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ABSTRACT

The overall aim of this research project is to identify and analyse recurring
prototypical discourse patterns in academic writing in English in order to inform the

teaching of writing for academic purposes to non English-speaking background
(NESB) students.

Chapter 1 presents the motivation for the thesis, and outlines the aims, objectives,
and research methods. Two concepts for the classification of discourse are proposed —
cognitive genre and social genre. In relation to the former, four prototypes (termed

Rhetorical Types), characteristic of written academic discourse, are identified.

Chapter 2 reviews a number of approaches to the categorisation of discourse,
beginning with classical rhetoric, and tracing the progress of discourse-classification

constructs over time, focusing primarily on cognitive rather than social genre.

Chapter 3 critically reviews recent pedagogic approaches to the classification of
extended written discourse in terms of social genre. These focus, at a macro-level, on
overall organisational structure and, at a micro-level, on linguistic features. It is
concluded that any adequate construct for classifying extended written discourse also

needs to involve cognitive frameworks that organise knowledge (see Chapter 4).

Chapter 4 reviews cognitive approaches to the classification of knowledge and seeks
to establish the centrality of knowledge-organising prototypes and prototype-internal,
procedural knowledge and to relate these to the cognitive organisation of written

discourse.

Chapter 5 proposes a cognitive model for the organisation of procedural knowledge
in written academic discourse in English. On the basis of this model, four types of
cognitive genre (referred to here as Rhetorical Types) commonly drawn upon in the

structuring of academic discourse are discussed. They are: Report, Explanation,

i



Recount, and Discussion. The relationship between the Rhetorical Type construct (as

a cognitive genre) and the concept of social genre is also discussed.

Chapter 6 examines each aspect of the Rhetorical Type model proposed earlier (see

Chapter 5) in terms of its occurrence in a corpus of academic texts and by reference

to sample texts from the corpus.

Chapter 7 reports on two studies. The first involves examining samples of native-
speaker and non-native-speaker writing in terms of the model proposed in Chapters 5
and 6. In the second, the model ratings of a small number of scripts (from the first
study) are compared with grades assigned to the same scripts by two expert raters

unfamiliar with the model.

Chapter 8 provides an overview of the research, and discusses its implications for the

teaching and learning of English as a second language.
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CHAPTER ONE:

INTRODUCTION - RESEARCH QUESTIONS AND RESEARCH

METHODS

1.0 Motivation for the research

This research arises out of a range of issues that I have found necessary to address
when teaching academic writing to non-English-speaking background (NESB)
students, particularly those preparing to study in English-medium tertiary
institutions. My interest relates, in particular, to the needs of students from East
Asian countries, many of whom experience difficulties in coping with the
differences between the ways in which discourses are typically organised in their
own languages and in English. For these students, the development of discourse
competence based on an understanding of the procedural knowledge involved in

discourse organisation can be critical (see Widdowson, 1983).

1.1 Introducing discourse competence

In a range of models put forward to describe the complex concept of
communicative competence, discourse competence is included as an essential
component. Canale (1983) defines discourse competence as “mastery of how to
combine and interpret meanings and forms to achieve unified text in different
modes by using (a) cohesion devices to relate forms and (b) coherence rules to
organize meanings” (p. 339). In discussing a model relating to language

assessment, Bachman (1990) includes within the domain of communicative



competence what he refers to as textual competence, involving both cohesion and

rhetorical organisation:
Cohesion comprises ways of explicitly marking semantic relationships
such as reference, substitution, ellipsis, conjunction and lexical cohesion,
as well as conventions such as those governing the ordering of old and
new information in discourse. Rhetorical organisation pertains to the
overall conceptual structure of a text, and is related to the effect of the text
on the language user (Bachman, 1990, p. 88)

Celce-Murcia and Ddrnyei (1995), in developing a communicative competence

model for pedagogical purposes, also include discourse competence as one of the

five components. Within the domain of discourse competence they include

“cohesion, deixis, coherence, generic structure and conversational structure

inherent to the turn-taking system in conversation” (1995, p. 13).

Discourse competence is also included as part of a broader category of pragmatic
competence in the Common European Framework of Reference for Languages
where it is stated that discourse competence is:
the ability of a user/learner to arrange sentences in sequence so as to
produce coherent stretches of language. It includes knowledge of and
ability to control the ordering of sentences in terms of:
e topic/focus;
e given/new;
e ‘natural sequence e.g. temporal . . .

e cause/effect (invertible) . . .



e ability to structure and manage discourse in terms of: thematic
organisation; coherence and cohesion; logical ordering; style and
register; ‘rhetorical effectiveness’ the co-operative principle’

(Grice 1975) (Council of Europe, 2001. p. 123).

Exercising discourse competence in relation to written academic English text
includes writing and encoding as well as reading and understanding. This involves
drawing on a range of knowledge types including:

e knowledge communicated through the discourse;

e organisational or procedural knowledge; and

e linguistic knowledge.
The last of these two may be located in terms of the conventional patterns of
organisation or frameworks of texts considered appropriate by those members of
the discourse community who are familiar with the type of communication
involved (see Perelman and Obrechts-Tyteca, 1969; p. 99; Swales, 1990, p. 58).
Each knowledge type, furthermore, also involves its own internal classificatory or
organisational system. Thus, discourse competence involves, in the context of
rhetorical purpose and social setting, the complex organisation of linguistically

represented ideas.

The primary focus of this research is that procedural knowledge which native-
speakers may employ in an automatic or semi-conscious way (Chafe, 1994, pp.
29, 110; McLaughlin, 1990, p. 114) to create extended discourse in relation to a

type of rhetorical purpose and a type of content knowledge.



Procedures . . . are used to match up and adjust schemata in the discourse
process . . . . And it is this procedural ability which realizes schematic
knowledge as communicative behaviour . . . . This concept covers a range
of different activities which have been variously referred to as inference,
practical reasoning, computing cross reference, negotiation of meaning,

problem solving, and so on (Widdowson, 1983, pp. 40-41).

In Chapter 5 (see Figure 5.1, p. 196), a model accommodating a range of
relationships between procedural knowledge and content knowledge, and
procedural knowledge and linguistic knowledge is proposed. Although the
research reported here has implications for cognitive processing, it is the
procedural knowledge that arises out of cognitive processes (rather than cognition

itself) that is at the centre of this study.

1.2 An introductory note on terminology

Terms relating to the classification of written discourse (such as genre, fext and
text-type) are used in different ways in research literature associated with different
historical traditions. For this reason, different readers may have different
expectations in relation to the use of these terms. It is important, therefore, to
outline how terms such as these are used in the context of this study. Using the
term genre with reference to types of written texts, a distinction is made between

two different types of genre: social genres and cognitive genres.

Social genres are similar in type to the category of fext genre proposed by

Pilegaard and Frantsen (1996), referring to socially recognised constructs



according to which whole texts are classified in terms of their overall social
purpose. Thus, for example, personal letters, novels and academic articles are
examples of different social genres, which are created to fulfil different types of
socially recognised and understood purpose. Although a specific example of a
particular social genre may exhibit features of a single cognitive genre (see
below), it is more common for examples of social genres to exhibit features of

more than one cognitive genre.

The term cognitive genre is used to refer to what Pilegaard and Frandsen (1996)
label text type. As examples, they cite: “narrative, expository, descriptive,
argumentative or instructional text types” (Pilegaard & Frandsen, 1996. p. 3).
Cognitive genres can, therefore, be aligned with macrofunctions as described by
the Council of Europe: Common Framework of Reference. Macrofunctions are:
“categories for the functional use of spoken discourse or written text consisting of
a (sometimes extended) sequence of sentences e.g. description, narration,
commentary, exposition, exegesis, explanation, demonstration, instruction,

argumentation, persuasion” (Council of Europe, 2001, p. 126)

The term cognitive genre is used here to refer to the overall cognitive orientation
of a piece of writing in terms of its realisation of a particular rhetorical purpose,
something that is reflected in the way in which information is internally organised
and related. Fundamental to this is the role played by various types of relationship
between propositions. Different types of rhetorical purpose (such as, to recount
sequenced events, to explain a process, to argue a point of view) instantiate

different cognitive genres. A particular example of a social genre (e.g. a personal



letter) may draw upon a range of different cognitive genres in relation to the
different rhetorical purposes (e.g. presenting an argument; providing an

explanation) that may characterise different sections of the overall message.

