scenarggests there was room for
more relational connectivity and consideration lestwthe principal and staff.

It also indicates that this need was disaffecthmgleadership for change that
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the principal was pursuing. This example illugtsathow spirituality can

shape relational intentions but does not guaraedeéonal outcomes.

To me... you can’t come in and change this, thatthadther,
until you have shown care, concern and people tanvscare
and concern for you ... and together you can chahges...
or make things better or whatever... so | think iel&hip
building is important before anything elseyau’ll be a more
effective boss if you have people on ¢ii®, teacher lIris, 3:5).

Overall, the findings in this study suggested foatthese three principals, their
intention and perceived ability to be relationaltireir style of leadership was
attributed to a number of spirituality-informed ileé$ and values.For example,
the reason why they chose to care, exercise setfalpbe compassionate, seek
after social justice, not be judgmental, walk witimility, honesty and integrity,
were perceived to be connected to their personainings of spirituality. As
such spirituality was perceived to contribute teitheadership styles, and make
a difference when appropriately and consistentifliagd. The following quote

from one of the teacher participants illustrates gerception.

We're fortunate because he[Steve] been able to establish a
very strong leadership and | don’t just mean himtlhs’ leader, |
mean everything under it, ... in which we’re quit@eoh... and |
have worked with principals who have been quitésilig but that
unitedness is very important...

Researcher: Would you believe that the desire t aaunity,
which can become ‘community,” comes from his spality?

| think it does, yes ... it's from his inner beliefshow he wants
the world to be and he’s taking the values of loisie and how he
wants his home to be and he’s trying to create twwhmunity

within his school... once again it's that being a doole model

and walking the talk...and that's made a huge diffeesover the
last few yeargGT, teacher Abbey, 2:5).

The findings showed that principals’ personal megsiof spirituality were
believed to contribute to professional leaderskyes. The school context was
relationally complex and challenging. Some vamiagi were found between
principal and teacher perceptions of the effectspirituality in leadership
practice. The final quote pertaining to this sactexpresses the passionate

internalized feeling one of the principal’'s espalf® his staff and students. He
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acknowledges that the test relational leadershipth@ midst of difficult

situations.

So | have a feeling, a passion and an intrinsidifigefor teachers
and they do a crucial job and it's my job to supgpitrem. (BS,
principal, 2:1).

Often teachers have really appreciated this suppbset I've
given them. Or that the team around us have gigeweall. And
during those times of need you know that's wheeetekt is on if
you really mean what you say about ‘we care’, it aoly about
we care for kids but we care for staff as well...Amduiet heart
to heart, just saying you're there for th€B1S, principal, 2:5).

Resilience

In these findings resilience is understood as #yelmwlogical and physiological
ability to absorb and cope with workplace stresd ahallenges, as well as
sustaining positivity and competence under pressResilience implies the
ability to recover or spring back to a place of ieguum and well-being.
Principal participants believed the integration tbéir personal meanings of
spirituality in educational leadership contributedheir resilience in a variety of
ways. Spirituality was perceived as helpful totausng mental, emotional and
physical equilibrium or buoyancy in the workplader example, spirituality
was believed by some of the principals to proviteEm with alternative resource
when faced with significant challenges which weedidved to be beyond their
ability to cope with. The following quote descrbbow one principal applied
his sense of spirituality in a way that was bel@évte help him unburden his

mind, and regain energy and perspective.

Because there may be things that are out of yonotrobthat you
can’'t or you don'’t feel that you can achieve or yeal with all
the input you’re not achieving; you say, ‘LORD I'ueed all

these things and we still have this child who hasavioural
issues, special needs issues, | need your inpugre, and | give
it to you, because | can’t do it in my power'...

And when you're with principals, in particular thsurveys
they've been doing of principals and so on, thenbaut, the
stress that is being faced by principals, and laclhers and by a
large number of people in this society that youdneehave that
source of, that you can regain your energy and pectve(GT,
principal 2;2).
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One common finding among the three principals was belief that the
integration of their spirituality perspectives hadipthemsustain positivityin the

challenging and stressful role of principal leatigrsby providing inner strength
and a strong sense of purpose. For example, gpitytuvas believed to help
them have a hope for the future, to see the paleintichildren, and to have a
positive disposition in the face of significant edtional and social challenges.

One principal, whose school context was particulaHallenging, never spoke
negatively about the problems he faced, but alwagitained a constructive
positive stance. In fact one of the teacher ppdits from his school affirmed
this by saying that he knew his principal didn’keli negative talk in the
staffroom and this positivity modified this teackelanguage in the staffroom
environment. Such positivity emanated from thisig@pal’s spirituality, which

was linked to the value of caring for others ardva of life. The application of
his personal meanings of spirituality helped hinoidwessimistic thinking, as

the following quote describes.

In this particular school it's a cup half full rag¢im than a cup half
empty. And that's what we’ve always got to keefpant of them
[the teaching staffat the start we fill the cu(BS, principal, 2:4).

Some of the principals in this study engaged imitsgail disciplines such as
prayer, faith, reading of sacred text or sharingcesns with a trusted spiritual
mentor, as a way to rebound from the pressuresi®fdb. In the following
quote, one of the principals describes his appiinatof transcendent
perspectives of spirituality into the process of inta@ning resilience in
professional leadership at the end of the day ahdnwat home. Feeling
refreshed and ready for the next day’s new pressanme believed to be some of
the tangible as tangible effects derived from irdégg spirituality into

professional leadership practice.

It [spirituality] gives me strength at times when I'm wondering if |
can continue ... it's not necessarily the world’s wé#yat you
would approach that with ... it's not necessarily witdher
people expect you to do...But from a Christian parsye ... | go
home at the end of the day and sometimes | feepletaty
drained out but through prayer and being able twegithese
things to God | come back the next day afresh. iAadl starts
again and it doesn’t matter the things I'm goingotigh I'm able
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to then come back with a fresh perspective adain, principal,
3:3).
Another principal referred to her spirituality deetfirst of many resources she
pulls on when faced with unexpected pressures utatnal leadership. This
finding shows that spirituality is regarded as #igant but it does not provide
all that's needed to maintain resilience. One @& thacher participants also

perceived the contribution of spirituality to thgencipal’s resilience.

If | get under stress, a very stressful situati@amd in my
principal’s job, there are things that happen vewt of the blue
that I'm not expecting that | need to pull on aly mesources-
well that's the first resource | pull. Which is ‘Oord, help me
here, what do | dgYS, principal, 3:3).

She’s not one to stand down students, she’s intlinego away
and seek ... you know, God’s meaning for their Afed to come
back and refreshed and we give it another shot tteyg(YS,
teacher Georgette, 1:4).

Several of the teacher participants perceived gpaituality in their principal’s
leadership was related to resilience. One teapleeceived that spirituality
contributing to her principal’s patience and coesadl judgment in dealing with
difficult decisions. Healthy home life, happy perabty, out of school activities,
and self-control were some other ways that thishiteaperceived spirituality to
be linked with resilience. In the following quotéise teacher refers to her

perception of the wholeness of the principal arad bie had an aura about him.

He celebrates different things...... not being negativen,.and

you notice that right from his life, his familydifind everything...
what he does and what he belongs to...he’s a whaokope...

‘cause it's always fascinated me, people that are know, that |
consider to be very religious, to me they have‘thisa’ that they

are such a happy, positive, you know person amihkthe’s got
that (BS, teacher Debbie, 2:3).

I've seen him in there dealing with very irate pae..You've got
to have some sort of spirituality to deal with ations like that,
and to deal with them in the way that he doese hever seen
him get angryBS, teacher, Debbie, 1:3).

Through a different example, one of the princigidscribed how hisalue of a

work-life balance,helped him to remain on an even keel. Sustairgbit
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educational leadership for him was attributed ®dpirituality informed beliefs
about what his priorities should be and what heie@lmost, life not work. His
statement ‘we don't live to work but work to livéfustrates how he wove his
spirituality into the role of leadership with thead of influencing other staff to
adopt a similar approach. This principal was ndvogating laziness or an
attitude of work avoidance. Rather it was a pespe about making sure work

didn’t consume his life and love of life.

And now work life balance being even more to thmeffont and

you've got to model that as well so | was out fighon Saturday
with another couple of staff members and you knevhad some
fun as you do with that and ah those sort of thiags really

important that you model the life outside of teaghi Teaching’'s
important, school’s important but life’'s more impamt. We don’t
live to work we work to livéBS, principal, 2:6).

The practical application of spirituality into pesfsional practice did not
guarantee resilience. However it was still peredivy the principals in be
useful in the recovery process. One principal @rpldthat two or three times a
year, he would feel as though he didn’t have tis#lieace to bounce back. In
another example one of the principals invited tingp®rt of trusted colleague as
a practical way of assisting her to get throughifacdlt day at school when

faced with unforeseen personal loss and grief.

An example of her spirituality was when she askeddmeone to
pray for her in difficult times within this schoehvironment. To
pray to the God she wants to pray to... she has akkethat,
believing that that will help her through the d@yS, teacher
Georgette, 3:3).

The principal concerned articulated her endeavounaintain resilience under
extra-ordinary and difficult personal and professioproblems in her reflective
journal. The following quote expresses somethiinthe complexity of physical
and psychological resilience in principal leadgushi Spirituality is clearly
integrated into the midst of the daily challengesnflicts, fears and mental
processing. However, under particularly difficultcamstances the process of

maintaining professional resilience was not easy.
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. challenging myself around what | want from thenfict
situation and my worries and fears about any resofy... as |
walk it out in my day to day experiences and whemake my
mind up to be positive, it helps. Working on notryiag about
what others think about my principal-ship but fimglimy value as
God’s child. Easy to do when things are going waiB,
principal, RJ1)

Summary

The three principal participants believed theirrigpality was able to be
practically applied to their professional practioe a regular basis. They
described how their personal perspectives of sgility contributed to their

engagement in a range of practical tasks, the rondebf their preferred

leadership styles and in maintaining a sense dfa®se in the job. Most of the
teacher participants affirmed that their principapirituality was practically

applied into various areas of their leadership.

Figure 6: Practical application of spirituality pmincipal leadership?

Spirituality contributes to an understanding o
- and assists with a range of educational taskp
Professiona P such as charter development, provision of
tasks professional development, management of
student behaviour, staff recruitment, working
Practical el through dilemmas and special events.
application
of Modelling
spirituali > leadershin ™ Spirituality may assist with the modellir
pirituality p o
in principal styles of some of th_e characteristics of servant
. transformational, moral and relational
leadership? \ leadership styles.
Resilience Na — -
Spirituality may contribute to an
understanding of and assist with resilience};
the sustaining of equilibrium and well-being
positivity and competence. It was not a
guarantee of resilience or of trouble free
leadership.
Summary

The findings in this chapter have focused on tweeaech questions, ‘What
might the phenomenon of spirituality mean to pgétats?’, and ‘What might
spirituality in principal leadership mean to papants?” They have been

presented around two themes, making sense ofrflenaaking sense of living,
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and woven threads and patterns of connections.imitie second theme three
other sub-themes have been identified to explaim Ways that personal
meanings of spirituality were believed to be ingggd into professional practice:
Intrapersonal aspects of spirituality in principahdership, influence of school
context on spirituality in principal leadership, dapractical application of

spirituality in principal leadership.

The first main theme, ‘Making sense of life and mgksense of living’,
described participants’ diverse and complex petlsoreanings of spirituality.
These personal meanings provided a foundation tp heake sense of
spirituality in professional principal leadershiphe second theme uses the
metaphor of weaving to convey the sense of inteneoted threads of personal
and professional meanings of spirituality. The gipals and most of the teacher
participants believed that spirituality in princighip was intentionally
integrated, and filtered and fitted into schooldeship practice. The findings
also showed that contextual school factors helpestiae praxis of spirituality in
principal leadership. Professional standards tdilip school principals, school
culture and traditions, values systems, and spgesifuations could encourage
and challenge the principals’ integration of spaiity in leadership. Practical
tasks, modelling leadership styles and resiliencerewthree sub-themes
describing how participants believed spiritualisyapplied in school leadership.
Overall, the findings showed that spirituality waerceived by all the principals

and most of the teachers to make a contributi@chool leadership.

Spirituality was believed by participants to bekéd with their beliefs, values,
attitudes, reflective thinking, passion, motivati@nd a range of professional
behaviours. It may be consciously and unconsgiouigsent in their life-world
as educational leaders. The findings showed thiaitusgity was described as
complementaryto the principals’ leadership experience and sifaal skills.
In the next chapter, | present the findings retatmthe third and fourth research
guestions. These questions focus on the meandhiay wpirituality in principal
leadership might be influential and the perceivefluence of spirituality in

principal leadership on teachers and their teaching
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CHAPTER FIVE: FINDINGS (PART TWO)
The influence of spirituality in principal leadership

I think that that whole compassion, empathy, maitaagia (the practice of respect,
kindness) looking after people, arohatandtne practice of endearment, mercy)
whanaungatangéhe practice of relationship, kinshjgjecause Steve builds that...
that's part of his spirituality...making people féigk you've got a family...
(GT, teacher Claire, 3:5).

Introduction

In the above quote one of the teacher participdessribes her perception of the
influence of her principal’s spirituality in pracé. The description is woven
around Maori cultural terms and includes the peroapthat the principal’s
spirituality contributes tduilding manaakitanga, arohatanga and whanaunatanga

into the life of the school, ‘making people fedddiyou’ve got a family.’

The findings presented in this chapter provide maewnstanding of the means by
which spirituality in principal leadership was lesled by the teacher participants
to be influential. The findings show that most tbe teacher participants
believed that appropriate expressions of spirityah principal leadership could
be influential when accompanied by integrity, quyaltare, and professional

competence.

The chapter also presents a range of effects whmther participants believed
were attributable, at least in part, to the spadity in their principal’s leadership.
While most of these effects were positive, somthefteachers were ambivalent
about whether spirituality in principal leadershipd affected their professional
practice. There are also a few examples wherelytuspity in principal
leadership was believed to have contributed sorog-sérm negative effects on
teachers. The findings affirm the individualiseddasubjective nature of
influence and highlight the challenges some teachwad in apportioning

influence to spirituality as an integral dimensadrthe person who leads.
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Professional character, calibre, and conduct

Introduction

This section of the findings relates to the redeareestion, ‘By what means was
spirituality in principal leadership influentialFive sub-themes have been
identified which are integrity, quality care, presgonal competence,
appropriateness, and multi-directional pathwayihdugh presented separately,
the themes are inter-related. The findings shoted participants believed
spirituality in principal leadership was influerdtighrough the exemplary

character, calibre, and conduct of the leader, aotdthrough the power of
authority, inherent in the role. For example onén@pal explained his

understanding by saying,

Researcher: How does spirituality help you as acgal to
exercise leadership influence?

There’s a good point, influence versus authoritg @omething
that we've just been recently discussing regardiehaviour
management is that we want our teachers to beanfial on our
kids, the influence of learning rather than thehautty figure...

and that’s a style, that's a personality culturé einbraced there.
And | often see it when dealing with difficult sifions ... as
principal you always have the authority thing butry and not
use that ... | try to use the power of influe(88, principal, 3:4).

Personal and professional integrity

The three principals described their awarenesshefimportance of having
congruence between their espoused personal meaoinggirituality and the

integration of spirituality into leadership pradicintegrity was understood by
participants to be a virtue of effective leaderslaip well as a virtue of
spirituality, similar in meaning to authenticity ofiaracter. The embodiment of
beliefs and values was another way participantsiensense of integrity. The
following quote by a teacher shows this link betweasspoused beliefs and

values, and behaviour. She also uses the phtéseat to be right through.’

We would suss him out in a day if he had no integni he didn’t
actually believe in what he was spouting... and ifsaed we
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should do something while he did another... it's tgobe right
through... it's got to be a true part of yourselfdon’t do it(GT,
teacher Bonny, 3:5).

Participants described integrity as degree of aligmt between leadership
behaviour and the moral codes they believed wemoitant. Self-evaluating
the integrity of the integration of personal megsinof spirituality was a
reflective activity for the principals and informbég feedback from others in the
school community. They were aware that integritgsweritical for effective
leadership. The principals understood that theircgption of their integrity
might be imperfect and that teachers’ perceptiorghtrdiffer from their own
assessment. People can have differing interppesatand expectations of
situations and leadership behaviour. Most teapheticipants said they engaged
in evaluating their principal’s practice. Publicrginy of principal leadership
was an expected part of the role. The followingtgushows another teacher’s

belief in the importance of integrity in princidaadership.

If the principal isn’t authentic in what he wantgen it just shows
through really, it's all just foam... People see tngb people,
especially teachers, who are very much people-geapyway, so
it's really important the principal’s ... ideals, drso on and their
integrity, is what drives their authenticity... intég is kind of
their beliefs and so that can help them to be hio(@$, teacher
Abbey, 3:5).

The findings showed that participants believed gritg to be a significant

means by which spirituality in principalship migh¢ perceived and received.
That is, if spirituality was to be influential as antegral dimension of leadership
there needed to be a high level of integrity. Intggvas identified by teacher
participants as a common means by which they beeavaee of spirituality and

viewed it in a positive light. In the next quoteeoof the principal’s explains her
understanding of the pivotal role integrity playedterms of her leadership

influence. Integrity is linked to open honest tiglaships.

I've got to have integrity in everything | do, sbem | am asking
people to do things, my word actually counts, bseaall the
other things I've done have counted. If they dead me bending
the rules or lying, like if I'm expecting them ntot lie, then |
shouldn’t be lying... if | submit the putting in ctes for things
I’m not owed or whatever | shouldn’t be sayinghern, ‘well we
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won't tell the parents about this, parents don’edeo know this.’
You know, because what they’ll say is well it's OKeep things
from you(YS, principal, 3:4).

Several teacher participants explained that thesessment of the integrity of
their principal’s spirituality in leadership wasibbwp over time. Integrity was
affirmed through experiencing a shared history wfita principal in the life of
the school. Integrity took time to build but coudd broken down quickly by
inconsistency in care, decisions or conversatiorfis aspect of relational
integrity in principal leadership was believed ® & requisite for initiating and
managing institutional change. The quote below esges a teacher participant’s
belief that authenticity (which is very similar itategrity) needs to permeate all

of the principal’s practice including his/her esped spirituality.

Totally agree with the authenticity, and | thinktnost ‘boxed’

authenticity when you're talking about your spidtitly but it

comes through in your budget, it comes through oury
curriculum it comes through in everything else... just when
I’'m talking about spiritual things or attitudes bitis authentic all

through everything that you do... the way you talkthi® office
person, the way you deal with the builder on dite, way you
laugh when someone says a joke...it takes (ifse teacher Iris,
3:5).

The findings showed that spirituality in principi@adership, if it was to be
considered, respected and effective in influencitepchers, must be
accompanied by a deep level of professional inegriMost of the teachers
explained that they would be unimpressed by a lead® was demonstrably
hypercritical. This didn't mean however, that temrsh expected faultless
leadership from their principals. But they did esfpentegrity would be

demonstrated in the way principals responded tw thistakes. The next quote

affirms this understanding of integrity in one bé&tprincipal’s practice.

It's not saying he wouldn’t have his faults or dffys and things
... but when he would he would be honest and he’dobe]y,
he’'d take it on and say OK | stuffed up or somethapologies, |
was feeling out of character at that tinBS, teacher Edward,
3:5).
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Quality care

All of the teachers and principals identified gtyalinterpersonal care as another
requisite for spirituality in principal leadership be influential. Being aware of
people’s need for care and the ability to respopgdra@priately in a timely
fashion, were two aspects of care described bycpzanhts. Care was commonly
acknowledged by participants as a descriptor ofitgplity although not
belonging exclusively to spirituality. Care was ibeéd to help build
relationships and relationships were consideredl wit the daily busyness of
school life. Principal care recognized teachingaastressful and demanding
role. In the following quote one of the principdisscribes his understanding of
the important influential effects of care or thekaof it in principal leadership.

His personal perspectives of spirituality are lichketo his thinking.

| think teachers have often commented about a ipahchey’ve
had and that the principal in the time of crisisshassisted them.
Or if they have seen the caring compassion towartismily or a
child, they will see those outward signs and theyvery
important... ... And vice-versa if they see the praicghowing
the opposite they're very, very aware of thoseghitoo... any
one can say words but when they see them acttaihgs being
done by Christians to help people and so on, tlamedghe sort of
things they’ll notic§GT, principal, 2:5).

Teacher participants cited a wide range of waysdhee was identified through
their principals’ leadership. Release-time for ngng the school library,
assistance with challenging students, professiod@velopment for new
curriculum initiatives, and help with personal peshs were some examples in
the findings. Care was one indication that teacfedtvalued by their principals.
Some teachers justified their comments relatinthéoimportance of workplace
care by citing uncaring experiences they had erteoed with principals with
whom they had worked with in the past. The follogviguotation shows one
teacher’s perception of a link between carestoidents,and the integration of
personal meanings of spirituality in principal leeship. The teacher also links

uncompromising personal beliefs with professiongleetations of staff.

Our principal is open about the fact that she’s hri€tian and
that her life is a daily walk with God. She wasptayed with us
knowing that, so there was nothing hidden therdnef\she deals
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with us as a staff she has a high level of expectaif integrity

and that whole nurturing, caring of the studentshwivhom we
come into contact. Her spirituality is not compieed in the

sense of she sticks with exactly what she bel@veses | guess
the standards that she sets are a great modelhterataff and to
the children(YS, teacher Georgette, 1:3).

Care was another way teacher participants evalutitedintegrity of their
principals and derived a sense of respect and tigitgpowards their leadership.
From the principals’ perspective, care was idesdifias making a tangible
contribution towards the culture and climate of ssbool community. Care was
identified as an important means by which spirityaih principal leadership
was perceived to be influential on teachers. Thiioing two quotes are
important because the teacher links six attribatdser principal’s character and
conduct with his spirituality. In the quotes belthve principal’s understanding
of the importance of integrating care, compassimh lave into his leadership is
acknowledged by the one of the teacher’s at the sanool.

The part that will... have an effect on thétine teacherspr
possible effect on them and their life will be wtiegy see of you
as a person. And that’s the most long term, @itjgart that |
believe that people will tajérom your leadership].. that part of
your personality of that compassion and caring, &nng and
that side(GT, principal, 3:4).

| think that yeah that whole compassion, empathanaakitanga
[caring for each other] looking after people, arohatanga
[endearment, mercy] whanaungatanga [kinship, inter-
relationships] because Steve builds that... that's part of his
spirituality...making people feel like you've gotanily..(GT,
teacher Claire, 3:5).

Professional competence

Competence implies having the ability to effectivdb something. In terms of
influence in principal leadership, professional petence sustained over time
was believed to contribute to a sense of credybiliiredibility was believed to
help teacher participants trust in their respecpisiacipals because they'd seen
them successfully lead in a range of contexts. phecipals perceived any
weaknesses in their professional competence wailikély to produce a sense

of diminished credibility and influence in the sohorganisation.
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During the data gathering phases | perceived the® a correlation between
participants’ sense of effective leadership and ithentification of positive
influences attributed to spirituality. Converselyhere teachers expressed
concern over some aspect of principal leadershgpetiwas a corresponding
concern or question mark over the principal’s sypadity in that role. This
finding showed that without competent leadershigfjuence would suffer,
including influence attributed to spirituality. Theacher's comments in the
following quote indentify a range of skills in herincipal’s leadership and the
perceived effects they were having on staff andesits. In this case the teacher
linked the competent demonstration of these skdisl effects with the

principal’s integration of spirituality into his actice.

So by valuing the teachers that immediately helysth teacher-
aides he’s very flexible with them if there’s aneegency or if
they have to take a child for an appointment therilwvork in
together and make the hours up so they can gow&b, the
children they just love him, because although he tmatalk to
them[in the context of behaviourthey don’t actually mind being
talked to. He’s out there at lunchtime he’s arouimd the
playground, he’s very visible and approachal§{eT, teacher
Abbey, 1:3).

This link in the findings between competence anel itifluence attributed to
spirituality in leadership was consistent with #elier finding of the integral
nature of spirituality. The finding also showedttiiae integration of personal
meanings of spirituality could be complementary gancipal leadership.
Principals needed to be skilled practitioners, albbe provide -effective
educational and administrative leadership of tHestcommunity. Spirituality
when integrated into this quality of leadership waasre readily perceived and
received, thereby contributing to affect othershi organisation. The next quote
describes a principal’s understanding of the fotiodal importance of

competence in professional practice.

When teachers look at you, some of those things yibur
expertise, those signs they will definitely seeiigdu’re weak in
those particular parts they will be critical of thalf you can'’t
organise, or you can't help lead the people thelydl critical of
that. And that's a ‘gimmelor a ‘given,” a requisite]you
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basically have to be reasonably strong in th¢Sd, principal,
3:4).

At the commencement of this study all three priatspdescribed a personal
sense of confidence and credibility in their leatigy roles. This was affirmed
by the teacher participants. Later in the data eyaig process, due to two
significant and unforseen events, one principalediderience difficulties. These
events and ensuing challenges affected the waheegmarticipants began to
perceive their principal’s credibilitgnd spirituality. This difficult time showed
that spirituality and effective school leadershiprev deeply connected to this
principal’'s general well-being. The integration pkrsonal meanings of
spirituality was believed by the principal to benbécial at a personal level,
helping her to process issues and cope with tlksstind emotions of what was
going on. However, the difficulties did affect th@incipal's ability to
consistently express spirituality in appropriateysvand sustain the demands of
the leadership role.

Appropriateness of spirituality

All three principals described an awareness to departisan and inclusive in
their leadership. The principals described themsseof professional duty to
critically reflect on their integration of personaileanings of spirituality to
ensure it was appropriate to their public schoorkptace contexts. . This
aspect of the praxis of spirituality in principaabership meant that it was
incumbent on the principals to maintain a self-nggthstate of balance between

what they believe personally and what they allowma their professional lives.

When teacher participants perceived the spiritpalit their principal’s
leadership to be appropriate to a particular cdnritexhe life of the school, then
spirituality was likely to be influential. If not xpressed appropriately,
spirituality in principal was understood by all peipants to potentially lead to
relational problems, even conflict. Therefore pefiog appropriate expressions
of spirituality in principal leadership was vitah iterms of teachers being
influenced by it. In the following quote a teacheflects of the need for
appropriate expression of spirituality in princifap
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Researcher: ...because [gpirituality in principal leadership]
would not be helpful to building a community...?

That's right, that's what | mean... if it's somethihggree with
which are all those positive virtues and valueslf-asteem
building, co-operation and those sorts of ones..ohlsly. But
if it's something that | ...goes against my valuegukss... |
wouldn’t want to see ifYS, teacher lIris, 3:1).

Principals endeavoured to derive this sense ofogpiateness through a range of
ways. They talked about drawing on previous expess, listening to feedback
from colleagues, parents, and external review tepoFhey mentioned research
literature and examples of behaviour from the Beéesources of help to guide

their behaviour. They also described how they ketdmough trial and error.

There were many endorsements of appropriate expnsssf spirituality that
suggested spirituality could complement the priatspleadership. There were a
few examples cited by participants when expressiofsspirituality or
behaviours perceived to be linked to spiritualigdhdrawn some criticism or
censure. Some of the teacher participants indicttat other teachers on their
staff were tolerant toward their principal. This ané that some expressions of
spirituality might be tolerated by teachers but nwcessarily accepted.
Understanding the subtle difference between tot&raand acceptance was not
always straight forward for all the principals ihig study. The next quote
acknowledges the religio-spirituality perspectivéshe principal by one of the
teacher participants. The principal’'s personal mr&aof spirituality integrated
into his practice is favourably received becauseahef appropriateness of the

behaviour associated with it.

There’s quite a lot that comes through say withghacipal and
his wife they’re very Christian people and theweliv... I'd say
they're caring, but they’re more than caring, tbemments they
make, they believe in ... they're not just thinkiagout
themselves they’re thinking about the wider eftdctvhat they
do, the holistic they look at children holisticalénd that they
care about the whole child’s emotional health adlvas their
physical and that they're concerned for their holife-and how
that effects them and to me that seems to say tthabhehey're
spiritual (GT, teacher Bonny, 1:2).

Some teachers viewed appropriateness in terms e&f therception of the

contribution spirituality in principal leadershipas making to the well-being of
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the culture of the school. In a few cases, teatheéews on appropriateness
reflected a bias, depending on the degreecahpatibility or commonality
between a teacher’s perspective of spirituality #rat of the principal. Some
teacher participants noted appropriateness of tsgiity in terms of their
principal’s relational dealings with them persopalhe first quote below shows
a teacher’s perception of the common ground betweeself and the school
principal. This was evaluated as important and@myate to the context of the
Maori immersion unit at the school. The second euekpresses another
teacher’s concerns that spirituality in principahdership be appropriate to her
own personal meanings of spirituality. The findindicates that spirituality in
principalship needs to be appropriate institutinadulturally and individually

to be influential.

| think if she didn’'t share the ideas that we shavgether with
this whanau system, | think we’d be rubbing nosestypquickly,
[reference to traditional Maori cultural greetinglled, te hongi]
but she does. And this is what | find and shetaraging and
she backs up the curriculum and backs up whatewvengot
(YS, teacher Hemi, 1:3).

