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FURTIEER REFLECTICHS CiT THE CCMCEPT CF PATRLCTISM ARISING FRCM
MY D, PHIL, ORAL iX{IMINATICN, HELD AT THE UNIVERSITY OF
WAIKATC, 5 DECRENEER, 1978.

Towards & Working Definition of Patriotism

As most people have definite views about patrioctism, it is
hardly surprising that the term possesses wide and varied connotations,
While the dangers of presenting yet another idosyncreatic view of
patriotism are present, there are a numter of sound reasons both for
the term 'patriotism' being emplcyed throughout the thesis, rather
than related terms such as 'nationalism', and for patriotism being

defined largely in the context of observable behaviour and ritual,

The classical definition of patriotism is " ... love of country,
pride ir it, and readiness to make sacrifices for what is considered.
its best interest". This may be differentiated from that more
exclusive term, 'nationalism', which is more usually regarded as being
a conviction favouring the unity, independence, interest or dominatiocn
of the na.tion.1 Curti, whilst accepting these definitions as evidence
of the close relationship tetween nationalism and patriotism, also
points out that the latter term is toth more restrictive and more
complex, Such differences favour the choice of patriotism as a

central focus for study in the thesis.

As a term, 'patriotism' is sufficiently broad to embrace several
related concepts and these cen hardly be ignored without detracting

from the value of the research, OCne such concept is 'loyalty',

1. See for inctance, Chamber's Twentielh Century Dictiona

rev (’.d
) . .
(1959) S.V ’p""'l‘io*" SrnI 'r a‘vi:‘f‘a 13 oni!

2. M. Curti, The Roots of American Loyalty, New York: Russell and
Russell, 1946, p. viii,
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J.F. Schiaar has  defined . . loyalty as " ... something less than

the typically uncritical adulation of one's own political group,
often accompanied by rejective attitudes towards oubtsiders which

is the heart of patriotism", but reminds us also that loyalty is

"

«+« something more than the formal, rationally justified duty to

obey law, which is the essence of Obligation" 3

The position of loyalty in the social matrix can serve to clarify
the otherwise copplex bonds existing betﬁeen individual end state,
pupil and school, teacher and teaching service, which characterised
patriotism in the New Zealand primary school during the 1920s, Moreover,
the decade immediately following the Armistice was to be of crucial
importance for the development of both loyolty and patriotism, not

Just in New Zealand primary schools, but in schools throughout the
N

Western world,

While patriotism as a term has decided advantages for the
particular type of research represented by the'thesis, natiornalism eas
‘a term has a number of serious drawbacks for a stu@y of this nature,
The first and most obvious one, is that it lacks the precision

'necessary in order to clearly illustrete the political relationship
between the individual and the state which alone has relevance both
for New Zealand primery schools, and for the decade being examined.
The thesis analyses activities and beliefs which collectively implied
a specific relationship between the future citizen and his political

institutions as reflecled in the New Zealand primary education system:

5. Intemetional Encyclopeedia of the Social Sciences, 1968 ed., s.v.
'‘loyalty', by J.H. Schaar,

L., C.B, Merriam, The Maxing of Citizens: A Compercstive Study of Mothod
of Civic Trainins, Chicago: University of Chicago Press, 1931, pass-m,




loyalty to king and Empire, recognition of obligations and rights
essential to the maintenance of the British way of 1life, the
necessity of actively combating any attempt at.subversion of that
life style, especcially by left-wing extremists. Such analysing
requires the use of a ccncept which, while providing for the
inclusion of non-political behaviour and activities, enables due

emphasis to be placed on the political.

Clearly some breadth must be sacrificed in the interests of
clarity. Earlier researchers, when faced with a similar problem, have
sought a remedy in more precise terminology. Almond and Verba, for
instance, in their comparative study of political attitudes and
democracy, begin with an extremely wide concept of ‘'civic culture'.5
This they define as a mode of 'economic' and humane culture change
which takes a slow course, and seeks the common denominator., As a
term 'civic culture' resembles 'nationalism' in that it indiscrim-
inantly embraces political and non-political aspects of culture, thus
providing the researcher with a well-nigh insoluble task. While
recognising value of such wide terms, Almond and Verba are quick to
substitute the more narrow, but highly useful concept of 'politicel
culture' which alone cen enable them to concentrate on " ... the
specifically political orientations-attitudes towards the political
system and its various parts, and attitudes towards the role of the
self in the system.".6 For broadly similar reascns, 'patriotism' is a

more preferable term than 'nationalism' for the purposes of this

thesis.

5. G.A, Almond and S, Verba, The Civic Culture. Political Attitudes
and Democracy in Five Nations, New Jersey: Princeton University
Press, 1963, pp 6-8.

6. Ibid., p.13.




As well as failing to separate political end non-political
aspects of culturc with sufficient clarity, 'natiornalism' as a
term has historicelly presented historians and philosophers with
problems of definition. One of the worst of these concerns the
concept of a nation itself, for a nation can exist in political,
cultural or historical form# The German experience provides a case
in point. Herder in the eighteenth dentury, defined nationalism in
a non-political sense, advocating instead, the development of an
original and native culture, based on folk traditions. During the
nineteenth century, however, the emergence of the German Empire
resulted in the growth of a more politically orientated nationalism,
but this did not displace the earlier cultural forms. German
nationalism thus remained essentially romantic, for at its centre
lay the ideelised 'Volk', bound by biological ties, which extended
well beyond Germany's political frontiers.7 After defeat in the
Great War, Germen nationalistic sentiment became both more confused
and more acute. To a considerable extent, the success of the Nazis
in appealing to a large segment of German society lay in their
ability to fuse cultural, raciel and military forms of nationalism,

with the 'medieaval universalism' which had permeated German thinking

for centuries.

‘The German experience with nationalism illustrates the dangers
of employing the term for research purposes. Even in the English-

speaking countries, 'nationalism' was never a straight forward

7. See especially L.L. Snyder, German Nationalism: The Tragedy of a
People, 2nd edition, New York: Kernikat Press, 1969, p.153.

———



concept.8 New Zealand presents a.further problen for the researcher
in that it has been slow'to develop a nationelity of its own,

During the 1920s, most New Zecalenders still considered their country
to be an integral part of the British Empire, on the grounds of
common race, common sentiment, trade and security. Despite the deeds
of the Anzacs, despite the rise of a number of New Zealanders to
prominence in sport, literature and science, national feeling had
developed little beycnd the posturings of Seddonism Imperialism
which had been popular at the turn of the century. The 1930s were to
be somewhat different, but noticeable changes, especielly where the
schools were concerned, had to await developments in cther areas,
especially the wider emphasis on literature and the arts, and the
growth of a more internationally orientated concept of patriotism

N~

as reflected in the 1929 Syllabus.