It is argued here that different rhetorical purposes are associated with different
cognitive genres and, thus, with the engagement of different cognitive
frameworks. Thus, for example, in presenting or interpreting a discursive
argument (rhetorical purpose), language users will engage the cognitive
framework appropriate to that rhetorical purpose, that is, a particular combination
of causative and comparative/contrastive relationships (see Discussion Rhetorical
Type, p. 13). It is argued that although these cognitive frameworks are available to
all cultural groups and to all sub-groups within these cultural groups, different
groups will have preferred ways of drawing upon them (see Bartlett, 1932, p.
132). Thus, for example, the Western academic tradition draws upon the
cognitive framework associated with argumentative discourse in particular ways
that, taken together, constitute a prototype for that variety of discourse - referred
to here as a Rhetorical Type. Within the context of culture in which they are
operating, writers may engage a range of different cognitive genres (realised by
the associated Rhetorical Types) in relation to a range of different rhetorical

purposes.

Thus, a Rhetorical Type is an example of a cognitive genre that is typically
associated with a particular context of culture. In constructing or interpreting a

particular instance of a social genre (e.g. a personal letter), a writer may draw



upon a range of Rhetorical Types (associated with particular cognitive genres) in

order to realise a range of rhetorical purposes.

Whole texts realising different social genres (such as, for example, scientific
reports), typically combine and frame a range of cognitive genres (represented by
Rhetorical Types). In addition, different social genres are characterised by
different framing features (such as, for example, an introductory salutation and
greeting in the case of letters) as well as by different introductory and linking
features (ways of introducing and linking different cognitive genres). However,
some whole texts, such as, for example, instruction manuals, may be associated
with a single cognitive genre by virtue of the fact that they have a single rhetorical
purpose. It may be for this reason that there is considerable disagreement about
terminology in the research literature. Thus, what is referred to here as social

genre may be referred to in the research literature as either genre or fext-type.

The primary focus of this research is on cognitive genres and, in particular, those
realisations of cognitive genres - Rhetorical Types - which are characteristic of
writing in English within the Western academic tradition. It is proposed here that
introducing students of English from non-Western cultures to these Rhetorical
Types will provide them with an appropriate basis from which to investigate the
creative potential of cognitive genres. As Bakhtin (1986) notes, “genres must
[first] be fully mastered to be used creatively” (p. 86). Furthermore, an
understanding of cognitive genres is considered here to be fundamental to the
investigation of social genres. Thus, students who have been introduced to those

Rhetorical Types associated with the cognitive genres characteristic of academic



writing can go on to examine the features that are characteristic of those social

genres which are associated with their particular choice of academic discipline.

The definitions and distinctions introduced in this section will be called upon in
the thesis as necessary to explain and clarify any potential problems relating to
terminology that may arise during the discussion of relevant research literature in

the general area of rhetorical approaches to discourse.

1.3 Research questions and research methods
Underlying this research project are two research questions:
e What are the main types of cognitive genres that occur in academic
writing and how are they structured as discourse?
e Is it possible to undertake research that will adequately test the

effectiveness of the proposed discourse classification model?

The search for an answer to these questions involves five stages:

e areview of classificatory frameworks relating to academic discourse in
relation, in particular, to the social genre/cognitive genre distinction
(see Chapters 2 and 3);

o the establishment of the factors that need to be taken into account in
formulating a discourse classification construct that is sufficiently
powerful to allow for meaningful discrimination among cognitive
genres and their culture-specific Rhetorical Types in academic English

prose (see Chapter 4);



e the design of discourse classification model for academic prose
(involving four Rhetorical Types) in terms of the factors established in
Chapters 2, 3 and 4 (see Chapter 5),

e cxamination of a small corpus of 20 academic articles for instances of
the four Rhetorical Types and the detailed examination of one
illustrative example of each Rhetorical Type (taken from the corpus) in
terms of the features of the Rhetorical Type model (see Chapter 6)

e testing the Rhetorical Type construct by gathering empirical data from
samples of writing by native-speaker and non native-speaker users of
English and analysing these samples in terms of the proposed model
and also in terms of independent global ratings by people judged to be

experts in academic discourse (see Chapter 7).

1.4 The studies conducted
1.4.1 Study 1: Collection and analysis of writing samples

The aims of the first study are set out below:

Aim 1: To determine the extent to which the cognitive organisational features
present in samples of writing conform to those identified in proposed prototype

models of the four Rhetorical Types that are the focus of enquiry;

Aim 2: To determine whether, and to what extent, the cognitive organisational
features (identified in the models) used by experienced writers of particular

discourse types differ from those of inexperienced writers;



Aim 3: To determine whether, and to what extent, the cognitive organisational
features used by inexperienced writers of particular discourse types differ in the

case of native and non-native speakers of English.

For each of the Rhetorical Types under consideration, a writing task was
designed. Members of three groups of writers (experienced native-speaker writers;
less experienced native-speaker writers; less experienced non native-speaker
writers) were asked to complete one or more of four tasks, each involving the
production of samples of writing. Each of the writing samples was then analysed
in terms of the related Rhetorical Type and the presence or absence of those
cognitive organisational features associated with that Rhetorical Type in the

proposed model.

1.4.2 Study 2: Assessing the effectiveness of the writing samples - expert
ratings

In terms of extent of conformity with the features identified in the model, the
writing samples relating to each of the four Rhetorical Types (and the four
different tasks) were classified as being highly prototypical, prototypical, less
typical and not prototypical. These writing samples were then randomly ordered
and assigned to expert raters (academics involved on a daily basis in assessing
academic writing). These raters, who had no knowledge of the model being
tested, were then asked to rate each written response to the tasks in terms of
effectiveness of task response, using the following four-point scale: excellent,
some very good features, a small number of very good features and poor. The two

types of rating were then compared in order to determine the extent to which the
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Judgements of expert raters correlated with the presence of those features

identified within the model as being typical of samples of each of the four

Rhetorical Types.

1.5 Rhetorical Types in academic discourse

Four Rhetorical Types are proposed as being prototypical realisations of cognitive

genres in the context of English academic discourse. The cognitive discourse

model for the four Rhetorical Types that are identified takes into account:

the need to identify discourse categories as a basis for instruction in
extended academic writing;

the need to identify discourse categories that are not discipline-specific
(cognitive rather than social genres) for use in the instruction of groups
of students preparing for studies in a variety of disciplines;

the need to accommodate the notion that human categorisation
(including categorisation of discourse) is based on of prototypes or
family resemblances, with more and less typical members of categories
(Wittgenstein, 1951; Rosch, 1973, 1975, 1978; and Rosch & Mervis,
1975);

the need to accommodate the notion that categorisation generally
relates to intention (Barsalou, 1983; Murphy & Medin, 1985) and
purpose - different types of “rhetorical problem need” (Bereiter &
Scardamalia, 1987; Hinkel 2002);

the need to take account of historical approaches to cognitive genre

categorisation (Campbell, 1776/1963; Bain , 1871);
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* the need to take account of more recent pedagogic taxonomies of
cognitive genres, taxonomies that are motivated by different types of
rhetorical or communicative purpose (Longacre, 1976; Macken et al,
1989; Derewianka, 1990; Knapp & Watkins, 1994; and [especially]
Quinn, 1993); and,

¢ the need to accommodate those corpus-based studies of text types,
which identify those text types most frequently associated with

academic prose (Biber, 1988, 1989).

Biber (1988, 1989) identifies four text-types (as distinct from socially-recognised
genres) as being typical of academic English prose. Although the same four are
the focus of attention here, there is a fundamental difference between the approach
adopted by Biber and the approach adopted here. Whereas Biber makes reference
in describing what he refers to as text-types to linguistic and stylistic features,
there is here no reference to stylistic features. Furthermore, only those linguistic
features that can be directly related to cognitive orientation (arising out of
rhetorical purpose) is considered here. Thus, although the engagement of
particular cognitive genres (realised in terms of prototypical Rhetorical Types) is
considered here to have implications for linguistic realisations, implications that
need to be taken into account in any consideration of cognitive genres, these
implications are not seen as extending to all aspects of the language of texts. Other
aspects of linguistic choice are, it is argued here (see Chapter 3), more

appropriately dealt with in the context of a consideration of social genres.