Well | do have reservations from the point of vidhat some
people have, can have a hidden agenda and if eopenas deep
spiritual roots that are not in keeping with my genal belief
then | would prefer them to be more surface withirthgood

person stuffYS, teacher, Georgette, 3;1).

Appropriateness of spirituality as a means of efice was therefore was
situated and subjective. Appropriateness was alspesi by professional

standards and ethical guidelines for principal ézalip. Where the behavioural
expressions of spirituality in principal leadershigmained within acceptable
boundaries for the school setting and particulatiences, it could be a means
leadership influence. Likewise, inappropriate esggions of spirituality could

impede influence and even lead to negative effectstaff. Examples of these
various influences of spirituality in principal rship will be explained in the

final section of this chapter.
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Multi-directional pathways of influence

Integrity, quality care, competence and appropniés were perceived as
important means by which participants were inflleghdy spirituality in
principal leadership. The findings also showed thaitituality in principal
leadership was experienced by teacher participenwdifferent directional
ways. The indirect ways by which spirituality waslibved to be influential
were often subtle and mediatddough everything the principals did, as the

following quote shows.

Whereas, specifically trying to go out and expregsur
spirituality to teachers can make it a false sitoatand so
therefore it's counter-productive to what you mignt to do. |
think it more as my spirituality affects how | redan everything
that | do(GT, principal, 3:2).

Spirituality was also believed by participants #orbediated through principal
leadership in the culture and climate of the schpohcipal decision making,
and the provision of professional support for temsh The following quote
shows how one principal believed his spiritualityprincipal leadership was
indirectly influential on the teachers and theadieing. He wanted to protect
the teachers from unnecessary things and ensuréhitia focus was on the

heart and soul of their students.

One, | try and protect teachers from the otherfsthat’'s out
there and when | say that, the unnecessary buragiocstuff and
I’'m very much aware of disruptions that union misteor

curriculum change, politicians sticking their ndse...but what is
actually important for our kids? ...

...Keeping in mind that we are actually aiming foe theart and
soul, not for some immeasurable task that is supekf and

being led down the assessment track. Show meathewdell, as
I've said to you before, the most important thingen't be
measured, ...and we’re talking about the heart and sbthe kid
and that's okayBS, principal, 1:4).

One of the principals described how there were ginvben he redirected his
leadership influence through other more appropristedf, or to experts
outside of the institution. Some of the principalsd one of the teachers

believed that influence of spirituality might bedirectly conveyed through
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the agency of prayer and providence. The follongugtes shows how one
principal, believed his personal meanings of gmality were indirectly

influential.

One of the important things is to continually rerbemthat it's
not youli.e. school effects are not only due to the infice of the
principal], and you’'ve got to be grounded in it...and thank God
for the things that are happening. It is very easyo start
thinking that you are actually doing it all... anduxe not. You
may be a channel for those things but, | know thamt of the
things are not because I’'m number one, | may baraipfluence

in it but it's far greater than the part influendkat | might have
had(GT, principal, 1:7).

Some of the findings showed that spirituality coubd more directly
experienced by teachers through specific conversatior when working
alongside the principal to resolve difficult issussch as a student’s
behaviour. Some of the direct conversational dgpees described by
participants included professional and private uksons in the principal’s
office, sharing together at a camp or professi@uaference, and informal
chats in the staffroom. The following quote shows teacher’s perception of

this more direct means of influence.

It's really good to have a one-on-one conversatigith him,
really good... As long as he’s listening and hetsklng, make
sure he’s looking you in the eyes and he’s lisignin And
actually seeing him teach and instruct, | see hag] [a really
good teache(BS, teacher Edward, 1:5).

The principal participants linked direct influenoé spirituality when they
modelledvirtues of love, care and respect directly throtigdir leadership to
teachers. The findings also showed that sometimémre appropriate,
spirituality could be directly experienced at a meoeligious or transcendent

level. The following quote illustrates an incidefthis nature.

But she will offer to pray for you quite openlydu’re meeting, if
you’re meeting privately with her about an issueha school, or
with you in your life. She will always say woulouylike me to
pray about that with you...yeah I've found that hdlpfysS,
teacher Georgette, 1:3).
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There were findings that showed some participaatsgived that there was an
interplay or reciprocal exchange of spiritualitytweeen themselves as teachers
and their principals. Reciprocity of influence betm principals and teachers in
this case study is understood around the inteect@nd collaborative
opportunities that arise in school contexts suctieading with staff, student and
parent problems, and in planning ahead for the dctesm. In this sense not
only was the spirituality of the principal presént the spirituality of the teacher
participant might also be of influence on the pipat's thinking, spirituality and
subsequent leadership decisions. The next quatevssthow a principal’s
spirituality integrated into his practice of prodesal care was understood in the
context of ‘us’ not me. He relied on other staffagsist in notifying him of staff

needs and in assisting with the outworking of aadership policy of care.

You know, with staff there’s a whole range of peatassues and
problems that they bring to the job at various tmend you've
got to address that and | rely on my other statetane know and
we just make sure that there’s an appropriate persotalk with
or support and if it's a grizzle address it rathtéan let it simmer.
If it's a stress situation, how we can help to agldy it and again
making sure that people are aware that we are daiththe best
we can to care about our staff and that's very ingoat (BS,
principal 1:4).

Direct and reciprocal influence attributed to gpadity in principal leadership
was linked to the nature of the issues discusseddécisions made and in the
responsive ways that the principals listened, pseé problems and responded
in caring and professional ways. For example, paents were able to describe
times when their specific feedbatik their principals had led to modification of
professional development initiatives, fund-raispigns, and styles of leadership
communication. In other situations, teachers #ag were the one’s to initiate
discussion about issues they were concerned abdiith then invited or
required a principal leadership response. For el@ngp teacher desired to
provide greater school support for new parentsh&odiscussed her ideas with
her principal which in turn led to the developmeht programme which helped

to build a more relationally connected school comityu

There were times when this reciprocity between Hemacparticipants and

principals could be more overtly inclusive of spiality perspectives. For
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example in certain cases where there was a shaietuaity perspective
between a principal and a teacher, spiritualityldéde more openly discussed.
One poignant example of this was a principal aadher who both prayed about
a way forward relating to a particularly problematind needy student. The data
suggested that spirituality in these reciprocatpseses appeared to be linked to
the professional rapport between the principals &erdchers and the
commonality they shared with their spirituality peectives. The following
guote shows this sense of the reciprocal infludretsveen one of the teacher

participants who was also in senior managementangrincipal.

But he’s trustworthy, you know that what he saysslally means.
| mean | have a tremendous relationship with hine’ré/very
fortunate probably, it's quite a rarity | would tik, because in
many ways he’s really become quite a confidaninierand vice
versa(GT, teacher Abbey, 1:3).

Summary

The five sub-themes presented in this section effiidings address the over-
arching research question, ‘By whateans was spirituality in principal

leadership perceived to be influential?” The firgdirshowed that participants’
perceptions and receptivity towards spirituality pnincipal leadership were
linked to integrity, quality care, and competerpirituality was also perceived
to be influential when experienced in appropriatefgssional ways suitable for
the public school context. Commonality of spirlityaperspectives and the
quality of relationships between the principals at@hchers was closely

associated with these means of influence.

Participants also described three directional wigs spirituality in principal

leadership was believed to be experienced, theswy kdirect, indirect and

reciprocal ways both overtly and subtly. The usepoiver and authority are
inherent in principal leadership. However, the isigon of power over teachers
was not found to be a means by which spiritualigswperceived as influential.
Overall the findings showed that the means by whkjaihituality was perceived
by participants to be influential were complex, eoftsubtle, reflecting the

character and professional skill of the leader thedsituational context at hand.
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Figure 7: By whatneanamight spirituality in principal leadership be inéntial?

Integrity: Sustained authenticity, genuineness, congruityéen
/ espoused beliefs and values and behaviour

Spirituality : - -
perceived and Quality care: Personal and professional expressions of empathy,
received through compassion, respect, and care.

the quality of

professional
character, calibre,

and conduct

v
—»
demonstrated in \

=h

Professional competere: Credibility proven over time builds a sense
trust, derived from experience and crafted wisdaliljty to effectively
perform across all aspects of the role of principal

Appropriateness: Suitability of spirituality expressed in leadership

rincipal ! oY . .
P P praxis to school culture, specific situations agldtionships.

leadership.

Multi -directional pathways: Direct, mediated and reciprocal ways in
which spirituality in principal leadership could beperienced overtly
and subtly.

Variable influence of spirituality in principal lea dership

Introduction

In this final section of the chapter | present fimelings relating to the fourth
research question, ‘What influence might spirittyal principal leadership have
on teachers and their teaching?’ Influence in ¢histext refers to any perceived
or tangible effect, whether partly or wholly attrted to a principal’s integration
of personal meanings of spirituality into their f@ssional practice. All three
principals were able to describe their intenttoninfluence teachers and their

teaching through their leadership, of which spaiity was an integral part.

Teacher participants’ ability to identify and deber influence which they
believed to be attributed to their principal’s gpiality was less straight forward.
It required them to reflect on and evaluate thepegience of life at their school,
their principal’s leadership, and their own teaghpractice. It required them to
try and evaluate what influence if any their prpadihad had on them and what

proportion of that influence might be due to spaiity.

The findings showed that teacher participants dasdra range of influential

effects which they believed were related to theingpal’s spirituality in

leadership. Respected and effective principal destdp was linked with
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positive effects being attributed to spirituality that leadership. Some of the
teachers while acknowledging the influence of tipgincipal’s leadership were
unsure or ambivalent about attributing influent&dfects to their principal’s
spirituality. There were a few findings that showsmne teachers describing
negative feelings and effects linked to mistakes pooblems in principal

leadership, of which spirituality was perceivedaasntegral part.

This connection between the influential effects sgpirituality and the
professional skills of principal leadership areatidgsed in the following quote.
The teacher participant reflects on the influentéhe spirituality of a previous
principal, not associated with this research. She describes nb@ngruence
between this principal’s personal meanings of sgitity and their integration
into professional practice. The negative influen€ehis principal’s spirituality

is closely aligned to ineffective professional kkil

Because the previous principal had professed ta lvery good
Christian but was a very poor leaderhe was quite self-centred
and had no empathy or understanding of people yeathich is
sad(GT, teacher Abbey, 2:3).

Spirituality in principal leadership was perceivieyd participants in this case
study as an interdependent, complex dimensionadeleship and not an easily
isolated independent variable. The following quptesm one of the principals
and teachers, illustrate this integrated compldxreaof the phenomenon, while

at the same time affirming its influential preseraed subtle effects on people.

Researcher: ...do you think they [the teachers] waeladily
attribute certain aspects of your role to spirityabr might they
attribute it to something else?

Whether or not they call it spirituality, | meaneth probably

wouldn’t, they might do that in a different sorttefminology, |

mean it's things like being there for them, beirayyvhighly

visible in this school to supporting them in theiork as teachers
(BS, Principal, 3:6).

Researcher: ...would it be your perception that astiilmk about

the spirituality of Murray in his role in principéadership, that
spirituality in his life in his leadership role leeis significant?
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| think it would be quite significant in his lifdt would be quite a
strong part of who he is.

Researcher: And is it significant here in this sifio

You don't really, it's there... it's not really sodf, he's not
waving his hand saying I'm doing this now, sorgajs, it's just
there it's always... when he comes in the playgrowadks in the
playground, so | can just feel the way the kids, wWhole thing
changes when he comes out, they all see him @i fithe big
figure coming out ... when he speaks we all listenreally want
to hear what he’s got to say as well. | see kigsnge the way
they’re acting not ‘cause they idolise him, bustmw respect for
who he igBS, teacher Edward, 1:5).

The findings of the influence of spirituality inipcipal leadership are presented
within three themes, positive feelings and pratteffects, ambivalence and

uncertainty, limiting or restricting effects.

Positive feelings and practical effects

In the following section a range of examples ofifpos influences are described
by the teachers from the three school sites. Tleneles reflect the research
design which was focused on individual interviewsd athe meanings of

spirituality on teachers individually. Spirituglitalso was communicated in
ways unique to each principal, and meant diffethimgs to different teachers.

The findings are categorized into four themes: mapd morale, professionalism
and school culture, enhanced self-efficacy, in@dasvareness of and practice

of care, and expanded approaches to managemeircedsed self-control.

Improved morale, professionalism and school culture

The first example of influence on the morale andtuce of the school is
provided by an experienced teacher participant. Smes her judgment on
intuition, or an instinctive sense of knowing. Th@nificance of having a
spiritual base is that it is accredited with prowgl the school with its

foundation. In the context of the interview, tlenm ‘spiritual base’ was not
limited to or meant to be synonymous with the ppats spirituality. Rather it

had a broader meaning, recognizing the importahspidatuality within the life

of the school community of which the principal’s irgpality was an
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acknowledged and important part. Another findirapf this teacher's comment
is that the she recognizes spirituality is notekelusive reason for the school’s
greatness rather it is one of several contribuging interdependent factors. This
understanding illustrates indirect influence ofrispality in principal leadership

at this public school site, through it®ntribution to the overall success and

reputation of the school culture and community.

My intuition is that having that spiritual basease of the things
that make our school really great, and that's whsek it as the
foundation | suppose. That's underpinning theirrigag really.
The way he treats people, the way he shows toleramd
respect, and the way he manages...

Also probably in the way that he has, I've seemgachange from
when | first got here which when | first got hertev@ had just
started as well and I've seen a big change in thkuce of our
school which on reflection | can see what he’s dianbring that
change abou{GT, teacher Claire, 1:2).

This perception of the influence of spirituality principal leadership was
affirmed by another teacher at the same schodhdmuote below this teacher
identifies her own spirituality perspective and mslsome evaluative remarks
based on her experience. This teacher acknowleatigéspirituality contributes
towards the depth argbul of the school. Then, from a parent perspective, sh
backs up her comments by saying a school lackiegetlelements would not be
one that she would want her children to attendsé&andings show that some of
the teacher participants believed spirituality domake a tangible contribution

to the morale and behaviour in the school.

Yeah, there’s a good feeling here. I've worked sthool where
it was lacking and it was the school's philosoploy cut ‘it
[spirituality] out. And it was terrible, it was a place ‘lacking
soul,” so | know what it's like to work in a plaeethout it even
though I'm not a practising Christian myself, | Hyanoticed the
lack of it. It was weird because to have a plake that, there
was no depth to the place. So | know what it’s Viken it's not
there and | would never let my children ... | would be keen for
my children to go to a school like thH&T, teacher Bonny, 1:2).

Spirituality in principal leadership also contribdt to a teacher's sense of
collectivepride within the school. In the following quotdise teacher compares

and contrasts the current principal with a previons. He then contrasts this
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spirituality with the current principal’s integrityis beliefs, words, and actions.
This teacher’'s sense of confidence in his prin&paltegrity influenced him

affectively. His sense of pride was not limited hon alone, but that he
perceived it was widespread among the staff. Is éxample there is a further

link between spirituality in principal leadershipdateacher morale.

From the last principal there was a vacant ‘spirglmost , um

not there, um he let the community dowin..reference to the
current principallYou can see it in the way he speaks and what he
says probably comes from his spirituality, his lggokind of what

he, how he wants to educate... he puts into acticat \wh says.

He stands up for our school and in other places inades us feel
very proud of who we are as a school knowing tlees lgot our
back and our front coverg®S, teacher Edward, 1:3).

Positive emotional and practical effects attributedspirituality in principal
leadership were sometimes described as minor andtsnes described as more
significant. In the following quote one of the thacs acknowledges she has
become amuch betteiteacher. Her perception is explained by compahier
current principal with a less influential formerinmipal. There is an implicit
link to spirituality, through the references to tbarrent principal’s support,
expectations and positivity. Moreover, the phrags just everything’
highlights the complexity of apportioning influente spirituality which is an

integrated dimension of the leader.

Well looking back on the two eras, the two printgpawould say
that I'm a much better teacher because of the émfte he’s had
on me(current principal),not just the professional development
that is thrown at us but the way | suppose it ist's just
everything, the expectation that the children stiduve all the
equipment that's necessary and you know we’ll fndvay of
getting it. Again for the very best for the chddr(BS, teacher
Debbie, 1:5).

The findings also revealed a couple of teachers athprevious schools had
experienced either a lack of spirituality in theirincipal’s leadership or
disparaging comments from their principal towardscdssions relating to
spirituality . This had resulted in some anxietyoat allowing their own
spirituality to ‘surface’ in them as teachers aittturrent schools. However, the

example of their current principals had helped theembe more open, and
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holistic (acknowledging the spiritual dimensionlife), while at the same time

respecting appropriate professional boundaries invittheir public school

settings.

For these teachers the spirituality efled by the principal in

leadership was perceived as giving them permisgiobe more authentic and

open in how they presented themselves to theirestisd It allowed them to

adjust their filtering and fitting of their own spuality to be more genuine in the

school context. The following excerpts are fromiaterview with a teacher

who had a Maori cultural and religious spiritualggrspective. They are based

on previous and current, critical reflections ahpipal leadership.

I've worked with a principal who had the scientibelief and |

didn’t feel comfortable discussing certain thingst like religion

or God or spirituality with him, but | found him fthto approach
because | felt we came from different backgrounds,whereas
...when | know where a leader comes from, has atgairi
system, belief system, then we’re going to haveit ambre

common ground and it’s like...

| feel really happy because | had to do a lot @filssearching
with my belief systems but at the same time, Itdbmi not going
to validate that to someone who doesn'’t like ogugstioning,
‘Oh how can you believe that?’ and poo-hooing itwhereas
with someone else | can just be able to expresslinys

| think it's given me that permission to feel tlta [spirituality]
OK. Because like | said at a previous schooltlyfel almost had
to put that barrier ugGT, teacher Claire, 1:4).

Researcher: So does that permission enable yoe! t@ole true to
who Claire is?

Yeah, | think so...Yeah and | think that kids arelyeaeally
perceptive at knowing when you’re giving them the hs well
and knowing when you are letting them see who ypallyr are
(GT, teacher Claire, 1:3).

At a different school, another teacher attributesinailar effect to her principal’s

spirituality. The principal’s integration of hepigtuality in professionally

appropriate ways encouraged this teacher to be edgheentic with the way she

lived out her role as a teacher at the school.

Well the biggest thing | think is that she... workatgngside her
encouraged to me to be more bold about what | belieit seems
to me that she is a person who shares freely abeutaith within
the staffroom if she needs to, and with me, and feel that it
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seems to such a natural part of her life, thas like been an

example to me to make it more of a natural parngflife...yeah

it's like | can be a little more out there about.ithe good times
and the bad that's what I'm talking abo{*S, teacher Georgette,
1:4).

Spirituality in principal leadership was therefgrerceived to contribute to this
teacher's sense of emotional well-being and seriskeedom in expressing
herself. This was attributed to this teacher peieg a greater sense of common
ground with her current principal through the knegde that he has a similar
belief system. This effect was not due to the hea@and the principal sharing
the same belief system, but rather because thegdlaacommon value ohere
being a spiritual dimension to lifeThe result of which was a heightened sense
of happiness at being able to express her bel&esy without fear, ridicule or
the need to validate her point of view. This finglialso links spirituality with

relationship building between principal and thectes.

In this next finding, from a different school, a mcexplicit reference to the
principal’s spirituality is made in the contextlefdership influence. The teacher
connects her perception of the principal’'s spitityawith her professional
words and actions, and in particular high expemtatithat are backed up with
professional development support. This influencddscribed as both personal
and institutional, contributing towards increasedf@ssional commitment and

performance by the teachers at the school.

| believe that she values children and | believee da her
Christian beliefs she believes in wanting the Westall people
and for people to reach their potential, you knowd athat
everybody has great skills and everything. Soetioee she has
been encouraging us as teachers to up our gamgesg to give
the best to these children. You know she reallg\es that these
children deserve to be taught to the best of oulitgbso
therefore she’s very strongly into teacher develepinthings like
that. So | guess she’s, we've had a lot of profess
development that has been very posi{i8, teacher Iris, 1:4).

Another teacher from this same school identifidahla between the principal’s
spirituality and his motivation to do his best toer. In the quote below, this

teacher describes a range of professional, rekdtioehaviours in his principal,
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and then makes the link to her religious spirityaperspective. This finding

illustrates the influence of the integration ofrgpality in principal-ship.

It's just her continued support and encouragemeste’s forever
encouraging, there’s never a dull moment, evere tgshe seems
to be smiling. You know when you get a nice goowhimg sent
to you when you come through the door and you kha@ert of
makes your day. She’s encouraging it doesn't matteat she
does it's never discouraging.

| suppose it's very encouraging and it gives me theentive to
do the best | can for her. 1 have thoughts of msm @n her.
Sometimes | feel she’s quite a religious perg¥®, teacher
Hemi, 1:4).

Another tentative effect of spirituality in prinepleadership was in building
stronger collegial relationships with teachers tigto cultivating a sense of trust.
This was explained by one of the teacher parti¢gpamnterms of transcendent
and social constructivist perspectives of spirityaAnother causal factor in this
teacher’s perception of trust was they shared soonemon understandings of
spirituality. Her acknowledgement that she’d neneslly thought of the link to

spirituality before was related to the novelty bistresearch topic within her
secular school context. It also suggests the difficsome participants had of

attributing effects to spirituality with unequivdazertainty.

| feel like there’'s a sense of trust as well thatnes and maybe
because of my life experiences to me trust is dinke with
spirituality because that’s to me the foundatiombire it comes
from. Like, like you are raised to believe thatrthis a higher
being and you can place your trust in... so whetherkl that to
something that Steve and | have in common | neadlyrthought
of it as that... because that comes from that spiriflace if you
like (GT, teacher Claire, 1:4).

In the final quote relating to this section on nterand school climate, the
spirituality informed values promoted by one of firecipals were believed by
a teacher participant to influence her employmeténtion. Implied in the
guote below is the possibility that inappropriate deficient expressions of
spirituality might contribute to the opposite effeto influencing some teachers

to choose a teaching position at a different tyjpgcbool.
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Researcher: And therefore, you would say thatat'significant
influence on you and the school here?

Oh yes, yes it's got too... | mean watching him wiomkwing his
expectations , that comes from the top and yomd the rest of
the staff come on board with it...those that dordw&e..so if they
want to carry on, they admire these qualities, thély stay and
work (BS, teacher Debbie, 2:5).

Enhanced self-efficacy

In the following quote an experienced teacher dessrthe influence of her
principal’s spirituality.  She identifies a changa her sense of self-
empowerment resulting in the ability to be morehauntic as a teacher and to
create a teaching environment more consistent with she is as a person. It
suggests that spirituality in principal leadersbigth affirmed and encouraged
already existing internalized teacher beliefs thetimposition of the principal’s
beliefs) leading to an increased sense of seltadffi and action in professional
practice. It also links spirituality in principdeadership with influencing
institutional climate which then indirectly led itfluencing change in classroom
climate. A key statement in this quote is the teashperception of ‘living
spirituality’. This quality of spirituality is iddified as critical in terms of

influence.

It's [spirituality in principal leadershiplgiven me lots more
confidence to follow those beliefs I've always heddlly dear,
and in my own classroom teaching, | always triedesbablish
those kinds of climates however in the past wiithgypals that
I've worked with previous t8teveand the one that | worked at in
my last school, that didn’t have the same undeglspirituality
of ‘living spirituality’ there; | was never very oafortable, and
you were never encouraged to do thifG3, teacher Abbey, 1:3-
4).
In this next example, another teacher acknowledtied her principal’s
spirituality in leadership has influenced her mation to explore initiatives
designed to strengthen relationships between mammd the school. Because
this teacher knew and understood the principallsesaand beliefs, and shared
some commonality of ‘heart’, she felt far more ddeft that her initiatives
would be well received and suitably resourced. Teghtened sense of self-
efficacy was significant in that the teacher fefippwered to engage in positive

action that would further encourage the developroétite school’s culture.
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| can go to heffthe principalland | know that she’ll be open to it
[suggestions for building relationships between osthand
parents in the communitypecause she values community and
values positive relationships and service to ottzard that sort of
thing. So | know I'm more likely to come up witmgthing, I'm
more likely to give it a go suggesting somethingabise she’s got
similar sort of hear(YS, teacher lIris, 1:3).

Increased awareness of and practice of care

As the principal’s modelled caring relational beioav to staff and towards
students, teachers were influenced to think anag\eeMifferently towards the
children in their classes. Receiving care from prmcipals helped remove
pressure, stress and guilt from them as well. fbtlewing quote shows one
teacher’s reflection on the influence of her cutrprincipal’s spirituality in

leadership.

For example at my previous school my father died amy

principal said | hope that you'll be back the dafyea tomorrow

because of ...whatever. Now, afterwards | just shbakk said

no but I just felt this weight of guilt on me ttre imposed and |
think that's something Steve never imposes, hakailays any

guilt on all teachers, he takes that aw@&T, teacher Abbey, 1:3-
4).

Another teacher indicated that her principal's igpality perspective had
influenced her away from a curriculum-driven apgitodo teaching, to a more
child-centred holistic approach. By listening talaseeing the way the principal
cared for students she developed a respect tovthedgrincipal’s leadership.
This in turn helped her to change from an autocraaching style to a more
relational one. The teacher also identifies tlii@mce as ‘direct’, straight from
what was modeled by the principal to affecting hsra teacher and in her

teaching.

If I've got respect towards my leaders ... then lofel the

direction that they want the school to go in...ls has had a
direct impact on my teaching because I'm much nretaxed

about the academic side of it since coming here l&dndmore

focused on let's make sure all these children aatarced and
come to school ready to learn and | don’t beat riygeif | can’t

get my reading programme done in a day. That woeker have
happened before to this school.
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Researcher: So are you saying he’'s encouragedoyfacts on
children holistically not just the lessorgep) but the learners
behind the lessons?

Yeah definitely. And that is the make up of thkan as well.
You have ... these children don’t come to schoolydadearn
because they’re not coming from environments wkieeg have
got happy or stable..., this is the most stable enwrent most of
the time and so yeah so keeping it consistent, kymuw we do
care about these children[itf comes from the (&S, teacher
Fiona, 1:4).
This also teacher acknowledged that her changeairthing was attributed to her
increased professional experience, illustratingdtwplexity and the difficulty
in apportioning influence to spirituality. She albelieved that if she were to
teach under a principal with a different philosoge would probably change
again. ‘But if | walked into a school tomorrow whkethat wasn’t the values of
the principal, | would change,’ (BS, teacher Fioia}). To help explain her
comments, this teacher revealed she came fromitampibackground prior to
teaching, and was pre-disposed to following leddpras a course afuty. In
contrast though, another teacher from a differehbsl said the exact opposite
view. That if her principal was not modelling thedueational values she deemed
important, then she was adamant that she wouldincentto do what she

believed was right for her students.

A different teacher participant who was also a memdf her school's senior
management team, identified spirituality in hernpipal’'s leadership as
contributing to the way teachers taught at her schithis teacher was involved
in mentoring staff, and had done so for a long taheer school. She identified
the spirituality informed beliefs, values and acf®f the principal as ‘having a
big impact’. The integration of spirituality in herincipal’'s leadership was
acknowledged as contributing to a change in teath#itudinal, emotional and
behavioural dispositions towards students in thiisses. She explained it this

way,

Researcher: So it's the manner, the way in whiah tdacher
works with the students is the kgyes] and would you say that
this emphasis or influence that he has links wishspirituality?

Oh definitely.
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Researcher: In what way?

He wants, he sees the need for everyone to bedvalnd he sees
that all people are valuable and he’s extremelystinetic to the
needs of people. I've heard him remind teacheas$ ylou don't
know what that child has to cope with at home... thiode sorts
of things and because of that teachers do not thakeys at face
value as they might normally, it has had a big iatpan it
because they are more sympathetic and caring realsard the
children in their clasgGT, teacher Abbey, 1:5).

This same teacher, during the final interview roymetceived there was a
domino effect from the principal’s spirituality ileadership towards teachers,
who then treated their students in a similar manfiee key term is ‘they pass it

on to the students.’

One of the things that | think the staff here fegllly supported
about is that they are seen as people and allowsaaoe made for
their situations that happen ... because everyoneupsgts in
their lives and so because they're looked after dmely feel
valued and so they pass it on to the students..aamekll as that
the students are treated with respect by every@iE, teacher
Abbey, 3:1).