Lastly the often practical nature of New Zealand society and its
schools make ideology, nationalistic or patriotic, difficult to trace
with any accuracy. A more fruitful approach lies in concentrating
on the school activities which Merriam has considered to be all
important in political sccia.lisa.tion..9 For this reason the thesis
identifies observable, or at least, researchable behaviour and
activities which can not only be analysed, but also traced as they
develop or change. The result has been that the definition of
patriotism for the purposes of this thesis has been largely in the

context of observed action, rather than in the form of a sociological

model in any strict sense,

8. Thus Hans Kohn, in rejecting the extreme right-wing German concept
of nationalism current in the 1930s, both over-idealised and under-
estimated western nationalism, See K. Wolf, "Hans Kohr's Liberal
Nationalism: The Historian as Prophet" Jourmal of the History of
Ideas xxxvii (October-December 1976): 651-672,

9. Merriam, p.72.
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ABSTRACT

Patriotism and the New Zealand Primary

School : The Decisive Years of the Twenties,

This thesis is concerned with patriotism, its impact on and its
implications for the New Zealand primary school. The term "patriotism"
is employed in a wide sense to refer to a number of activities and
concepts which vitally affected both teachers and pupils., These included
citizenship instruction taught under history and civics, special patriotic
and commnemorgtive obsarvances such as Anzac Day, and a growing pre-
occupation with iloyalty and conformity which led to the introduction

of flag-saluting and loyalty caths.

The 1920s were decisive years f'or school patriotism. Initially
the Great War upset the earlier relationship between patriotism and the
primary school., Before 1914 school patriotism had been based on character-
training and steeped in the mystique of Empire, particularly the imperial
romanticism of Newbolt and Kipling. By 1918 these had become less
important as new and more urgent considerations began to claim the
attention of politicians and educationalists, War was now regarded as
being a struggle between societies in which education playsd a crucial
role. The necessity of national survival had largely ousted the idecal of
the knightly crusade implicit in school patriotism prior to the outbreak
of war, At the same time patriotism itself had become more intense, more
zealous and more dynamic than ever before. As a result, its impact on the

primary school was to be correspondingly distinctive.

1. The Zenith of Patriotic Zeal, 1218 -~ 1922,

The first section of this thesis traces the development of patriotic

fervour during the carly post-war period end analyses its impact on the



primary schools. Three important factors; the continuing influence of
the Great War, the unresolved problem of external security and the
apparent threat to society posed by militant socialism, had considerabie
effect on the teaching of patriotism. On one plane this led to an
extension of patriotic observances in the schools, to a continuing

School Journal bias towards patriotic and imperial arvicles, and to a

growing emphasis on citizenship training as reflected in the 1919 Syllabus.
On a quite different and ultimately more significant plane, however, the
political, econcmic and social uncertainties of the eariy post-war period
helped focus attention on the perplexing question of ensuring loyalty
within the school system, for without loyalty, neither instruction in
patriotism nor expesure to patriotic ritual could be successful, The
gazetting of compulsory flag-zaluting regulations and the introduction of
ioyalty oaths for teachers were measures which indicated a decisive shift
in concern from the inculcation of patriotism, to the maintenance of

loyalty in the teaclLing service.

2, The Decline of Patriotic Fervour, 1922 - 1930,

The second section of this thesis analyses the reasons behind the
decline of patriotic zeal in the schools, Despite the initial fervour
behind the early post-war extension of school patriotism, its impact on
pupils had been limited by various envircumentsal, administrative and
educational difficulties. More important however, attitudes towards the

teaching of patriotism changed during the 1920s, due to the existence of

4]

avera2] new factors,



Excessive pre-occupation with teacher loyalty, especially on the
part of the Government, provoked a number of confrontations and
contributed in large measure to a growing public distaste for the
direction school patriotism appeared to have taken. As the decade
advanced, a growing movement towards the social and cultural aspects
of education began to supersede the older, more narrow stress on
patriotism, In a world which was beginning to find the ideal of human
brotherhood more attractive, there appeared less place for the strident
nationalism which had characterised patriotic instruction a few years
earlier, By the late 1920s internationalist sentiment was beginning to
have an impact in New Zealand, and this was to proﬁe vital in both
influencing the type of reading material available té pupils and in

modifying the attitudes of politicians, education administrators and

teachers.

The 1920s, therefore, were decisive years for patriotism and for
the New Zealand primary school. In the years immediately following the
Armistice, patriotism appeared destined to play a dominant role in
education, By the end of the decade, its militancy and even its raison
d'etre were being challenged. As far as the teaching of political
values was concerned a new order was beginning to take shape in the
primary schools which, while owing its existence to the events and

decisions of the 1920s, was to last until the mid-1970s.
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Frontispiece., Saluting the Flag. New Zeeland
school clkildren were required to salute the
flag weekly following the introduction of a
Departmental regulation in May 1921, While
regular flag-saluting was to continue in the
schools until well after the Second World
War, it enjoyed its heyday during the 1920s
as illustrated in this photograph of a
children's health cemp in Palmerston North,

(AJHR 1930, E-1
facing page 16 )
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PREFACE

In recent years there has been considerable interest concerning
the teaching of political values in the school, Research has centred
on two main areas: the relationship between the demands of society and
educational change, and the impact of political instruction on the
scﬁoql, New Zealand studies to date have largely concentrated on the
contemporary situation and, in consequence, relatively little is known
about the teaching of political values in New Zealand schools during

earlier years., This study represents one attempt to f£ill the gap.

1. Definitions and Boundaries

Unfortunately the term "political values" is too diffuse and
unwieldy for accurate employment. Because patriotism reflected many
of interwar New Zealand's social, political and educational valiues,
this term was selected as the best compromise between clarity and
depth, and the need to analyse as broad a range of factors as possible,
The expression "patriotic" will be employed ir a wide sense to stand
for a number of beliefs which collectively implied a specific relation-
ship between the citizen and his political and educational institutions,
These beliefs included loyalty to King and Country, reccgnition of the
bonds linking the British peoples of the Empire, the obligation to
combat subversion and knowledge' of a citizen's duties and rights.1 In
schools the outward manifestations of these belief's were illustrated
by such diverse but related activities as school commemorative obssrv-
ances, class history and civics lessons, Navy League lectures, compul~ .

sory flag-saluting and the introducticn of loyalty oaths for teachers,

1. See especielly, E.P., Malone, "The New Zealand Schocl Jcurnal and
the Imperial Ideology", New Zealand Journal of Historvy 7 (April 1973):
12, New Zezalsnd Journal of History hereafter cited as NZJH.
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Although patriotism has been interpreted as widely as is practicable,
there does exist a clear need for firm lines of demarcation, This study
has sacrificed some breadth of coverage in the interests of depth and of
conceptual unity. While this thesis is about patriotism, it is more
particularly concerned with the relationship between patriotism and the
New Zealand primary school. It is not an exhaustive study of patriotic
attitudes in the Dominion during the 1920s, though it deals with these
attitudes as they affected education. Secondary schools have been
excluded from consideration except where a reference to them serves to
clarify the situation with regard to primary schools. There are two
major reasons for this deletion., First, the 1920s saw increasing
numbers of secondary schools in New Zealand developing that degree of
individuality which makes generalisation on the basis of a few examples,
impossible. Second, and more important, secondary schools during this
decade were not open to all, and for many pupils primary schooling was
to constitute their first and last experience of formal education.2
Private schools, denominational schools and native schools have been

deleted for similar reasons.