Thus, cognitive genre prototypes associated with particular contexts of culture are
identified here as Rhetorical Types. Four Rhetorical Types, argued to be the most
commonly occurring in academic discourse in English, are the focus of attention.
These draw on the text type classifications of Biber (1989) and Quinn (1993).
Each of these is described in terms of a model (see Chapter 5) whose main
components are: rhetorical focus, gestalt structure, overall discourse patterning
and principal internal discourse patterning (inter-propositional relations). A

summary outline of each is shown in Table 1.1 following.
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Table 1.1:

Outline of the Rhetorical Type Model

Report Rhetorical Type: Static Descriptive Presentation

Rhetorical Focus | Presentation of data or information that is essentially non-sequential

Gestalt Structure WHOLE PART structure, of which the PART has an UP DOWN
structure

Overall Discourse | Preview — Details

Patterning

Principal Internal | Amplification; Reason-Result, Grounds-Conclusion; Simple

Discourse Contrast, Comparative Similarity, Concession-Contraexpectation,

Patterning Condition-Consequence

Explanation Rhetorical Type: Means-focused Presentation

Rhetorical Focus | The presentation of information with the orientation on means.
Gestalt Structure SOURCE PATH GOAL schema; LINK schema

Overall Discourse | Preview — Details

Patterning

Principal Internal | Means-Purpose, Means-Result, Amplification, Concession-
Discourse Contraexpectation

Patterning

Discussion Rhetorical Type: Choice / Outcome-focused Presentation

Rhetorical Focus | Focus on the organisation of data in relation to (possible) outcomes/
conclusions/choices

Gestalt Structure CONTAINER schemata (more than one)

Overall Discourse | Generalisation — Examples and Matching

Patterning

Principal Internal | Grounds-Conclusion, Reason-Result, Means-Purpose, Means-

Discourse Result, Concession-Contraexpectation

Patterning

Recount Rhetorical Type: Sequential Presentation

Rhetorical Focus | Presentation of data or information that is essentially sequential or
chronological

Gestalt Structure SOURCE PATH GOAL schema

Predominant General — Particular

Internal Discourse

Patterning

Principal Internal | Means-Purpose, Means-Result, Amplification. Chronological

Discourse Sequence, Grounds-Conclusion, Reason-Result

Patterning

1.6 Summary

A prototype-based system for classifying written academic discourse in English is

proposed here. That system, which identifies and describes four primary, non

subject-specific Rhetorical Types, relates to procedural knowledge It is hoped that
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this system can provide a rational basis for the development of an effective

pedagogy relating to the academic discourse competence of NESB students.
Chapter 2 provides an historical overview of some Western approaches to

discourse categorisation, focusing in particular indications of an emerging

awareness of the distinction between social genre and cognitive genre.
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CHAPTER 2:

LOCATING THE RESEARCH IN RELATION TO A CRITICAL REVIEW
OF SOME LANDMARK PUBLICATIONS IN TRADITIONAL AND

MODERN STUDIES OF RHETORIC

2.0 Locating the research within the rhetorical tradition

This chapter provides a brief historical overview of approaches to the
classification of written and spoken discourse from the classical Greek and
Roman periods to the end of the twentieth century. Particular attention is paid to
the fact that most approaches to classification include both social and cognitive

factors.

2.1 The Classical Period

The roots of the tradition of rhetorical investigation can be traced to ancient
Greece where the term rhetoric was used with reference to the principles involved
in training oral communicators. In the fifth century BC, peripatetic educators,
known as sophists, included politics, grammar, etymology, history, physics, and
mathematics in their teaching repertoire as well as rhetoric. However, many of
them focused on teaching rhetoric to aspiring politicians, the emphasis being not
on the search for truth, but on the ways in which oral arguments, however
fallacious, could be constructed in order to persuade audiences. The term sophist
had negative connotations at the time of Plato and Aristotle, being associated with
the promotion of a type of rhetorical tuition that often involved faulty logic as

well as elaborate ornamentation. However, both Plato and Aristotle were among
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those who helped to redirect rhetorical tuition so that it became increasingly
associated with intellectual discovery and the formulation and communication of
sound arguments, becoming fundamental to education. (This review is based on

the work of Herrick, 1997.)

Although by no means the first, Aristotle’s Rhetoric is significant in that it
attempts to establish precepts for future discourse. On the basis of an analysis of
current practice, it lays down a clear set of directions identifying the
communicative elements and the formal structuring of oratory. Aristotle defines
rhetoric as “an ability in each particular case, to see the available means of
persuasion” (Aristotle, trans. 1991, p. 36). This has also been translated as “the
power of perceiving the available persuasives (pisteis)” (Aristotle, in Conley,
1990, p. 14) which “will vary according to the nature of the problem being
addressed in a rhetorical situation” (Conley, 1990, p. 24). Constructing persuasive
argument involved "(1) the claim being made by the orator; (2) the evidence cited
in support of it [the claim] and (3) the protasis [premise] that links them together

(Conley, 1990, p. 15).

In a sense, Aristotle’s purpose can be said to have been the identification of the
communicative elements as well as the organisational forms of certain idealised or
prototypical types of discourse for use in public persuasion. Thus, rhetoric is
classified at two levels. First, types of persuasion are grouped along with the
different means employed by each to link claim and evidence in order to achieve
different types of rhetorical purpose. This aspect of Aristotle's approach can be

associated with what have been referred to here as cognitive genre. In addition,
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Aristotle classifies whole discourses (types of persuasive speeches) according to
their overall purpose and social setting. In this respect, there is a relationship
between Aristotle's work and what are referred to here as social genres. Thus, in
the writings of Aristotle, we can detect a tendency to the description and

categorisation of discourse in both cognitive and social terms.

Two influential treatises which reflected the Roman approach to rhetoric and
which influenced later medieval developments were Cicero’s De Inventione and
De Oratore. De Inventione is the first part of a five-part book on rhetoric. Here,
Cicero defines rhetoric as a type of political science dealing with expressiveness
or eloquence, claiming that it should involve philosophy and a wide knowledge of
human behaviour. Relevant to what is referred to in this thesis as social genre is
Cicero's identification of three types of speech: forensic (or legal), deliberative
and occasional. He notes that a speech usually has a number of functional parts,
including exordium, narration, partition, confirmation, refutation, digression and
peroration. Relevant to what are referred to here as cognitive genres is Cicero's
treatment of internal structuring of debate, which he terms controversia. Conley
(1990) defines this as:
a dialogue in which practical or philosophical formulations are situated in
divergent frames of reference, brought into conflict in debate, and tested
for the respective claims of probabilitas [provability of a claim by means
of argumentation]. Controversia requires that other sides of any question
be heard thus creating the conditions necessary for arriving at decisions

and negotiating differences (p. 37).



Cicero’s work exerted considerable influence on rhetoric in the Middle Ages, his

approach being referred to as rhetorica prima or rhetorica vetus.

2.1.1 Summary and implications for the study

Within classical rhetoric, we find two different approaches to the classification of
discourse. One of these, in its emphasis on socially recognised or conventional
patternings and overall discourse structure, can be related to what are referred to
here as ‘social genres’; the other, in its emphasis on the internal organisation of
ideas, can be related to what are referred to here as ‘cognitive genres’. Classical
rhetoric was primarily concerned with oratory, the emphasis being on its
potential to influence society through its psychological effects on listeners. The
classical cultures produced no separate rhetorical rules for writing, and the
application of rhetorical principles to both speaking and writing continued until

the Middle Ages.

2.2 The Middle Ages

Saint Augustine (354 — 430) wrote De Doctrina Christiana, one of the most
influential works on rhetoric of this period, between A.D. 396 and 426. This work
can be seen as an attempt to provide Christian preaching with a firm foundation
by applying to it the principles of Ciceronian rhetoric. In De Doctrina Christiana,
Augustine urges a union of form (based on rhetorical principles) and content
(based on Christian doctrine), noting in Book 4 that oratory should be used to lead
men to (Christian) truth rather than the achievement of political power. Following
the Roman approach to instruction in rhetoric, he recommends that imitation of

good models should precede attempts to incorporate individual inventiveness.
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Through the Dark Ages and the early medieval period, a number of monastic
encyclopaedists recorded versions of, and commentaries on, works of classical
rhetoric'. In the seventh century, Bishop Isidore of Seville (c. 570 — 636) proposed
that an education in seven liberal arts (including grammar, rhetoric and dialectic)
should precede a religious education. His proposal foreshadowed later
developments in medieval schools and universities where what came to be known
as the trivium (the literary, rhetorical and dialectical uses of language) was

considered to be the foundation of the educational curriculum.

Throughout the Middle Ages, rhetorical studies appear to have focused on the
social/rhetorical purposes of discourses (referred to here as social genres), the
emphasis being on their overall organisation. One of the most influential works of
the period was De Institutione Clericarum (A.D. 819). In this work, Rabanus
Maurus, in giving advice to preachers, drew freely on the work of the classical
rhetoricians, blending elements of their work with new approaches. This selective
and pragmatic use of classical principles during the medieval period, called
rhetorica nova, was applied to a wide range of written texts, including letters,
legal documents (ars dictaminis), sermons (ars praedicondi) and verse (ars
poetriae), and the fact that written discourses might be structured differently from

spoken ones began to be taken into account.>>*. In addition to an emphasis on

" These included Institutiones divinarum et secularum litterarum by Cassiodorus (fifth century),
and Boethius' commentary on the Topica of Cicero and his translation into Latin of the works of
Plato and Aristotle (sixth century).