Another teacher from the same school context affitnthat her principal’s
espoused and modeled philosophy of education infe@ her educational
thinking, feelings and action towards her clasghiexcerpt below she affirms
the practice of being truthful and loving in thentext of seeking professional
assistance for several needy students. The depfeetihng emphasized here
provides the basis from which care and compass#@m flow. This depth of
feeling was something experienced through her patcpersonally and by

observation of his relational behaviour with studen

Researcher: So do you think there’s an aspect ichwhe [the
principal] encourages you to speak the truth irefov

Yeah, definitely, because | had the parent in tlzré | said we
love your boys because they had... many good gualitiech |
left out of the letter for that purpose to get freediatrician to sit
up and take notice. So | said | put the bad thingspecifically to
get help for you but we do love your children aheyt brighten
up our day and all this sort of thing and that’s Iphilosophyjthe

principal] that we have to feel really deeply for our clas&es,

teacher Bonny, 1:5).
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Expanded approaches to management and increaskedosetol

Most of the teacher participants acknowledged erfbe from spirituality in
principal leadership when their principals modgleditive strategies for dealing
with difficult and challenging students. In thexhguote the teacher reflects on
the impact her principal’s caring approach on ceifd has had on her. An
important finding here is the change in mindsemfronmediately imposing

consequences to seeking causes.

| know that when I'm having to deal with problemghvehildren,
I’'m far more willing to get on the phone and ring, unvestigate,
and ask more questions than just saying oh OK ¢hikl isn’t
behaving, these are the consequences, ... so figdklobking to
‘why’ (BS, teacher Debbie, 3:3)

This same teacher acknowledged how her principabslelling of self-control
and care when dealing with difficult students hdlpker reflect on her
management behaviour and pursue a course of gsdtarontrol. This teacher
also identified her principal’'s leadership as iefitial on how she viewed
difficult children. By recognizing the broader sm@conomic, spiritual and
domestic circumstances contributing to anti-sobiahaviour, it helped her to

respond in a more patient and restrained manner.

I've learnt he’s very good at teaching you how tndlle these
situations that can be quite difficult. When somes | think |
could have thrown off at the handle but I just khirack on how |
see him dealing with them. And probably he haseseffect on
how | see these children. When you have your Liards with
them and they’re doing some dreadful things yowkno you
find ways of dealing with {BS, teacher Debbie, 1:4).
In this school context, influence on teachers dit teaching was derived from
what the principal referred to &ging policies that didn’t just state what was
expected of teachers, but demonstrated throughptb&essional life of the
principal what could be accomplished. Influenceteachers in this way was
derived through sustained, authentic leadershigiciants believed it was ‘talk
andwalk’ that built credibility with staff and impaetl the way they thought and
behaved. The teacher participants said they knbat was expected and they

knew that there was support when needed. Furthesnb@cause the principal
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maintained a high degree of positivity and did matdel negative talk, because
he handled stressful situations professionally ealchly, teachers were able to

have confidence to practice management in a sinwwias

When probed further a different teacher identif@dchange in her student
behaviour management linked to the influence of pwencipal’'s leadership.
Through adopting a more relational caring teactstyde as promoted by the
principal, she became less strict. She became paoieg, trying to understand
the children, and why they might be unsettled.h&t ¢nd of the following quote
the teacher identifies some cognitive dissonantedsn who she is as a person
and the way she was teaching. Spirituality in @palship is attributed with

helping to align the person who teachers with msifinal practice of teaching

Researcher: Do you manage kids differently?

Yeah | do, I'm not so strict, I'm not so worriedaalb the little
things that disrupt you, the children’s behaviowmd those
things, | let more go. ...Um, it's very differenéry caring and
more child based... | never let a child hug me befatame to
this school, | used to, which sounds terrible Ilnatttwas a legal
issue and I'm a very caring person but teachintgeching(BS,
teacher Fiona, 1:4).

Spirituality in principal leadership also influemtanother teacher by helping her
think through dilemmas with behaviourally disturtstddents in divergent ways.
Rather than quickly applying punitive responses, phincipal’s desire to look
for ways of keeping the student enrolled at theosthand to transform
behaviour, significantly impacted upon this teath#érinking and action. In the
next quote there is an acknowledgment of the prads ‘heart of kindness,’
coupled with her collaborative and supportive leakig which are linked to her
spirituality. The teacher identifies her spiriityabs having a very strong effect
on her teaching. The teacher also perceives acgadsnt dimension to her
principal’s spirituality when she suggests, ‘it gdgeyond what we can do at

times.

Researcher: As you've looked at her life [the ppaf and
you've worked alongside her talking and journeydthwer and
seen her spirituality, can you think of a way kiad of triggered
something or shifted something?
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It has in the sense of looking outside the squdrernva student is
extremely difficult... she is known to frequently give that
student a lot more lee way and care than principais known in
the past. Umm, where some students would have $teed
down from the school, she has worked with me anchave
sought ways to keep the child enrolled at schodlthat to me is
a very strong way that she has influenced me vattspirituality
because she’s basically going outside the schatksyto find a
way and encouraged me...

But rather than that, giving the child time out wth her, and
then we will go away individually and try to workitoa way to
keep that child. That has to come from the sgititealm, from
the heart of kindness. It goes beyond what we camatdimes
(YS, teacher Georgette, 1:4).
One of the principal participants would re-tell $taff stories of successful
transformations in children. By reminding the &taff the times when a real
difference had been achieved in students’ livess fhrincipal encouraged
perseverance and hope in his teachers. This plartiprincipal maintained a
high level of positivity and emphasized that susogas possible in spite of the
challenges. This use of institutional successegareated a ‘can do mentality,’

which in turn influenced a teacher participant'sichset.

Researcher: So every child, irrespective of thieauenstances or
behaviour is considered precious?

Oh yes, yes,... and lfine principal]lexpresses this too, you know
he’ll say gosh that child has really turned arounénd there are
a couple that have and he always comments on ttettiat he
has seen such an improvement in these childrepogdnow it is
encouraging for you as a teacher to, | think, fikdep trying to
find, ways to deal with therfdifficult students] (BS, teacher
Debbie, 2:3)
Some of the findings showed that certain aspectspaituality in principal
leadership could bepicked up by teachers, and be assimilated into their own
way of thinking, influencing their beliefs and vaki For example one teacher
said, ‘I pick up, there’s so much about communaatihat is not verbal, and |
pick up his philosophy of life.” (GT, teacher Bonriy4). It shows that influence
from spirituality can come from observation of whoperson is. The phrase
philosophy of life was used to convey how the gpat made sense of life.
Picking up the principal’'s philosophy of life atheml influenced this teacher’s

communication in her classroom with the childremd aith other colleagues in
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the staffroom. This influence was of a positiveun@, promoting positive
professional dialogue in a positive institutionaleonment, as the quote below

testifies.

...and | pick up his philosophy of life and so thei# be things |
wouldn’t say to him in the classroom, in the stadfn that | know
he wouldn’t like me to discuss...so | think thatgtidosophy of
life at school, you talk about professional sutgegbu talk about
the children, you can have a laugh and it's a gptate but it's a
positive placgGT, teacher Bonny, 1:4).
Most teacher participants in this study indicatestrang understanding of their
values and beliefs associated with education d@dHiowever, the two youngest
teachers suggested they were more open to beihgmted by the values and
behaviour modeled by their principal. In the folioyy quotes, one of these
teachers identifies this vulnerability while at tlsame time conceding his
principal’s leadership has helped him gain a moatune self-awareness of his

role as a professional teacher.

If I put it commonly, if my principal was more leps'd be more
loose, | think... I'd be more, | don’t know, | wouldoe as aware
of who | am and my place in the school and the caonity ..

Researcher: Could you give some examples of whanhyean by
‘loose’?

Well his professional standard of where he setséim. Like...
if we were going out for staff drinks and [if] hefie the person
who has the most and we’d all carry on with himfdhere was a
sports event and he decided to turn up in shore singlet I'd do
the same sort of thing...But there’'s a, it's a sdrtuawritten

protocol that he shows...

But if there was no spirituality around the school] don’t know
| wouldn’t know how to initiate it myself, but llge concerned
that there was none (BS, teacher Edward, 3:2)

Unlike many of the participants in this study, ttesicher recognised he would
not be able to initiate spirituality around the @oh In this specific example the
spirituality of the principal's leadership was idiéied as being particularly
influential in transforming this teacher. The s&rmation was voluntary

involving the assimilating of the principal’'s vakiento his personal life and
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professional practice. In this case there was & between spirituality in

principal leadership and teacher mentoring.

Researcher: ...has his spirituality in terms of @mphasis on
virtues or caring, has that helped shape you inwhag you
engage with children in your class as the teacher?

Yep, and out of the class... and in society. | usetiet very
different to what | am now.

Researcher: Different in terms of?

Sensibility[acute perception of somethinghd knowing what |
want to do and knowing where I'm going in life ambat I'm up

to... And | used to go out quite a bit and sort edlised that
that's affecting who | am in the classroom and sdelaned my
act up, got a hair cut and changed who | was anéreH was
living, ‘cause | wasn’'t doing a fair justice to ttohildren in my
classroom. | was actually teaching more of myrgges more
than theirs... | might have had a rough night in towar

something and I've come in here and the next deyHad a go at
them and it's not their fault hmm(BS, teacher Edward, 4:1).

In this example, spirituality in principal leadeigiwas also influential on the
way a teacher spoke and acted within the prin@gpgaleésence. The teacher said
his principal, ‘carries himself as a quite a spailtfigure in the school’ and then
went on to say, ‘... I'm sort of wary of what | sagoand him myself, the way |
act...” (BS, teacher Edward, 1:2). These commentoaseyed in the interview
were understood as an expression of respect amgbsgufor the principal’s
beliefs and values. It was a self-imposed andrealiaged behavioural response
to the influence of the principal who always endmraed to model a positive
school culture, focusing on the credits rather tham deficits of the student
community. It was a respectful attempt to imitateat the principal did with
staff. It was not conveyed to mean the principdhd want staff to discuss any

problems they were experiencing.

One teacher stated that her principal wgsod for her based on his spirituality
informed values that were competently modelledisniéadership. Being ‘good’
for her included a psychological sense of well-geend also a practical
influence on her teaching, shaping her thinking, werds, and her approaches

to managing behaviourally problematic childrenhér statement below there is
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a clear link made with the transference of principdluence into teaching

practice.

Researcher: The values, this spirituality that’sntcw through
from your principal ...definitely has a positivdlience?

Definitely, because sometimes you know I, in fegdidl to him
‘You're good for me’. Because when I'm watching ldeal with
a situation | think right now | know what to dokhow how to
calm him, | know the right things to say, | knowe thight
approaches. What would Murray do, so he does, e good.

He never ever stands around and says there’s ne liop this
child, everybody is worth being given the oppoitynand he’s
taken some tough kids in here. People that haes lexpelled
from schools and things. But he’s always got outry and give
them the very best, the opportunity. If they haveken it, well
then that'’s their fault.

But | think that leads me in to my class, my clitgrand I've got
an autistic child who is very draining...but if he&ally bad | can
quite happily pick him up and take him to Murragpdaleave him
with Murray for ten minutes and come back out. Aedcalms
down(BS, teacher Debbie, 1:4).

Ambivalence and uncertainty

A few of the teacher participants were unsure abspitituality in their

principal’s leadership and its effects on them essfonally. This was not

unexpected based on the controversial nature afusgity and the complexity

of attributing influence to an integral dimensidneadership. In the next quote

the teacher begins by expressing uncertainty. r/Aftevhile she identifies that

the principal is a spiritual person and describmgerl practical ways that the

principal’s spirituality is integrated into her eol However, over-riding these

thoughts are several questions that this teachsssraegarding whether those

behaviours necessarily pertain to spirituality oe @ust standard professional

conduct of educational leaders. The teacher doesede that her teaching has

changed as a result of the principal’s introductminthe ‘assess to learn’

contract.

However she remains uncertain aboutbating this change to

spirituality in the principal’'s leadership. Theimmipal in this scenario did

believe her decision and effort to get the ‘asse$sarn contract’ into her school
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was related to the integration of her spiritualityo leadership. The finding is
important because it shows the complexity of leslgigr influence and the

difference between the perceptions of the principal teacher.

Researcher: How would you describe the spirituaiityyour
principal’s leadership and what makes you think tiay?

| don’'t know even how to answer that question. ritlity in

her leadership... | know she is a spiritual persamj ave're well
aware of that because she discusses her beliefalyodout
different things. So | guess in that regard we @feware where
she stands ... her belief system.

Um... (thinking about question) she wants to fostdues like

cooperation and getting along and everything likattin the

school so that's a strong focus and we've had m®@mal

development on it so that is part of her spirittyalin what she
values and what she’d like to foster in the sch¥olu know she
comes along and gives you a back rub and she ddes people
and give compliments and cards, so you know shgirgy to ...

but whether that’s just what all principals do ...

| don’t know how much is it spirituality or how otuof it is just
all principals will be trying to foster up theiraen?(YS, teacher
Iris, 1:3).

Again, you know my teaching has changed becauthe dhssess
to learn’ contract etc so whether another principabuld have
brought that in and we would have all changed alt we

but shelher principal]is totally supportive of that but whether or
not we would have changed anyway | don't k'8, teacher
Iris, 1:5).

There was another example in the data in whichffardnt teacher questioned
the identification of certain behaviours with spidlity. This teacher wondered
whether they are ‘necessarily connected’. Thidifig affirmed the difficulty of
distinguishing spirituality as an isolatable vateabeparate from other leadership
behaviour. In the following quote the teacher asies about the behaviours |
believed were aligned with spirituality. | affirmettie question but did not
answer it, deferring the issue back to the teadHer.next two thoughts show
some ambivalence with ascribing caring behaviouoraatically to another
person’s spirituality. This finding shows the teach awareness that caring
behaviour may have other explanations and sourtesotivation. She also

implies that there is more to spirituality than aeilour.
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The care, all those sorts of things you talked @abda you align
those with spirituality? Is that what you're sagt

Researcher: That's a very good question.

Or are they the result of just what every person lsa? Are they
necessarily connected to spiritualit(¥S, teacher Georgette,
2:3).

Another teacher from a different school statedgeeception that she was unsure
if spirituality in principal leadership would affeber in the classroom or not.
However, she did affirm that spirituality in pripeil leadership within the school
as a whole had indirectly influenced her by givingr confidence to share
professional problems and seek collegial help. Trhplication being that
spirituality in principal leadership has contribditat least in part, to the creating
a staff culture of trust and collegiality in whidhs safe for teachers to disclose
professional issues, rather than operating intigslaand fear. Also embedded in
the following comment is the difficulty of quantihg the influence of

spirituality.

I’'m not sure how much spirituality as such influesane in the
classroom, or the spirituality of anyone else waltldreally
influence me in the classroom but what it doessdgive me the
confidence to go and speak to other people aboutl'lb
approach different people based on their strengihdeelings
(BS, teacher Fiona, 1:2).
This finding suggests that the influence of spaiity varied amongst participant
teachers, being perceived in some areas of thefegsional lives but not in
others. When questioned further, Fiona said thetspiity of her principal, in
particular through the value of care has had, ‘&swa influence on me as a
teacher, because I'd never come across a schotd tike this school’ (BS,
teacher Fiona, 1:2). She attributed thimssiveinfluence to the spirituality
perspective of the principal being not merely inrdgon a policy document but

genuinely practiced and sustained in the everydiapf the school.
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Limiting and restricting effects of spirituality irprincipal leadership

Some participants contributed insights (not negdgseelated to their own
current contexts), that suggested problems associaith the lack of it or
inappropriate use of it, can and do exist. In masec study the teacher
participants identified contexts that included peofs with the implementation
of school-wide changes, problems with communicatadout school wide
events, a lack of comprehensive collaborative dmtisnaking, and problems
with religio-spirituality perspectives being insiefently filtered and fitted to
specific school contexts. Due to its integratedurggtspirituality was implicated
with each of these scenarios. In each incidernitgality was not a singular
cause of the problems, nor was spirituality linkedany systemic or prolonged

negative effects on the teachers.

For example, in one incident that was described)y tmistakes in decision
making were believed to have had limiting and retstrg effects on some
teachers. One of the mistakes related to the gmviof a professional
development programme designed to enhance teatthiEms relationship and
student achievement.  Attendance at the ensuinfegsional development
meetings resulted in one of the teacher particgpéadaling exhausted due to the
extra after school time involved. Her morale swdteiand she had feelings of

resigning.

The second incident involved a fundraising ideagdoor people in developing
countries. Like the previous scenario this idea waotivated by intentions
connected with the principal’s spirituality, yetdivided the school community.
There were those who supported the venture anckethd® thought it was
outside of the scope of the public school which hadwn pressing needs. In
both cases the negative effects of the integratiothe principal’'s spirituality

into professional leadership were unintended antlaliy unknown by the

principal until it was brought to his attention. él'nesulting problems however,
were temporary and | understood from what partitipadescribed they were

also amicably resolved once the issues were diedumsd acted upon.
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Another teacher from the same school, who was atfiyning of the principal’s
spirituality in principal leadership, made a commémat she was aware that
there were some on the staff who didn’t like somgressions of his spirituality
in his role. The extent of this dislike and the exact naturewdnts related to
this comment were not provided. However from thetgtion below, it appears

to be related to a few staff not liking some of t@kgio-spirituality perspectives.

Well he’'s a very...he is a devout Christian and sostedf
members don't like it. They say that he pushebit emuch... So |
guess it's obvious in everything that he does tieateels like that
strongly but the principal...he doesn’'t wave a flagaoything
like that in my opinion.

But | think it comes through in his caring persatyabnd | think

the fact that he will take a personal interest tafSmembers and
| really feel like he cares about me as a one eflebs, | still

think he really cares about me, so that’s the Glaisside of him

coming out, the good part of him.

| think that he really wants people to behave igoad moral like
way. | think that he wants people to look beydrelday to day
things and to see the bigger pict&T, Teacher Bonny, 1:3).

The teacher, who made these statements in the ghotes, identified herself as,
‘not a practising Christian’, yet she went on t@ksn how she personally felt
the principal’s spirituality was having a very pos affect on her, which was in
contrast to the alleged disaffected staff. Thaths, principal’s spirituality was
linked to an increased sense of this teacher'sveaith, moral purpose and
future outlook. This finding shows the subjectiature of influence attributed
to spirituality in principal leadership. Spirititgl in principal leadership can
have diverse or seemingly contradictory effectsemchers, depending on their
perspectives. It also shows the challenge of weaveligious meanings of

spirituality into public school principalship.

In another school, some exceptional, unforeseen prdonal circumstances
impaired the principal from continuing in leadegshDuring this prolonged,
disruptive and uncertain period, the principal wader significant strain which
contributed to some problems arising. Some of ¢laeher participants believed
the principal’s spirituality in leadership was ablisaffected by these events. For

example one of the teacher participants explaingitbation where the principal
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had expressed her spirituality in what was perakit@ be an inappropriate

manner to another staff member who subsequently ¢arher for counsel.

It's almost been a panic button approakference to principal
action]which has not been positive, ... it's been accepted\e

needed to deal with that with the person [anothaffanember]
to reassure that Christianity doesn’t always ocuairen the panic
button is pushed but it's more a growing into aatenship

thing... we are a staff who are very accepting anacmus, it
would be fair to say, it has been accepted as @ meeahat time
for the principal to do thafYS, teacher Georgette, 2:3).

The principal’s inappropriate action was clearhkid to the significant tragedy
the principal had experienced and the trauma she pracessing. There was
nothing in the data to suggest that it was typmlaher normal behaviour in
principal leadership. Although the principal’s éntions were well meaning,
they did negatively affect the staff member andsedunegative repercussions
for Georgette who had to respond to her colleagu@xerns. In the final
interview round, Georgette explained how issue%elih to the principal’s
spirituality during this traumatic time, had placdder in challenging
circumstances primarily because she shared a sispldatuality perspective to
the principal. This finding also implies that thgirguality of the teacher can

have a reciprocal effect on the principal.

We've been through ... very difficult times and hagwime same
spiritual base as our principal has ... put me in arw
challenging situation because | have ... it has setapart from
my peers in a sense, that there has been a lotctegp®f me to
find answers, and to suppdit'S, teacher georgette, 3:4).

These findings into some less positive influenciegkeld to spirituality in
principal leadership were small in terms of theralledata gathered. They were
exceptional rather than the norm, reflecting themén vulnerability and
weakness that all leaders are subject to. In tase cstudy, all three principals
explained that having spirituality in their lead@psdid not equate with faultless
leadership. Personal weaknesses were acknowledgethey were realistic in
terms of their expectations of the influence ofirthepirituality in principal

leadership, as the following quote illustrates.
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Researcher: What do you think teachers might laokiri the
spirituality in their principal leader?

Consistency, probably lots of values — honestynsiparency,
espoused theory and practice, probably really intgoat. What |
say and what | do, whether it lines up.

That's probably one of the biggest challenge thaave. Is what |
believe in, is it actually what I'm doing? | guessother
challenging thing is that if | am known as a Chast that | don’t
let the LORD down, how I live. | don’t mean thatai sort of, it
sounds a bit sort of perfectionist, it's just a tbage (YS,

principal, 2:5-6).

The figure below summarises the variable influendescribed by teachers

which they attributed to spirituality in principi@adership.

Figure 8 What influence might spirituality in principal leadership have on

teachers and their teaching?

Positive emotional feelings and practical effebtgoroved
morale, professionalism and school culture, enhdised-

) | > efficacy, increased awareness of and practiceref, ca
. Variable expanded approaches to management and increabed el
influence of
Lo control.
spirituality in
principal
leadership.

Influenceis
complex,
subtle,
sometimes
significant,
uncertain and
contradictory.

Ambivalence and uncertainty: Complex and contraaé
nature of spirituality and difficulty in apportiamg
influence to what is an integral dimension of tleeson
who leads.

Limiting and restricting effects: Negative feelgndue tc
N mistakes in judgment and inappropriate expressibns
religio-spirituality in principal leadership. Spuelity did

not mean faultless leadership.

Summary

The findings presented in this chapter relate to t@search questions, 'By what

means might spirituality in principal leadership tdluential?’ And, ‘What

influence might spirituality in principal leaderphhave on teachers and their
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teaching? Together with the previous chapter ,tw@clude the findings of my
case study.

The means by which spirituality in principal leasl@p was believed by

participants to be influential was through integriquality care, professional

competence and appropriateness. These attributdee afharacter, calibre, and
conduct of principal leadership enabled spirityaid be perceived and received
by the teachers. The findings also showed thaitsality could be conveyed in

different ways, directly, indirectly and reciprogabetween the principals and
teachers. Together these five themes provided atadeling of the complexity

by which personal meanings of spirituality integdhinto professional practice
might be influential.

Integrity was important because it showed alignmegtiveen the principal’s
espoused beliefs and values, and professionaligeadt also modelled the way
for teachers to observe and imitate. Competencienrole of principal-ship
sustained over time built up a sense of professiorealibility with the teacher
participants. Where competence (not perfection) arrédibility were
acknowledged and respected, spirituality was maradily identified and

received by teachers.

Appropriateness of spirituality was a challenge duse of the stressful and
unpredictable nature of the principal’s work, ahd diversity of situations they
could find themselves in. Where mistakes were nitd@s important to model
a process of reconciliation. Mistakes could thecobee valuable means by

which spirituality was influential.

The findings showed that within the conditions didmz above, spirituality in
principal leadership was believed by most partieipao contribute a positive
emotional and practical effect. These effects udetl improved morale,
professionalism and school culture; enhanced $ediaey; increased awareness
of and practice of care; expanded approaches tagesment and increased self-

control.
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The findings also showed that teachers perceptioth experience of the
influence of spirituality in principal leadershimned. Some teachers expressed
a sense of uncertainty with attributing influenoetheir principal’s spirituality.

A few teachers described incidences where spiriyual principal leadership
was perceived to contribute, to some limiting aadtnicting effects. Several
participants were unclear about the amount of 8ggmce spirituality
contributed as opposed to other leadership sHillere were no findings in this
case study that spirituality in principal leadepshias causative of systemic and

enduring institutional problems.

Due to the subjective task of making sense of tbmetimes subtle and
convoluted influences of spirituality in public sxh leadership, the findings are
tentative. The inter-connectivity of spiritualitwith professional skills of
principal leadership also made it difficult to deténe the significance that
spirituality contributed. There were also othertéas influencing teachers and
their teaching, apart from the principal’s leadgrsh Overall the findings
showed that spirituality in principal leadershipsa@ositively influential through
the quality of the character and calibre of thelégaand not the imposition of his

or her power.

The diagram on the following page presents an aserof all of my findings
presented in chapters four and five. It shows fmlumns each with an over-
arching research question, key themes and a sunwhag findings relating to
that question. The first theme, making sense efdiid making sense of living,
provides an understanding of the personal meanioigsspirituality that
participants brought into their public school cotte The second question
provides insight into the woven threads and pastefrconnections pertaining to
the praxis of spiritualityn principal leadership. These two questions pettain
the previous chapter. The third and fourth colurmasimarise what has been
presented in this chapter. Although they set fantl linear, left to right, and
top-down fashion across the page, | believe thdirfigs should be considered as
complex, and inter-connected.
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Figure 9: Overview of the findings of the researdb spirituality in principal leadership and it§luence on teachers and teaching.

1. What might the
phenomenon of
spirituality mean to
participants?’

Making sense of life
& making sense of
living:

Principals’ perspectives
Philosophical and
religious frameworks
Social- constructivist ™
considerations

Good people and
community values
Innate human dimension

Teachers’ perspectives.
Purpose passion and
professional practice
Individualism,
transcendence and moral
conscience

Influence of workplace
Syncretism

Ability to evaluate
spirituality

2. ‘What might spiritualityn principal leadership mean to participants?’

Woven threads and patterns of connections

Intrapersonal aspects of spirituality in princifesdership

Integl’ated]nternalised mental and intuitive weaving togethigpersonal meanings
of life and living with school leadership role arsponsibilities.

Intentional:The degree to which internal thought was focusetherintegrating
personal perspectives of spirituality with professil practice. Described in terms of
passion, sense of obligation, and self-discipline

Filtering and fitting: Internal critical reflective process of screening a
adjusting spirituality to be professionally appriage to a given situation.

Influence of school context on spirituality in pripal leadership

Daily public school lifeProfessional standards and regulations for public
primary schools and the daily interactions with rbers of the school community

influenced spirituality in principal leadershiphd public schools were inclusive, nO'n:

sectarian and affirming of bi-cultural spiritualiperspectives.

School traditions, and culturestablished and broadly accepted traditions and
cultural practices within the school community pd®d opportunities, expectation

and limitations for spirituality in principal leadsip..

Practical application of spirituality in principkgiadership

Professional taskgpplicable and responsive to daily neglerceived as
important and useful, not just linked to values toyits nature valuable to personal
well-being and professional conduct.. Spirituatigntributes to an understanding of
and assists with a range of educational ideaspnsdpilities and tasks

Modelling leadership stylegppropriate and consistent application of some
aspects of spirituality may assist with the modegllof some of the characteristics of
servant, transformational, moral and particularkglational leadership styles.
Resiliencecontributes to an understanding of and assistssuigitaining
resilience Positivity, spiritual well-being, sense of strengtid refreshing, practicing
spiritual disciplines, sense of help in times aédieinviting the spirituality support of
others.

3. By what means might
spirituality in principal

leadership be perceived to be

influential?

Professional character,
calibre, and conduct

Personal and professional
integrity. Degree of
authenticity, genuineness,
congruity, walking the talk.
Quality careHolistic care,
valuing of staff, expressions of
compassion, empathy and
practical support.

Professional competence

Proven educational and

administrative ability sustained

over time.

Appropriateness of
spirituality. Subjective, and
intuitive evaluation of suitability
of expressions of spirituality to
each unique school community.
Multi-directional

pathways of influence
Direct, mediated and/or
reciprocal ways that spirituality
integrated into principal
leadership was believed to be
conveyed. The means of
influence was understood as
subtle, significant, convoluted
and complex.

:":4. What influence mig

spirituality in principal

leadership have on

teachers and their
teaching?

Variable influences

Positive effects on
professional attitudes
and practise.

Improved morale,
professionalism and school
culture.Enhanced self-
efficacy. Increased
awareness of practice of
care.Expanded
approaches to management
and increased self-control.

Ambivalence and

uncertainty.

Some uncertainty with
making sense of
spirituality. Difficulty
attributing influence to
spirituality, as opposed to

professional skills

Limiting and
restricting effects.
Mistakes and inappropriate
expressions of spirituality
contributed to some short
term problems for
teachers.
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CHAPTER SIX: DISCUSSION OF THE FINDINGS

| couldn’t take spirituality out of my practice, dmise it's so integral.
(YS, principal, 2:3)

Introduction

The above quote from one of the principal partictpadescribes the strong
interconnectivity she felt between her personaleeigmce of spirituality and its

integration into professional practice. The foclisny research was to inquire
into the lived experience of spirituality in pripail leadership within three public
primary school contexts, and to understand itsuerite on teachers and their
teaching. To achieve this | chose an interpretoamstructivist paradigm, with

applied phenomenological perspectives, supportedh lescriptive case study
strategy. The intrapersonal aspects of spiritualéyported in the findings

illustrates the complexity of the phenomenon and #ppropriateness of my
research process in which the unique situated mgarif each person’s life and

workplace context were examined together.

| derived the findings from a sample of twelve f@pants, three principals and
nine teachers. The methods used to obtain the dat® semi-structured
interviews, supported by overt non-participant obsgons and principal
reflective journals. These procedures were comduat three phases across a
school year. Of particular interest to me was tleaning attributed to spirituality
from both principal and teacher perspectives within publitmary school

contexts, a gap identified in the research litemtu

In this chapter | discuss the key findings repoiitedhe previous two chapters.
The discussion focuses on describing and intergyeétie main themes, and how
these relate to each other. It also examines holl the findings address the
underlying research questions which shaped thislystand their degree of
alignment or otherwise, with the literature reviele chapter two. This chapter
is structured around the four underlying reseangbstjons and the key themes,

Making sense of life and making sense of living; W&o threads and patterns of
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connections; Professional character, calibre amdlect; Variable influences on

teachers and teaching.