Apart from a few necessary exceptions, discussion is limited to
those aspects of patriotic activity which were linked directly to formal

education, Children's comics and annuals are not discussed, even though

2, Despite a steady growth in secondary school attendance during the
1920s, nearly half the total school population ceased formal edu-
cation after their Standard Six year. (See, C.E. Beeby, The
Education of the Adolescent in New Zealand, [Wellington: New Zealand
Council for Educational Research, 1937 ], p.6. New Zealand Council for
Educational Ressarch hereafter cited as NZCER), In terams of sheer
numbers, the disparity between primary and secondary schools was even
more noticeable, Even by 1934 there were only 31,829 secondary school
pupils (including thosa in technical schools), as compared with 236,154
in the primary schools., (New Zealand Official Year Book, 1936, p.136).
New Zecaiand Official Year Book hercafter cited as Yearbook.
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their influence on pupils was probably considerable. The difficulties
involved in demonstrating the exact nature of their impact are
sufficient to require a different type of approach, not easily compat-
ible with this study. School cadets have been included despite the
fact that they were largely restricted to secondary schools during the
1920s, because of what they reveal about patriotic activity generally;
the decision to abolish the Junior Cadets in 1912, for instance,
illustrates a good deal about pre-191L4 attitudes to school patriotism.
Youth organisations such as the Boy Scouts are not mentioned because

they operated outside school hours.

The thesis is confined to a relatively short chronological period.
This has allowed attitudes and values to be analysed in depth, permitting
continuity of structure to be more easily maintained. The choice of
1918 as a starting point was in part dictated by the changes that had
already taken place in New Zealand society as a result of the Great War,
though it has been necessary to discuss patriotic activity prior to

1918 in order to make subsequent developments clear,

The decade of the twenties had both a distinctive dymamicism and
a conceptual unity. First, due to an exceptional combination of social,
political and educational circumstances, patriotism in the years
immediately following the Great War was to have a formidable impact on
the New Zealand primary school, By the end of the 1920s, a new and
equally remarkable combination of circumstances was responsible for
drastically changing both the extent and nature of school patriotism,
Second, educationalists and politicians throughout the decale were

f'aced with two related questions; how best to ensure effective patriotic
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instruction and, ultimately, how to maintain an acceptable balance
between patriotic teaching and the new values of progressive education

and internationalism, For these reasons, the twenties were decisive years.

A satisfactory resolution of these matters presents a considerable
organisational problem., As far as possible a chronological approach has
been adopted, but this has been subject to modification where, and when
necessary. Accordingly, the thesis is divided into two sections, the
first dealing with the rise of patriotic fervour in so far as it
affected the school, and the second examining the reasons for patriotism's
declining impact on primary education as the decads drew to a close,

While this second szction has a terminating date of 1930, it must be
remembered that social éhd political forces are no respecters of even
the most carefully drawn chronological boundaries, and that consequently

many of the trends which began during the 1920s continued on into the

next decade, and beyond.

2, Source Material

The source material for this thesis has been particularly diverse
in nature. As a result only a small proportion of the material used can
be discussed here, but the following section should serve to illustrate
two important source-related problems: first, the task of tracing the
initiation and implementation of decisions concerning school
patriotism and second, the difficulty of ascertaining the impact of

patriotism on the schools,

Tracing the initiation of policy as far as patriotism was concerned
is no easy task. C.J. Parr, the Minister of Education for much of the

decade,3 apparently left no personal papers, though fortunately

2. From May 1920 until april 1926,
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the question of school patriotism received a good deal of discussion

in Parliament during these crucial years, Departmental records dealing
with flag-saluting, loyalty oaths and teachers who refused military
service are still in existence, but many other relevant documents were
destroyed in a fire several years ago.h Middle-level administrative
decisions are more easily documented; education board minutes, for
instance, are readily available to the researcher., This is extremely
fortunate, education boards being such a useful source of evidence both
because of their unique type of membership, and their particular function

within the education system.

Education board members varied considerably in their backgrounds,
Only a small proportion of them possessed actual teaching experience,
W.T. Grundy came to the Wellington Education Board with many ysars
experience as a headmaster, but he was an atypical example. Most board
members were accomplished administrators and successful farmers or
businessmen, rather than educationalists., T. Moss was not unusual in
being a Director of the National Dairy Association, President of the
Wellington Division of the Farmers' Union and a member of both the
Wellington Hospital Board and the Wairarapa High School Board of

Governors, as well as sitting on the Wellington Education Board.

L, Documents relating to the 1920s suffered particularly heavily in
comparison with earlier and later periods,

5. G,H, Scholfield, Who's Who in New Zealand, (Napier, 1925), p.91.
Grundy had also been a member of the Executive of the New Zealand
Educational Institute and was its president in 1901,

6' ijd, p’95-



Educstion board members were often sitting members of Pariiament. In
192% no less than three out of the twelve Wellington Education Board
members were also MPs and other education boards had similar proportions,
In addition to giving the boards considerable political weight, this
also endowed them with a high degree of political awareness when discuss-
ing educational matters, though disagreements between board members were

by no means strictly on party lines.7

Inspectors also played a crucial role in policy-implementatior,
with the added advantage for the researcher that they were more directly
concerned with the classroom work of teachers and pupils. Inspectors’
reports provide an especially valuable insight into matters of education-
al concern in the various education board districts. Unfortunately,
the individual repoits of district inspectors ceased to be published
after 1921 as & result cf an economy measure, and instead extracts from
some of them were included in the Chief Inspector's annual report.
Despite this drawback inspectorial comments remain an important source,
due mainly to the position the inspectorete enjoyed within the
education system. Most inspectors possessed substantial teaching
experience and were usually able to interpret what they saw in the
schools with considerable accuracy. Inspectors' reports, however, do
have limitations, As Departmental employecs, inspectors exercised an
understandable caution, Only rarely did they indicate what they really
felt about an aspect of Departmental policy, particularly if, like socme
forms of patriotic activity, it was at all controversisl. Inspectors
were alsc successful teachers, who, because of their generally superior

professional and academic qualifications, often interpreted matters

7. Note especlally the bittemmess between Wellington Educstion Board
members over the Park case in 1921, (See below, pp.166 - 169).



differently from the "average" classroom teacher,

Unfortunately, discovering exactly what the "average" classroom
teacher felt about patriotism poses a virtually insoluble problem, The
New Zealand Educational Institute8 had a vested interest in keeping
close to the groundswell of professional opinion, and its records,
therefore, provide some guide as to what matters teachers as a body
were concerned about, Because the Institute began to turn from a
rather narrow preoccupation with the working conditions of teachers
to a much broader consideration of educational policy after 1918, these
records provide an important socurce of reference as to what its members
felt about patriotic instruction and citizenship training. As with
inspectors, however, active Institute members were usually the better

qualified, more successfrl teachers and to some extent this made them

atypical commentators.

By themselves, formal sources of evidence are inadequate as a
means of illustreting the formulation of educational policy at class-
room level, The personal reminiscences of both teachers and pupils
constitute a largely untapped scurce which avcids some of the pitfalls
associated with more traditional sources, School centennial publice-
tions contain revealing snippets of information concerning school life,
Occasiorally they deal with an aspect of patriotic activity such as
school cadet training or a class history lesson unrecorded elsewhere,
Written reminiscences can also be supplemented by interviews and with
questionaires, for those who were pupils or teachers during the 1918
to 1930 period are in a position tc provide the researcher with "inside"

knmowledge about an era which is not obtainable from other sources,

8. New Zecaland Educational Institute hereafter cited as, the Institute,



xii

While the interview and questionaire provide a fresh perspective
they do pose drawbacks, Fifty years is a long time for the human
memory, and impressions gained in youth are not necessarily the same
impressions that remain in middle or old age. Provided this warning
is well heeded, however, reminiscences have an important function in a
study of this nature, as a means of crosschecking more formal sources

of evidence, and as a means of "humanising" history.