2 A series of doctrines relating to formal letter writing — ars dictaminis - began with the monk,
Alberic of Monte Cassino, who was the first to associate rhetoric with letter writing in his treatises
Dictaminum radii (about 1087) and Breviarum de dictaminis. In these, he proposed standardised
parts to a letter. In the early twelfth century, building on Alberic’s approach, a number of writers at
the University of Bologna in Northern Italy produced more detailed treatises on formal letters, and
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overall discourse structuring, rhetoricians focused on style, often encouraging the
use of formulaic language that included a range of figures of speech of different

types. (This review is based on the work of Murphy, 1974.)

2.2.1 Summary and implications for the study

During the Middle Ages rhetorical principles were applied to written texts, such
as poems, letters and sermons as well as to speeches and approaches to rhetorical
analysis were broadened. There was an emphasis on the overall structuring of
different types of discourse to achieve certain social purposes (social genres) as
well as a concern that linguistic choices should be stylistically appropriate, often
drawing, particularly in late medieval manuals on preaching, upon formulaic

language, including a range of figures of speech.

2.3 The Renaissance
During the Renaissance, the rhetorical works of the Middle Ages were revisited in

the light of classical rhetoric, the printing press allowing rediscovered classical

Bologna became the centre of the dictaminal movement. The Bolognese treatises, specifying the
structure of letters, remained influential throughout Europe over the next 300 years.

? In the first two decades of the thirteenth century, a new rhetoric for preaching in Christian
churches appeared, with manuals giving guidance in the art of preaching - Ars Praedicondi - being
published in several European countries. Two key writers of the doctrines of this new rhetoric
were Alexander, Prior of Ashby, and Thomas Chabham of Salisbury Cathedral. Alexander wrote
De modo praedicondi around the year 1200 in which he proposes that a sermon should have four
parts: prologue, division, proof and conclusion. This four-part approach appears not dissimilar to
the rhetoric of Aristotelian and Ciceronian rhetoric. The Summa de arte praedicondi of Thomas of
Salisbury explains the structural divisions of a sermon in terms of: protheme (antetheme), theme
(which includes scriptural references), prosecutio (detailed development of the elements of the
theme) and conclusio. Another important writer of the time was Richard of Thetford, whose work
Ars dilitandi sermons (c. 1250) sets down eight ways in which the content of a sermon may be
amplified or developed. The principles of these early writers later became formalized into rules in
the work of the Franciscan, Jean de la Rochelle, entitled Ars conficiendi sermones. He sets down a
set of rules that direct the sermon writer in how to develop certain types of theme.

* For poetry, (Ars Poetriae), the Doctrinale (1199) of Alexander of Villedieu deals with syntax,
etymology, quantity, accent, tropes and figures. In the Ars Poetriae, what was new was the
proposal that poems are written in certain styles and are of particular kinds or genres.
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works® to be widely disseminated. In the sixteenth century, logic, which had been
the primary subject of study, was replaced by grammar and rhetoric, including the
study of classical writers. Rhetoric was also a key element in the education
provided by grammar schools, many of which were established at this time®.
Pupils began by focusing on the grammar and syntax of written Latin texts in their
reading. In their own speaking and writing, they were taught to imitate models,
using different styles for different purposes and adhering to formulae, such as, for
example, the common five-part sectioning of speeches’. In addition, they were

expected to be familiar with a variety of figures and tropes.

During this period, there was considerable emphasis on letters, written speeches,®
poetry’ and sermons'® as social products (social genres). (This review is based on

the work of Howell, 1956).

5 These included manuscripts by Quintilian (discovered at the Abbey at St Gall in 1416) and works
by Cicero (discovered in Lodi in 1421).

® Classical rhetoric was the focus of reformers of European education in the sixteenth century, with
humanist schools being established at Mantua (Vittorino) and Ferrara in Italy, Bordeaux, Liege,
Strasburg and Louvain under Erasmus.

7 This rediscovery of rhetoric was reflected in the large number of manuals on the subject that
were published during the period, manuals which attempted to return to the approach of the
classical cultures in which rhetoric was primarily related to the social skill of persuasive oratory in
a civilised and enlightened society. The civic benefits of rhetoric as a means of training in oratory
and communication were emphasised by many Renaissance writers, yet unlike classical rhetoric,
to most Renaissance theorists, rhetoric was a written art addressed to readers rather than listeners.

¥ The written, social genres influenced by rhetoric that reappeared or were further developed
during the Renaissance were the oration and the letter. Classical Roman orations, such as Cicero’s
Pro Archia, were published in the early part of the sixteenth century. By the mid-sixteenth century,
the oration had become a published literary genre rather than a spoken means of political
persuasion intended for readers, rather than a live audience. Collections of letters, such as those by
Petrarch and other Italian writers, were also a published literary genre of the Renaissance which
enjoyed considerable success. Letters were added to the grammar school curriculum and many
Renaissance manuals on letter writing were published, an early treatise being Petrarch’s Familiar
Letters. Another influential work on Renaissance letter writing was Erasmus’ Opus de
Conscribiendis Epistolis (1522). As there were no real classical models for letters as a rhetorical
form, the humanists adapted the spoken rhetorical model. Erasmus suggested that letters could be
written in any of the three types of rhetoric - deliberative, forensic, epideictic - and added the
category of sermo — daily speech. As well, the full five-part rhetorical structure was applied to the
organisation of letters, but the stereotyped Latin formulae of the Medieval Ars Dictaminis were
avoided.

® In poetry in the sixteenth century, there was a shift from the late medieval preoccupation with the
formal properties of poems to an emphasis on the thought and intention relating to the effect of the
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In the second half of the sixteenth century, the Ciceronian approach to the
symmetrical structuring of arguments began to be challenged, with Protestant
reformers of the Reformation encouraging styles of argumentation that gave more
weight to what they held to be the truth. Thus, a more formal approach to
argumentation began to give way to one in which there was greater focus on the
process of persuasion and, hence, if indirectly, on processes of cognition

(cognitive genres)'".

The impetus for a ‘new’ approach to the organisation of ideas in rhetoric,
originating from the Reformation, found expression in the theories of the French
logician Peter Ramus (Pierre de la Ramée, 1515 — 1572)'? who sought to reform
the medieval trivium of grammar, rhetoric and dialectic. He aimed to establish a
more rational, unemotional approach to discourse, separating rhetoric (which was

to relate to training in style and delivery only), from invention and arrangement,

communicated meaning. In particular, Renaissance poetry employed a considerable range of
metaphorical resources to achieve expressive effect. This began with the elaborate and highly
metaphorical style of the Italian sonnet which in turn influenced the English Sonnet, (such as
Sidney’s Astrophet and Stella cycle). This use of metaphor and expression was further developed
in the poetry of Donne and the other so-called ‘metaphysical’ poets.

' In sermons, Renaissance preaching moved away from the medieval emphasis on abstract
doctrine to focus more clearly on divine deeds and actions and to incite the listener to be moved by
and imitate such exploits. Sermons were more epideictic — praising and blaming. The emphasis on
the character of God and on presenting ideals for the listening congregations was evident in the
sermons of Luther and John Donne. Epideictic rhetoric was even used by scientists, such as
Galileo and Kepler, to argue for their astronomical theories. In these ways, Renaissance rhetoric
was adapted to meet new communicative purposes.

"' The conventional Ciceronian approach was to juxtapose different positions or viewpoints
(controversia) in oratory in order to arrive at a tentative position that was ‘sufficiently probable’
(satis probabile). However, in the religious debates of the Reformation, the protestant reformers,
basing their positions on the authority of scripture, did not employ a symmetrical controversia-
based approach to argument. They adopted an approach that was asymmetrical for the
communication of, what they held to be, immutable truth. As Conley (1990) notes, this difference
in mentality toward rhetorical approaches became apparent in the published theological debates
between Erasmus and Luther concerning the issue of free will.

12 Ramus was killed in the Catholic massacre of protestants on Saint Bartholomew’s day in Paris.
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and treating the last two as part of logic and, thus, as part of what he saw as the

core of a liberal curriculum (Howell, 1956, p. 148)'%.

2.3.1 Summary and implications for the study

During the Renaissance, rhetoricians continued to emphasise social genres
(whole texts, such as letters, defined in terms of overall rhetorical purpose) and
the figures of speech associated with them, but began also to take account of
cognitive genres (the ways in which internal structuring allowed local effects to
be achieved). At the end of the Renaissance period, the approach to rhetoric
proposed by Ramus placed greater emphasis on logic and structure than on

ornamentation in the creation of a persuasive text.