Making sense of life and making sense of living

Participants’ descriptions of spirituality refledteNew Zealand’'s pluralistic
society and the multiple perspectives discussettienliterature review (Barnett,
Krell and Sendry, 2000; Caioppe, 2000; Frick, 208fbs, 2006; Hunnex, 1986;
Smith, 2000). Participants’ knowing about spirityalwas based around their
mental processing of observable, measureable, difperiences (empirical
evidence), as well as non-observable intuition @nf#ith. Participants utilized

posteriori anda priori knowledge or justifications to support their mems of

spirituality. As one principal explained spirititg) ‘There’s a dimension to

people that is more than what you can see’ (Ghcppal, 1:1).

Participants’ broad meanings of spirituality didtnconform to a simple
definition. Rather their meanings reflected thdtrdimensional frameworks for
describing spirituality discussed in the literatusview by Alexander (2001),
Elkins, Hedstrom, Hughes, Leaf and Saunders (1988 many of the
assumptions held by Tisdell (2003). These broad ninga affirmed that
spirituality is a complex and controversial humdrepomenon, the meaning of
which may be shaped and re-shaped by diverse pergmeand experiences. My
findings also showed that participant’s attributedspirituality personal, social
and transcendent connectedness, self-identity asahimg making, and a desire
to move towards greater authenticity (Gibbs, 20®@@mer, 1998; Starratt, 2003).
These characteristics were woven through the Ireatity of the principals’ lives,

through their beliefs, moral-values, attitudes #raquality of their actions.

The findings reinforced to me the value and appabt@ness of my decision to use
a constructionist paradigm in my research methagoltocused on the lived
experiences of spirituality by the participants\&sgy, 2003; Van Manen, 2002).
A decision supported by Roehlkepartain’s (20071 )pbelief, that it is better to
avoid a definition that is, ‘final or comprehensivehus inviting continued

dialogue and exploration.’
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The participants’ meanings of spirituality were fornd, encompassing
existential, philosophical, social, cultural, argdigious understandings based on
past and present experiences, and their aspiratanthe future. Participants’
were also able to relate spirituality to their bidj values, attitudes and behaviour
for living relationally and responsibly in socieand in their school contexts.
Participants’ personal meanings of spirituality &esocially constructed, shaped
and re-shaped by interconnected personal, famigtititional, cultural and
religious experiences. Furthermore, some of thigg@ants found spirituality
challenging to explain clearly and confidently. r Floese participants spirituality
was something they were still trying to make savfs@ hese findings are similar
to Tisdell's (2003, p. 28) comment that, ‘Spirititiais an elusive topic. Different
people define it in different ways, but all defioits somehow seem to be

incomplete.’

Spirituality was understood by participants as dbing practical, and

developmental, a work in progress (Teasdale (200k)was believed to be
responsive to the vicissitudes of life, and in igatar to their school workplace
responsibilities. Some of the participants linkdeit personal meanings of
spirituality to their passionate commitment and sgerof purpose in their
professional roles as teachers and principals. sdHexdings suggested that
spirituality in principal leadership could be developed and agpksponsively to

professional situations. These practical and deweémtal aspects to spirituality
described by my participants were similar to theaniegs of spirituality reported
in the case studies by Conrad, Brown and Croc&®6; Dixon, 2002; and

Ramirez, 2009.

Sectarian and cultural diversity has been docundeint®lew Zealand educational
literature since the inauguration of the publicetion system in the latter part of
the nineteenth century (Codd, 1980; Ewing, 1972ltheand Physical Education
in the New Zealand Curriculum, 1999; The Reporttiké Commission on

Education in New Zealand, 1962; The Report of tleen@ittee on Health and
Social Education, 1977). Participants in my studg dot report feelings of

sectarian division. They were aware of the neetleanclusive and tolerant in

their professional practice towards cultural adayjieus diversity. | believe these
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findings reflect not only their professionalism kalso liberal changes to New

Zealand's society.

Some participants provided nuanced insights in® personal meanings of
spirituality that | had not discussed in the litara review. For example Maori
cultural perspectives of spirituality (wairuatangagre an integral part of the
educational philosophy, pedagogy and learning egpees within the Maori
language immersion unit at one of the school siteieh was consistent with the
literature by Durie (1994), Smith (2000) and Walk@004). Some of the
teachers’ perspectives of spirituality reflectedroological beliefs derived from
the indigenous Maori culture of New Zealand woveanwith Judeo-Christian
religious teachings. This concept of syncretismtha intermixing of different

spiritualities was something | had not discussetthénliterature review.

Participants possessed an inclination to self-etaltheir own spirituality and the
spirituality of others. Participants emphasizeat tineir evaluation of spirituality
centred on the quality of what people said andathg they behaved. Participants
believed they were able to discern and recognieritig qualities of spirituality
by way their feelings, observation and criticalleefion. These findings related
to the literature by Du Four (2004) and Fairholn@Q@) who believe that the
spiritual side of self needs to involve the head &me heart, a reference to
engaging the mind and feelings when weighing upsitets and actions. Self-
evaluation of spirituality was important in its cwction with knowing and
demonstrating appropriate social and moral behavi@iacalone and Jurkiewicz
(2003), and Winters Moore (2008) also found thatitsglity was associated with
social responsibility and ethical action in the lymace. My findings regarding
participants’ ability to self-evaluate spiritualitgre important because they
suggest spirituality could be self-monitored innpipal leadership, and that
teachers would be able to identify influential bébars in their principals’

leadership related to spirituality.

Many of the participants described having some ea&pee of Christian religious
perspectives of spirituality, a finding which refled the historical and enduring
influence of Christianity as a religion in New Zasadl society. Three participants

described having a strong practising Christianhfaitheir descriptions of
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spirituality reflected biblical religious doctrindacluding beliefs in having a
relational experience with God, through his Sorugeand that the Holy Spirit
was believed to live in them. These transcendettsaipernatural perspectives of
Christian spirituality were consistent with theeféture by Meyer (2009); Van
Reken (1996) and Yount (1996). For these partitgpatheir religious
perspectives of spirituality reflected Thayer-Bdso(2003) position that, ‘Our
religious beliefs represent our spiritual views,iethinfluence the categories that
we use to make sense of our experiences’ (p. 2%63. was different from some
of the literature reviewed that sought to excludsues of God, ultimate
commitment, worship and devotion from meaningsfitsiality (Kumar, 2005;
Kurtz, 1973).

There were also several participants who did nofass any religious affiliation
but included agnostic and metaphysical understaisdim their meaning making.
These participants believed there was somethingdirguithem. They had a sense
of a spirit, or some higher purpose to life, sonmgthmore that a humanistic and
materialistic view of their lives (Hunnex, 1986; ®ijahan, 2002). Several other
participants acknowledged they had had religiousahexperiences in their past,
but those experiences were not considered signtfita their understanding of
spirituality now. These findings are consistenthwieligious demographics and
trends within New Zealand society (Academic dicéines and encyclopedias —
Religion in New Zealand, 2008). They reflect Newaléad’s Christian heritage
derived from the country’s British colonial pastwasll as post-modern liberal

attitudes towards traditional religious institutsoimday.

My findings showed me therefore, that religiousspectives of spirituality were
believed to be important for some participants aod for others which was
consistent with a range of literature reviewed &aleder, 2000; de Souza, 2004;
Shields, Edwards, & Sayani, 2005). These diversanings of spirituality were
similar to the findings by Woods (2007, p. 151which she found that spiritual
experiences, ‘were not confined to religious bedisv Considered together the
religious and non-religious perspectives illusta®almer’s (1993) assertion that
there is a paradoxical nature of spirituality anak diverse and even contradictory

world-views exist.
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Participants described their practical, social, d@w®havioural application of
spirituality using a variety of terms. These comnems tended to focus around
the purpose of life, and the beliefs, values arefrgdary or moral behaviours that
they felt should characterise people’s lives. Aditripants spoke of values of
which they shared many in common such as lovegiitye and honesty. Some of
the participants’ understandings of values werdlamto Noddings’ (1998) and
Van Dusen’s (2005) humanistic and secular viewsa® and morals. These
participants valued care because of its perceiwggbitance in maintaining a
cohesive society and an effective learning enviremimSome participants also
believed the practical, social, and relational véhas associated with their sense
of spirituality should have priority over the acade subjects of the curriculum.
Without these social behaviours they believed cbildwould be unlikely to

participate successfully in school based educatimhin society later in life.

Several participants included spirituality perspexst on values that were
informed by transcendent Christian perspectiveses€ perspectives were similar
to those discussed in the New Zealand educati@palrts by Currie (1962) and
Johnson (1977). These participants believed thedetstanding of values, while
shaped by their experiences and social milieu iBedir, 1998), originated outside
of themselves and society. This transcendent petise included supernatural
sources. These participants (two principals arel teacher) described how they
prioritized care, because care was consistent thigir belief in a deity. Such

behaviour and thinking was viewed as an extensfaher spiritual relationship

with that deity. This meant that care, as a dinmenef spirituality, was linked to

motivation, their sense of accountability, and casgibility to their perception of

that deity. The findings showed therefore that participants shared many
values in common irrespective of their spiritualigrspective. | believe this was
important for spirituality in principal leadership be accepted and influential in

their public school contexts.

The literature reviewed indicated a renewed interies spirituality in the
workplace over the past decade (e.g. DuFour, 2G@&Golone, Jurkiwicz & Fry,
2003; West-Burnham, 2003). However the findingmincase study showed that
most of the teacher participants found spirityalit principal leadership an

unfamiliar topic and difficult to discuss in thentext of their school workplace.
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One explanation for this might be New Zealand’'siaomores of not discussing
spirituality in public because of its associatioithweligion which is considered
by many to be a private matter. Another intergietamight be that there is lack
of understanding or perception of the purpose aftsplity in school leadership

because spirituality has never formed a major pértmodern leadership or
management theory and training (Fairholm, 2000apderved that participants’
unfamiliarity and reticence became less of a probtluring the latter stages of
the data gathering process. | believe this can tbwted to the trusting

relationships being established, and their inceabinking about the subject

through participation in the research.

Most participants believed spirituality was an itenauman dimension, something
everyone possessed, but not something that waergaily acknowledged (Hyde,
2006; Watson, 2000). These findings affirmed thiéicdlty with including
spirituality in public school contexts and in nati curriculum documents. Most
but not all participants believed that spiritualtys significant to their lives and
to the way they sought to live. A few participanidile able to converse about
spirituality, did not describe their interest inethopic as seriously or as
passionately as most of the others. All participamere able to link personal
meanings of spirituality in practical ways to theublic educational roles and
responsibilities. Understanding participants’ spality in the three school
contexts was helpful to my understanding by givimg another perspective of the

challenges, opportunities and limitations with gpality in principal leadership.

In summary the theme, ‘Making sense of life and imgsense of living’ conveys
a positive and meaningful understanding of the phemon of spirituality by the
teachers and principal participants in my case ystudt acknowledges the
complexity and perceived practical usefulness aftaplity which was suggested
in the literature by Gibbs (2006) and in the Ausra National Declaration for
Education (2001) document. These findings relatinthis theme closely reflect
the diverse views contained in the literature navié was excited with my
participants’ rich explanations of what spiritulineant to them and | believe
their views concur with the statement by the Newlded educational researcher
Fraser (2005, p. 64), who said, ‘Acknowledging ispality is a huge step towards

extending what it is to be human.’
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Woven threads and patterns of connections.

This second theme metaphorically describes thenfysdof the research question,
‘What might spirituality in principal leadership @ to participants?’ Woven
threads and patterns of connections, highlights ititerconnectivity of the
intrapersonal, contextual and practical aspectsvizdt spiritualityin principal
leadershipmeant to participants. Inter-connectivity of Spiality with self and
the world was identified in several of the studided in the literature review (e.g.
Keyes, Hanley-Maxwell, & Capper, 1999, & Ramirep09). The metaphor of
weavingalso conveys the intentional, constructive andadlgdnteractive aspects
of spirituality in principal leadership, the thresafiom the principal woven in with
the threads from the people within the school.sltiri the intersection of the
threads that the praxis of the lived-experiencegpifituality becomes visible. |
understand praxis to mean an interactive, crittoad ongoing process (Carr &
Kemmis, 1986), operating between the principalstldwwiews, beliefs, values,
and their professional behaviour. The findings framg case study reinforced
Waaijman and Vriend’s (2002, p. 314) assertion, thatts own original way the

language of praxis gives an account of an undedstgrof lived experience.’

The findings from my study showed that for two loé tprincipals their praxis of
spirituality in principal leadership included bélia a supernatural Spirit. This
Spirit was believed to assist them with their cétireflective processing of the
degree of authenticity between their inner belafsl values, and their outward
professional practice (Goertzen & Barbuto, 2001)e Qrincipal described his
praxis in leadership arising from a values-baseadtsality, although two of the

teacher participants said they were aware of thigipal’s private religious life.

These findings partially align with Creighton’s @% assertion that sacred
perspectives of spirituality can have secular cwyeor value, especially when
appropriately applied. This finding is similar thet extensive work by Dent,
Higgins and Wharff (2005, p. 642), whereby they,sa)heory development

should recognize that any form of spirituality alscludes practices and beliefs
(i.e. a religion) and that the accompanying bels#fs an important, if not more
important element of how someone’s spirituality mgnifest in his or her

leadership.’
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Smith’s (1999, p. 2) humanistic interpretation timapraxis ‘there can be no prior
knowledge of the right means by which we realize #nd in a particular

situation’ was partially applicable when the prpals were dealing with

unfamiliar, and complex social problems. This wasduse although the way
forward was unclear, the principals’ spiritualityddsupport them with prior

knowledge of moral values regarding how to actthghustly and professionally

in order to care for students’ socially and acadeity. The integrated presence
of spirituality did not remove dilemmas but was qgeved by the principals to
assist in the process of working through the dittic of knowing how to act

rightly.

Within the literature reviewed on spirituality imipcipal leadership, praxis was
not commonly discussed. Most of the literatureukmd on the practical
manifestations of spirituality in leadership withhealating these to the underlying
theoretical nature and beliefs from where spirityawas sourced. Two
exceptions were Woods (2007) who has a chaptexccalltheoretical perspective
on human spirituality’, and Ramirez (2009) who pded biographical insights
into the praxis of four principals. In both casks tontextual details focused on
school or personal demographics. However in botthe$e studies there was an
absence of teacher voice in helping to understaedcomplexity of the praxis of

spirituality in principal leadership.

The findings of my case study show the praxis @& frincipals’ spirituality
involving critical reflective thinking about theworld-views, beliefs, values and
attitudes. This was a complex process which drewcrafted wisdom derived
from experience, a process which shaped and redghthpe ‘way’ for living out
their spirituality in their professional practicBome of the teacher participants
who worked closely with their principals affirmedhat their principals did
critically think about the alignment between thaiirituality informed values and
leadership actions. Some of the teachers alsoreffi that their principals were
responsive to school contexts and personal mistekesder to maintain ethical
integrity in their leadership, similar to the ethicleadership discourse by
Lashway (1996). The critical reflective thinkingpeect of spirituality in principal

leadership was a responsive relational activityh murposeful and spontaneous,
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a weaving in progress, designed and re-designdtienday to day life of the

school.

Intrapersonal aspects to spirituality in principaéadership

My findings showed there were several significartapersonal aspects to the
meaning of spirituality in principal leadership. élfollowing discussion focuses
on the integrated nature of spirituality in priredipeadership, the intentionality of
principals to include spirituality into their prams, and the process by which
internalised personal meanings of spirituality wesedieved to be filtered and
fitted into leadership. Ramirez (2009) identifiedthe rationale of her thesis the
need to explore intrapersonal dimensions of spility through qualitative
inquiry. In my study internalised personal meaninfispirituality were believed
by the principals to play an important role in theiofessional thinking, beliefs
and attitudes, and to act as a guide to their betav In this sense intrapersonal
aspects of leadership are related to another tead un literature called the ‘inner
landscape of leadership’ (Youngs, 2003). Spirityalivas perceived by
participants as beginning ‘inside’ the leader aretdming visible via their

leadership actions and interactions with others.

Integration

The first intrapersonal aspect of spirituality ittBed in the findings was its
integration into principal leadership. Spiritugplivas not readily separated from
leadership as the quote cited at the beginnindpisfdhapter attested, ‘I couldn’t
take spirituality out of my practice, because #tsintegral’ (YS, principal, 2:3).
This finding was consistent with Hanley, Maxwell darCapper’'s (1999)
ethnographic study of a principal, in which theyotpd a principal saying,
‘spirituality is the core of my leadership.” Conrd8rown and Crockett’s (2006)
study stated that one’s sense of morality couldrifesed’ into various elements

that undergird leadership.

The principal participants in my study describe@irthspirituality as deeply
embedded into their whole being, physically, emmity, cognitively and
socially; even in their hearts, out of which spraingir values and passion. Some

participants described the integral nature of gpitity in terms of ‘it's who you
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are’. This was similar to Ramirez, (2009) who dssed the integrality of
spirituality by saying that ‘leadership must be tebin authentic being; being
undergirds doing’ (p. 31). The integrated aspecsgirituality is supported by
Flemming’'s (2005, p. 145) phenomenological study spirituality in adult

education leaders in which she says, ‘spirituad#ggmed to be the matrix [womb

or the ground substance] of spirituality in leatigrs

As an integral dimension of leadership, spirityalitas believed to be part of the
principals’ thinking about what they were doing, ywthey were working as

principals of their schools, and why their work wagportant. This finding was

similar to Flintham’s (2003) research in Englandaskhshowed that head-teachers
could articulate a value system ‘underpinning’ thresadship roles. The degree to
which the principals or teachers perceived spiliiyéo be integrated suggested
that it was variable or changeable, imperfect, dpeaifiected by a range of factors
such as intentionality, inter-personal compatipjljprofessional experience, well-

being, and their engagement in critical reflecpvactice.

The integrated dimension of spirituality made fifidult for participants to know
what aspects of principal leadership were attribletdo spirituality and how to
apportion influence to spirituality as opposed tileo influential aspects in
leadership. In my study one principal said, ‘Idfith a little hard to separate them
[good management skills and spirituality] becauseytare sort of intertwined
with what | do (GT, principal, 1:5).This finding ated some commonality with
the empirical study by Woods (2007) focused onitsgil experience®f a large
sample of head-teachers across England. She cadtian ‘it is important not to
make simplistic associations between spiritual @rpees and attitudes and
attributes of leadership’ (p. 136). In contraseliman, Perkins, and Wellman
(2009)definedspirituality as an independent variable, meastbsethe inventory
on spirituality developed by Rayburn and Richmo2@0@). Their results found
varying degrees of statistical significance in thedationship between their
definition of spirituality and five key leadershgpactices which they identified as
‘challenging the process, inspiring a shared visienabling others to act,

modelling the way, and encouraging the heart'.
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Filtering and fitting

Personal internalized meanings of spirituality wals believed by the principal
participants to undergo a self-regulated, respensiognitive and intuitive
filtering and fitting process in which expression$ spirituality were made
professionally appropriate to school contexts. &dvand personal meanings of
spirituality were screened as they were brougtut ihé professional life-world of
leadership. Guiding this filtering and fitting pess was their desire to walk with
personal integrity to the inner beliefs and valtihes held. Some of the principals
believed that the filtering and fitting of theirispality was assisted by their
religious perspectives. They spoke about thisemmg of critically reflecting
upon, ‘What would Jesus have them do’ and througtyipg to God about a
problem. All the principals described how they egegh in internal dialogue
within themselves as part of this process. All gipals were aware of bringing
their respective meanings of spirituality into thethool leadership in such a way
that it maintained a cohesive, relational and isiglel school community.
Ramirez’ (2009) research into the praxis of fouublr school principals’
spirituality in the United States, identified a gam process. In her key findings
she says,

The terms used dealt primarily with “going inwardind being
“reflective” about the situation. The term “innemice” was used
quite often as the participants ran situations tmgh their
“spiritual filter” seeking guidance, direction, angeace all the
while adding the lessons learned to their cachewifdom (p.
111.).

The findings of my case study showed that the ppais not only exercised
cognitive and intuitive filtering of their spiritlity in professional practice, but
that it was also subsequentiited to be appropriate to the external context. This
was particularly evident in the descriptions preddby the principals who
espoused a Christian religious perspective to gmiituality. They did not filter
out their faith but were professionally careful &oid using inappropriate
religious language or behaviour. One of the prialsipvas identified by a teacher
participant as religious even though the princigidl not explain his spirituality
from that perspective. This teacher remarked thatphincipal had a strong
spirituality coming outfrom him, but it was not described as offensive or

problematic in the public school context. The aptcof filtering and fitting
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spirituality into professional practice is importamecause it shows that

spirituality can be adapted to suit public schamitexts.

The principals believed that their spirituality wéblered and fitted for their
professional life both consciously and sub-conssliou It could also be
influenced by school contexts in a reciprocal psscélhe principal participants
described it as a self-managed reflective actiwityyhich they were aware of the
need to evaluate situations and adapt their reggatespending on the efficacy of
their previous decisions and actions. In these wsysituality in principal
leadership was shaped and re-shaped by the wvimssitof school life, and in
particular their interpersonal experiences. Annegpde of this filtering and fitting
was described in the way one of the principalstéstlithe spirituality content of
his weekly school newsletters. In processing feekldeom a colleague and by
engaging in personal critical reflection, he adjdstnspirational quotations for
life derived from a sacred text, to be suitabléhwider school community. This
term editing, was a helpful metaphor to illustréte process of filtering and

fitting of spirituality for a particular audience.

Teachers’ insights into critical incidents relatiig spirituality in principal

leadership made the responsive process of filteand fitting clearer to me.
Some teacher participants played a direct part ringlmg issues to their
principal’'s attention and were able to describe Hbw principal responded to
those issues. The successes and mistakes encauierthe principals were
believed to assist with future filtering and figiof their spirituality in subsequent
leadership situations. In this way spirituality waelieved to be integrated into
effective leadership practice. This theme of filigrand fitting was not identified
by me in the initial literature review processbelieve it builds on the findings of
Ramirez (2009) and makes a contribution to the grgvibody of research into

spirituality in principal leadership.

Intentionality

Intentionally integrating, filtering, and fittingosituality into principal-ship was

described by the principal participants as a cansciday by day, constant
challenge and discipline. Intentionality was aligneith the three principals’

passion and self-discipline and their belief thairitality was inherently
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practical and purposeful. The principals illustcateeir intentionality to integrate
spirituality in to professional practice by suchiags as pursuing social justice
and caring for students. Two of the principals déstl how their intentionality to
authentically and deliberately infuse their spaiity in their leadership practice
was motivated by an exemplary role model, JesuseirTintentionality was also
described as having commenced before they came ok, whrough their
devotional time early in the mornings. These figdininto the intentional
integration of spirituality in principal leadershiipk with some of the literature
by Bhindi, and Duigan (1997). Ramirez (2009) atfescribes intentionality of
spirituality in principal leadership, as enablihg four participants in her study to

focus on their primary purpose, which was descréetservice to others’ (p. 93).

Nevertheless, in spite of this talk of intentiohakome of the findings described
situations where spirituality was perceived by pinmcipals to be operating at a
more sub-conscious level. Spirituality informedidfs, values, and actions were
perceived to be automatically present in their bdayy decision making. This
was illustrated by one principal who in the conteiktiescribing spirituality in his
professional practice saidWell, 1 don’t necessarily think I'm going to do ghi
because of spiritualityt don’t necessarily think]'m going to do this because this
is what a good professional does(GT, principal 1:5) His point was that based
on experience, he could act automatically withothding to his conscious
thoughts the rationale behind the decision. Aspibfessional skills were an

integral part of who he was, so too was his sty

Intentionality to integrate spirituality into leadbip practice did not equate with
rightness or appropriateness. Some principalsritbest situations when they
made mistakes or oversights in their professiomattice. A few of the teacher
participants indicated areas where they felt tbatetimes their principal could be
more intentional with appropriate expressions diiea and beliefs relating to
spirituality. For example one of the teachers ikna@evliedging the principal’'s care
for the students’ learning, intimated there wasmofor greater effort in the
principal’s care of some staff. This example hdlpge make clearer the
relationship between intent in leadership and éfecfollowers. In relating these

findings to the metaphor of woven threads and padtef connections | believe
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they suggest that the weavers at the loom nee@ép i close touch with one

another to ensure the threads are going in thé wgk and with the right tension.

Influence of school context on spirituality in pricipal leadership

In my study all three principals believed their soh contexts reciprocally
influenced their leadership. This is consisterthwihe literature. For example,
Glanz (2006, p. 36) discusses, ‘the multi-facetedtextual, interpersonal and
political factors influencing leadership.’ In Neve@and, contextual influences on
principals have become more significant since timdroduction of the
Government’'s Tomorrow’s Schools reforms in 1990which locally elected
Boards of Trustees assumed the governance rolkeofdhools (Wylie, 1991).
Since that time principals have become more acatmtto their respective
school communities. In my study some of the ppals described situations
where they felt their spirituality was integrateda their leadership interactions
with members of their school boards of trustees.éxample one principal talked
about ensuring that his discussions with the badm@irman about the school
financial accounts were handled transparently amdestly. Another principal
discussed how her spirituality perspectives wer&e db be integrated into
discussions with the school board during the proadsdeveloping the school’s

charter.

The findings also described a range of ways andhtsiins that the principals
believed their spirituality in leadership was reoially influenced by their school
contexts. For example the principals’ daily encemmith social and educational
problems with students provided expectations, dppdies and limitations for
the principals to express and develop their sgailityl in appropriate ways not
only with the students concerned but with otherpteaffected by the problems
such as teachers and parents/caregivers. Thea@aitirequired the principals to
demonstrate care, compassion, self-control, jusiic@é in some cases personal
prayer when working through the issues. The thpeecipals also described
situations when they had received encouragementarelfrom a staff member
or parent associated with the school. Expressidrepioituality in the sense of

care and support were reciprocal.
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The reciprocal influence between school context apulituality in principal
leadership is further illustrated in the followihgo quotes. In the first quote the
principal explains how his low socio-economic sdhoantext led him to reflect
on the needs of the children and draw on greaserves of care.

Being at Blue-sky school has basically revitalineg teaching in

as far as having an empathy even more for childrecause some
of them come from very difficult situations sortqoiite different

from perhaps you or | in our backgrounds that weemMerought

up. Yeah | think over the last six-seven years digeeloped more
heart for children(BS, Principal, 2:4).

In the second quote a different principal explahes influence of school context
as a kind of transformational experience, of havieg ‘eyes opened’ and her
values challenged and developed especially in tefrbging more compassionate

and non-judgmental.

A lot of those sorts of values were extended wheeni to[this]
low decile school because | opened up to a leveboiety | didn’t
even realise existed. | had my eyes opened upchalienged
because it's very easy to come from a pakeha middts female
way looking at people’s lives...we have to challeageselves as
to what right have we to judge peop¥s, principal 1:3).

The principals not only brought their own professibperspectives of spirituality
to school, but spirituality came into the schoohfrthe community. For example
each school had an emphasis on personal valuesdarational goals which the
principals needed to reinforce and model consisteint their practice. This
important role of the principals contributed to #f@ping and developing of each
principal’'s praxis. The principals also describemlvhthat influence from their
school context could come by way of feedback freathers or parents. Some of
the principals described receiving negative butstactive feedback from staff
and parents that enabled the principals to aligir #pirituality in leadership more

appropriately with the expectations of their schmwhmunity.

| became increasingly aware of the influence ofostitontext on spirituality in
principal leadership through the hour long obseovest of the principals engaged
in various tasks. For example, one of these obhsens took place one evening

at the end of year senior school prize giving & $ichool hall. | observed during
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this school assembly a whole range of opportunitballenges and expectations
for the spirituality of the principal to be expreds appropriately in their

leadership role. For example | observed thecjpal modelling respect and
reverence during karakia (prayer) which were spogmepresentatives of the
school’'s Maori community. | observed him singifge tnational anthem (God

defend New Zealand) with sincerity knowing fromlegrconversations that the
words he sang were personally meaningful to histaplity and his leadership

practice. | also observed that the principal'sespeof farewell to the senior

students contained words of affirmation, encourag@nand hope for the future.
The values in the speech were illustrated withldidzl parable about the man
who built his house upon the rock. | knew from iearconversations that he
intentionally integrated his spirituality into tleafting of his speech.

In another scenario | observed a different princgigending the school’s Maori
whanau unit end of year assembly. The protocolsbderved, the karakia
(prayers) by members of the unit, and the childyedrama performance into
which local Maori cosmological spiritual perspeesvof were deeply woven,
showed to me that this school context provided etgii®ns and opportunities for
spirituality not only in the curriculum but alsorfthe principal to engage with.
During the hour and a half assembly the principatianner was respectful,
caring, and honouring of the individual and colleet‘'mana’ (authority and
prestige) of the Maori staff, students and wharextepnded family) who were
present. The principal’'s short speech affirmed epiption for the work of the
teachers and students. The principal’s speechuded a whakatoki (Maori

proverb) which was appropriate and respectful efrtbulture and language.