Ascertaining what ought to have been taught in schools about
patriotism is relatively straightforward, Twice during the interwar

eriod a new syllabus of instruction for public schools came into
P i P

9

operation, On each of these occasions the history and civics sasction

of the syllabus was intended to provide an important guide to the
inculcation of patriotism in the classroom, and detailed topic lists
were included. Unfortunately, knowing what ought to have been covered

in hundreds of classrooms all over New Zealand, is Jjust not adequate.
While the syllabus was undoubtedly a major influence on the inculcation
of patriotism in primary schools, individual teachers varied greatly

in the way they implemented its provisions., Some merely taught the
topics in their given order, with relatively little modification. Others
used them as a basis for developing their own 1essons.10 Judging from
the high degree of inspectorial criticism a substantial number of schools
failed to implement satisfactory history and civics programmes, their
tardiness in this respect being partly explained by the low priority of

the subjects for examination purposes.

9, The first in 1919 and the second in 1929,

10, See especially, Formal Discussion Group comprising Louis Williams, Colin
Gillies, Hugh Brown. Richard Scobie and Bill Malzolm, convened at the
author's request by the Auckland Headmasters' Association, and chaired by
the Secrevary of the Association, Roy Sanders (Rugby Hall, Auckland, 13
September 1973). Tape and tpyescript of proceecdings fB} pageé], Author's
file, Formal Discussion Group hereafter cited as‘ggl;ﬁigg;"géi
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The above illustrates the difficulties of actually
assessing the impact of patriotic activity at classroom level. While
this cannot be completely overcome, an analysis of reading material
supplied to schools affords some indication of what children were
taught. Many schools experienced considerable shortages of bocks, and

for this reason the New Zealand School Journal11 and the authorised

texts in history and civics exercised a disproportionately great

influence on both class programmes and children's personal attitudes.

Although from its first appearance in 1907, the School Journal

was envisaged as being both a class reader and a textbook, its actual
utilisstion went far beyond the most optimistic forecasts. During the

interwar period, the high proportion of inexperienced teachers made for

an excessive reliance on the School Journal, In 1919 the Wellingtcn

inspectors complained that teachers were "cramming" the School Journal

into children whilst they neglected the continous readers., They
attempted to discourage this practice by warning that in future
inspectors would test children on their knowledge of continuous readers

12
as well as School Journals, This and similar warnings from other

inspectors apparently had 1little effect. Consequently, when the eagerly

~

awaited School Journal failed to arrive on time, entire school programnes

were disrupted. During the 1920s frequent paper shortages caused major
holdups, making prompt delivery impossible. Rural areas were particularly
inconvenienced as a result. In 1921 a disgruntled teacher complained
that, "country teachers have their work ccntinually disorganised by the

1
non-appearance of the Journal". 3 Such delays failed to wean the

11. New Zealand School Journal hereafter cited as Schocl Journal in
text, and as SJ in footnotes,

12, Aprendices to the Journals of the House of Representatives, 1919, B-2,
p.xii, Apperdices to the Journals of the House of Reproszentatives
hereafter cited as AJHE. Continuous readers were class scts, rather
loosely graded for sppropriate levels of reading difficulty. For many

scnools, even continucus recders were something cf a luxury.

13. Notional Eduec:tion, (Wellington), 1921, p.217.
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majority of teachers away from what had become an indispensable aid to

education, By 1930 the Director of Education, T.B. Strong, added his

weight to the already formidable volume of inspectorialcriticism when

he complained that, "too frequently ... the only matter studied more

or less intensively in class or at home is the School Journal",

14

The overseeing of such an influential publication involved

considerable responsibility. Ultimate control of the School Journal

rested with the Director of Education who formally approved the final

drafts of each monthly edition, following consultation with the editor

and the Senior Inspector of Primary Schools, In practice, however, the

day-to-day task of selecting and arranging the articles belonged to the

editor. Editors were appointed by the Department partly on the basis

1
of their experience in teaching, 5 though they required a thorough

knowledge not just of recent educational develcpments, but of public

attitudes as well, The present editor of the School Journal, P.R, Earle,

has spoken of the School Journal's need, "..., to rest on a broad basis

16

of public assent".

Careful consideration of public sensibilities was extremely

important in view of the School Journal's massive circulation.17 During

the interwar period school children throughout the Dcminion received

14,

15‘

16.

17.

AJHR, 1930, E-2, p.21. As late as 1941 a visiting South African
teacher expressed surprise at the extent to which School Journals
were utilised as the basis of formal work throughout the New Zealand
primary school curriculum, (See, Mrs M, Feluuck, "School Journals",
Transveal Bducational News 1 [February 19417 : 16 - 17).

Thomas Fletcher (editor from 1919 till 1939) had previously been
Headteacher at the Christchurch Normal Schocl, His successor, F.L.
Combs had been Vice-Principal of Wellington Training College before
beccming editor,

P.R, Earle, "fhe Informative Article in the New Zealand Schocl Journal,
1907-1948", (¥ .A.dissertation, Victoria University,1969), p.110.

In 1918 for instsnce, 170,000 copies were produced and distribuitzd. Of
these, 63,000 were part ones, intended for Standards One and Two;
58,000 were puart twos,for Standards Three snd Four; and 49,000 ware
part threes, for Stendzrds Five and Six, (See AJUR, 191%,8-1.p.13).
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their monthly copy of the School Journal. Specially designed covers

were available which allowed children to take their copies home for
further study. In this way many parents beceme familiar with the

School Journal's contents, In addition, School Journals were distrib-

uted to education boards, to the Institute, to training colleges and
to every sitting Member of Parliament, as well ag to schools, With
such a wide circulation the editor needed to keep a careful eye on
public attitudes. C.E. Beeby, himself fhorougﬁzl;y Pmiler with the School
Journal, has observed that even an astute editor " ... needs the final
check of an administrator with an even wider experience and a closer
contact with the realms of public feeling".18 Comments such as fhis

underline the importance of the School Journal, not Jjust as a source

for ascertaining what was taught in the classroom, but as an indis-

pensable means of tracing changes in both educational and public

attitudes.