2.4. Rhetorical works focusing on the English language

During the Renaissance, works on rhetoric began to be published in vernacular
languages rather than Latin, which, nevertheless, continued to be the language of
scholarship in Western Europe. In England, these works included Leonard Cox’s
The Arte of Rhethoryke (c.1530/1899), Richard Sherry’s 4 Treatise of Schemes
and Tropes (1550) and Thomas Wilson’s The Arte of Rhetorique (1553), a
popular work that was reprinted in many editions during the second half of the
sixteenth century. George Puttenham’s The Arte of English Poesie (1589) deals
with style in English poetry from the point of view of the application of

Ciceronian principles.

Ramus’ friend and associate Omer Talon (Audomarus Talaeus) wrote the Ramus-inspired,
reformed rhetoric, the Dialecticae Institutiones (1544). By the end of the sixteenth century, the
Ramist approach to rhetoric had taken hold in many universities in continental Europe, especially
in Germany and was beginning to be influential in Britain.
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Initially, works on English rhetoric were classical in orientation, focusing on the
five procedures of Ciceronian rhetoric (invention, arrangement, style, memory and
delivery) as well as figures and tropes. In the latter part of the sixteenth century,
however, the work of Ramus began to have an influence on vernacular approaches
to rhetoric throughout Europe. It was introduced to Scotland by Roland
Macllmaine" at St Andrews in 1574, and to England by Gabriel Harvey at
Cambridge in 1575. However, Britain, unlike Germany, did not adopt Ramism
extensively and the Ciceronian controversia approach persisted into the
seventeenth century when it was challenged, not by Ramism, but rather by

scientific empiricism.

In seventeenth century England, meetings of groups of scientists in London from
about 1645 led to the formation of The Royal Society'. The purpose of these
meetings was to discuss and investigate current scientific enquiry, and, through
knowledge, to bring about improvements in the human condition. Members of
The Royal Society sought a suitable theory of communication on which to base
the dissemination of its findings'’. In Thomas Sprat’s The History of the Royal
Society, it is stated that Royal Society members must “reject all the amplifications,
digressions, and swellings of style: to return back to the primitive purity and
shortness, when men deliver’d so many things, almost in an equal number of

words” (Sprat, 1667/1958, p. 113).

'* Macllmaine published a vernacular translation of Ramus’ chief work on logic.

'* The Royal Society received its charters of incorporation in 1662 and 1663.

% In 1668, the Royal Society sponsored an essay by Wilkins, entitled Essay Towards a real
Character, And a Philosophical Language which “officially endorsed an attempt . . . to create not
only a basic vocabulary but also a philosophical grammar for the communication of scientific
discoveries throughout the world” (Howell, 1971, p.481-482).
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The figure within The Royal Society who was most influential in proposing a

plain, direct form of communication — the New Rhetoric - was John Locke:
the ends of Language in our Discourse with others, being chiefly these
three: First, To make known one Man’s Thoughts or Ideas to another.
Secondly, To do it with as much ease and quickness, as is possible; and
Thirdly, Thereby to convey the Knowledge of Things. Language is either
abused, or deficient, when it fails in any of these Three. (Locke,
1690/1975, p. 504)

In contrast with the deductive routines of traditional, persuasive rhetoric, Locke

proposed that argument should be based on factual content and supported

induction as a means for presenting proof or evidence. Thus, Locke's contribution

to the New Rhetoric gave
British learning a fresh and enduring set of expectations concerning
discourse. His account of the three ends of language, and his emphasis
upon communication as the basic purpose of verbal composition, [leading]
the intellectual community to see popular and learned exposition as the
basic kind of speaking and writing when the human understanding was
being addressed, and to see the old preoccupation of rhetoric with
persuasion and the three kinds of speeches as a reflection of the past rather

than present necessities (Howell, 1971, p. 501).

During the early eighteenth century, a number of influences from abroad also
helped to shape the development of the New Rhetoric in Britain. One of these was
Fénelon’s Dialogues Concerning Eloquence (trans. Stevenson, 1832) in which the

six part Ciceronian structure and the rhetorical topics and figures are rejected in
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favour of a plainer style of discourse in which persuasion was no longer

prioritised'® !”.

A significant influence on the development of the New Rhetoric during the
eighteenth century were lectures by Adam Smith, Professor of Rhetoric at
Edinburgh University and the University of Glasgow (from 1749 to 1751). Smith
saw rhetoric as primarily relating to the communication of meaning. He identified
three types of communication: instruction, persuasion and entertainment
(rhetorical purposes), which generated four broad categories of discourse: history,
poetry, didactic writing and oratory (Howell, 1971, pp. 555-6). Noting that the
rhetoric of one cultural system does not necessary suit another, he proposed
dispensing with the ritualistic parts of Ciceronian oration, claiming that only the
proposition and its related proof were fundamental. Howell (1971) describes
Smith’s approach to rhetoric as one in which: “persuasive discourse is the species,

and communicative discourse the genus” (p. 549).

Two other Scottish academics who were influential in the development of the
New Rhetoric were George Campbell'® and Hugh Blair. In his most influential
work, The Philosophy of Rhetoric (1776/1963), Campbell notes that the
representation of meaning involves communication of knowledge through
language, and, therefore, involves mental operations on the part of both speaker

and hearer. He suggests that the purpose of a discourse will influence the type of

'® An English translation appeared in London in 1722.

'7 Other French rhetoricians who had an influence on rhetoric in Britain were the Jesuits René
Rapin, Dominique Bouhours and Charles Rollin. From Rollin’s writings the term belles lettres (a
study of the Greek, Latin and French languages, including poetry, rhetoric, history and
philosophy) entered the English language.

'® Campbell, an ordained Presbyterian minister and theologian, was principal at Marischal College,
Aberdeen from 1759 to 1795.
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rhetoric used and identifies four basic purposes: “to enlighten the understanding,
to please the imagination, to move the passions, or to influence the will”
(Campbell, 1776/1963, p. 1). For Blair, the four basic purposes were instructing,

persuading, moving or pleasing the reader".

In the early nineteenth century in Britain, there was an initial move away from the
New Rhetoric of the eighteenth century. Thus, Richard Whately’s Elements of
Logic (1826) re-emphasised the Aristotelian system. However, New Rhetoric did
characterise the work of probably the most significant figure in nineteenth century
rhetoric, Alexander Bain (1818 — 1903), Professor of Logic at the University of
Aberdeen. Bain combined an interest in associationist psychology and philosophy
with an interest in rhetoric:
Bain’s notion of rhetoric and his philosophy of composition are a direct
extension of his psychological work. . . . The study of style, which is the
sole concern of rhetoric, is the study of the stylistic means of provoking
and combining associations according to the mental laws uncovered by

psychology (Conley, 1990, p. 252).

It is with the work of Bain that we see a decisive move towards an emphasis on

cognitive approaches to genre (cognitive genres). Thus, the classification of texts

'% Perhaps less innovative than Campbell’s Philosophy of Rhetoric in terms of the development of
a general theory of rhetoric, but far more widely read and influential was the work Lectures on
Rhetoric and Belles Lettres (1783) by Hugh Blair, first Regius Professor of Rhetoric and Belles
Lettres at the University of Edinburgh. Blair’s Lectures are divided into five sections: the nature of
taste; consideration of language; style, different kinds of public speaking and a critique of types of
prose and verse composition. His lectures propose a theoretical approach to compositions or
oratory that are designed to influence or evoke a response in the reader or listener. They also
provide a critical framework for judging other types of discourse, which he said fall within the four
types of rhetorical purpose (instructing, persuading, moving or pleasing the reader). Blair’s work
became particularly well known in the United States of America. It was adopted as the standard
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in terms of their functions within society (e.g. letters, sermons) received less
emphasis than their classification in terms of rhetorical purposes, these rhetorical
purposes (narration, exposition, description, and persuasion or argumentation)
being described as principal forms in his work English Composition and Rhetoric
(1871). Each of these four principal forms is described in terms of the types of
association of ideas which they entail and the effect that these entailments have on
the structuring of discourse. Thus, of description, Bain says:
The chief rule in Description is to include with the Enumeration of the
parts a comprehensive statement, or general plan, of the whole. The
general plan may usually be given first; and, if there be danger of its
dropping out of view, it should be repeated. The particulars are to be

enumerated in the order that they occupy in the plan (Bain, 1871, p. 154).

Bain’s four principal forms of discourse were widely used as a pedagogic system

of classification in the context of the teaching of writing.

2.4.1 Summary and implications for the study

From the middle of the seventeenth century, empiricist philosophy and the
reporting of scientific discoveries had a significant influence on the development
of an approach to rhetoric (New Rhetoric) in which the straightforward
communication of ideas, and the mental operations involved in such
communication, occupied centre stage. Overall rhetorical purpose (e.g. narration,

exposition, persuasion and argumentation) was thought to be fundamental to the

text on rhetoric and composition at Yale in 1785 and Harvard in 1788, and was extensively used in
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structuring of discourse and, hence, the emphasis moved increasingly towards
cognition (cognitive genres) and away from the classification of texts in terms of
social functions (social genres). Thus, classification in terms of rhetorical
purposes (and the ways in which these rhetorical purposes were realised) was
given more emphasis than classification in terms of social functions (e.g. letters,

Sermons).