As an observer, | felt this context was one whetleucal spirituality perspectives
were an integral and visible part of the life o #thool and provided a reciprocal
opportunity, and expectation for the integrationtlod principal’s spirituality in
leadership. This was made clearer to me when dnéhe Maori teacher
participants at this school said, ‘I think if thergipal didn’t share the ideas that
we share together with this whanau system, | tiweld be rubbing noses pretty
quickly, but she does. And this is what | find asfte’s encouraging and she
backs up the curriculum and backs up whatever wgime(YS, teacher Hemi,

1:3). The reference to ‘rubbing noses pretty quicld a colloquial expression

217



referring to a traditional Maori cultural greetimglled, te hongi. Exchanging a
hongi quickly would be like shaking someone’s hardy briefly, suggesting no
real warmth of friendship or deep agreement betwibertwo people. The hongi
is culturally significant to Maori because of itgn#olism in the exchange of
breath or spirit between two people as they draar teone another to press their
noses together. This observational experiencehist Maori bilingual unit
reinforced to me the Maori perspective describedEggn (2003, p. 221) that,
‘Education should primarily be about wairua [therispr spiritual wellbeing].
Learning that does not impact wairua, will havetldit enduring value.’
Participating in this assembly affirmed to to mestipublic school context

contained many elements of spirituality (Auser, 200

Principal participants also described their awasenef the diverse spirituality
perspectives within their school communities, eilgc cultural-religious
expressions. This diversity provided opportunitesiemonstrate tolerance and
inclusiveness. For example, one of the school jpais said she and her the staff
acknowledged the festival of Diwali out of respdot a non-teaching staff
member who identified with the Hindu religion. Ahet principal described his
attendance on a school visit to a local Sikh comitgun better understand the
Sikh children attending the school. Two of thenpipals acknowledged their
schools taught about the Maori new-year festivdledaMatariki, and all the
principals celebrated in some way the traditiorsoaisited with Christmas and
Easter. One of the schools had a non-paid chapthm according to the State
School Chaplaincy programme acted in a pastoral capacity for children in the
school, listening to those with needs, providingidgnce and support,
encouraging children to look for appropriate sao$ to their problems.
Furthermore, all of the schools accommodated on¢hefweekly, half hour
Christian programmes called Bible in Schools or [@ananas. These optional
educational programmes teach values from a Chrigisispective and reflect the
historical and contemporary influence of Christigpirituality within New

Zealand society.

Each principal was also subject to the interim @ssfonal standards (Ministry of
Education, 1998) for school principals. These @seional standards provide

expectations of important knowledge, skills, anitwates principals are expected

218



to demonstrate. The standards are grouped intkesixdimensions, professional
leadership; strategic management; staff managemelationship management;
financial and asset management; statutory, and rtiego requirements.

Spirituality perspectives could be integrated ialicof the standards especially in
terms of care, honesty and integrity. Whethemtiecipals wanted to go beyond
the professional standards in response to theiitisgdity was not clear in the

findings. The issue of spirituality in principadddership and its relevance to

professional standards was not a topic | had caresa in the literature review.

In summary, spirituality was not only able to beéegrated into the principals’
practice but spirituality was clearly present imvige range of ways through the
people, culture and events within the school. lapetp realise that secularity did
not mean the absence of spirituality, but ratherrteed to be careful, respectful,
inclusive, and non-sectarian. Spirituality in pipal spirituality in my study
meant the principals focused on appropriately iratgg their world-views,
beliefs, values, attitudes and behaviour in appat@rand safe ways to their
school contexts and situations. These insightstitovoven threads and patterns
of connections with spirituality in principal leadhip and school contexts were
not something | had been aware of during the lkiteeareview process. | believe
these findings add another lens to the multifacetags in which school contexts

influence principal leadership (Glanz, 2006).

Practical application of spirituality in principaleadership

Professional tasks

Spirituality in principal leadership was perceiveg research participants as
practical in nature.  All the principal and teachmrticipants believedheir
spirituality was professionally useful to them ordaily basis. This reinforced
claims in some of the literature reviewed thatigpatity can have utility not only
in the workplace generally (Fairholm 2000a), bwgoain educational contexts
specifically (Gibbs, 2006). For example, Dent, ¢giig and Wharff (2005,
p.625), conducted an empirical review of eightyesewscholarly articles on
spirituality and leadership and concluded that,streather found or hypothesize a
correlation between spirituality and productivityOne of the reasons for

spirituality’s popularity in contemporary literatuand research is because it is
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widely believed to have practical relevance to vidlials and organizational

culture and effectiveness (Fry, 2003).

Principal participants sometimes experienced diffic when asked to give an
example to illustrate the practical applicationsgpirituality in their leadership
practice. | believe there are several possibleagilons for this. For example
one of the principals found the reflective journglitask at the end of a busy day
quite onerous which may have contributed to thevityeof his responses.
Spirituality was also difficult to isolate as a gutar variable in their leadership,
because they believed it was highly integrated. otAer possibility was that
participants were unfamiliar with having to thinkaat their practice in this way
and were still trying to make sense of the meawoingpirituality and not simply
thinking of external behaviours as suggest by Maora Casper, 2006).

The practical usefulness of spirituality is contrmial in that what is meant by
spirituality remains ontologically contested irefiture. Culpit (2001, p. 8) says
in his doctoral thesis on the spiritual developmentchildren, ‘There is a
conundrum which can be most clearly seen in attertgoinderstand spirituality
by studying spiritual experience. One cannot idgmthich experiences describe
spirituality without pre-determining what spirititglis.” He goes on to argue that
‘inescapably implicated in the meaning ascribeth&se termst¢rms attempting
to define spirituality, are presumptions about the nature of the phenome
described which rest on prior answers to ontoldgjc@stions’ (ibid. p. 9). That
is, ‘spirituality is one of those very difficulreas where semantics cannot be
isolated from ontology and definitional clarity cemt be obtained apart from

context from which meaning is derived’ (ibid. p.9).

The findings of this case study do show that sptity was believed to contribute
towards day to day personal and school needs. eTiiredings are also supported
in the literature, for example by Fry & Matherly@) and Sanders, Hopkins &
Geroy (2003). In addition Woods (2007) found thatong 244 head-teachers in
England, over 50% of participants acknowledged sdimel of transcendent
power which was believed to be helpful in theirdegship practice. The practical
nature of spirituality is also supported by somdhaf findings by Dent, Higgins
and Wharff (2005, p. 639) who claim, ‘Many of thetfors contend that
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spirituality empowered employees are more creativee honest, stronger, more
resilient, and more compassionate human beingWweier, the findings from
my study do not support Dent, Higgins and Wharf€gim for superior
performance as my study was not comparative anduawee in its design.
However the three principals perceived their qpality as personally helpful to
them in building relationships, being honest, simgyvhumility and integrity as
well as maintaining a healthy balanced work-lifeurthermore, the findings from
the interviews with both teachers and principalevatd that most participants
believed spirituality in leadership contributedthe overall climate and culture of
their schools.

Spirituality in leadership was also believed todwident in dilemmas where the
principals weighed up the care of the disruptive disturbed child against the
care of the teachers and other students. Copirtg seiverely disruptive students
and seeking to rehabilitate them into the life bé tschool seemed to be a
significant context in which spirituality was pernoed to be helpful. When the
principals were dealing with student behaviour nggmaent issues they reminded
themselves of their spiritually informed values dadiefs. They believed this led
them to take a more measured, less reactive, ioplestd long term view of the

child’s problems.

The practical application of spirituality did noti@antee successful or effective
outcome. Each principal acknowledged there weredinwhen they didn't get
everything right. However they emphasized the irtgpare of endeavouring to
repair and rebuild relationships that had beerfféisd. In this way the praxis of
spirituality in educational leadership contributedards maintaining professional
relationships. This finding into the practical apations of spirituality in
principal leadership is believed to contribute ke tliterature reviewed which
tended to focus only on the positive and dynamitunea of spirituality in
leadership.

Modelling leadership styles
The findings of my study show that both principaidateacher participants’
descriptions of spirituality in principal leadengtshare common elements with a

range of leadership styles. For example spirityiai principal leadership shares
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commonality with discourse on servant leadershipeé@leaf, 1977, 1996),
transformational leadership (Cooper, 2005), maatlership (Sergiovanni, 1992)
and relational leadership (Komives, Lucas & McMaha998). Other leadership
styles and theories such as faith-based leade{Blaiptley, 2005), transcendental
leadership (Sanders, Hopkins & Geroy, 2003), ettézalership (Lashway, 1996)
facilitative leadership (Conley & Goldman, 1994)damuthentic leadership
(Cashman, 1998) also share common elements. &lemrrdor this commonality
is that they share similar values and beliefs alooganisational excellence and
vision, quality caring relationships and leadewregrity. Flemming (2005) also
found in her doctoral study into spirituality inethpractice of adult education
leaders that they too modelled diverse leadergkiipss This overlap between the
characteristics of spirituality and leadership esylshows that spirituality in
principal leadership is not one form of leaderdhip invites leaders to integrate
their personal perspectives of spirituality int@ithpreferred leadership style in

appropriate and safe ways.

The findings also revealed that the principals iy study found modelling
spirituality in their preferred leadership stylesaschallenging proposition to live
up to. Principal participants described their sesfdeeling vulnerable in terms of
having to consistently and publically live up tcethpirituality perspectives that
they professed. Teacher participants said theeld critically at their principals
but even more so when spirituality was espousequhésof their leadership style.
Possible reasons behind this sense of vulnerahbilgythe high public profile that
principals have in their school communities, thek lbetween spirituality and
expectations of exemplary moral behaviour and bszaii represented the
confluence of their deeply personal life-world witkeir professional life-world.
Revealing inner personal world-views and beliefsdengaome of the principal
participants in my case study feel extra vulneratdecriticism, and even
opposition from people who did not agree with theérsonal perspectives of
spirituality. A feeling of vulnerability associatewith spirituality in leadership

was also a finding reported by Ramirez (2009).

Resilience
The principal participants perceived spiritualitp tontribute to the inner

landscape of their lives, their emotional, spiditumental, physical and social
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well-being, out of which the external decisionsjatienships, actions and
attitudes were derived. These findings are comsistvith Flintham’s (2003)

research which explored the idea of spirituality irad-teachers having an
internal reservoir of hopea calm centre of the heart which contributeshteirt

ability to act as an external reservoir of hop¢h® school communities in which
they serve. This connection between spiritualitgl gesilience was also affirmed
by Woods’ (2007, p. 148) research, where spiritxgderiences were linked to a

deep inner resource that not only shapes but ingstaitward action.’

In my case study the principals believed spirityationtributed to their ability to
maintain acceptable levels of professional perfortea manage stressful
situations and interpersonal problems, adapt tagihg circumstances and needs,
and recover from adversity. Spirituality in prinaipleadership contributing to
resilience did not mean the principals were impmrsi to wear and tear that
comes with the demanding and stressful job. Bufitidings from my case study
suggest they perceived spirituality was helpful the midst of weakness,
uncertainty, weariness and dilemmas. This helpi&snwas described in various
ways. Some of teacher participants affirmed tm& between spirituality in

principal leadership and their sense of resiliendéeir principal. For example

Yes, where there are times when we could stand @ogtadent

when she is prepared to use that example of loyerak ... of

putting our feelings aside and doing it for thedgtot, knowing that
they are created and that there is potential therener ability to

care beyond what we are capable of, to have emgdagiiond our
means is probably where she comes in full plapat $ense... and
spirituality is the underpinning effect...she hase lien almost
supernatural ability to do thatY'S, teacher Georgette, 2:4).

In summary, | have discussed the main findings th&intrapersonal, contextual
and practical meanings of spirituality in princigabdership. These complexity
and inter-connectivity of these findings has beeetaphorically described as
‘woven threads and patterns of connections’. Eigent principals understood
spirituality as intentionally and responsively igutated, filtered, and fitted into
professional practice. The findings also showedethgere unique contextual
influences within each school reciprocally affegtifie principals’ spirituality in

leadership. These findings indicated that spirityah principal leadership was
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co-constructed, woven together by the social, caltand educational input of

many threads from many people.

All the participants believed in the practical matof spirituality, that spirituality
could be usefully applied to professional practicEhe principals believed that
their spirituality contributed to a wide range ogtical tasks, their modelling of
leadership styles and sense of resilience in tladleciging and exciting role of
being a school principal. Spirituality in principadership was not viewed by
participants as one form of leadership rather ¢ne tdescribed their professional
integration of personal meanings of spiritualityoirtheir preferred leadership
style for their own well-being and the well-bein their school communities.
While some of the findings were similar the reshaliterature reviewed the
findings also provided some nuanced understandirgsspirituality around the
concepts of filtering and fitting, contextual indlnces, professional mistakes, and

vulnerability.

Professional character, calibre and conduct

‘By what means might spirituality in principal leardhip be perceived to be
influential” was my third research question. Thadfngs showed that participants
perceived spirituality to be influential throughettmeans of the quality of the
professional character, calibre and conduct ofdestdp. Four inter-related sub-
themes of integrity, quality care, professional petence, and appropriateness
were described by participants in the findings glomith three directional
pathways through which the influence of spirityaldould be experienced by
teachers. Together these professional attributdscanduits contributed towards
spirituality being perceivedly teachers and thaeceivedinto their professional
practice.

Participants described these sub-themes in langihagesuggested they were co-
requisites for spirituality in principal-ship tokien seriously and then have any
likelihood of being applied to teaching. This findi links positively with

Maxwell (1993, 2007), who says that leadershipuisfice can come not only

from competence, but through two higher levels.xWell describes these levels
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as the quality of relationships with people withém organization and the
attributes of the leader established over times®acond and highest level he
calls the personhood of the leader.

The findings regarding integrity, quality care andmpetence reflected the
literature reviewed. Understanding the need for reyppate expressions of
spirituality was not identified previously througihe literature. The multi-
directional pathways in which spirituality was espsed by the principals and
experienced by the teachers is believed to exteaditerature into understanding

how spirituality might be influential in school éership.

Personal and professional integrity

The findings from this study reinforced the impada of integrity as a means of
leadership influence generally (Maxwell, 2005; Rwdoin, 2007) and as a means
by which spirituality might be influential speciéity in educational contexts
(Dixon, 2002; Hanley-Maxwell and Capper, 1999; R&ani 2009). The teachers’
perspectives showed that integrity aatommodatérom time to time imperfect
decisions, personal problems and mistakes in psimfieal judgment within
principal’s leadership. In other words, integritid not equate with faultless
leadership, but when mistakes were made it was ritapofor the principals to
acknowledge them, apologize if needed, avoid répg#tem in future, and not to
abuse their authority. Principal participants vl this described how breeches
of integrity could be healed and restored. It Wwasugh actions such as honesty,
humility and forgiveness that spirituality in leasleip could be demonstrated and

recognized as such. Some of the teacher particggas affirmed these findings.

The findings described a number of tensions thastec with spirituality and

integrity in the professional life world of the pcipals. Some of the principal
participants had to filter and fit their internad perspectives of spirituality to
external professional workplace situations andamgl soveil some of what they
felt and/or believed. Secondly, some of the findidgscribed that spirituality and
integrity in principal leadership could be challedgby ethical dilemmas. For

example, in order to solve one side of an issu®liivg misbehaviour of a
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student, certain values or beliefs regarding thre ohother students and teachers

might need to be compromised.

Quality care

Care for othersvas a commonly identified theme in the revieweceaesh into

spirituality (e.g. Creighton, 1999; Dixon, 2002irfgham, 2003; Wellman, Perkins
& Wellman, 2009; Woods 2007), and in leadershgréiture generally (Robinson,
2007). This case study has reinforced that dissoby describing examples of
quality care as well as providing insight into garituality informed reasonshy

principals cared. For example, some of the prirsipared for their students and
staff not only out of their sense of professionatydbut because of their deeply
held spirituality informed values for life and thedelief in the importance of
loving others. These findings were enriched thiotng inclusion of the teachers’
views which affirmed most of the principals’ comnembout care. They also
revealed some disagreement suggesting that camsistguitable, quality care

was a challenging task for principal leadershimtantain.

Some of the participants raised the question, dees necessarily equate with
expressions of spirituality? What about caring @pals who don’t espouse
spirituality as an integral dimension to their leeghip. The findings in this case
study suggested that care can be shaped by a oaf@etors such as personality,
social-cultural experiences and expectations, peié@al ethical standards as
well as spirituality. Spirituality did not mean care wacessarily better or more
frequent, but it was believed by the principals awine of the teachers to
contribute another dimension to the understandifigamd ability to care

Spirituality may also provide particular beliefsoabwhy care is needed.

Professional competence

Influence is recognised in literature as psychaally complex (Cialdini, 1993;
Maxwell, 2007) being affected in my study by subings as the receptivity of
teacher participants, their motivation to changartteaching practice, timeliness
of principal leadership actions and the perceiveefuiness of what is modelled
or facilitated by the principals (Scribner, 1998he findings identified that
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spirituality was perceived by participants to be influentiabwlit was channelled
through or complemented by professional competendais was similar to the
guantitative study by Wellman, Perkins and Wellm@009) in which they

reported, ‘The results of this study revealed #ptituality and good leadership
practices are correlated at a very significant liee the participants in the
survey’ (p. 3).

Principal participants in my study described tteirareness that to be influential
they had to demonstrate proven educational andrastrative ability, sustained
over time. This was consistent with the literatusview which identified
competence and influence as an expectation ofdahelg¢scription of principals
(Primary Principals’ Collective Agreement, 2004-ZPpGnd vital for effective
school management and development (Creemers ammigRd®96; Hallinger and
Heck, 1996; Water, Manzano and McNulty, 2003).

The findings showed that teachers’ positive desong of their principal’s
professional competence linked with their positilescriptions of spirituality in
their leadership. These teachers more readily meedi transference of aspects of
that spirituality modelled in leadership into thewn practice. Where participant
teachers described a harmonious school culturg, seemed to more readily
describe influences related to spirituality in leesthip. Teachers described a sense
of confidence and trust that developed as they rexpeed the skills of their
principals over an extended period of time. Thmglihg is consistent with the

close inter-woven nature of spirituality in leadeps

Appropriateness of spirituality

Appropriateness of spirituality was a theme | hatlaome across in the research
literature reviewed. As a means by which spirityain principal leadership
might channel its influence towards teachers, gmmteness meant aligning
expressions of spirituality with teacher and schespectations. Participants
described spirituality in principal leadership mofavourably when their
perception of what they deemed spirituality to meeas able to be readily
assimilated into their understanding of the termarticipants’ descriptions of

what was appropriate were guided by legal, morabfgssional, and ethical
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considerations. Crafted wisdom derived from psefenal experience, trial and
error, and the unique contextual factors pertaitingach school community were

also believed to be influential in decision making.

In this case study, appropriateness seemed to lee@wmissue to participants
around expressions of spirituality that were belbw expectations of care and
relational trust expected or too overtly identifieith religio-spirituality beliefs

(Moran & Curtis, 2004; Walker & McPhail, 2009). viias not religion per se that
was the problem but the expressions of spirituddigyng pitched appropriately
within the public school leadership role for thentext and audience. For
example participants described instances in the &f the school, where
spirituality in the form of karakia (prayer) and rpeipation in religious

ceremonies or traditions was deenagapropriate and were the principal not to
behave in such ways or not to be affirming of spchictices would have been

socially-culturally, and professionally insensitive

Appropriateness of spirituality in principal leasleip it this sense seemed to a
complex socially negotiated process. This was jméted to mean that spirituality
still retained connections with cultural and redigs traditions in the wider school
community. The challenge for participant principaas, knowing what was
appropriate, when, and with whom. This quote frome oof the teacher
participants, expresses the subjective nature moppiateness and its potential as

a means or conduit for influencing teachers anul teaching.

If it's a spirituality that | agree with, | guesswant it developed
and encouraged... isn’'t that interesting. | guessthdy have a
different spiritual base or a different slant oneih spirituality

maybe | wouldn't... If it's something | agree withigéhare all

those positive virtues and values, self-esteemdibgil co-
operation and those sorts of ones....absolutely. Buit's

something that goes against my values | guess..thaitis like

everybody isn't it? | guess | wouldn’'t want to $e€YS, teacher,
Iris, 3:1).

Multi-directional pathways of influence

The findings affirmed the literature reviewed (Mayy 1987; Rhoads, 2002;
Southworth, 2002; Yong, 2002) that principal infige can be convoluted, multi-
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directional, and even subtle. Three directionassifications of leadership
influence on staff have been discussed by Soutlm({@@02), these being direct,
mediated and reciprocal pathways of influence. fihe@ings of my case study
indicate that spirituality, as an integral dimemsaf principal leadership, can be
experienced through multi-directional pathways tratoften subtle and complex.
For example the findings illustrate that spirittialin principal leadership was
experienced directly through what the principalsdeited in their words and
actions. The findings also revealed that spirityalcould be reciprocally

experienced between principals and teachers. Tesiclepirituality could

influence the principals’ spirituality and vice-sar In this way, teachers,
especially those in distributed leadership pos#jorould become co-influential

along with the principal on the culture and climatehe school.

Spirituality was also perceived by teachers to bediated through their
principals’ provision of professional developmentiahe maintenance of school
culture and climate. The multi-directional pathwag$é influence were an
important understanding to the lived experiencespirituality in this study,
because they acknowledged the complex means byhvicphenomenon might
exert an effect on teachers and their teachings Timding provides some
explanation as to why spirituality in principal teaship is difficult to quantify
(Giacalone, Jurkiewicz & Fry, 2003), even apartrirthe problems associated

with definition.

In summary, this section of the discussion hasdedwon the findings pertaining
to the research question, ‘By what means mighttsplity in principal leadership

be perceived to be influential?’ They findings cése five aspects of principal
leadership through which the participants perceisgidituality to be influential.

The findings within the sub-themes of integrity,atity care, competence, and
appropriateness show that spirituality could béugtitial through the quality of
the principals rather than through their positiopalver inherent in their school
leadership roles. Multi-directional pathways highlis the complexity and at
times convoluted ways that spirituality, integrategbrincipal leadership practice,
might be experienced by teacher participants. Tdmouhese five means

spirituality was perceived as co-dependent upom@iary professional character
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and conduct in order to be recognised in the firstance and then applied into

teachers’ practice.

The findings showed that teacher participants’ needxperience integrity and
quality care in leadership, were comparable to ¢k@ms in the literature
reviewed. The importance of professional competenas consistent with my
earlier findings into the integrated nature of spality. It would be incongruous
for spirituality to be influential in dysfunctionglrincipal leadership. Discussion
of the diverse pathways through whishirituality may be received were not
identified in the literature review process. libe¢ these findings provide some
refined understanding of spirituality needing to Bappropriate in principal

leadership before being appropriated by teachetsmihe school organisation.

Variable influences of spirituality on teachers andeaching

The findings discussed under this theme relate yofimal research question,
‘What influence might spirituality in principal ldarship have on teachers and
their teaching?’ | believe the findings address tiuestion fairly by showing that
teacher participants’ perception of the influende spirituality in principal
leadership varied. The reasons for this variaticm amplex, reflecting teacher
participants’ personal beliefs about spiritualignd the degree to which they
perceived the presence of integrity, quality cgnefessional competence and

appropriateness of spirituality in their principgdsactice.

Fenwick and Lange (1998, p. 65) claimed spirityatian be used ‘cruelly,
perversely and exploitatively,” however | did notd any research to support that
view. Most of the research literature tended toufoon the positive effects
associated with spirituality in the workplace gexlgr and in educational
leadership specifically. The absence of variabitifyinfluence in the literature
may be attributed to ethical complications of reskeag negative effects of
leadership, and the absence of employee or te@ole in the research designs.
This gap in the literature informed my decisioniticlude three teachers from
each school context to be able to clarify the asslraffects of integrating

spirituality into principal leadership with actueffects.
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Positive effects on professional attitudes and piae

The findings in my study showed that most teacletigpants attributed positive
emotional and professional effects to spirituaiityprincipal leadership. These
tentative findings were similar to the literatuezviewed. For example, Wellman,
Perkins and Wellman (2009, p. 2) reported thatadrs who scored high on
spirituality also scored high on enabling othersait.” Furthermore, Dent,
Higgins and Wharff (2005, p. 627), say,

Spirituality is believed to enhance organizatiohahrning, unify
and build communities, serve the need for conngdbnothers at
work, and to work itself, and is a source of a lrgaharmonizing
expression of compassion, wisdom, and connectedtiess
transcends all egocentric, socio-centric, or anghwoentric forms.

The findings reinforced the literature reviewedttipgincipals play a role in
influencing teachers and their teaching (CreemeRegzigt, 1996; Hallinger &
Heck, 1998; Water, Marzano & McNully, 2003). Papant teachers found it
challenging to apportion the amount of influence srituality in principal
leadership as distinct from other leadership skdlsaracteristics and behaviour.
This challenge reflected the fact that the infliEntharacteristics of spirituality
in leadership were believed by participants totésegral part of both the leader
and leadership. This lack of clarity with the irdhce of spirituality is consistent
with the work by Dixon (2002) who researched fivenyary principals. Her
findings showed that spirituality was believed e tprincipals to contribute
towards relational connectivity, equity and intégriBut the causal significance
of that influence of spirituality as opposed to ttker foci of principal leadership

which comprised her research was not discussed.

One of the significant features of my study waseging the research focus to
include the voice of teachers. Participant teaxkescribed differences between
the principal’s perceptions of spirituality in le&rdhip and the perceptions of what
the teachers thought about spirituality in printieadership. This was predicted
from the literature review in terms of the pluralishat exists in society. However
the teachers’ described hawey felt about spirituality in principal leadership,

how they received it, and what effect it had omttand their teaching.
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The majority of the findings from the teacher pap@énts suggested that
spirituality when appropriately filtered and fittéal specific school contexts, and
accompanied by competent professional leadershgppeeceived to be positively
influential in a range of practical ways. This existence of spirituality with a

range of other requisites meant that spiritualéty, an agent of influence, was
identified as a complementary dimension to principadership and not a single

isolatable variable.

Many of the teacher participants perceived thatsthigtuality in their principals’
leadership contributed towards the climate anducelbf the school through its
emphasis on quality relationships, caring values arhope for the future. This
affected the teachers’ morale, sense of commitraadtdesire to remain at the
school. Some teachers attributed the principafsresfto improve the quality of
the teaching and learning within the school, to pi@cipal’s spirituality. This

was based on the teachers’ perception of the pafisicare toward the students.

As teachers experienced quality care from theingypals and observed quality
care from the principals towards difficult and digtive students, the teachers
became aware of the importance of care in their taaching. The modelling of
care by the principals encouraged the teacherar®likewise for the children in
their classes. The effects of this aspect of tsility in principal leadership were
described by some teachers who said they endealtmmake changes in their
approaches to the management of difficult student$ that they had become
more aware of the holistic needs of children, nostjreacting to their
misbehaviour.

Several teacher participants explained how thewkimat the spirituality of their
principals was having a positive effect on themdoese they were able to reflect
on principals they had worked with in the past wiad lacked qualities of
spirituality. These teachers said they knew whdtad been like working for
those previous principals and they had not likedltiese teachers therefore knew

what positive and negative influence from princilealdership was like.
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Some teachers described how their self-efficagir sense of confidence in their
ability to perform and attain goals, was influendesdthe fact that they shared
some common values or spirituality perspectives wlieir principals. However
there are many factors that can affect teacherinfgelof confidence and
purposefulness in their stressful and demandirgsroBpirituality may not be the

only or most significant factor.

The predominance of the positive effects descripethe teacher participants in
my findings could be attributed to other factofBhe semi-structured interview
schedules did not intentionally seek out contrarydiszsenting viewpoints and
incidents. The teacher participants who voluntgédoz the research may have
been pre-disposed towards a favourable interpostati the subject. It would be
less risky for participants to disclose positivesat@tions of spirituality than if

they were to openly criticise or been seen as jugail toward their principal.

These discussion points are supported by a comfmamt one of the teachers
who spoke about the existence of some teacherbeostaff at her school who
‘didn’t like’ some aspects of one the principaligirguality in leadership. The

findings therefore are presented as tentative.

Ambivalence and uncertainty

A feeling of ambivalence by teachers towards smtity in principal leadership
was not identified in the research literature rex@d. The literature did however
mention ambivalence toward the subject of spirityaby the academic
community. Tisdall (2003, p. 25) says, ‘Perhapspher silence of the topic of
spirituality in areas of academic and professigraktice is due not only to the
difficulty of defining spirituality, but also to thambivalence of many who work
in an academic world that has emphasized ratignafitl the scientific model for
most of the 20th century.” The emerging discouns® ispirituality tends to
describe an optimistic assessment of spirituafitjeadership and the workplace
and to be conspicuously silent in terms of othgegyof responses. In this case
study a few of the teacher participants descrileedirigs of uncertainty regarding

the presence or effects of the spirituality in pipal leadership, even though all
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three principals believed they integrated theirigmility into their leadership

practice.

One explanation behind teacher participants’ aniénee towards spirituality in

principal leadership may be related to some offittdings by Dent, Higgins and

Wharff (2005, p. 628), that spirituality can be #eband discreet or, it can be
more active and responsive, thereby reinforcing ¢toafused or uncertain
perception of its presence in school based leaier&hother interpretation could

be that participants’ ambivalence may have beeraw of declining to discuss
concerns or problems associated with spirituality principal leadership.