0f course, the very importance of the School Journal as an indicator

of trends poses a danger to the researcher, for it is relatively easy
to postulate a trend on the basis of a few articles in what was an
extremely diverse publication, Material selected Jor

inclusion in the School Journal could be held for some years before

being used., Quite apart from the routine editorial problems of selecting
material suitable in vocabulary, style and length, the editor of the

School Journal worked under stringent budgetary limitations which

precluded the purchase of many copyright articles from overseas. While

this does not necessarily detract from the value of the School Journal

as an indicetor of educational trends, it doss signify the need for
crosschecking evidence with other sources, both written and oral, wherever

possible,

18. C.E. Beeby, Introduction to Fducational Studies snd Documents, No,25
(Wellington: School Publications Branch,1557),p.6. For similar
cermments sce, K.G., Smythe, "Social Attitudes in the New Zealand School

Journal, Part Four, 1957-1970", (M.A, dissertatiorn,Massey University,

1072), pp. 4-6,
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After the School Journal, officially approved textbooks probably

exercised the greatest influence on children, Together with School
Journals they constituted the bulk of school children's reading material
in an era where school libraries were a rerity. Illustretions of the
shortages of books in schools during the 1920s abound, R.J. Harrison,

an ex-pupil of Peria School, Northlend has recalled that, "the School
Library consisted of about a dozen books on the shelf in the cupboard".19
Pongakawa School, some twelve miles northwest of Te Puke was only a
little better off with cupboards in the school porch providing a make-

shif't library for a few battered volumes.zo

In common with a number of other curriculum subjects during the
interwar period, history and civics were largely taught from officially
approved textbooks, In order to be officially approved, a textbeok had
to be examined and approved by the Senior Inspector of Primary Schools,
whereupon it was included in the Authorised List for publication in the

Education Gazette.21

19. R.J. Harrison, "Nineteen Sixteen to Nineteen Thirty", in One Hundred
Years of Education at Periz, 1873-1973, ed. C.M. Rogers (Kaitaia,

1973), p.5.

20. J.N, Blaymires, Seventy Years Later: A History of the Pongakawa
School, (Te Puke, 1967), pp20-22.

21, Authority for the Departmental approval of texttooks derived from
the Educaticn Act, 1914, which provided that, "the cless-books used
in the school shall be such only as are approved by the Governor in
Council", though approval was to be given under specizgl circum-
stances, for the use of other textbooks, (New Zeeland, Laws and
Statutes, Education Act, 191k, 5 Geo.V, Stztutes of the Dominion
of New Zealarnd, 56 (5). p. 198). Stetutes of the Dominicn of New
Zealand hereafter cited as Statutes,

Despite the zpparently extensive powers granted to it under the

Act, the Department's main powers lay in its vetc over material
regarded as unsuitable, Thus J.N.0, Caughley, the Assistent Director
of Education, claimed that the Department, " ... had no particular
authority in connection with the issue of schooltocks in New Zealand
except that any book which is regarded as uasuiteble may be dis-
approved for use in the primary school™. (Camughley to the Secretary
off the Vegetarian Society of New Zesland, 27 Lpril, 1920), E.28/1/-,
Ecucation Department Files, Archives, Wellington, Educetion Depaori-
ment Files hercafter cited as FDC,
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Officially approved textbooks enjoyed significant advantages over
other textbooks, They were subsidised by the Education Department, and
were therefore cheaper for parents and schools to purchase., Schools had
the right to request parents to buy books appearing on the Authorised
List for their children, but this did not apply to supplementary texts.
Although primary schools were not actually compelled to use officially
approved textbooks, it was to their advantage to do so, because
inspectors often conducted examinations based on this source, It was
hardly surprising under the circumstances that many teachers relied
heavily on officially approved textbooks, particularly in the case of
history and civics, where a considerable degree of background subject

knowledge was an essential prerequisite for a successful class programme,
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INTRODUCTION

Patriotism in the Crucible

"Patriotism", Johnson once confided to a friend, "is the
last refuge of a scoundrel".1 Doubtless in the dynamic, somewhat
garish England emerging during the last decades of the eighteenth
century, these words had a ring of truth about them, Nevertheless
as a definition they conceal the fact that patriotism in its basic
sense means merely, " ... love of country, pride in it, and willing-
ness to make sacrifices for what is considered its best interest".2
Regarded in this way patriotism is common to most peoples at most
periods in history. Changing circumstances and changing values
within cocieties, however, endow it with more particular qualities,
It is precisely these qualities which reveal so much about nations.

New Zezland is no exception,

1, Patriotism before 191L

Patriotic activity in New Zealand primary schools was largely
determined by prevailing patriotic ideals, Prior to 1914 patriotism
in the Dominion was conditioned by three main factors: fear of foreign
aggression, the development of national self-awareness, and the lack of

accurate knowledge concerning modern warfare,

Patriotism is stimulated by the threat of war.3 Since the 185Cs
New Zealanders have shared with Auvstralians s common fear of foreign
expansion into the Pacific Basin. The comparative isolation of New

Zealand, together with its sparse populatiocn and long, vulnerzble

1. Samuel Johnson to James Boswell, 7 April 1775, cited in J. Boswell,
Boswell's Life of Johnson, vol. one, (London: Oxford University Press,
19%3), p.201.

2. M,E.Curti, The Roots of American qualyy, (NeW'Yoxk: University of
Columbia Press, 1S4LE), p.viii.

3. Encyclopacdia of the Sccial Sciences, 1954 reprinted ed., s,v.
"Chavvinien", by H.D, Laszwell,




coastline made naval attack a serious possibility in the event of
hostilities, During the late nineteenth century the threat of war
appeared particularly acute, with the continuation of Anglo-Russian
antagonism making the growth of Russian naval power a matter of

considerable anxiety to settlers in the colony.

On at least two occasions during this period, the popular press
helped to foment "Russian Scares". In 1872 the construction of several
fast commerce raiders in Russian dockyards prompted the appearance of

an article in the Daily Southern Cross which gave a fictitious, but

convincing account of a Russian foray into New Zealand waters.h'Although
the furore caused by this article died down rapidly, a more extensive
scare during the years 1885 to 1888 resulted in several New Zealend
ports being fortified against naval attack.5 Fear of Russia remained
high in New Zealand until the thaw in Anglo-Russian relations began
after 1907. Concern over the possibility of naval raids sgainst the
New Zealand coast remained, however, with Germany now identified as the

major threat in the Pacific,

The rise in national self-awareness in New Zealend largely co-
incided with the beginning of the Liberal period., There was no New

Zealand nationalism as such, but rather an affirmation of the cocuntry's

4, "The Raid of the Russian Cruiser Kaskowiski", Daily Southern Cross,
(Auckland), 17 February 1873, The article claimed that a Russian
cruiser had entered Wellington Harbour and that the Capital was
being held to ransom, Men throughout the colony rushed to enlist
after reading the article or hearing rumcurs of the attack, unaware
that it was an elaborate hoax designed to drew public attention to
New Zealand's weak port defences. In 1894 the article was reprinted
in pamphlet form with a new preface describing the most recent
Russian naval construction., See D.M. Luckie, The Rzid of the Pussien
Cruiser Kaskcwiski, Wellington: New Zealand Times Company, 158Sk.