2.5 From rhetoric to discourse analysis: The beginning of the twentieth
century onwards

From classical times until the end of the nineteenth century, two main strands
within the study of rhetoric are detectable. One strand involves classificatory
frameworks based primarily on the description of texts as social products (e.g.
letters, sermons) designed to fulfil social purposes (social genres); the other
involves a focus on rhetorical purposes (e.g. narration, exposition) and the means

by which these rhetorical purposes could be realised (cognitive genres).

From the beginning of the twentieth century, the study of discourse structuring
began to escape the confines of traditionally accepted rhetorical approaches as
discourse began to be examined in the context of a range of disciplines. In this
section, different approaches are classified in terms of whether their primary
emphasis in classifying discourse is on what has been referred to here as social

genres, or whether it is on what has been referred to here as cognitive genres.

American secondary and tertiary education throughout the nineteenth century.
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2.6 The study of social genres from the beginning of the twentieth century

2.6.1 Genre and folktales

The twentieth century saw a wide range of approaches to the description and
classification of whole texts in terms of the social purposes they served. One of
the first of these emerged out of late nineteenth century studies of folklore. Olrik
(1921) analysed folktales (social genre) in terms of plot, character and episodes.
After analysing a corpus of folk stories, the Russian formalist, Propp (1928),
proposed a grammar of folktales in which the character and sequence of events
were used as characteristics to identify the genre. The same approach to literary
analysis was further advanced in the 1930s by linguists of the Prague School, who
examined social genres in terms of relationships among form, function and

context.

Later, analysts of folktales began to incorporate factors such as function and
belief, as well as overall content structure (Dundes, 1964) and linguistic factors
were also gradually accommodated (Scott, 1965). Following this, Ben-Amos
(1976) defined folklore defined in terms of a combination of formal features,
thematic domains and potential social usages in particular contexts, or, more
specifically, in terms of vocabulary, rhetorical features, symbolic meanings,
character-types and attitudes towards reality. In addition, Oring (1986), drawing
on the work of the linguistic anthropologist Malinowski (1923), argues that
myths, tales and legends should be defined not only in terms of their form or
structuring, but also in terms of the way they are received by a particular
community, arguing that the context of situation and context of culture in which

language occurs are also relevant. The idea of context of situation was developed
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further in relation to text analysis by Firth (1957/1968, pp. 176-177) who put

forward a framework including:
¢ the participants in a situation;
e the action(s) of the participants;
¢ other relevant features of the situation, including objects and events;

e the effects of the verbal action, that is, changes brought about by the

language used in the situation.

Firth’s paradigm for the construct of context of situation became a basis for the
approach to text analysis and genre (the initial emphasis being on social genres)
associated with systemic functional linguistics. This approach will be discussed

later in this chapter and in more detail in Chapter 3.

Firth’s context of situation framework is similar to that proposed by Hymes
(1967) in the area of ethnography of communication. Hymes (1964; 1972)
describes types of communicative events as genres that involve:

* atopic;

the purpose of the communication;

the settings and participants,;

the form and content of the fnessage; and,

the order of speech acts, including turn taking and speaker overlap.

The belief here is that an adequate classificatory approach to discourse (social
genre) requires an examination, not only of texts, but also of the social and
cultural factors that impinge upon them. This work differs from research

undertaken within the context of systemic functional linguistics - work that is also
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socially oriented - in that there is less emphasis here on internal linguistic
selection than there typically is in much of the work within the systemic
functional approach. It also differs in that it does not separate Malinowski’s

context of culture from context of situation.

Although much of the early work on folktales suggested that genres could be
defined in terms of strict adherence to certain regularities, the work of Réhrich
(1964/1991) indicates that genres are not fixed and unchanging, but rather are
entities that evolve and change over time. He also argues, that there are hybrid

genres and that so-called rules can be broken.

2.6.1.1 Summary and implications for the study

Within folklore and ethnographic studies, approaches to the classification of
genres in terms of socially recognisable discourse types gradually moved from
rigid, rule-based approaches to more fluid approaches that accommodated

context of culture and context of situation.

2.6.2 Genre and literary theory

Approaches to genre in literary theory in the earlier part of twentieth century also
came under the influence of structuralism within linguistics and anthropology,
and are characterised by the search for rules and regularities of form. Here again,
the influence of Propp (1928) and, later, Lévi-Strauss (1983/1976) are particularly
significant. With the development within literary studies of practical criticism
(Richards, 1929; Empson, 1930/1953), which was echoed in America by Brooks

and Warren (1938), the focus was on language and the structural analysis of
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literary works independent of context. The principles put forward by these writers
became the basis for the New Criticism approach to literary analysis, which was
influential from the 1940s. In this approach, the emphasis was on attempting to
identify, on the basis of close reading, the form and characteristic linguistic

features of literary works, such as poems.

The structural era involved a search for general laws and rules. Gradually,
however, there came the realisation that works which appeared to belong to the
same general category (as defined in terms of what are referred to in this thesis as
social genres), could differ significantly. By the 1960s, critics such as Croce
(1922/1968) were arguing that texts belonging to a single genre could actually
break generic laws. Indeed, poststructuralists, such as Derrida (1980), argued that
genres (social genres) merge into one another. Thus, as the twentieth century
progressed, approaches to genre within literary theory began to reflect a general
intellectual movement that emphasised procedures and choices, and that was more
accommodating to difference and flexibility. The influence upon genres of
constructs such as gender, literacy and power began to be recognised (Barthes
1966b; Derrida 1967). Out of these developments have emerged critical
approaches to discourse that explore the construction and reflection in text of a
range of ideological positions (e.g. Kress 1990; van Dijk, 1993; Fairclough,

1995).

Fowler (1982) notes that the term genre as used by literary theorists has been
applied to broad categories of literature and suggests, with qualifications, that the

use of a Wittgensteinian family resemblance approach to the classification of
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literary works might prove to be particularly useful. Thus, the same genre
category could be applied to central (more typical) members as well as to
peripheral (less typical) ones, allowing for considerable variation within a generic

20

type™.

Fowler suggests that generic patternings in literature are not merely the result of a
process of conscious imitation, but of the internalisation and influence of certain
literary works on the generation of subsequent ones. Thus: "In literature, the basis
of resemblance lies in literary tradition. What produces generic resemblances,
reflection soon shows, is tradition: a sequence of influence and imitation, and
inherited codes connecting works in the genre" (Fowler, 1982, p. 42). Thus,
genres can be localised within cultural and historical settings (e.g. Elizabethan
Comedy; Restoration Comedy), the generic composition altering slowly over
time. Thus, "both historically and within a single period, the family grouping
allows for wide variation in the type" so that "we may find the genre's various
historical states to be very different from one another" (pp. 42-43). For this
reason, Fowler discounts the idea that members of a genre category must contain
certain, clearly identifiable classifying elements (such as, for example, all
tragedies involving a violent death)*'. It is important to stress here, however, that
Fowler is discussing the type of classification that was referred to at the beginning

of this chapter as social genre. In the realm of what is referred to here as cognitive

20 That is, within a social genre category.

2! Fowler’s view concerning the ongoing nature of genre development is also supported in more
recent work on genre. Lechte (1994) states that texts are “not self-contained units whose meaning
could be established independently of context” (pp. 10-11). Within this framework, the work of the
Russian theorist Lotman is particularly significant. Lotman (1977) draws attention to the way in
which texts communicate culture and link the past with the present. Genres, therefore, are defined
not only in terms of structural features, but also in terms of social and cultural expectations. In all
of this work, the concept of ‘intertextuality’ is central, that is, the notion that a text is not an object
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genre (that is, in classification frameworks that are based on the means by which

rhetorical purposes are achieved), the situation is likely to be very different.

2.6.2.1 Summary and Implications for the Study

Within literary studies, approaches to genre are primarily oriented towards what
was referred to at the beginning of this chapter as ‘social genre’. As in the case
of folklore-based studies, a rigid rule-based approach to classification gradually

gave way to a more fluid one.