Alternatively, ambivalence may relate to the ladkctarity in the participants

minds about the meaning of spirituality. This may bne advantage behind
approaching research into spirituality with a stmdized framework such as the
one used by Wellman, Perkins and Wellman, (2008)Remirez (2009).

Limiting and restricting effects of spirituality irprincipal leadership

The literature reviewed presented spirituality agh@nomenon associated with
positive attributes and outcomes (Fairholm, 200Dntfram, 2003; Fenwick,

2005). One reason may be due to the ethical coatfgits of researching
spirituality in an evaluative way, thereby puttiige relationships between
principals and teachers at risk. My descriptivedgt@affirmed these positive
affects associated with spirituality but also pdmd discrepant examples of
spirituality in principal-ship in which it was pesiwed by participant teachers to
have limiting or restricting effects. This findimgas not identified in my literature

review.

Some of the teacher participants described a fewat8ins whereby they believed
spirituality in principal leadership or the inappriate expression of it disaffected
either themselves or other staff. For examplesstuation involved a principal’s

decision to enrol staff in a highly regarded prefesal development programme
which negatively impacted on the morale due tolheen of afterschool hours
required to attend the sessions. Another incidenterned a principal’s desire to
fundraise for a charitable cause in a developinmtry through the school annual

gala as a way of modelling to the students theevafuhinking of others who are
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less fortunate. Although a laudable initiativee thvay in which it was
communicated disaffected the unity among the stadf resulted in the idea being
dropped. The third incident involved the inclusmnChristian spiritual values in
the school's weekly newsletter, which one of thecteers described as needing to
be edited or toned down in order to be more broadbeptable within the school

community.

These findings regarding some limiting and restricteffects attributed to
spirituality in principal leadership are not unega given that principals can
and do make mistakes in professional judgment. Wewthe full extent of these
discrepant effects attributed to spirituality magt have been captured due to the
fact that participants were more likely to be faradly disposed towards the
topic. Staff with dissenting views towards the sabjof spirituality in principal

leadership may have felt ethically more vulnerablparticipate.

The findings reveal that the causes behind leagtersistakes are often complex,
and not necessarily intentional. More importantlg findings show that mistakes
can afford important opportunities for the prindgp#o integrate and demonstrate
their spirituality in the reconciliation processrdabgh for example, humility,
asking forgiveness and not taking offense. Mistakesked through in this
manner could become opportunities for the developroéthe principals’ praxis
of spirituality in leadership as they criticallyflect on the issues and work

through the issues with the people concerned.

The examples of negative effects attributed toitspaility in principal leadership
appeared to me, as an outsider looking in on tise,ctb be short term, non-
systemic and unintentional. There was no data igeolv by the teacher
participants that their principals intentionallyedsspirituality in their leadership
to abuse the rights of their professional colleaguéelieve the findings show the
human fallible side of both leadership and spitityawithin the contexts of my
case study. It might also be argued that the rigsliillustrate alack of
spirituality. Considered together these findingsvgle nuanced insights into the

influence of spirituality in principal leadership teachers and their teaching.
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Summary

This chapter has critically discussed the findifrgen my qualitative case study
inquiry into the meaning of spirituality in prin@pleadership within three public
primary school contexts. The discussion has focasenhterpreting the findings,
and discussing their alignment or otherwise toliieeature reviewed in chapter
two. The discussion has shown that there werenabeu of findings consistent
with the research examined in the literature reviear example, the integrated
and intentional aspects of spirituality, the preadtusefulness of spirituality with a
range of professional tasks and its contributionptrsonal resilience. The
findings on the co-requisite needs of integrityaliy care and professional

competence also aligned with the literature revibwe

The findings also describe a range of nuancedhisigito spirituality in primary
school leadership, and its effects on teachersesdlinsights pertain to filtering
and fitting of spirituality into practice, the r@cocal influence of school contexts
of principals’ spirituality, the vulnerability ofrmcipals intentionally integrating
spirituality into their preferred leadership styléhe need for appropriate
expressions of spirituality, multi-direction pathysa of spirituality, teacher
ambivalence toward spirituality, the existence efative effects from spirituality
in leadership and how these can become a valuaplertwnity for improving the

practice of spirituality in leadership.

Although the conclusions | developed from the firgdi are tentative | believe
they do make a significant contribution to therkterre into this emerging field of
educational leadership. The inclusion of teachettiggpants, the undefined
position taken on spirituality, and the fact thhe tfindings reflect the lived
experience of spirituality in principal leadershigthin three public primary

school contexts is also significant.

Spirituality was described by participants as anpineenon that they perceived to
be complex with diverse personal and professiosagtial-cultural, religious,

existential and philosophical meanings. Spirityalias not an easy subject for all
participants to talk about. The first theme, ‘nmakisense of life and making

sense of living’, provided a foundation from whi¢hwas able to build an
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understanding of the meaning and lived experierfcepaituality in principal

leadership within the three school sites.

The second theme utilised a weaving metaphor to tagether three complex
sub-themes. The nature or intrinsic characteristitsspirituality in principal

leadership were described as integrated, interitidifiered and fitted, and yet
practical. Spirituality in principal leadership wadso shaped by the people
associated with each school community, the traghtiand culture associated with
each school. Praxis was described by the principsla reflexive, self-managed
process operating within a range of professiorsdstathe modelling of leadership
styles and the pursuit of personal resilience. Trogethe nature, contextual
factors and praxis of spirituality in principal texship were metaphorically
likened to multiple threads woven together to shpatterns of relational

connections in daily school life.

The means by which spirituality in principal least@p was perceived by
participants to be influential on teachers was bg professional quality of
leadership, identified as integrity, quality cacempetence and appropriateness.
These professional attributes relating to the dhtara calibre, and conduct of
leadership, seemed to enable teachers to firsttgepe spirituality in their
principal’s leadership and then receive it. Spaiity in principal leadership was
also experienced by teachers through multi-direetigpathways, which were

often convoluted, subtle and even reciprocal.

Teacher participants attributed varying influenétfects to the spirituality in their
principal’'s leadership. While the predominant iefhce described by teacher
participants was positive, there were also disarepéfects with some examples
of indifference or ambivalence. Variable effects sggirituality in principal
leadership had not been identified in the literatrgview process. This finding
was not unexpected given the diverse understandowgards this dimension of
educational leadership. It also reflects the fhat principals, like all people, do

make mistakes.

Spirituality was not described by participants asgaarantee of effective

leadership. However the findings suggest that tsjility was perceived to be
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present in the stress and dilemmas of leadershgme®f a number of resources
that the principals could draw on to help them méwsvard. Spirituality as an
influential dimension of principal leadership issdgbed in this case study as co-
existing with other professional characteristicd akills. Appropriate expressions
of spirituality in principal leadership were belegl to be influential by all
participants when co-existing with integrity, quwalicare, and professional

competence.

Understanding the meaning of spirituality in prpeli leadership has been
enriched by including the voice of teachers int® tesearch design. Spirituality
in principal leadership was co-constructed or sapg a range of personal,
contextual and situational factors unique to eatiogl. It is a social phenomenon
as much as an individual phenomenon. The percaimedrtance of sacred and
secular world-views, beliefs, values and attituaied how these were believed to
inform and enable leadership action has also besousked. For some

participants spirituality was juxtaposed with redig, and for others it was not.

Teachers’ perspectives showed that spiritualitgrincipal-ship was perceived to
be more influential through the quality of the cwer and conduct of the
principals rather than through their espoused f@slior position of authority. |
believe the four key themes derived from the figdirof my study make a
constructive contribution to the growing body obearch in New Zealand and
internationally into this exciting and complex dinseon of educational

leadership.
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CHAPTER SEVEN: CONCLUSION

Implications, limitations and recommendations

It's from his inner beliefs of how he wants the ido be and he’s taking the values of
his home and how he wants his home to be andiy&ig to create that community
within his school... once again it's that being a goole model and walking the
talk...and that's made a huge difference over theféag years
(GT, teacher Abbey, 2:5).

Introduction.

The above quote, from one of the teacher partitgpamghlights some of the
exciting findings that have emerged from my studyis teacher describes
spirituality in principal leadership as being coatesl to inner beliefs, world-
views, personal values, professional behaviougnitnality and integrity. The
teacher also believes these aspects of the pritigpirituality to have

contributed a significant and enduring effect ugmn school community.

Why | wanted to research spirituality in principgladership relates to my
vocational background in primary teaching, teaaurcation, and who | am as a
Christian. My Masters Degree research into priaicipadership in teaching and
learning motivated me to learn more about how teexiperceive and receive
influence from their principals. From the outsétnoy research journey | have
had a particular interest in the relationship bemvgrincipals’ spirituality and

their professional praxis. Of secondary interest I@en the influence if any, that

spirituality in principal leadership might have achers and their teaching.

My review of the literature identified spiritualigs a complex topic which evokes
a wide range of personal, philosophical and prodess responses. For some
people spirituality is perceived to be meaningtuttieir lives and to be helpful in
their workplace organisations, for others it is.n8pirituality has been discussed
in various New Zealand educational reports, inaludeme contemporary New
Zealand curriculum documents, and it has been iftehtby the New Zealand
Teachers Council in their code of ethics for reggestl teachers. As an academic
topic, spirituality has received renewed interegtrathe past two decades. The

reason for this interest is unclear but may refteetuse of a broader, humanistic

239



conceptualisation of the term and the importanceatiies and holistic wellbeing

to society generally.

My over-arching research question was, ‘What migie phenomenon of
spirituality in principal leadership and its influge on teachers and teaching be
perceived to mean in three public primary schootexts?’ One of the challenges
with the term spirituality, as posited in the lda&ire review, was its definition. |
decided on an undefined position regarding the teegause | wanted to explore
my underlying research question from the lived eigmees of my participants. |
chose a qualitative and constructivist researchadgigm with applied
phenomenological perspectives because such a nudtigyd best suited my

research objectives.

My research design involved fieldwork spread ovema year period involving
twelve participants from three schools. A singwascriptive case study method
was chosen to minimize the ethical problem of eatthg one school against
another. The data was mainly derived from semistined interviews and
supported to a lesser extent by overt, non-paditipbservations and principal
reflective journals. This approach enabled me tangulate and enhance the

trustworthiness of the data.

In this final chapter | bring to the surface théiesd points contained within the
body of the thesis. It is structured into threetisas. Firstly | summarize the key
findings and their possible contribution to the egimgy literature. | then discuss
two sets of implications; one for principal leadgpstheory and practice, the
other for teacher education. Finally, | identifwseal limitations and suggest an

opportunity for further research.

Summary of the key findings

Making sense of life and making sense of living

The findings reflected New Zealand’s pluralisticiety. Participants interpreted

spirituality in diverse ways which were believedhielp them make sense of life
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and living. All of the participants shared spialty informed beliefs and values

which they believed were applicable to their puplitnary school contexts.

Diversity of spirituality: The principal and teacher participants’ personal
meanings of spirituality reflected a broad spectromnon-religious,
religious, agnostic, cultural, and transcendenspectives. In some cases
these perspectives reflected humanistic views, Msaritual traditions,
and Christian teachings. Some of the participantdd hstrongly
individualistic views about spirituality. Participes made meaning of
spirituality through subjective and socially consted ways, which were
shaped and re-shaped by inter-connected life exqpegs. Spirituality was
associated with connectedness, meaning making atesiee to have an
authentic alignment between their beliefs, mordlies, attitudes and
professional actions.

Knowledge of spirituality:Participants’ knowledge of spirituality was
constructed by perceptual evidence derived fromeggpces, and
knowledge derived through faith and intuitidbome participants found
spirituality a difficult concept to clearly and dadently explain. It was not
a familiar topic of discussion in the three pulgiamary school settings.
Perception of spirituality:Participants perceived spirituality as an innate
human phenomenon, something that could be persomtdieloped
between oneself and others. Participants belieymdtuslity could be
observed through people’s words and actions. Thkp believed
spirituality could be critically reflected upon aedlaluated in terms of its
appropriateness or goodness.

Application of spirituality:A key finding was that all participants believed
their personal views of spirituality had meaningapplication to their
professional practice. These applications inclucemimonly held values,
such as honesty, care, justice, and integrity. ritBplity could also be
applied to understanding personal identity and kvomoral behaviour,

vocational passion, purpose, and a positive outtoalards the future.
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Woven threads and patterns of connections

This study shows that the lived experience of gmility in principal leadership at

the three schools was complex, involving intrapeasocontextual and practical

meanings woven together through daily reflectivelatronal and responsive

actions.

Integral dimension of principal leadership: Principal participants
described their personal meanings of spiritualgydaeply embedded into
their professional leadership lives. They believepirituality to be
internalised and integral to who they are, permeatheir thinking,
feelings, motivations and general well-being.
Intentionality of spirituality in principal leadehsp: This study found that
spirituality in principal leadership reflected thencipals’ intentionality to
integrate their personal meanings of spiritualityoi their professional
practice. The principals described their conscidiscipline of self-
monitoring, reflection, and in some cases prayat #re reading of a
sacred text, to ensure beliefs and values weraedigvith their leadership
practice. However the principals also believed rthepirituality was
present at a sub-conscious level, due to theiretseland values being
deeply integrated into their lives, habits of marti behaviour.
Filtering and fitting of spirituality in principaleadership: A key finding
from this study was that principal participantsiéetd their personal
internalized meanings of spirituality underwent alf-segulated,
responsive, cognitive and intuitive, filtering afitling process in which
their expressions of spirituality were made prafassly appropriate to
their school contexts. Guiding this filtering anttifig process was their
desire to walk with personal integrity true to thener beliefs and values.
All principals were aware of bringing their respeet meanings of
spirituality into their school leadership in suchvay that it maintained a
cohesive, relational and inclusive school community
Influence of school context on spirituality in mripal leadership:The
three school contexts, while secular in charaatentained elements of
spirituality. The principals described various tieaal, cultural and
management situations within the life of their smsothat provided
opportunities, expectations and limitations foritrspirituality informed
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beliefs and values to be integrated into leaderghagtice. For example a
school fundraising event in which some of the psofvere to be gifted to
World Vision for an aid project in a developing ioat Maori cultural
practices such a karakia (prayers), and Christiagrammes such as Cool
bananas and Bible in Schools. The principals betletheir spirituality
was reciprocally influenced towards greater expoessof care, social
justice, patience and compassion through intenactiath students,
parents/caregivers and teachers in their schoolmuomties. As one
principal said as a result of interacting with #tadents at his school, ‘I
think over the last six-seven years I've developeate heart for children
(BS, Principal, 2:4).’

Practical application of spirituality in principdeadership:The principals
believed their personal meanings of spiritualityrev@ractically applied
within their leadership. Their spirituality contuted to their ability to
work through student behaviour dilemmas by takimgase measured, less
reactive, holistic, and long term view of the clgldeeds, and the capacity
of the school. The principals believed their gpality perspectives
assisted with their thinking and action associatedh providing
professional development, building school climaggpressing positive
communication, articulating high expectations, andnaging resources
and people. These findings were endorsed by mdnthe teacher

participants.

The principals also believed their spirituality pedl them model
characteristics of servant, transformational, retatl, and moral
leadership styles. They felt their spiritualitfarmed beliefs and values
assisted them to be authentic, caring, humble, $toaed forgiving, to
walk the talk, and not be hypocritical. The priraigexplained how their
spirituality helped them work through mistakes iecidion making,
assisting them rebuild broken relationships by aekedging error in

judgment, and making appropriate amends for tletioms.

Furthermore, the findings showed that the principaklieved their
spirituality assisted them to remain buoyant amilietpressure of the job,

and to come back the next day refreshed. This wakaieed by their
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practice of spiritual disciplines such as prayerbgrapplying spiritual

values such as having a work-life balance. Fomma one principal

said, ‘It [spirituality] gives me strength at timaden I'm wondering if |

can continue ... But from a Christian perspective golhome at the end
of the day and sometimes | feel completely draimetdbut through prayer
and being able to give these things to God | comek bhe next day
afresh’ (GT, principal, 3:3).

Professional character, calibre, and conduct

A key finding in this study was that all stakehaoklagreed that integrity, quality

care, professional competence and appropriate ssipres of spirituality needed

to co-exist in principal leadership, in order fquirguality to be perceived and

received by teachers as influential to their pcacti Spirituality in principal

leadership could also be experienced by teachécipants in a number of ways.

Personal and professional integritfreacher participants perceived their
principals’ spirituality as influential based onethevel of congruence
between the way each principal talked and walkedh&ir leadership
practice. Teachers explained that spirituality imgipal leadership would
not be influential under conditions of hypocriswe would suss him out
in a day if he had no integrity or he didn’t actuddelieve in what he was
spouting... it's got to be right through... it's got te a true part of
yourself or don't do it.’(GT, teacher Bonny, 3:5).

Quality care: Teacher participants who felt valued by their gipals and
felt their principals’ cared about them personadlgd professionally,
tended to speak more favourably about spirituatitgrincipal leadership.
Teacher participants described a range of inflagtiincipal behaviours
such showing compassion and empathy, providinglyimmed practical
support, and expressing aroha or love. Teachericipamts who
experienced these behaviours from their principéflsmed the influential
effect of their principal’s spirituality in leadédnip.

Professional competenc&eacher participants’ perceptions of the level of
competence in their principal’s leadership, weresely related to their
perceptions of spirituality in their principal’'s ddership.  Teacher
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participants who felt their principal had estab#idhcredibility over time,

was trustworthy, and had built good staff relattops were more likely to
view their principal’s spirituality as positively nfluential. Most

participants viewed spirituality in principal leadkip as an integral
dimension of leadership. Therefore teachers whiocfahcerned over the
competence of their principal tended to be moreetta or ambivalent
towards their principal’s spirituality.

Appropriateness of spiritualityAll the participants believed spirituality
needed to be appropriately expressed in principatldrship if it was
likely to be influential. Appropriateness was abjsgtive judgment,

guided by standards of professional practice, #dwlar inclusive nature
of the public school institutions, and the situa#ib context at hand.
Appropriate expressions of spirituality included uedtional beliefs,

values, attitudes and actions that were honesg;apositive, and just.
On a few occasions some of the principals incoedrgersonal religious
perspectives of spirituality into decisions, actiorand personal
conversations in ways that were deemed inapprephgt some teacher
participants.

Multi-directional pathways of influence:Spirituality in principal

leadership could be experienced by teacher paatitgpthrough direct,
indirect, and reciprocal ways. These pathways cdddcomplex and
convoluted, being mediated through other staffgpammes, and policies.
For example teacher participants described how #rgyerienced the
influence of their principal’s spirituality indirég through the climate and
culture of their schools. Teacher participants &sperienced spirituality
in principal leadership directly and reciprocallifrdugh one-to-one

conversations and shared professional experiences.

Variable influence of spirituality in principal ledership

Teacher participants identified a variety of effefifom spirituality in principal

leadership. Most teacher participants attributedtsglity in principal leadership

with contributing to improvements in their feelingsid some aspects of their

professional practice. Some teacher participargsridd ambivalent or negative

feelings related to spirituality in their principmlleadership. The findings also
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showed that it was difficult for participants totelenine the significance of the

influence attributed to spirituality as opposedotber leadership characteristics

and skills.

Positive effects on professional attitudes and ficac Most teacher
participants attributed spirituality in principaddership with positively
influencing their morale and self-efficacy. Someadeer participants
attributed improvements in their own professiondtitiedes and
management of children to the influential behaviotitheir principals.
These improvements included an increased awareriemsd practice of
care, a quality that some of the teacher parti¢gpduad identified with
their principal’s spirituality. Several teachdslieved their commitment
to teaching and employment retention was indirectijuenced through
the positive effect of their principal’'s spirituglion school climate and
culture.

Ambivalence and uncertainty towards spiritualitypinncipal leadership:
A few teacher participants were ambivalent and tage about whether
spirituality in principal leadership had had angd#le influence on their
professional practice. The reasons given by teacvemied. A few of the
explanations related to their uncertainty aboutdbecept of spirituality.
Some teacher participants expressed uncertaintyatitibuting influence
to spirituality alone as opposed to other skilld arharacteristics of
principal leadership.

Limiting and restricting effects of spirituality iprincipal leadership A
few teacher participants described negative feglifigm spirituality in
principal leadership. These teachers identifieegwa €ritical incidents in
which their principals inappropriately integratdteit personal religious
meanings of spirituality into their professionalagtice. There was no
evidence of sustained systemic negative effectseanhers attributed to

the spirituality of the principals in their leadeis.
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Implications for policy and practice

The findings showed that participants held divgrsespectives of spirituality as
well as sharing many aspects in common. Particgpamrte able to work together
while holding different cultural, philosophical, moeligious and religious beliefs
about spirituality. The principal participants rejgal that their spirituality was
reciprocally influenced by their school contextsl aach principal believed their
spirituality assisted them with a range of taskedalling leadership styles, and
maintaining resilience. Most of the teacher pagpaaits attributed positive effects
to spirituality in principal leadership when spiadity was appropriately
expressed and accompanied by integrity, qualitye,caand professional

competence.

Woods (2007) says, ‘If spiritual experience is & p&the practice of leadership,
it has to be part of the theory of leadership... Bxgsmodels of leadership need
to take into account the capacity for transcendsptritual experience as a
dimension of educational leadership.’(p. 152). futglings support this comment
by Woods and suggest several implications for jgaiceducation providers,
principals and aspiring principals, as well as iegtions for teachers and

educational policy development.

Implications for principal education providers, pncipals and aspiring

principals

Firstly, principal educators, principals and asmjrprincipals might find it useful
to explore spirituality as a dimension of schoaldership. In doing so they might
examine professional beliefs, values, attitudes ahdls associated with
spirituality that would be appropriate and influahtin their leadership.
Principals might find spirituality useful as a learg tool or lens to critically
reflect on their leadership practice. Spiritualipy help educational leaders to
understand their school contexts and assist theimn tiweir practical tasks, enact
their preferred leadership style, and maintain quesk resilience. Spirituality
might assist principals and aspiring principalsriodel school values, maintain
caring relationships, and resolve management pmble Woods (2007,) says

from her research, ‘There are clear implications dontinuing professional
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development for school leaders. One of the chadleng to legitimise spirituality
and spiritual experience as centrally importanteagpof the professional life of

educational leaders generally.’(p. 152).

Secondly, principals’ leadership practice might dfénfrom exploring the
elements of spirituality already present within itheschool organisations,
programmes and diverse student cultures. For eleaprmcipals might identify
and reflect on the opportunities, challenges amitditions associated spirituality
in their school via the values component within thew Zealand curriculum
(2007). Principals might encourage discussion tihéoways in which spirituality
contributes to organisational effectiveness (Fdinho 2000), and how
organisational effectiveness might be improved ublo staff integrating
spirituality into policies and practice. Explorirgpirituality in these ways may
lead to improvements in the way the values espobgetie school are lived out.
Exploring spirituality in the school context migakso help foster tolerance and
respect for diverse cultures, and lead to furthquiry aboutspirituality through
the social science curriculum. Dent, Higgins andav¥f (2005, p. 640), say,
‘With respect to whether the concept [of spirittidlis an individual or collective
phenomenon (or both), the vast majority of therditere suggests that there is no

reason, at this point, to assume that is mighbedtoth.’

The third implication from my study is that prinals and aspiring principals
might benefit from learning about spiritual wellibg, a related concept to
spirituality. This is based on the fact that gpal well-being is included as a
learning area in the health strand of the New Zwhlaurriculum (2007).

Registered teachers are also required by the NealaZe Teachers Council
(2007) code of ethics, to ensure thepmotethe spiritual well-being of their
students. Principals could examine literature snvite discussion within their

school communities about the meanings people Hmdtsspiritual well-being. If

principals become better informed about spirituallseing it might enable them
to encourage teaching and learning within this akdhe health curriculum.

Several writers cited in my literature review adated that the school learning
environment is the logical place for facilitatingguiry into existential questions,
and for developing skills to analyse and evaluateiad justice issues in non-
partisan and inclusive ways (Dantley, 2005; Stgr2003). Principals who
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promote learning experiences in spiritual well-lgeimay find that it helps
students make meaning out of life and living, ciwotiing to their sense of
identity, purpose and vision for the future, thgrebducing antisocial behaviour.
Teachers might promote the spiritual well-beinghafir students more effectively
if they were able to observe spiritual well-beimgtheir principal’s leadership

practice.

The fourth implication is that principals desirit@yintegrate spirituality into their
leadership need to proceed cautiously, consultindelw and inclusively.
Learningaboutspirituality, andhow to express spirituality appropriately within a
pluralistic public school context would be theircs, rather than learning to
promote a particular perspective of spiritualithisl implication arises from my
findings in which some of the teacher participaatperienced negative feelings
from inappropriate expressions of spirituality mngipal leadership. One teacher
participant said she was doubtful that spirituaditypuld be promoted in principal-
ship, especially if linked with religio-spirituajit perspectives which could
become divisive within the school community. Englet al. (2003), say, ‘When
introducing spirituality into education, there iBvays a potential for conflict
when the organization’s vision conflicts with thdueator's vision of what is
ethical and right’ (p. 127). From a broader wodqa perspective, there are two
essential questions that need to be asked, ‘Winbseests are being served? And,
is the organisation trying to colonize the spitiityeof the worker’ (English et al.,
2003, p. 131).

Implications for teacher education, teachers andus@tional policy

Teacher participants’ believed their perspectivesmirituality were relevant to
their teaching practice. For example, ‘Spirityafiteans... that there is a purpose
to life... That's why | teach... to bring out the baéstothers’ (YS, teacher lIris,
1:1). It's [spirituality] empowering the child Hgtting them know where they've
come from, who they are, why they are here ... l8fled whakamana’. (YS,
teacher Hemi, 1:2). The findings showed that teexhwere perceptive of
spirituality in principal leadership, able to evatle it, and be influenced by it in
various ways. These effects of spirituality inngipal leadership included

expanded approaches to management practice, intproeeale, enhanced self-
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efficacy and increased awareness and practiceref CBhe literature review also
highlighted expectations that teachers promotesghiatual well-being of their

students (NZ curriculum, 2007; NZTC Code of Ethios Registered Teachers,
2007).

These findings from my study have implications foe-service and in-service
teacher education (Gibbs, 2006; Bethlehem Tertiasfitute, 2005). Firstly, a
course could be developed that invites people pboes their own spirituality and
the spirituality of others by discussing researtdrdture and critically reflecting
on their personal and professional experiencesorgidy, teachers could discuss
appropriate ways to promote the spiritual well-lgedf culturally diverse students
within a range of public schools, as well as staslemithin integrated special
character schools. Thirdly, teachers could shamd aritigue topics and
techniques for encouraging children to learn alspititual well-being through
the life of the school and the integrated curriculuWoods (2007), identified that
spirituality does not reside only in leadershipt lu teachers as well. Her
argument is that leadership is distributed withthaols and therefore spirituality
ought to be widely recognised within educationdtisgs enabling ‘people to
work together to raise one another’'s awarenessrtsmMaigher ethical purposes
and to the importance of working for the achievenwdrthose in the life of the
organisation.’ (p. 152).

Limitations of the study

My thesis took an undefined or open position onitgility. My over-arching
research question was, ‘What might the phenomeria@piatuality in principal
leadership and its influence on teachers and tegché perceived to mean, in
three public primary school contexts?’ My qualitatdescriptive case study field
work involved twelve participants, three principalsd nine teachers from three
public primary schools in one region of the Norttahd of New Zealand. The
trustworthiness of the findings in terms of theredibility and dependability
(Bryman, 2001; Silverman, 2001), is underpinnedtly triangulated research
design in which data was gathered in three phasessa one year period from

four participants within each of the three schat@ss The trustworthiness of the
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findings is also supported by my thorough inductieta analysis process, which
involved carefully examining the transcripts fordenstanding of my research
guestions and the identification of key themes and-themes. The singular
descriptive case study strategy was robust forptmpose of understanding the
lived experience of spirituality in principal leadkip and exploring my research
guestions. | enhanced the richness of the datadiyding three schools into the

singular case study strategy.

The findings identified that spirituality was belexl to be helpful to the principals
in various practical tasks, the modelling of leatdp styles and in maintaining
resilience. The study also showed that spirityalids able to influence teachers
in a variety of ways. These influences tendeda@bsitive when spirituality in
principal leadership was accompanied by integqtyality care, appropriateness
and professional competence. A limitation with théisdings is that it remains
unclear as to the significance spirituality conitdxd to principal leadership
influence on the teacher participants. Participdotind ascribing significance to
spirituality difficult because spirituality was Ilmled to be integrated into
principal leadership, and because both spirituadityl influence are complex

social phenomena.

The online reflective journal and the overt nontiggzant observations were not
as effective as | had envisaged. Two of the ppalsi found the journaling
exercise quite time consuming and difficult to céete at the end of a busy day’s
work. Making the reflective journal simpler, fa&ing on one or two significant
incidents of spirituality in their leadership eadhy, could have been a more

effective approach to the use of this instrument.