5. This scare was initiated by reports of the Pendjeh crisis of 1885
in cclonial newspapers.



particular identity within the imperial structure.6 From the mid-1890s
until his death in 1906, R.J. Seddon epitomised a growing patriotism
that found its chief outlet in a passionate championing of the British
Empire., Not without justice, F.L.W. Wood has termed these years the
age of "Seddonian Imperialism".7 New Zealanders also began to take a
new pride in their own country's achievements, and significantly, this

pride was manifested frequently in a desire to prove themselves the

equals of Britons,

The South African Wer provided the ideal cccasion for the display
of these sentiments., In September 1899 Seddon rose in the House to
request sufficient finance to send a mounted rifle contingent to the
Transvaal., For most of his parliamentary colleagues it was an historic
moment in New Zealand's short history. Those fortunate enough to be
chosen to go overseas would be like " ... the patriots of old, activated
by the same kindred spirit that caused those adventurous men, cur early

pioneers, to leave the 01d Country ..."8

This and similar statements
were characteristic of the enthusiastic reception Seddon's request for

finance received in the House, a request which met with overwhelming

assent,

Parliament's endorsement of the Cabinet's decision to offer a
mounted contingent for service in South Africa might have reflected the

strength of patriotic feeling in New Zealand, but more important it

6. B.K. Gordon, New Zealand Becomes a Pescific Power, (Chicago: Univer-
sity of Chicago Press, 1960), p.20.

7. F.L.W. Wood, New Zealand in the Werld, (Wellington: Department of
Internal Affeirs, 1940), pp. 87 - 92. For a more detailed analysis of
Seddon and the emergence of neticnal self-awareness in New Zealand
see S.S5. Thom, "Some Thoughts on R.J. Seddor and the Emergence of
New Zealand Patterns of Identity", M.A. dissertation, Massey Univer-
sity, 1973.

8, M.J.S. MacKenzie (Dunedin), New Zealand Parliamentary Debates, 18629,
vol.110, p.84. New Zealand Parlismentary Debzies heveafier cited

as NZPD.




illustrated a profound lack of knowledge concerning the real nature of
modern warfare., The near festive mood with which news of war was
greeted in New Zealand prompted the Member for Mataura, R. McNab, to

observe sadly that, " ... any military operations by which New Zealanders

can get an outlet for their surplus energies ... is always popular".9

The reasons for the popularity of the South Africen War were not

hard to find., Imperial campaigns in the past had been short, and

usually victorious. The Land Wers between Maori and Pakeha were alrcady
assuming the quality of semi-legend, with much of their original

brutality forgotten. Even the sordid guerilla struggles which charact-

erised the final stages of the South African War failed to dispel the

common misconception that war consisted of a series of colourful battles,

studded with heroic deeds., In these conflicts death was quick and clean,

Such beliefs were reinforced by "war reports" supposedly written by front-
line correspondents, but more usually compiled by over-zealous editors

after the battles had taken place., All too often a few facts gleared

from official communiques were filled out with fanciful interpretation.

By 1900 reports of this nature were whetting the appetite of a
New Zealand public eager for any news from the Front. Genuine war
correspondents who possessed first-hand experience of South African
conditions, were incensed. by the apparently unlimited extent of public
gullibility.

Frederick Villiers, who was later to gain considerable

reputation as a war photographer, was particularly annoyed at the

9. NZFD, 1899, wvol, 110, p. 88. McNab- was one of the six
members present in the House whe voted against the request, despite
considereble pressure from other members,



extravagant language so often used in war reports appearing in New
Zealand newspapers. He emphasised his'point by quoting from one of the
worst examples in which it was alleged that a "Highland Chieftain"
urged on imperial troops despite his, "bleeding from every vein'",.
Villiers turned from his quotation to ask in some exasperation whether
the public could, " ... for a moment believe that a man riddled with
bullets and bleeding from every vein could take any interest in passing
events?"1o Although he left the question unanswered, the conclusion

was inescapable, The New Zealand public, for the most part familiar
only with the popular press and "Penny Dreadfuls", harboured highly
romanticised conceptions of imperial heroes fighting and winning battles

all over the world, always against enormous odds,

This limited experience of the true consequences of modern warfare
also afflicted the better educated sections of the New Zealand population,
where the belief that war was a natural and even beneficial part of human
relations flourished during the early years of the new century. In 1901,

for instance, the New Zealand Illustrated Magazine published two articles

by New Zealand writers under the general heading, "War in its Moral
1
Aspects".1 The first article was by G.K., Peacocke, a prominent Auckland

lawyer and Jjournalist. Peacocke argued that war was unavoidable unless
J

10. Frederick Villiers, "At the Front", New 7ealand Illustrated Magazine,
Auckland, (March-April 1900), p.458. Villiers later published a number
of books ard articles basad on his experiences as a war correspondent,
Two of the best known of these were. Pictures of Many Wars, London:
Cassell, 1902, which included coverage of the South African campaign
and Port Arthur: Three Months with the Besiegers, London: Longman,
1905, which dealt with the Russo-Japanese War,

11. G.L. Peacocke and W.S. Bain, "War in its Moral Aspects", New Zealand
Illustrated Mapazine, (May-June 1901), pp.169-174. Gerald Loftus
Peacocke (1861-1938) came from a military family, though he himself
apparently never served in the regular armed forces. Wilhelmina Sheriff
Elliott nee Bain, was the author of several pamphlets condemning com-
pulsory military training. (See W.S, Elliet, Compulsory Militarism,
Invercargill: Southland Times, 1911). It is significant that, while
Bain sharply disagreced with Peacocke that war was beneficial, she too
believed it to be,! ... one of nature's primary evoluticnary forces
from which there is no escape". (p.174) Thus for her, war was
"natural",




a nation was prepared to cringe before its enemies, Such a policy was
unwise for a small nation, let alone a great empire like the British,
Adapting the then fashionable theories of Social Darwinianism12 to his
case, Peacocke claimed that war could actually benefit a nation. It
extended the individual to his fullest physical capacities as well as
developing strength of purpose, It made a people great because it
encouraged obedience to authority. Furthermore, Peacocke believed that
the South African War had demonstrated that, unlike armed conflict in
previous centuries, warfare was now relatively humene., This was a claim
most New Zealanders could accept, conditioned as they were to the

romanticism of the spurious war reports so heavily condemned by Villiers,

Patriotism in New Zealand, therefore, was conditioned by three main
factors. Up to the 1890s interest in the problems of imperial defence
was kept alive by fears of foreign aggression, During the Liberal pericd
a developing national self-awareness had found expression in the spontan-
eous outburst of patriotism that accompanied the South African War.
Despite the growth of patriotic fervour during this period, patriotism
also possessed an air of romantic unreality due principally to a woeful
lack of knowledge concerning the real nature of mcdern warfare, Each of
these factors, fear, national self-awareness and ignorance were to shape
the teaching of patriotism in society's most massive enterprise, the

state primary school system.

12, Social Darwinianism was a late nineteenth century theory of social
evolution in which Derwin's theories on the survival of species were
applied to human social development, Sccial Darwinianists argued that
laisseg-~faire eccnomics, by preserving a sccial Geferential in
society, helped foster the qualities necessary for the survival of
individuals and ultimately society itself, (See Encvclopeedia of the
Social Sciences, 1972 reprint ed., s.v, "Social Derwinianism", by
Sol Tax and Larry S. Kruccff), A leading Social Darwinianist, and
one comparatively well known in New Zealand at this time, was the
Britich writer, Benjamin Kidd (1858-1916), Kidd wrote several books
outlining his thecries of which the best known were, Social Evolulion,
London: Macmillan, 1894, and Principles of Western Civilisction,
Londen: Macmillan, 1902,