2.6.3 Genre and composition studies in North America
Approaches to composition studies in North American universities have continued
the tradition established by The Royal Society in the seventeenth century.
Characteristic of this approach, an approach that focuses on social genres as
defined here (see Chapter 1, Section 1.2, pp. 4-8), is the belief that rhetorical
forms arise in response to social contexts. Thus, “genres can serve both as an
index to cultural patterns and as tools for exploring the achievements of particular
speakers and writers . . . as keys to understanding how to participate in the actions
of the community”? (Miller 1984, p. 165). Later Miller (1994, p. 75) expanded
her definition of genre, saying:
[genres] in their structural dimension, are conventionalised and highly
intricate ways of marshalling rhetorical resources, such as narration and
figuration. In their pragmatic dimension, genres not only help real people
in the spatio-temporal communities do their work and carry out their

purposes; they also help virtual communities, the relationship we carry

in its own right, but something we view and interpret in relation to our expectations and our
experience of other texts.
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around in our heads, to reproduce and reconstruct themselves, to continue

their stories

In the words of Berkenkotter and Hucken: “[Genres are] dynamic rhetorical forms
that are developed from actors’ responses to recurrent situations that serve to
stabilise experience and give it coherence and meaning. Genres change over time
in response to their users’ socio-cognitive needs” (Berkenkotter and Hucken,

1995, p. 4).

We find within the North American tradition of New Rhetoric, a context in which
academic composition has been prioritised along with a very similar approach to
genre to that articulated by Fowler within the context of literary theory (see

Section 2.6.2 abov_e)23.

2.6.3.1 Summary and implications for the study

Those working within the North American tradition of New Rhetoric, who have
often focused on academic composition, have reached very similar conclusions to
those reached by analysis working within the context of folklore studies and
literary theory, that is, that genres (that is, what are referred to in this thesis as
‘social genres’) change over time in response to changing needs and

circumstances.

22 Miller was influenced by Bitzer (1968) and Burke (1969).

2 In this tradition, Bazerman (1988) has examined the changes and developments within scientific
writing that have occurred as scientific knowledge has increased, Bizzell (1992) has examined
genres in social and professional communication, and Yates and Orlikowski (1992) have analysed
change and development in office memos.
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2.7 Towards a cognitive emphasis in genre studies
During the 1940s and 1950s, language tended to be viewed as a fixed, internally-
coherent system24. In approaching writing, educators tended to focus on rules
rather than rhetorical or communicative purposes, the emphasis being on the study
of prescriptive grammar and usage at sentence and paragraph level”’. Nystrand,
Greene, and Wiemelt (1993), in reviewing pedagogical approaches to composition
instruction during this period, note:
An emblematic innovation of the time was the five-paragraph theme, a
pedagogical form of exposition (of unclear origin) consisting of an
introductory paragraph, three points developed into a three-paragraph
body, and a concluding paragraph. This unique school genre, which
prescribed a three-point structure regardless of writer purpose or argument,
came to define the essay genre for a generation of American students

(p. 275).

During the 1960s, formalist approaches to literature and composition were
increasingly challenged as the focus of pedagogy moved from rules to cognitive
processes. Thus, the Anglo-American conference on student composition at
Dartmouth, New England in 1966 emphasised a writer-centred focus, drawing on

cognitive theory (Piaget, 1969) and socio-linguistics (Hymes, 1972; Sapir, 1949).

** By the 1950s, Russian formalism, New Criticism and Prague structuralism, along structuralist
approaches within linguistics (Saussure, 1916; Bloomfield, 1933), had exercised considerable
influence. Nystrand et al. (1993) summarise the formalist influences as consisting of the following
ideas:

e Language is composed of objective elements organized into fixed systems;

e The meaning of texts is encoded in “autonomous” texts themselves and is explicit to the

extent that writers spell things out;

e  Written texts are more explicit than oral utterances.
Texts were regarded as being properly interpreted only when readers avoided inferences about the
writer or the context in which the text was written (p. 278).
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Thus, for example, Britton (1970) classified discourse in terms of participant and
spectator roles, proposing a continuum for the classification of writing with two
extreme points: the writer as a participant (transactional writing) and the writer as
a spectator (poetic writing):
Informing people, instructing people, persuading people, arguing,
explaining, planning, setting forth the pros and cons and coming to a
conclusion — these are participant uses of language, use of language to get
things done. Make-believe play, day-dreaming aloud, chatting about our
experiences, gossip, travellers’ tales and other story-telling, fiction, the

novel, drama, poetry — these are uses of language in the spectator role (p.

122).

Britton justifies this type of distinction, claiming that transactional writing
involves the selection and ordering of material according to “the demands made
by something outside ourselves, something that exists in the situation”, whereas,
in the case of poetic writing, “we select and arrange material first to please
ourselves” (Britton, 1970, p. 124). This type of justification appears, in retrospect,
to be rather simplistic. However, it did signal an increasing emphasis on
cognition, as did the work of Kinneavy (1971) who, like Britton, focuses on
general orientation (e.g. expressive) rather than specific rhetorical purposes (e.g.
arguing). Thus, Kinneavy (1971, pp. 59-61) outlines the following categories of
discourse based mainly around text-external factors:
e expressive (focus is on the sender);

e persuasive (focus is on the receiver);

2 The idea of types of writing differing in terms of rhetorical or communicative orientation, such
as proposed by Bain (1869), had waned.
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¢ literary (focus is on the linguistic form of the text);

e referential (focus on some world reality).

In the approach of Threadgold (1989; 1994), the move towards an emphasis on
cognition becomes more evident in that form of argumentation includes

expository and descriptive categories.

More centrally cognitive in orientation has been the work of linguists working
within the context of tagmemic linguistics (e.g. Longacre, 1964; Pike, 1967).
Thus, for example, in examining a range of texts in a number of Philippine
languages, Longacre (1968), in addition to what he refers to as a dialogue genre,
identifies six basic genres in a way that combines the social and the
rhetorical/cognitive. Thus, although the epistolary genre is primarily defined in
terms of social purpose, several genres, such as the procedural genre, are
primarily defined in terms of rhetorical purpose

e Narrative: recounting some sort of story

e Procedural: prescribing the steps of an activity or activity complex

e Hortatory: attempting to influence or change conduct (essentially
sermonic)

e Dramatic: dramatic re-enactment by a single speaker of a dialogue
involving several participants (neither the scenes, nor the participants
are identified by the speaker, although they may be recoverable from
the re-enacted dialogue itself)

e Activity: relating an activity or group of activities

e Epistolary: letter writing.
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In each case, function, chronological orientation, tense/aspect and the presence or
absence of explicit temporal and/or spatial setting was considered to be
fundamental, and it was argued that there were both obligatory and optional
elements. In fact, in examining chronological orientation and the presence or
absence of explicit temporal and/or spatial settings, analysts will be concerned
with aspects of that type of internal structuring that is characteristic of cognitive
genres. Thus, in the work of Longacre, although social and cognitive genres are
not distinguished, there is a clear indication that cognitive factors are seen as

being of significance™.

In his socio-linguistic analysis of Black Vernacular English (BVE), Labov (1972)
found it useful to identify a narrative construct which could be employed in
describing the language performance of his subjects. He defines a minimal
narrative as “a sequence of two [independent] clauses which are temporally
ordered” (p. 360), identifying more fully-formed narratives as potentially
including: an abstract, orientation, complicating action, evaluation, result or
resolution and coda. Labov used his narrative framework (minimal and extended)
as a basis for the analysis of BVE in terms of the constituent syntactic structures
and linguistic features commonly associated with the different sections of the
narrative structures. On the basis of this narrative construct and its associated
internal structuring, Labov attempted to evaluate different speakers’ mastery of

the narrative genre in BVE. This focus on the achievement of a type of rhetorical

2 It is important to note here that Longacre was referring not to all discourse, but to discourses in
the particular Philippine languages he examined. However, Longacre (1976) did identify close
similarities between one of the patterns typical of certain types of narrative discourse in the
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purpose as well as social factors signals a concern with cognitive as well as social

factors in the work of Labov.

Another approach to genre typology which, in emphasising function, also includes
cognitive factors, such as perception in space and time, is that of Werlich (1974;
1976). To differentiate between types of texts, Werlich places emphasis on the
“dominant contextual focus . . . the factors or circumstances in the context or the
communication situation on which the text centers or to which it draws the
receiver’s attention (space, time, analysis/synthesis, relationships, future
behavior)” (Pilegaard & Frandsen, 1996, p. 6). Werlich proposes five different
types of texts:

e Description — the encoder . . . deals with factual phenomena in space:
It is the text type related to the cognitive process of perception in
space.

e Narration — the encoder . . . deals with factual and/or conceptual
phenomena in time. It is the text type related to the cognitive process
of perception in time.

e FExposition - the encoder .explains how the component elements
interrelate in a meaningful whole. This is the text type related to the
cognitive process of comprehension.

e Argumentation - the encoder proposes relations between concepts of
phenomena. Argumentation is the text type related to the cognitive

process of judging in answer to a problem.