The overt non-participant observations of the ppals helped me to understand
the school contexts in which the principals worked the way the principals
operated in the circumstances to which | was iaviteThe observations were
however limited to approximately one hour’s duratiand limited in terms of
what was suitable for me as researcher to obsdoveethical and practical
reasons. Therefore the observations were not gp@mansive coverage of the

range of activities that occupied the principalssyp schedules.
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Some writers believe workplace spirituality is meable but there are others
who believe it is not possible because many aspettspirituality such as
emotions, values and beliefs are not physical iestithat can be empirically
measured (Cacioppe, 2000; Fornaciari & Dean, 20@addock, 1999). Dent,
Higgins and Wharff (2005, p. 626), in their empmticstudy of definitions,
distinctions and embedded assumptions say, ‘Salityuis addressed through
several paradigms.’” My interpretive constructiparadigm, discussed in chapter
three, implicitly recognises the subjective natwk my research into the
phenomenon of spirituality in principal leadershiphe research design and data
gathered were triangulated to offset criticismssabjectivity with qualitative
research. Nevertheless, participants’ perceptidnspwituality, my selection of
follow up questions during interviews, my lens tigh which | observed
spirituality in principal leadership and my anatysif the transcripts, inevitably

contain elements of subjectivity.

The findings therefore are limited, being a co-¢aretion of the interpretations
of the participants and myself as researcher. tay2003, p. 8) says, ‘the biases
and assumptions of the researcher are not bracketsdt aside, but rather are
embedded as essential to the interpretive proc&se’'reader therefore should
take into account my own professional profile neited at the beginning of this
chapter and the influence of researcher’ pre-suppos around the complex
subject of spirituality discussed in the literatueview (Benefiel 2005; Fraser,
2007; Kurtz, 1973; McKay, 2004; Van Dusen, 2005;t%ga, 2000).

In summary, the findings, as with all qualitatiesearch, are not generalizable to
statistical populations, being a non-representasaenple within the public
compulsory school sector. Although the findinge déimited to the contexts
studied they may be useful for developing theoa¢fcopositions into spirituality
in educational leadership (Berg, 1998; Fry, 2008mn vManen, 1997).
Furthermore, the conclusions derived from the figdi are tentative but they
provide a rich understanding of the contexts stlidiReaders are advised to take

these limitations into account when drawing th@naonclusions.
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Recommendations for further research

It is not uncommon for social science researchrocouer other lines of inquiry
that weren’'t conceived at the beginning of the pssc(Tolich and Davidson,
1999). In this section | recommend research int@rage of primary school

contexts that is focused on teachers’ spirituality.

Developing teachers’ spirituality and exploring itsnfluence in school

organisations

Based on the findings of my study, | recommendhiertresearch might be
conducted into exploring the meaningteéchers’ spiritualitywithin the primary
school sector of education in New Zealandhis research could explore the
hypothesis that teachers are not only able to fieeimced by the spirituality of
their principals but are themselves active agemtgl@veloping and integrating
spirituality perspectives into their professionatagiice. This hypothesis
developed in my thinking from the interviews wittather participants whereby
they described what spirituality meant to them. Ohthe teachers said she would
behave with integrity according to her own beli@fsl values irrespective of what
the principal modelled. Other teacher participaglained that their spirituality
shaped their professional practice in terms of iggidheir moral behaviour,
providing purpose, helping them to be relationabtisating them to go the extra

mile with children, and encouraging their accepéaotcall children.

Primary teachers comprise a broad field for edooati research. | would
recommend exploring teachers’ spirituality acrosaraye of primary schools, and
not limiting the study to English medium public soks only. This would enrich
the findings by including private and integratech@uls, as well as te kura
kaupapa Maori schools. For example, in my liteetaview, | identified the New
Zealand Association for Christian Schools (NZACS) an under-researched
subsection of the private and integrated schodbs@t New Zealand. Currently,
NZACS has 57 schools and 2 tertiary institutiongsrmembership, spread from
Northland to Otago involving approximately 13,0G0dents. This association
comprises a significant number of schools thatnibaally include Christian

spirituality perspectives into their leadership aeaching.
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Teachers’ spirituality could be conducted througlaetion-research methodology
if there was already an overt focus on spirituaktythin the culture and
organization of the school. Action research invitedividuals and teams to
examine and critically reflect on their communifyppactice with a view towards
improvement. Action research is not dependentroausider looking in but can
be owned by participants within their school cotdex Having teachers critically
explore the phenomenon of spirituality themselgzgher a variety of evidence,
collegially interpret their findings and enact cas, could provide rich insights
into the praxis teachers’ spirituality in schoohtexts. Such an approach could
combine research with meaningful teacher professidevelopment in a least

intrusive manner.

Conclusion

My research journey focused on the exciting andllehging subject of
spirituality in principal leadership, an under-raxssed topic of renewed interest
in educational leadership literature. My main egsh question was, ‘What might
the phenomenon of spirituality in principal leadeps and its influence on
teachers and teaching be perceived to mean in thubdéic primary school
contexts? | approached the field work from an finée or open position which
allowed me to focus on the lived reality of spiallity as participants perceived it.
This was appropriate for my singular, multi-siteseastudy and my interpretive
constructivist methodology. The research design wr/angulated through
recruiting three principals and nine teachers fthree institutions and the use of
three data gathering instruments which were repeateoss a year period. These

features of the research process enhanced thevdrtisiness of the data.

The significance of my research is threefold. Kirdtam not aware of any similar
qualitative, case study literature in New Zealamdowerseas that specifically
focuses on spirituality in principal leadership hiit three, public primary school
sites, and includes the voice of teachers. Secomayythesis contributes to the
body of knowledge on educational leadership in Mewaland by showing that the
three principal participants believed their spaltty was helpful in performing a
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range of professional tasks, modelling leaderstyiles and maintaining personal
resilience. Thirdly, the findings are significargdause they show that spirituality
in principal leadership when expressed appropysiaehd accompanied by
integrity, quality care and professional competencan positively influence

teachers and their teaching.

My findings also show several nuanced meanings edtiacational leadership by
describing how principal participants’ intentionyalintegrated their spirituality
into their practice, filtering and fitting it in sponse to opportunities, expectations
and limitations within their school situations. iJkvas a complex cognitive and
intuitive process drawing on professional expemerndal and error, and critical
reflection and discernment. Metaphorically speakititese findings into the
praxis of spirituality in principal leadership weli&ke woven threads forming

patterns of relational connections.

Participants described their perspectives of sjility as complex, eclectic and
syncretic, reflecting New Zealand's pluralistic mg. Their descriptions
included non-religious and humanistic ideas, calturaditions, and Christian
religious teachings. The meanings participantsiasdrto spirituality were deeply
personal, socially constructed, shaped and reshagetheir life experiences.
These meanings included natural and supernatundd wiews, interpersonal and
transcendent connectedness, personal identity, ingeamaking about life and a
desire to authentically align beliefs, moral-valussd attitudes, with professional
behaviour. The scope of these meanings descrilyedhyb participants was
profound and | categorised them accordingly as, ki sense of life and

making sense of living.’

Most of the teacher participants were able to descvarious emotional and
practical effects which they believed could beiladtied to spirituality in principal

leadership. Most of these effects were positivem&ceffects were conveyed
directly as they observed their principals’ waywadrking with children, parents
and staff. Some effects were more indirect or tedi through the perceived

influence of the principal’s spirituality on thermolate and culture of the school.
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My study also showed some new insights into theeot$f of spirituality in
educational leadership which | was not aware ofinduthe literature review
process. For example, three teacher participagsribed ambivalent feelings or
short term negative effects which they attributeghart to the spirituality of their
principals. These findings showed that spirityailit principal leadership could
be inappropriately expressed and that spiritualié&g not easily distinguished by
some teachers from other aspects of leadershigseTfindings also showed that
the principals were not beyond making mistakes.stdkies with spirituality in
principal leadership were described by participaagsvaluable opportunities to

demonstrate integrity and care in the processstbrimg broken relationships.

| believe the findings from my study will be of @west to primary school

principals and aspiring principals for whom spiiity is already an intentional

dimension of their professional practice. It veilso be of interest those who are
thinking about exploring spirituality in school @rship. | believe my thesis is
relevant to primary school contexts because iteslto the character of principals
and their influence on teachers, both of whichiamgortant and complex issues.
Spirituality in principal leadership also relatesdiscourse into school cultures,
school values, behaviour management practicestengastoral care of staff and
students. Furthermore, spirituality is related frigial well-being which is

included in the New Zealand Curriculum (2007) undealth education and in the
New Zealand Teachers Council (2007) code of etfacgegistered teachers in

regard to their care of students.

| believe the main implication from the findings ofy study is that primary
school principals and school principal educatorghnfind it helpful to explore
spirituality as a dimension of leadership to héipm better understand school
learning communities. Learning about spiritualityleadership, spiritual well-
being and spiritual safety in school contexts mayide additional learning tools
or lenses through which principals can criticalsflect on and develop their
professional practice. Another implication arisifigm my findings is that
principals wishing to explore spirituality ought pooceed cautiously, consulting
widely and inclusively because spirituality is anttoversial topic, especially in

terms of its association with religious meanings.
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Finally, spirituality in principal leadership is not one form of leadersbig

invites principals to integrate personal meaningsparituality into their preferred
leadership practice in appropriate ways for thewnowell-being and the well-
being of everyone in their school community. | grimy thesis to a close by
leaving with the reader a thought provoking quoye Tisdell (2001, p. 2), a

professor of education and an educational reseawde says,

Spirituality is one of the ways people construcowiedge and
meaning. It works in consort with the affectiveg ttational or
cognitive, and the unconscious and symbolic domdiosgnore it,
particularly in how it relates to teaching for persal and social
transformation, is to ignore an important aspect lfiman
experience and avenue of learning and meaning -H1gak
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MEMORANDUM

To: Alaster Gibson

Cc: Associate Professor Jan Robertson
From: Dr Rosemary De Luca

Chairperson for School of Education Research Ethics Committee
Date: Monday 29 May 2006

Subject: Research Ethics Approval

The School of Education Research Ethics Committee considered your revised application for ethical
approval for the research proposal:

Spirituality in principal leadership and its influence on teachers and
teaching

| am pleased to advise that this revised application has received ethical approval.

The Committee wishes you all the best with your research.

Dr Rosemary De Luca

Chairperson
School of Education Research Ethics Committee
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Appendix 2: Invitation to principals in State schools to pApate in the
research.

Principal
Address

Date

RE: INVITIATION TO PARTICIPATE IN RESEARCH
Dear

This letter invites you to participate in my resgarMy name is Alaster Gibson,
and | am enrolled at Waikato University in the degiof Doctor of Philosophy
(PhD). My research topic is inquiring into the talaly new and exciting field of
‘Spirituality in principal leadership and its influace on teachers and teaching.’

| am seeking four principals from a range of priynachool contexts whose

spirituality may or may not have a religious a#flon. | also require the

participation of three teachers from each schdohm intentionally leaving the

term ‘spirituality’ undefined, so as to be inclusivof any principal/teacher

desiring to be part of this research. Therefore@mgcipal for whom ‘spirituality’

is considered to be an important part of who theyas a person and of the way
they engage in principal leadership is sincereljtéu to express interest by
filling out the form below and returning it in tiself-addressed envelope.

This research is designed asdescriptive case study of the phenomenon of
spirituality. It is not an evaluative study of osehool against another. The
identity of all participants and the respective gl will be kept strictly
confidential and be referred to by pseudonyms insabsequent reports.

Principal participants will be involved in only #e 50 minute interviews (one per
term for three terms), a reflective journaling eityi (only 2 %2 hours per term for
three terms) and some observations by the reseadchi@eg the course of a few
normal school activities such as a staff meetirdy@massembly.

The journaling will involve making five, end-of-ékday reflective entries on an
electronic template provided, once a term, ovérree term period. At the end of
each week, the journal material can be easily enahck to the researcher for
analysis.

Interviews will be audio-recorded, transcribed, ntheeturned for correcting,
deleting and editing. A professional typist, whall vsign a statement of
confidentiality, will do the transcription and yauill be informed of the name of
that person at our interviews. All data will beded so your name will not be
used. Pseudonyms will be used in all reportinghéantain your anonymity.

The observations will involve the researcher accamymg the principal in an

unobtrusive manner during the course of some nosatadol activities to observe
first hand the phenomenon of spirituality in pripeti leadership and its influence
on teachers and teaching. No data will be recomtetterning students at the
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school. Consent from teaching staff in general wél sought for this activity.
Relevant sections of any field notes will be madailable to principals and any
affected teacher for their approval.

If more than four principals express a desire tdigpate the researcher will
select participants guided by the following criger{i) Principal’s length of
experience and tenure at current school (i) Typeahmool, such as roll size,
location rural/suburban/ urban. The intention witese factors is to be able to
include a balanced representation among the fouticgpeting principals to
hopefully enrich the descriptive data for this eesé project. If the selection
process is required, another letter will be seahking the unsuccessful principals
for their willingness to participate. Once the pipals have been selected and
notified by letter, the researcher will proceedotatain informed consent from
their respective Boards of Trustees, then theff #teough a letter similar to this
one.

Three teachers will also be sought from each sctooparticipate in this research.
They will only be involved in three 50 minute intesws (one per term, spread
over three terms) inviting them to comment on hbeytperceive spirituality in
principal leadership to be influencing them as leas personally and their
professional practice of teaching. Should more thage teachers volunteer, then
a selection will be made by the researcher basetth@rollowing criteria. (i) A
spread of teachers across the junior, middle anmisareas of the school. (ii) A
balance of gender. (iii) A balance of experiencel dength of time having
worked with the principal.

Please note that as a participant you will be &bleithdraw from this research
without any consequences at any time up until #giriming of the second round
of interviews (the same applies to participatiracteers), and that such action will
not unduly affect the research. Should withdrawairf this research be necessary
please contact the researcher by phone or emapeasdetails below. Any
information you give as part of this research Wwél stored in a secure place and
held indefinitely in accordance with University Wfaikato requirements. As such
it will remain strictly confidential to the rese&er, his supervisors and
examiners, and be used only for the purposes ofstiiessequent thesis and
appropriate academic publications. As far as péssihe researcher will take all
reasonable steps to safeguard the anonymity gdrimtipals, teachers and their
schools throughout the research process and isw@rsequent publications.

Finally, should you have any further questionsnothie case of a dispute, you can
contact the researcher or his supervisors vialdegaien below.

Dr. Jane Strachan Dr. &im Kotze
Department of Professional Studies in Education Human Development & Counselling
School of Education SchadoEducation
University of Waikato University of Waikato
Private Bag 3105 Private Bag 3105
Hamilton Hamilton
07 8 384466 x 6356 07 8 384466 x 7961
jane@waikato.ac.nz Imarie@waikato.ac.nz

Yours sincerely
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Alaster Gibson
Bethlehem Tertiary Institute
Private Bag 12015
Tauranga
a-gibson@bethlehem.ac.nz
DDI (07) 579 1730

Invitation to participate in research project:
‘Spirituality in principal leadership and its influ ence on teachers and
teaching’

Informed consent

L (please print full name)

as principal of .. T ...(school name)
volunteer to glve my consent to part|C|pate in }PéasGlbson S research called,
“Spirituality in principal leadership and its inface on teachers and teaching.”

| understand that the purpose of this study is éscdbe the phenomenon of
spirituality in principal leadership within primargchool contexts and its
influence on teachers personally and their probesdipractice of teaching. | am
happy to participate in the three interviews, thiéective journaling activity, and
the observations. | realise that | have the rightvithdraw at any stage, up until
the beginning of the second round of interviews #mat this will not unduly
affect the research.

| am aware that three teachers will be sought tbgieate in this research and the
interview questions will invite them to comment oy spirituality in principal
leadership and its influence on them as teachetr®artheir teaching. | am aware
that the consent of the staff in general will begit for the observations of the
principal in a few normal school activities suchaastaff meeting, assembly and
playground duty.

| am aware that information held about me will bepk confidential and the

identity of myself, the school and participatingacbers will as far as is

reasonably possible, not be identifiable in anysegient thesis or reports. | am
aware that all transcribed data and any obsenaitibeld notes will be made

available to me and be subject to my approvaamlaware that should more than
the required number of principals respond then tbsearcher will select

participants based on criteria outlined in thiselet

Finally, | am aware that in the case of a disputan contact the researcher’s
supervisors via details given above.

| am also happy to include the following informatio

Number of years as principal of this school: ............

Number of fulltime teaching staff: ........................

My spirituality is/ is not (circle one) related #oreligious affiliation.

Brief description of school:
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Contact work phone number: ..ot
EmMail: o

SIgNEA: .
DAt i

Please place your response in the stamped and addsed envelope provided

and
post it back to the researcher within 10 days.

Consent to participate declined
Dear Alaster

| wish to decline the invitation to participate tims research. | understand that
this will in no way prejudice me, the school or afyts staff.

SN e
SCNOOL: e

1D 1= 1 =

Please place your response in the stamped and addsed envelope provided
and post it back to the researcher within 10 days.

Thank you very sincerely for your time to read thistation.

Alaster.
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Appendix 3: Letter seeking permission from School Board o$tees to conduct
research.

Chairperson School Board of Trustees
Address

Date

RE: PERMISSION TO CONDUCT RESEARCH

Dear Chairperson

This letter asks for your permission to conduasearch project with your school
principal and teachers. My name is Alaster Gibaod | am enrolled at the
University of Waikato in the degree of Doctor ofilBsophy (PhD). My research
topic is inquiring into the relatively new and exog field of ‘Spirituality in
principal leadership and its influence on teachensl teaching.’

This research is designed as a descriptive casly sttithe phenomenon of
spirituality in four school contexts. It is not @valuative study of one school
against another. | am intentionally leaving themtespirituality’ undefined so as
to be inclusive of any principal/teacher desiringoe part of this research. The
identity of all participants and the respective gl will be kept strictly
confidential and be referred to by pseudonyms insabsequent reports.

As a patrticipant, the principal will be involved amly three 50 minute interviews
(one per term for three terms), a reflective jolinggactivity (only 2 %2 hours per
term for three terms) and some observation bydkearcher during the course of
a few normal school activities such as a playgroduty, a staff meeting and an
assembly.

Teacher participants, of whom | only require thre#l, be involved in a series of
three 50 minute interviews, one per term, spreawsaca three term period.
Teacher interviews will be conducted after schowl aot disrupt normal student
learning time. These activities are designed temainimal impact on busy work
schedules. Should more than three teachers congeparticipate then the
researcher will make a selection based on thewailg criteria. (i) A spread of
teachers across the junior, middle and senior arfet®e school. (ii) A balance of
gender. (iii) A balance of experience and lendthtirne having worked with the
principal.

Interviews will be audio-taped, transcribed, thetumed for editing and approval
by respective participants. A professional typigho will sign a statement of

confidentiality, will do the transcription. All d&awill be coded so that neither the
name of your school nor the names of any of yaaff atill be used.

The observations will involve the researcher accamymg the principal in an
unobtrusive manner during the course of some nosuolabol activities to take
field notes. Field notes will be made availablghe principal and be subject to
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his/her approval. Any teacher directly includedtlie field notes will have the
right to edit and approve any material relatinghtem personally.

Participants will be able to withdraw from this easch without any consequences
at any time up until the beginning of the secondntb of interviews, and such
action will not unduly affect the research. Anyoimmation obtained as part of
this research will be stored in a secure placelaatd indefinitely in accordance
with the University of Waikato requirements. Asckuit will remain strictly
confidential to the researcher, his supervisorsexaniners, and be used only for
the purposes of the research process and in asgguént publications.

Finally, should you have any further questionsnothie case of a dispute, you can
contact the researcher or his supervisors vialdejaien below.

Dr. Jane Strachan Dr. Elmarie Kotze
Professional Studies in Education Human Development &Cseifing
School of Education School of Education
Private Bag 3105 Private Bag 3105
Hamilton Hamilton
07 8 384466 x 6356 07 8 384466 x 7961
jane@waikato.ac.nz elmarie@waikato.ac.nz

Yours sincerely

Alaster Gibson
Bethlehem Tertiary Institute
Private bag 12015
Tauranga
a-gibson@bethlehem.ac.nz
DDI (07) 579 1730

Permission to conduct research
Informed consent

As the chairperson of

(name of school) Board of Trustees, | give permissio Alaster Gibson to
conduct his research project into ‘Spirituality mmincipal leadership and its
influence on teachers and teaching.’

| understand that the purpose of this study is éscdbe the phenomenon of
spirituality in principal leadership within primargchool contexts and its
influence on teachers personally and their profesdi practice of teaching. |
realise that participants have the right to withdrat any stage, up until the
beginning of the second round of interviews.

| am aware that all transcribed data and field siotél be made available to
relevant participants and be subject to their aygdrol am aware that information
held about participants will be kept confidentialdaas far as possible, the
researcher will take all reasonable steps to safelgthe anonymity of the
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principal, the teachers and school throughout #search process and in any
subsequent publications.

| am aware that should more than three teachergedés participate the

researcher will select three participants basedcoteria explained in the

introductory letter. | am aware that should theaBbof Trustees consent to this
research, the principal and teachers still retaénright to withdraw according to
the conditions explained above. Finally, | am antat in the case of a dispute |
can contact the researcher’s supervisors via detdslo contained in the letter
above.

SIgNEd: .
DAl e
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Appendix 4: Invitation for teachers in State schools to ggstite in research.

School
Address

Date

RE: INVITATION TO PARTICIPATE IN RESEARCH

Dear teacher

This letter invites you to participate in my resgar My name in Alaster Gibson
and | am enrolled at the University of Waikato imetdegree of Doctor of
Philosophy (PhD). My research topic is inquiringoirthe relatively new and
exciting field of ‘Spirituality in principal leadship and its influence on teachers
and teaching.’

The term spirituality has been intentionally lafhtlefined’ to be inclusive of any
principal for whom spirituality is considered anpartant part of who they are as
a person and of the way the engage in principaleesdhip.

This research is designed as a descriptive casly stwolving four primary
school contexts. It is not an evaluative study ok aschool against another.
Rather it seeks an overall understanding of how ¢thiaracteristic of educational
leadership might influence teachers personally, tred many aspects of their
professional practice of teaching. The identity alf participants and their
respective schools will be kept strictly confidahtiand be referred to by
pseudonyms in any subsequent reports.

Specifically, | am seeking your consent

1. For me to conduct some observations of your pradajjuring the course
of a few normal school activities such as a stadfeting, assembly and
playground duty. The focus of the observationspignarily on the
principal and not on the teachers. The reseamltieiake field notes, will
subsequently be made available to any teacher(g)lvied for their
approval.

2. To volunteer to participate in a series of threerbQute interviews spread
across three terms (i.e. one per term). The im@rquestions will invite
you to talk about your experiences and perceptminte influence of
spirituality in principal leadership. Please ndtet for the interviews I
only require three teachers from each school, pbfe one from the
junior, middle and senior classes.

The interviews will be scheduled at the end ofgbkool day or some other time
convenient for you. The interviews are designech&we minimal impact of
teachers’ busy work schedules. Interviews willdoglio-taped, transcribed, then
returned to respective teachers for approval. Téngew of the transcript may
take up to 30 minutes. A professional typist, whidl sign a statement of
confidentiality, will do the transcription and yauill be informed of the name of
that person at our interviews. All data will beded so your name will not be
used. Pseudonyms will be used in all reportingn@intain your anonymity.
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Should more than three teachers volunteer thereat®m will be made by the
researcher based on the following criteria. (i)pkesd across the junior, middle
and senior areas of the school. (ii) A balanceyefder. (iii) A balance of
experience and length of time having worked with phincipal.

Although your principal and the Board of Trusteavdialready kindly agreed to
help with this research, you are under no obligatm do so. Nor will you be

prejudiced in any way, should you decline to be mgndhe three to be

interviewed. _However, if you do not wish to be arfethe three teachers to be
interviewed, your consent for me to engage in thecjpal observation is still

sincerely invited.

Please note that as a participant in the intervigats will be able to withdraw
from this research without any consequences, atiarg; up until the beginning
of the second round of interviews, and that sudioaavill not unduly affect the
research. Should withdrawal from this researcméeessary please contact the
researcher by phone or email as per details below.

Any information give as part of this research Wil stored in a secure place and
held indefinitely in accordance with University \Waikato requirements. As such

it will remain strictly confidential to the reseher, his supervisors and

examiners, and be used only for the purposes ofstifessequent thesis and
appropriate academic publications. As far as péssihe researcher will take all

reasonable steps to safeguard the anonymity giratipals, teachers and their
schools throughout the research process and isw@rgequent publications.

Finally should you have any further questions othie case of a dispute, you can
contact the researcher or his supervisors vialdegaien below.

Dr. Jane Strachan Dr. Elmarie Kotze
Professional Studies in Education Human Development &Cselfing
School of Education School of Education
Private Bag 3105 Private Bag 3105
Hamilton Hamilton
07 8 384466 x 6356 07 8 384466 x 7961
jane@waikato.ac.nz elmarie@waikato.ac.nz

Yours sincerely

Alaster Gibson

Bethlehem Tertiary Institute
Private bag 12015
Tauranga
a-gibson@bethlehem.ac.nz
DDI (07) 579 1730
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Invitation to participate in research project:
‘Spirituality in principal leadership and its influ ence on teachers and
teaching’.

Informed consent.
Q) For the researcher to conduct some observation ofi¢ principal.

P (please print full name) as a
teacher at . (school name) giv
my consent for Alaster Glbson to conduct some Mafsmns of the principal
during the course of a few normal school activitegeh as a staff meeting,
assembly and playground duty.

| understand that the observations might indireatiyolve me and that the
primary purpose of these discreet and unobtrush&emwations, in the normal
school setting, is to observe the spirituality e fprincipal’s leadership and its
influence on teachers and their teaching. | uridedsthat | have the right to
request any relevant field notes that refer to me that | have the right to edit
such notes. | am aware that any information | gisgart of this research will be
stored in a secure place and held indefinitely anoadance with University of
Waikato requirements. As such it will remain dtyicconfidential to the
researcher, his supervisors and examiners, andédxt anly for the purposes of
the subsequent thesis and appropriate academicgtitrhs. As far as possible,
the researcher will take all reasonable steps tegsard the anonymity of all
principals, teachers and their schools throughloaitresearch process and in any
subsequent publications.

Finally I am aware that in the case of a disputah contact the researcher’s
supervisors via details given below.

(2) For participation in three 50 minute interviews spread across three
terms.
I i (please print full name) as a ther at
..................................................................... (school name) give my
consent and volunteer to participate in the thr@erinute interviews inquiring
into ‘Spirituality in principal leadership and itefluence on teachers and
teaching.” | understand the interviews will be iadthped, transcribed and made
available to me for approval. | realise | have tight to withdraw at any stage,
up until the beginning of the second round of wirs and that such action will
not unduly affect this research. | am aware thimrmation held about me will be
kept strictly confidential and my identity, the sch and participating teachers
and principal will, as much as is reasonably pdssibot be identified in any
subsequent thesis or report. | am aware that dhawre than three teachers
respond, the researcher will select three partitgpdased on the criteria in the
letter above. Finally, | am aware that in the caka dispute | can contact the
researcher’s supervisors via details given above.

| am happy to include the following information:
Number of years as a teacher at this school........................
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Year level that | currently teacherat .....................ocoeeils
Contact work phone number ..o,
EMail o

Please place this response sheet in the box pwdée staffroom within the
next 7 days.

Consent to participate declined

Dear Alaster
(1) I wish to decline the invitation to give my consdot this researcher to
conduct observations on the principal in the scluooitexts as described
above. | understand that this in no way prejudiogself, the principal or
the school.
SIONEA ..
DaAtE ..

(2) I wish to decline the invitation to give my conset volunteer to
participate in the three 50 minute interviews.

days.
Thank you very sincerely for your time to read thistation.

Alaster
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Appendix 5: Semi-structured interview schedule for principaiticipants.

Because the interviews are semi-structured, theviolg schedule is only seen as
a guide. The questions listed below will be usedgen up dialogue of the topic
and be accompanied by probes and prompts to follpwon the participants’
responses.

Three schedules are intentionally designed to itih Whe ‘multi-phase’design of
the research. A three term period will provide cher set of data in that it will
allow the cyclical feeding in of emerging ideas aheémes to be tested and
clarified. It will also hopefully capture a greatange and variety of insights into
the phenomenon of spirituality that occaver time',

Interview 1

1.

2.

3.

What is your understanding of human ‘spiritualityy®hy do you think
that way?

What are your feelings about spirituality being mgsed within your
primary school? Why do say that?

What values, characteristics, behaviours and Isebekt help to describe
your spirituality in principal leadership at thish®ol?

What is your understanding of how your spirituaiitfluences teachers,
firstly as people and secondly in their professiqgmactice of teaching?
Reflect on spirituality in principal leadership aitsirole in developing the
mission/vision of the school, improving the qualitfiyeducation provided
and in dealing with problems. How did your spirittyahelp you in these
areas?

Is there anything else you can think of that ydieke is important to help
me understand your spirituality in principal leageaip and its influence
on teachers and teaching?

Interview 2

1.

In your opinion what aspect of your spirituality pnincipal leadership do
you think is having the most impact on the growtlk development of the
culture of this school? Why do you think that?

. How might spirituality enrich your understanding athit means to teach

andbea teacher?

In your opinion why is spirituality important in yo role of providing
principal leadership in this school? In other woifdgou didn't exercise
spirituality in principal leadership what might egm?