2, Patriotism in the Primary School, 1900-1914

During the late nineteenth century the heavy stress on academic
subjects in most New Zealand primary schools did not facilitate the
teaching of patriotism. Patriotic ideals were inculcated only
incidentally, through such general subjects as moral instruction,
Since 1877, however, the New Zealand primary school system itself with
its emphasis on free education for all, had a potential for mass
patriotic instruction which its British counterpart did not pcssess
to the same degree.13 All that was required was a change in public
attitudes, and that condition was largely fulfilled during the Liberal
period when patriotism became the cornerstone of a growing sense of

national awareness,

The 1904 Syllabus marked a turning point as far as patriotic
activity in the primary schools was concerned., Histcry and civics were
made examinable subjects from Standard Three on., At the same time thne
nature of these subjects was radically altered. The hitherto excessive
reliance on memorisation was partially superseded by more purposeful
instruction, which placed the main emphasis on the understanding of
forces and movements in history., Although the focus was still largely on
a chronological study of English history from 1066, the accent shifted
from a mere concern with dates and battles to stories of courage,
patriotism and duty through which children were expected to gain an

appreciation of the responsibilities implicit in British citizenship.1

<

1974 . Arnold contrasts the equalitarian ideals of late nineteenth
century New Zealand settliers with the stratified society of rural
England, and examines the educational consequsnces for each country,

13. See R. Arnold, Towards a New Educational Histery, Wellington: NZCER,

14, See J,L. Ewing, The Davelopment of the New Zeziand Primary School
Curriculum, 1677-1970, (Wellington: NZCER, 19/0), op.102-105. Bo%h
history and civics, however, remained opticnal subjects for the
proficiency examination at Standard Six.




This last aim was recognised as being of special importance: hence it

was reinforced constently both inside the classrooms through the

School Journal, and on the school grounds by the cadets.

a) The School Jourral. With almost every issue containing poems

or stories with a patriotic theme, the School Journal was well suited

to play a major role in the inculcation of patriotism., A number of

Schocl Journal articles during the 1907 to 1914 period attempted to

show their young readers how children could assist the Empire. "Hero
of the Lifeboats" described the heroism of a boy who rescued the
survivors of a shipwreck off the English coast, His actions were
praised by the article as not only courageous themselves, but as

1
promising well for Britain's maritime future,

Usually the events depicted took place in a context far removed
from the experience of most New Zealand children. Despite the occasional
attempt to make patriotism a meaningful concept in terms of home and

school, much of the patriotic material in the School Journal at this

time tended towards the romantic idealism which characterised a high
proportion of adult reading material., The works of Kipling and Newbolt
were especially favoured, with their power to transport childrer: into
the far-flung Empire of patriotic legend. A prime example was Henry
Newbolt's poem, "Vitae Lampada". "Vitae Lampada" described the death
of a young British officer after his regiment became surrounded by
hostile desert tribesmen. After a desperate battle the officer was left

glone with the regimental colours, silently awaiting the final, fatal

15. "Hero of the Lifebcats", SJ L, part two (May 1910): 23. The authors
of School Journal articles were rarely cited at this stage, an
omission which generally persisted until the early 193%0s. Wherever
possible the author's name will be cited preceding the title of
the article.




onslaught., Newbolt heightened the effect of his poem by employing a
flashback technique. He alternated verses describing how the young man
had made a similar silent stand against equally hopeless odds as a

16

schoolboy cricketer.

In one sense the young man's whole life had been a preparation for
dmperial sacrifice., Nevertheless it would be a mistake to see Newbolt's
cricketer or his soldier as pallid anticipations of later fascist super-
men, The fascist ‘ideal may have rated duty and sacrifice highly, but it
also rated them above morality, The imperial hero fought only in a
Just cause., V.E.Chancellor has claimed that in the decade before 1914,
when " jingoistic" sentiment was at its height in Britain, British text-
book writers were generally critical and objective both in regard to
their own country, and foreign nations:

The tradition that power entailed moral duties stood firm against

the. claims of a 'my country right or wrong' attitude. Even where

actions were Justified on grounds which might seem susp=ct, the
mere fact that such a justification was deemed necessary must
necessarily have encouraged considerable discussion about inter-
national matters, If there were those who sought to encourage the
unthinking obedience to the call of patriotism which goes to
produce 'cannon fodder', they were only rarely to be found among
the writers of history textbooks.17

Articles on patriotism in the School Journal reflected this British

and Victorian tradition prior to 1914, While stories and poems on duty

and sacrifice abounded, the School Journal refrained from excessive

"flag-waving". Only rarely were foreign nations singled out as being
poteniially hostile to the British Empire. Even articles with a war theme
did not follow the pattern one would normally associate with a fascist

state, Although D.R, Jenkins found that there was a gradual increase in

1€, Henry Nevbolt, "Vitae Lampada", SJ L, part three (April 1910): 69.
An explanatory note informed readers that "Vitae Lampada" meant
"they carry on the torch of 1life",

17. V.E. Chancellor, History for their Masters, (New York: A.M, Kelley.
1970), pp.137-138.,
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the proportion of School Journal articles with a war theme over the

period 1907 to 1912, he also discovered that during the years 1312 and
1913 the number of these articles declined.18 The teaching of patriot-

ism was apparently becoming more mature and more objective, rather than

less so,

The concept of imperial sacrifice was also essentially a romantic
one, Both cricketer and soldier in Newbolt's poem had performed their
duty to the end. Even in defeat, they had not yielded, Likewise the
Highland Chieftain wno (to Villier's exasperation), urged on his men
despite mortal injury, had fought to the limits of his endurance. The
improbability of it all was irrelevant. Commitment to Empire involved
more than Jjust the physical plane., It was dependent on moral and
religious fervour as well, and this made the net result of the individ-
val's struggle less important than the process itself, Even in defeat
the imperial hero could win a great victory if he fought in a righteous

Cavse:; 1f his spirit remained inviolate.

b) The School Cadets. The school cadets were the most conspicuous

form of patriotic activity to take place in the primary schools prior
to the Great War, but their growth and subsequent disbandment was,
nevertheless, to follow a similar pattern to that of school patriotism
in general, As a result of the two major Russian Scares, several of
the larger New Zealand secondary schools had formed cadet corps prior
to 1900, It was the rise in national self-awareness at the turn of the
century together with the outburst of patriotic enthusiasm which

accompanied the South African War, however, which were responsible for

18. D.R. Jenkins, Social Attitudes in the New Zealand School Journal,
(Wellington: NZCER, 1939), p.L. Jenkins described nis quantitive
analysis of School Journal material in the folilowing terms: "For
each of the bthirty years under review there was ascertained the
proportion of the total number of pages of prose given to the varicus
topics war, civics, drama, religion, and so on . The average
percentages for the period were then calculated", (p.h).




"

bringing about substantial support for the creation of cadet corps in

the primary school as well,

In 1902 regulations were issued making cadet training compulsory
for all school boys over twelve years old, who were British subjects.19
At the same time teachers were encouraged to become school cadet
officers in order to presarve the closest possible link between cadet
training and the school., Over the next few years virtually every
primary school and secondary school in the country formed a cadet corps,
or contributed detachments or squads., Twice weekly, or more in the case

of an especially enthusiastic instructor, cadets drilled in the school

grounds wearing their cadet uniforms and carrying dummy (model) rifles.

By 1909 cadet numbers had grown sufficiently large to permit
division into the Senior Cadets, based on the secondary schools, and
the Junior Cadets, based largely on the primary schools, At its height
in 1910 the Junior Cadet organisation was a minature army comprising
30,000 boys and including ambulance and signal detachments as well as
rifle battalions, In addition to their regular drills, cadets marched
in parades marking important national occasions, and were inspected

by a succession of distinguished visitors from overseas,

By 1910, however, the end was in sight., The cadet movement had
become over-extended., Its very strength had become a weakness. As far
as the public were concerned, the cadets had initially stood for healthy
bodily exercise and youthful patriotism., Few had anticipated that these

modest aims would be overwhelmed by ambitious battalion manoeuvres and

19. Two previous Acts of Parliesment paved the way for the definitive
regulations. The Defence Amendment Act, 1900, empowered the Govern-
ment to make regulations concerning cadet training. The Physical Drill
in Publiic and Mative Schools Act, 1901. required that all children be
taught physical drill, This included military drill for boys.

20. See R, Openshaw, "The Patriot Band - the School Cadsts from their
Evoluticn to the Great War", (M.A. dissertation, Masssy University,
1973), p.h8.
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regular target practice on specially constructed miniature rifle ranges.
Educationalists were becoming increasingly worried about the possibly
detrimental effect military training could have on young boys. Physical
education specialists considered the Junior Cadets a major barrier to
urgently required Physical Education reform.21 In 1910 a conference of
primary school inspectors reccmmended that the Junior Cadets be
demilitarised and instead, taught physical drill by qualified instructors,
The Junior Cadet organisation suffered a further loss in popularity
following the passing of the Defence Amendment Act, 1909, for now cadet

training became an issue in the far wider and more bitter controversy

over compulsory military training.22

The Government, already under attack over the cost of its adminis-
tration in general, felt obliged to drastically reduce the scope of
Junior Cadet training.23 The final blow came in 1912 following the
setting up of a Royal Cormmission on Education (the Cohen Commission).,
The Commission questioned some of the Dominion's most prominent edu-

cationalists, and found that most of them cendemned military trairing in

21. The Inspector-General of Education, George Hogben, made no secret of
his desire to reduce what he considered to be an excessive reliance
on military drill in primary schools. The most important stimulus
to reform in physical education, however, was undoubtedly the public-
ation of the English Board of Education's 1900 Syllabus of Physical
Exercises, which prescribed a coordinated and progressive programme
of exercises designed to cater for the physical, sccial and emotional
requirements of young children. See Ewing, pp.127-130.

22, See J.D. Milburn, "New Zealend's first Exverience with Compulsory
Military Training, 1900-1914", M.A. dissertation, Victoria University,
1954. See also, H.,0. Roth, "The Prisoners of Ripa Islend", Here and
Now 43 (November 1954): 16-18, Roth describes the somewhat rigorous
treatment meted out to some youths who refused military treining
prior to the Great War. A more recent account of cppositicn to
compulsory militery training is that of R.L, Weitzel, "Pacifists and
Anti-Militarism in NewZealand, 1909-1914", NZJH 7 (Octcber 1973):
128-1 L.

23, J. Allen, the Opposition member for Bruce and later Minister of Edu-
cation in the Reform Government expressed particular concerm over
the size of the Junior Cadet orgenisetion, and there ic littlie doubt
that his view had many supporters on both sides of the House, a fact
acknowledged by the Prime Minister himself (ﬁggy, vel,151, 1910,
p.770).



the primary school as being both a violation of the latest Physical
Education principles, and a danger to the physical, emotional and even
moral development of young boys.zu Confronted with such an overwhelming
tide of expert educational opinion hostile to the continuation of

military training, the Commission recommended to the Government that the
Junior Cadets be disbanded, a recommendation the Government gladly
accepted. By early 1913 the Junior Cadet organisation had ceased to

exist. In its place was a system of physical drill, headed by New Zealand's

first National Director of Physical Education, Royd Garlick,

Again the nature and development of school patriotism was clearly
apparent. The Junior Cadet organisation had grown from small beginnings
during a time of intense patriotic fervour. At its peak it was indicative
of the increased attention being paid to schocl patriotism, Despite this,
it was based on romantic conceptions of war and duty that bore a striking
resemblance to those which had so infuriated Villiers some years before,
While the poems of Kipling and Newbolt inspired children to dream of
becoming imperial heroes in exotic imperial troublespots, the Junior
Cadet organisation allowea boys to act out theitf dreams on a somewhat
smaller stage. The sentiments of many adults who supported the cadets
was very probably akin to those of an audience, who saw in the marching
cadets their own youthful reflections in the days when New Zealand was

a ploneering land,

Even this romantic concept of patriotism had its critics in the

last years before the Great War, The decline in the proportion of

24, The Ezport of the Royal Commission on Education, AJHR, 1912, E-2.
Sce especlally the comments of H.E.A., Milnes, the Principal of the
Auckland Training College. (p.104). The Chairman of the Commisslon,
Mark Cohen, at one stage excleimed, "why should it be urged so
persistently that in order to bring a child on you must dress him
in military garb whilc in tendsr years?" (p.704).
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School Journal articles with a war theme after 1912 noted by Jenkins

was paralleled by a similar decline in Junior Cadet activity following
the recommendations of the Royal Commission., Again this indicated,
perhaps, that a more mature approach to the teaching of patriotism was

in the offing, though it was a trend that was to be cut off abruptly by
the Great War,

3. The Impact of War, 1914-1916

There was an immediate response in New Zealand to the British
declaration of war against Germany. Large numbers of men queued to
enlist, Cn 29 August 191) a sizable military force from the Dominion
seized German Samoa. On 16 October the New Zealand Expeditionary Force
under the command of Major-General Godley sailed for Egypt. Behind this
swif't, enthusiastic reaction lay a patriotic fervour that had been
encouraged by both society and school over the previous decade., New
Zealand's entry into the conflict was Jjustified in terms of Jjustice
and fair-play. Just as weak individuals were to be protected from
stronger neighbours, so weak nations were to be upheld against those who

would crush them, The New Zealand Herald, for instance, saw the coming

struggle as " ... a war so righteous, so unavoidable, so far-reaching
that it has welded all parties into one, and has buried domestic quarrels
beneath magnaminious patriotism"., The Jjustice of the Allied cause ensured

ultimate victory, for Germany was a "bully" that had to be checked.25

True to pre-war concepts of patriotism, little hatred was initially
expressed for the enemy. A number of New Zealand newspapers in 1914
recalled the close blood relationship which existed between the British

and German peoples, A New Zealand Herald editorial argued that war

25. New Zealand Herald, (Auckland), 6 August 191k . New Zealand
Herald hereaf'ter cited as NZH.




between Britain and Germany was deplorable, " ... for the Germans as

people, the British as a people, have the most profound good will, We
accept them and recognise them in every way as co-partners in a civil-
isation common to both".26 The Herald stressed that these links would
prove stronger than war itself., The German Consul in New Zealand, Carl
Seegner, was singled out as being a man who, by his longstanding example
of "probity and kindness" had ensured that, " ... national quarrels
arising from antagonistic policies would not affect the personal

relations of individuals".27

Active service overseas in defence of the Empire was universslly
regarded as the most honourable means by which a young man could
demonstrate his patriotism. It was to be a clean, healthy and broaden-
ing experience for the participants, conducted acccrding to a set of
rules which varied 1little from those governing an inter-school sporting
fixture in New Zealend., Before leading the New Zealand Expeditionary
Force to Egypt, Godley addressed his trooops in phrases which bore a
striking similarity to those of "Vitae Lampada":
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