Could you describe some experiences whereby yourtusgity in
principal leadership may have influenced a changie life of a teacher
and/or their professional practice of teaching?

. What do you think teachers might look for in thérigality of a principal

leader?

In reflecting on your spirituality in your role gsincipal what do you find
most challenging or what would you like to changé?y do you say that?
Based on the data collated and analysed so faethee ideas and themes
that are emerging. Could you comment on the acquodcthese themes
or clarify the meaning of theseintp

?

304



Interview 3

1.

2.

3.

Do you think spirituality is an important aspecthafing a teacher and in
teaching children? If so how do you as principalamage this?

What's your opinion about problems principals miglate in expressing
their spirituality to teachers? Why do you sayt?ha

Can you give some specific examples of when yoe@&afly rely on your
spirituality in principal leadership?

Leadership influence can come about through diréndirect and
reciprocal ways. It can be expressed through ymsition as principal,
your professional expertisand through who you are asparson How
does spirituality help you as a principal to exeedeadershimfluence
What's your understanding about the development goowth of
spirituality in principal leadership over time? Camwu recall some
incidences that impacted your spirituality and why?

In your opinion do you think teachers would atttéany aspects of your
role in providing principal leadership to your spiality? Which aspects
(if any) and what makes you think that?

Reflecting on this research process, how mightaiehinfluenced your
attitude toward and practice of spirituality inrpipal leadership?

From the data analysed so far there are some ideasthemes that I'd
like you to comment on. Could you comment on tiearacy/importance

of or could you clarify the megnirof
?

Additional ‘exploratory’ questions based on Hodge Z005).

1. How has your spirituality supported you in timescabis?
2.
3. How do these spiritual strengths show through inrywle in principal

How would you describe your spiritual strengths?
leadership?

Has a teacher’s spirituality ever influenced youaagrincipal? Can you
explain your understanding as to why this happened?
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Appendix 6: Semi-structured interview schedule for teachers.

Because the interviews are semi-structured, theWiolg schedule is only seen as
a guide. The questions listed below will be usedgen up dialogue of the topic
and be accompanied by probes and prompts to follpwon the participants’
responses.

Three schedules are intentionally designed to itih whe fongitudinal nature of
the research. A three term period will provide cher set of data in that it will
allow the cyclical feeding in of emerging ideas ahémes to be tested and
clarified. It will also hopefully capture a greatange and variety of insights into
the phenomenon of spirituality that occuavér time. It could be argued that
participants may recall other ideas or criticalidenices in subsequent interviews
that didn’t surface within the time frame of thestiround.

Interview 1

1. What does spirituality mean to you as a teacher?

2. What are your feelings about spirituality being eegsed within your
primary school? Why do you feel that way?

3. How would you describe spirituality in your prineifs leadership? What
makes you think that way?

4. In reflecting of this topic of spirituality in praapal leadership, in what
ways do you believe the principal’'s spirituality shanfluenced you
personally as a teacher? What makes you beliete tha

5. What aspects of the principal’s leadership in gelneave had the greatest
impact on your teaching practice? In your opiniantidese aspects relate
to the principal’s spirituality? Please explain.

Interview 2

1. What is your understanding of the personal charate good teacher?
Does spirituality contribute to being a good teacra if so how?

2. What do you think makes an excellent principal¥dar opinion, do any
of the things you've described relate to a pers@pbituality? Please
explain.

3. In what ways has your principal shared his/heritsgility in the life of
this school since we last met? Why do you thinkrymincipal expresses
his/her spirituality in those ways?

4. Can you recall a specific incident in your prindipdeadership that has
affected you in some way over the past term? fieagon on that
incident do you think spirituality was a contrimgi factor? Please
explain.

5. From the data analysed so far there are some idemsthemes that I'd
like you to comment on. Could you comment on tiearacy/importance

of or could you clarify the megnirof
?

Interview 3
1. Would you like to see spirituality in principal ership encouraged and
developed? Why do you feel that way?
2. What is your opinion of having no spirituality irripcipal leadership?
How might this influence you as a teacher in tisiso®|?
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3. Can you recall some specific examples of spirityain principal
leadership that you have observed? In what way tteseinfluenced you
as a teacher?

4. In reflecting on spirituality in principal leadeiiphsince the beginning of
this research how has your understanding changed?

5. From the data analysed so far there are some ideasthemes that I'd
like you to comment on. Could you evaluate theu@ay/importance
of or could you give your opiroarthe significance
of ?
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Appendix 7: Emailed template of principals’ reflective joutna

Participant’s name:

Guidelines:

1. Please complete five days (1 school week) reflegournaling, ONCE a
term over a three term period. Each day’s entriesulsl take only 30
minutes.

2. Just type directly onto this template below eagfigjdhree sub-headings.

3. Before you begin — reflect on YOUR understandingspfrituality in

principal leadership.

There are only three parts to each day’s journaling

When 5 days’ entries are completed please checin ttieough for
accuracy and acceptability. Consent for this databé used in this
research is implied by your emailing of the maleteathe researcher at
the following address

a-gibson@bethlehem.ac.nz

ok

Thank you for you professional support and timewill provide some feedback
on the journaling within the next few weeks.

Week 1 daily reflections

Monday:

Describe experiences during the day that you believe iatst spirituality in
principal leadership having an influence on teaghédrhat is, who teacherar&
as people, themood characteand well-being

Describe experiences during the day that you believe iatst spirituality in
principal leadership having an influence taachers’ professional practice of
teaching. Teachingmeaning such things as creating and managing tiefiec
relational and safe learning environments, growimgrofessional knowledge,
planning, assessing, reflecting and reporting earriing, exploring a range of
teaching approaches, utilizing a variety of resesrand technologies, having
high expectations and yet being flexible and respenetc.)

Reflect on your integration of spirituality in principalddership today, what do
you think went well or not so well and why? Whabuld you like to do
differently tomorrow, based on what you've expecieth today?

Tuesday:

Describe experiences during the day that you believe iaist spirituality in
principal leadership having an influence on teaghdrhat is, who teacherar&
as people, thegood characteand well-being

Describe experiences during the day that you believe iatst spirituality in
principal leadership having an influence taachers’ professional practice of
teaching. Teachingmeaning such things as creating and managing tiefiec
relational and safe learning environments, growimgrofessional knowledge,
planning, assessing, reflecting and reporting earriing, exploring a range of
teaching approaches, utilizing a variety of resesrand technologies, having
high expectations and yet being flexible and respanetc.)
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Reflect on your integration of spirituality in principalddership today, what do
you think went well or not so well and why? Whabuhd you like to do
differently tomorrow, based on what you've expecies today?

Wednesday: etc...
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Appendix 8: Guidelines of overt non-participant observations.

1. The goal of the non-participant observationseatly linked to research
guestion(s).

What is the significance of spirituality in prineip leadership on teachers
personally and their professional practice of teiagf? Secondary questions
underpinning these observations: What does the gvhenon of spirituality in
principal leadership within a range of New Zealgmimary school contexts
(State, private and integrated) look like? Is isgible to attribute the influence of
principal leadership on teachers and teaching écsfiirituality of the principal
and if so how? What evidence is there to suggest the phenomenon of
spirituality in principal leadership could make @antribution to further
understanding the subject of effective educatiteedership?

2. Intentions: The researcher will be able to olsesach principal in three
normal every day activities such as a staff mee{senior or whole staff),
assembly and a playground duty. Each observatidinneed to be negotiated.
Field notes will be made of dialogue and behaviwhich will subsequently be
checked by participants for consent. It is antitggathat each observation would
be approximately 30-45 minutes in duration.

3. Introduction to participants, their educatiomantext and the researcher
getting acclimatised. How will researcher becomeuamted, develop trust and
minimize suspicion or the ‘spy syndrome’? Obsensaiwill be introduced after
the first round of interviews so a rapport will leaalready been established.
Researcher will endeavour to visit school at su¢ima when he can meet staff
informally at morning tea and lunch time on the d&yhe interviews. This will
help to develop trust and minimize suspicion.

4. Description of the observational contexts.Ha teport this will be recorded
generally so as to protect the identity of the stho

5. Field notes. Dictaphone recording of dialogieebe subsequently transcribed,
analysed and codediritten notes: (Standardised recording format —r fou
columns in a field notes booklet. Column 1= Dedorg notes of observed

spirituality in principal leadership. Column 2 =b€®rvations of potential

influence on teachers personally. Column 3 = @ladmns of potential

influence on the professional practice of teachin@olumn 4= Interesting

unforseen issues for follow up during subsequestwews.

6. Coding guidelines: Due to theridefinedstance on spirituality, predetermined
codes for pre-supposed categories of characterigtat might give meaning to
spirituality cannot be developed ahead of actualdfiobservations. Therefore
notes will be in abbreviated long-hand, with theteptial for coding ideas

emerging during the research process.
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Appendix 9: Summary of teachers’ perspectives of spirityalit

Table 2:: To show diverse spirituality perspectiwethe nine teacher participants.

Greentree school

Abbey

| have to define what | mean by spirituality. Thestodefinition | came up with for
me was “It's an internalization of the purpose i& land your role in it.” So that
meant that as a teacher my role is to help peapthé best way that | am able to
Help them to develop strong values and a strongesehidentity and help them tg
define their role in life. Itis a very importapért to me.

I think they’re actually secondary[to the 3Rs]think we really have to make
people feel good about themselves and secureiinstlges to do anything really.
And to see a sense of purpose.

(GT, teacher Abbey, 1:1) Influences described: &dygwonderful people, own
children, church +ve and —ve experiences,

Bonnie

Philosophy of life, how people relate to peoplexheople carry out their lives
and respond to things. Underlying principles. &iritual people are hard, cold
emotional side. Doing for now, no hope in the fafulinical, no far reaching
effects of their lives. Spiritual people are snfteore relational, caring.

(GT, teacher Bonnie, 1:1)

Claire

An awareness of what's on the inside, my beliefgyessonally that would com
from | was raised catholic. So for me it comes fritiat but it's wider with life
experience and stuff like that. And | think thalures and principles become p3
of that but they’re more guided by your beliefsnthao in a way they are

reflection of your spirituality. Yeah | think albecause my dad’s Maori and so f
me there’s a cultural perspective there as welk dimost like experience of yo
reaction often to different experiences like thedyand the bad, that it all becom
part of it how you respond.But for me as well ifbeginning the school class tin
with a prayer]brings | suppose | feel this sense of wairua witthie classroon
(GT, teacher Claire, 1:1)

eS

Blue sea school

Debbie

It's mainly the teaching of values to these chifdtieat | know a lot of them are ng
getting it at home. | sort of don'’t take it on Bed aspect but mainly the teachin
of values- how to be a caring good person, yes toavare for others, how to be
sympathetic all the aspects of not hitting notyinty all those things come under
that, that's what | think of as spirituality... | hawy beliefs but this is where it ge
really hard. | feel really uncomfortable with téiky to the children about you kno
my feelings about God, because | know that oukthteere’s a lot of controversy
and you've got to be so careful that you're notngpto tread on toes. | find it
difficult. You’'ve got to remain impartial, you heyour own beliefs but you've go
to remain impartial as the teacher. So this is hand then my spirituality is
how | deal with people, how | treat people, howedpect people, my colleagues i
particular. And so therefore that’s hopefully, tilodelling, behaviour is what th
children pick up, hopefull(BS, teacher Debbie, 1:1) Also influence from paedo
tragedy.

-

4%

Edward

| find it's got some sort of semi-religious unders, um depending on your
background | suppose as well, your family’s backgisband stuff like that. To me
personally, | don't, | find myself spiritual but i@ligious. So um I've beliefs in th
world but | don’t push them in the classroom ambh'’t really take on board wha
other people say about their religion their spigtity. It's their thing for
themselves.

... spirits and things like that, we're just um, I'vever been religious in my life...
if someone said to me do you believe in somethimguld say no. Like if they sai
do you believe in or have these religious beliefsay no but spirituality to me is
how you feel, it's a hard word, how | feel comfateawith myself in society... so
might find certain things immoral and other peofitel them fine to do in public,
that sort of thing...I find that my personal, | dokftow, the spirit, person, or thing
behind me, that tells me yes and no,... that inflas my spirituality.

(BS, teacher Edward, 1:1)

-~ @

Fiona

| think of spirituality as something that you bripgurself and it's your personality.

I wouldn’t consider myself to be a particularly spial person. | have an idea of
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Christian background and | think that influences knpwledge, if you like, that |
bring to the classroom. | just think that's whérenakes you the person that you

are. And therefore that obviously has an effeatngrteaching. You are who are as

a person. That's what you bring to the classroonpiritBality is probably a belief
that there’s something guiding me in my morals @edway that | am. And | think
that comes from my parents more than anything &lsehe way I've been brough
up. And so therefore | pass that on to the childremy class, they’'re my morals,
my values .(BS, teacher Fiona, 1:1)

—

Yellow sun school

Georgette|

Spirituality for me is the centre of my being andtiserefore when | work with th
students on a daily basis it means that | portraytttem the love of my examg
who is Jesus. | don’t have the privilege to spep&nly about my belief in Jes
but expect them to know by how | care for the stigd¢hat they, that there’
something special about how | accept them how | @éh their behaviour. | gg
the extra mile to care about their family, evergthiabout them. Their physic

their peers. So rather than from going from a fgfiboarian point of view, it's
more of a caring thing, at times dismissing theglaage, unless it's pointed

being. What they eat, how well they slept lashipigow are they are socially wij:l

someone in particular but rather looking at the de®f the child and meeting thei

needs on a daily basis... | do believe that the bikctually written every part g
it is applicable to us to day. Um and that to that is so important that I'n
constantly referring to that so that I'm able targ you know another perspecti
to the lives of others. | couldn’t call myself ar(Stian if | didn't... (YS, teache
Georgette, 1:1)

le
S

[2)

==

e

Hemi

It's something you don't really think about as yteach. It's quite a hard questio

to answer actually. | think it's bringing in onedsvn experiences into the teaching.

Experiences from the past. Personal experienceslynaro me here because I'v
had a wealth of experience out there in the wodtbke | became a teacher my
back ground and upbringing has a led a lot into Wey that | teach now. It takes
me to the level of where the children are at kngwitnere | came from and a lot ¢
my experiences pertain to the children | teach @edays and as a Maori teacher
too our spirituality came from a lot of spirituadchings have been, we call it ha
but different teachings about the Bible. They viemgressed on us as children. A
lot of it comes out that comes out in my teachisgvall.

It's sort of being in a whanau situation and to teaching is around havin
possibly as | teach my children | bring them incage big family and there’s

whanau situation for me actually and | probably makyself mum and dad for the

day in teaching these children...think my spirituality comes in understandi
those children that I'm teaching...it is around arodwad we take it for granted g
Maori because aroha has been one of the biggesgshihat comes through with
Maori whanau(YS, teacher Hemi, 1:1).

(L)

of

h
\

y
a

g9
S
n

Iris

Having a belief that you're not just here to febd grass at the end of it. You
know, that there is a purpose to life and thinge that. So to me there’s a purpg
and my view is that it's to help others and | beti¢hat, you know | believe in the
Christian values. So | believe that there’s a pagto life. Spirituality is about
the morals and ethics and your belief in perhapg wdu exist and stuff like that.
So to me mine is to help others and to bring oaitttbst in others so hopefully |
would ... that's why | teach... to bring out the bastthers... what you hope to d
is to hopefully get others to think about othergdean this world that your not jus
here to gain money and possessions, that relatipasire important in life and
treating other people with respect and leaving adjmark on the environment,
family whatever... Living life to your full potentidlat sort of thing so that's what
want for the children that | work or else | dontidw why you'd want to do it. |
don’t know why you’'d want to do it if you didn’frik that...Christian values |
think it's that belief in a higher being, but | B®le spirituality means different
things to different people. But often they havégher being whether it be God o
a Buddha or whatever or the environment or theleart or somethindlYS,

O

[

teacher Iris, 1:1)
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Appendix 10 Sample of initial analysis of a principal intexwi transcript.

Qul. Do you think spirituality i an important aspect of
heing a ieacher and teaching children? If so how do you as a
principal encourage this?

[ guess last tivee we were talking about what

said around sporituality being hohstic, a part of
wo... like the Waotiis. .. that made tae teally think and realise
that that’s actually what I do consider for moyrself as spirituality
because [ thought prhen ray Wlaor staff approach school they
approach the whaole of school from thewr spintuality or frorm their
Ilanmness. So everything they dao, they do frora their Ivlaon
culture. The way they plan, the words theyr use, the wray they
look at eversthing and thesr start with a whakatoki they start
with the past and build to the future. . eversthing, every single
thing thew da, they do it frorm that perspectrve, 20 1 think in the

sarne way you were talking last tirne sbout how your supervisor
was guestioning how ywou can be spiritual and how can yuu[ - - { Comment [ag1]: Ewybedy las o spicituty
separate it ontt,... [ don’t think you can separate it ot hecause I Sy % A imporhad patef fn tachigeadt

think everyhody has 3 spirituslity.

[ thank soree people don'™ correct it to what it iz, And sore

people thelr spirituality side is just a yearning o it right even
be a loneliness or a hole or a deadness, [n some people it’s their

cultures, and in some people it’s a relismons thjn,o_l_.; _I_b_e_]i_e_‘.-:e_ -~ comment [ag2]: & wils cepe of Ml nzding
everyone has a spiritual aspect bt [ think that some peaple have e

corrected it up with what they call a spiritual or a religions
eleraent and other people hppreciate the sunvize and sunset and

that hooks into their spivituality| Iy belief is that frormmy - —[ﬂnmmem [4g3]: Anemimmezhlor mimalit

Christian perspective, vy belif is that Fod’s made s with that Amaneian s ety docribod o

gspect,|that he's calling to everybody and that some people - »[ﬂu_\'!muﬂ [8g4]: Puzsommlopistme s gical

""""" prsden ..

bit open call it something different. So from that aspect,
somebody of the likes of myself, efrerything I do [ think of it
from God’s perspecttve and fror when T walk theough ooy

whole day —it"s from God's perspectre. Becange that's just
welam | - e e
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Appendix 11 Sample of initial analysis of a teacher interviganscript.

!Let’s look at question 4. In reflecting on this topic of spirituality in
principal leadership in what ways do you believe the principal’s
spirituality has influenced you personally as a teacher?

always held really dear, and in my own classroom teaching I always

Comment [ag34]: Influence on teachers
 oomfidenve to followr those heliaf that were
held dear”. .

tried to establish those kinds of climates however in the past with
principals that I' ve worked with the principal previous to

Confidential transcript

FOCOGNEE00 and the one that T worked at in my last school, that

there. I was never very comfortable, and you were never encouraged to
do things to ... for example at my previous school my father died and
my principal said T hope that you'll be back the day after tomorrow

-{ Comment [ag35]: [twould appear

. leader.

tearhers have vahies that can be enooiraged
ot hmderedfstyated de ing on the wmle

modelling and support ofthe prmcipal as

qust felt this weight of guilt on me that he imposed and I think that’s

'{ Comment [ag36]: “Living spiriuality’ —

conld this become atitl for a research
article?

something XI000000C00 never imposes, he actually allays any Euilﬂ__
on all teachers, he takes that away. Guilt’s probably a word that some

.
T
-

Comment [ag37]: ibuse of leadershp
POWer

principals do put on you.

Towialond £, 41 4l 1.1

’ Comment [ag_!iﬁ]: Tnfheence of

spirtuality m prineipal leadership “allars
guilt”. . Does this equate with mnmpassion ?

+1
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Appendix 12 Sample of initial analysis of a principal’s refieve journal
transcript.

Reflect on your mtegration of spintuality in principal leadership today, what do you think g&n}:@m‘m{ :?Tm *
went well of ot 20 well and why? What would you like to do differently tomarrow, t:mflemw‘hdnpm

based on what you've experienced today?

mhared the possthilities with senior staff of post grad guals happening thny Waikato and
our project- school based, maybe school time; action school based research--- even things
like getting academic credit for being an associate rather than st money- all sorts of
nngsihilities ; fve had an ohserver sit in on senior management team also

e { Comment [ag30]: Very
professiotil

The cross country bad some flaws — crowd control in main- in our gyal we have seena

better more manageable way of doing - pity webadn't thougtt of it farlied .- { Comment [ag31 : Mistadees
Rome kids handed in a wallet and [ didn't get a chance to thank there| - will do thurs, et
[ still hlanagEd to gﬂ' a walk down hﬁiCh}_E_‘fl?I:l_ﬂ_ﬂ.g’_ﬁ_f_T}‘ﬂI}g_b_ﬂ!T_l_ﬁ_ﬁ_t:;6 ................... - T Comment [ag32]: Vahuing
“. | sty in childrn ~ ackmoeledge
.| ispublicly
Tlnnsday Comment [ag¥3]: Sd- care
Describe experiences during the day that you believe illustrate spirituality in principal ﬂﬁ?&w "

leadership having an mfluence on teachers? That 12, who teachers “are’ as people, ther
good chavactey and, well-being.

{hecked on a staff member who is goin on for hernia op on Fri; also assoc pring who has

heen feeling off|also caretaker who is hack on deck; Epoke to a new teacher re possihle d»-"{c““‘;:;g [ag34]: Pastoral
ae

________________________________________________ Tt [ Comment [2g35]: e to
‘grovrpeople professinmally”

thatiked teacher in charge of oic on well done on organisation; our review has thrown up ------- [E:‘&‘.L";f ;‘E,;‘-‘f;};ﬂi‘f
Ints of ideas for 2008; pther assoc pring had to put up with some out of character off the . £Cornment [ag37): Pusk
wall behaviour from a girl—quite bazaar — in fat very bazaar- off hote |, but popped into admavledgement of teacker fn

class and thanked the class for their ignoring of behavious supervised a lunch time A mﬁ.ﬁ oty —hnge

group of ldds that have been fighting at lnchtime- 2o it didn’t tie up ateacher gog of size - Pt [2938]: Prcpal

of group [[ i all of this B5% of our kids are great these are small minority]], also feel leadrship very pr-Artis tovnds
o, | sttt and il

---------------------------------- v Comment [ag39]: Spirinaliy
" i leaderchip ahleto cee the eal

| pichme Lieep abalanced

Describe experiences during the day that you believe illustrate spirituality in principal QT N A (A

Yomd mseate bae demies - boectocen? Lrmaimunnd " £t T cunlai L
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Appendix 13 Sample of transcript of field notes from an ¢dyveon-participant observation of a principal.

Date Descriptive notes [Observation ofpotential influence on teachers and teaching Interesting ‘unfors
Time of context een ohservations
Conte xt
201206 | Fmalendofyearprime | P mrocessed beside DF not alone m fiont, aclnonardedges shared Teadershp roks and vahe of colkagnes. Une 76 teacher
giving and gradnation s2id she was wally
assemhly for Yo ppils. | P stood respectfal and sang gertly both of the arthems — affrmmmg the wahie of the words! meauns of this tradional song. blessed to have ¥6 kids,
queted fioen Mandela,
O site (@ school hall, P wraited on stage quite ptertionallyutil all 35 and BOT were seated first mdicatmg putting others fivst, ensuring they were commfortable 521d she balieved “you
befome himsalf. will soar”
Evenmg, 7. [&sk T f'this relates to
her spirituality?] She
Principal & semior gaff | GERADTATION SFEECH corchided by sayme
+ BOT (PISSEOT) Presentationwas personalized, didn’t mfer to notes, gggggg dirvectly, sm:eml].rarv:l meaninzfialby to the stadents (no wac). thew’s a special place
formmally called m by Contert fomused Dnad{rm#ledgmgthﬂn;ﬂsﬁlwly “(rreat upstandmg chuldren.’ for wona all | “noe heart”.
semior kappa haka Thanked BOT, parerts & staff.
group. | e
Principal @@ ficot beside | Eefemd tothe “Bible” and the story ofthe man who banlt his house onthe mek versus the sand. Encouraged chd. Tobuild there Inves on the
DP both draped m foundataoms they e received inther education (@ school. This fiundation was linked to the motto- to dream, stoee achieve bt on s cvme a
Jeowonaral. petson would become self centred — nmist have fotahtangs’ as the foundaton forthe st of yvour lores. (Mzata onlme dictrnasy —relades P remamed aftertore
kotahitangato fellwrship, solidarity, fratemity, gething onwith each other, in mariage, o pan level — natiomalian — check what meanmg P and and fhosed fucaghout
Processed to fioat of school place on this word). assembly, clapping
hall where all zatheved zertly for every staderd
sang Maorl and English | Encouraged them to recognize that the past 15 gone, # cannct be changed, (s this merely a reflection cn realty or is ¢ lmked to spizial vabies a5 they weie preserted
version of natirmal such as “Forgettmgz those thmgs whiach ave belund wee press towrard the mad ™77 with ther grad. Cents. ,
anthern, oups ete.
“Tou have a fatwe” to look forward to. (Hope and a fiuboe — ask where this sterns fiom m tenns of spirituality, does # Lk with Jerenuabi) P
After athem, kappa encouraged chi. Totake what they’d leant ndo their fithire .
haka (KH) goup Conchuding reflection:
pedonned onstage then | P said %o be proud of wour sraduation certificate.
EH & PRES/BOT “Fo've all left an mnprint (@ EEEE School Thanked them for their inpat to ZZEEX school. Principal’s spiritualiyy
filtered through in hus
Prnmpal “Graduation Inspired them that intheir midst might come forth a PM, sports star, - reemphasized the motto imderpmned with hotshatanea speech — signals o
speech’. (approe. 5 teachers his vales of
mins). Presertad ‘on” “(rood hack we e proud of you®, (What does P mean by Juek — 1s Iife left to haek? What other parting words nuglt he have used? these things — may
stage, awray fioem directlyfindirectlr
micwophone, T8 Speechwas fohre forused, encoraging, affimminghonouring and hopefial. P related wall tothe children. infhence who they ar
studerts seated on hall a5 teachers. (Meedto
flocr belonar, CUPPEESENTATIONS cross check this with
One, the Craft cup, ackmowledged citimenship and service tothe school. evele 2 of the data
gathermgwith T
P very briefly irtermpted (@ very end of the assenthly to stand and aclneradedze the excellent effort the AP had gt mfo oxgarise the assembly. pattiviparts.
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Appendix 14 Sample of conceptual analysis of spiritualitypnmncipal leadership at Blue Sky school.

Example of emerging analysis of
data from Blue sky school

Teachers:

personal values,
ethics, mindsets,
educational
beliefs/
philosophy...

Teaching:

management
practices,

inclusion of life skills —
not just academics...

relational, responsive,
inclusive,

persevering,
respectful...

quality & approaches, ¢ N

Valuesof heart and
mind... what is held

within, inner landscape
of leadership

Words spoken
written

behaviours,
actions, being a

doing, what is
done and the way
it is done, showing
the way.

Psychological
dispositions—
attitudes,
motivations,
perseverance,
resilience,
consistency,
security,
humility,
thankfulness ...

leadership, sha
narratives unique to
context

influences social, cultural,

Spirituality in principal

leadership: Eclectic

historical, professional,
religious.

Described as:

‘Love of life, values, ‘we
care’, way he treats tough
kids, turn lives around,
positive, team, excellent
professional, celebrates,
balanced life-style, whole,
aura, religious affiliation,
strength of character,
collegial dialogue, PD,
make hard decisions,

thinks, love of kids,
modeling, admired,
followed...

Critique: Not authoritarian or forced influence ...allow fodimidual teacher ownership, staff ownership,

institutionalized into school culture.

May also be reciprocahnd include ‘othérinfluential developments/ experiences in life eather & his/her
teaching. We don’t know the magnitude, speeduoatibn of influence...
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Appendix 15 Sample of conceptual analysis of spiritualitypincipal leadership at Yellow Sun school.

State school — ‘secular’

Spirituality expressed individually:
Individual personal rights to believe what they want to.

‘in that context, it needs to be kept in a careful place because in New Zealand we have many
different understandings of spirituality and so we need to take care that one person’s spirituality it
not imposing on another person’s spirituality.’
Principal describes her spirituality as ‘Christian socialist. — focus on social justice, like an anti-
racism. Emotionally — | would say | am passionate about my spirituality and | have quite strong
beliefs, and quite deep rooted beliefs. | guess | see my principal-ship like a mission, not like a
missionary as such, but like it's not like a job, it's a way of being able to help others and improve

other people’s lives and learning and change the way they live...’
‘ School chaplain, 2

Spirituality in the life of the schoo!
T — mormingsiukc

Maori immersion key ‘presence’,

Bible in schools —

Spirituality acknowledged

within c_ultures_e.g._ Diwali cl_a§ses, cultural _and tecstﬁ?l?c(;ll some counseling,
festival. (H|r_1dU|sm religious perspectives. closed for 33/0 prayer, interaction
perspective) Spirituality expressed min/wk. with students,

quite openly as part of
their way they do school
life in the Maori context
e.g. Karakia, himini,
powhiri, tribal chants etc

Christian
perspectives —
Bible stories and
values.

Spirituality as described by the principal has both individual and collective, cultural and religious perspectives — all of which are
acknowledged as an integral part of the life of the school. The principal’s own perspective ‘Christian socialist’ ‘I think a lot of my
spirituality comes around that social justice and support for other people, that | guess is where | fit my spirituality into my principal-

ship. Relates to servant-leadership and transformational leadership theory.
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