Philippines and certain types of mono-climactic oral narrative found in Mexico and New Guinea
and in some narratives written by English speakers.
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e [Instruction — the encoder tells himself or others what to do. Instruction

is the text type related to the cognitive process of planning. (Werlich,

1976, pp. 39-40)

Werlich argues that these text types (which he describes in terms of cognitive
orientation) are recognised in natural language as fext forms (referred to here as
social genres): “Text forms and text form variants, such as narrative, story, novel,
or short story, are the conventional manifestations of a text type” (Werlich, 1976,
p. 46). Although labelling his text types in terms of types of cognitive orientation
(with respect to aspects of the content), Werlich, nevertheless, focuses on
linguistic means, suggesting that text types (cognitive genres) can be identified by
certain types of sentences or ‘text idioms’. He claims, for example, that
description is characterised by phenomenon registering and action-recording
sentences €.g.

1. Phenomenon-registering - There is / was + NG:

There were thousands of glasses.
2. Action-recording — X +Verb-ing:

Everybody was eating, drinking (Werlich, 1976, p. 47).

Virtanen (1992) continues the emphasis on the cognitive aspect of text
organisation, referring to whole texts in terms of discourse types (social genres)
and fext types (cognitive genres), using the same taxonomy as Werlich. She argues
that text types are “the same sort of categories [as discourse types] but on a level
closer to the actual texts” (p. 293). They are “prototypical abstractions” (p. 297).

Furthermore, a “superordinate discourse type need not always be realized through
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the corresponding text type” (p. 293). Virtanen also argues that a discourse type
may be realised either by one text type only - unifype, or by more than one text

type - multitype.

A further typology that combines a cognitive and a textual focus and develops the
work of Werlich is that proposed by Adam (1985, 1992) who suggests that part of
communicative competence is textual competence:
on peut dire que la compétence discursive des sujets est, a la fois, constituée
par une compétence communicationelle et par un compétence textuelle . .
qui permet d’enchainer syntaxiquement des phrases et sémantiquement des
propositions adaptées a des situations pragmatiques spécifiques (Adam,

1985, p. 39).

In decoding a written text, a reader “repérant certains indices de surface . . .
semble construire une base de texte cohérente quie s’appuie (en partie) sur une
schématisation du type de celle de Werlich” (Adam, 1985, p. 40). Adam proposes
that whole texts (social genres) should be seen as consisting of a number of
séquences (cognitive genres) which have “une entité relativement autonome,
dotée d’une organisation interne qui lui est propre et donc in relation de
dépendance/indépendance avec 1’ensemble plus vaste dont elle fait partie” (Adam,
1992, p. 28). He identifies five “séquences prototypiques: narrative, descriptive,
argumentative, explicative et dialogale” (p. 30), and proposes an hierarchical

internal structure for each.

A number of analysts, including several who are associated with the systemic

functional approach that has characterised much recent linguistic research in
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Australia, have focused on approaching genre in terms of specific/specifiable
purposes, ranging from every-day encounters to academic diécourses of a variety
of types. Thus, for example, there have been studies of service encounters (Hasan,
1978, 1985/1989; Ventola, 1985). Similarly, in the area of English for Specific
Purposes (ESP), researchers have described different types of genre, which are
often associated with academic and professional writing. These include
introductions to research articles (Swales, 1981, 1990), and science dissertations
(Dudley-Evans, 1986, 1989). In both approaches, there is an emphasis on the
unfolding stages of discourses, although the terminology and approaches differ.
Those working within the systemic functional context (e.g. Eggins, 1994) refer to
schematic structure; within the ESP context, reference is made to moves and steps
(e.g. Swales, 1981). In both cases, these stages identified are related to specific

types of linguistic feature.

Studies of this type, particularly those associated with the systemic functional
approach, have had a significant impact on pedagogy, particularly in the context
of the teaching of writing in primary schools. Dissatisfied with some of the
process approaches to writing instruction in schools that were the legacy of the
1966 Dartmouth Conference 1966, Australian educators developed approaches to
writing in schools based on research on genre. In the context of developing such
materials for primary schools, Derewianka (1990) includes the following genre
classification: recount, instruction, narrative, information report, explanation and
argument. Here we see what appears to be a mixed-level classification: genre
classified as social product (e.g. information report), and genres classified in terms

of rhetorical purpose (e.g. arguments, explanations).
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What is particularly interesting about the systemic functional and ESP
approaches, (approaches that are discussed in more detail in Chapters 3 and 4) is
that they do not distinguish clearly between what are referred to here as social
genres and cognitive genres (see Chapter 1, Section 1.2, pp. 4-8). Thus, texts may
be classified in terms of overall social purpose (e.g. research article) and/or in
terms of rhetorical purpose (e.g. explanation). In fact, however, the first of these
(classification in terms of overall social purpose) has very different implications
from the second (classification in terms of rhetorical purpose). Although it seems
entirely consistent with classification in terms of overall social purpose to
examine whole texts in relation to overall structure (schematic structure) and
specific linguistic realisation, this does not seem consistent with classificatory
approaches that relate to rhetorical purposes. This is because a single text may
concatenate a range of rhetorical purposes, each of which is likely to be associated
with a different cognitive orientation and, hence, a different pattern of internal
relationships. Thus, as will be argued in more detail in later chapters, social genres
(genres defined in terms of overall socially identifiable purposes) are amenable to
description as whole texts in terms of schematic structure and characteristic,
discipline-specific linguistic features, whereas cognitive genres (genres defined in
terms of rhetorical purposes) are amenable to description in terms of those internal
relationships that characterise the cognitive orientations that are associated with
different rhetorical purposes. Thus, a single text that exemplifies a particular
social genre (e.g. a personal letter) may incorporate a range of cognitive genres.
The characteristics of the social genres (overall organisation, specific linguistic

features), being subject to varying social contexts, will change over time, whereas
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the characteristics of cognitive genres are more likely to be marked by stability,

something that has important implications for teaching contexts.

2.7.1 Summary and implications for the study

The writings that have been included in this section all classify genres in terms of
both socially recognisable purposes (e.g. personal letters) and rhetorical
purposes (e.g. persuasion). With the possible exception of the works of Werlich
and Adam, there is, in general, no consistent differentiation between the two types
of genre in terms of the analytical techniques employed. Furthermore, where
cognitive genres are proposed, as in case of the work of Werlich and Adam, they
tend to be classified in terms of characteristic linguistic features, rather than in
relation to the development of a framework. Where cognitive genres are the focus
of attention, the emphasis, 1 shall argue, needs to be on process rather than

product.

Chapter 3 reviews two approaches to genre which have been used extensively in
pedagogic contexts. They are the approach to genre influenced by systemic
functional linguistics and that of linguistics working within the English for

Specific Purposes movement.
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CHAPTER 3:

FROM SOCIAL GENRE TOWARDS PEDAGOGY

3.0 Overview
In this chapter, approaches to defining and analysing genre which have had an
effect on pedagogy are examined. These approaches include the work of:
o linguists influenced by the systemic functional school of linguistics,
e.g. Eggins (1994); Hasan (1985/1989); Martin (1986, 1992, 1997,
2000) and Ventola (1985);
e linguists working in the field of English for Specific / Specifiable
Purposes (ESP) e.g. Dudley-Evans (1986, 1989, 1994); Swales (1981,

1990); Bhatia (1993, 1998); Johns (1997).

In each case, the overall approach is presented in some detail and then discussed
in terms of its adequacy. At the end of the chapter, a concluding discussion
suggests the need for an emphasis on cognitive processes as a way of mediating

between social genres and their linguistic representations.

3.1 Genre in applied linguistics and the purpose of genre for classification

The construct of genre identified by linguists working within the context of the
systemic functional approach began to be applied to the teaching of writing in
schools in the 1980s in Australia (see, for example, Macken, Kalantzis, Kress,

Martin, Cope, & Rothery, 1989; Martin, 1989; Derewianka, 1990; Christie, 1990;

48



Knapp & Watkins, 1994; Butt, Fahey, Feez, Spinks and Yallop, 2000 and Martin,
2000). This approach to genre typically describes texts in terms of:

* schematic structure: described by Eggins (1994, p. 36) as the “staged,
step-by-step organisation of the genre”; and,

e linguistic (lexico-grammatical) features: such as syntax, lexis, types of
cohesion and reference (which relate to the elements of the schematic
structure).

Within the context of this approach, although some theorists focus on social
genres, such as, for example, service encounters (Hasan, 1978, 1989; Ventola,
1984), attempts to generalise for pedagogic purposes have tended to result in a
more rhetorically-motivated classification in which the focus moves to cognitive
genres, such as recount, instruction, exposition/argument, narrative, report,
explanation (Derwianka, 1990) and instructing, arguing, narrating, explaining,

describing (Knapp & Watkins, 1994).

In another approach to genre, linguists working in the field of English for Specific
Purposes largely confine their description to English texts used in academic and
professional contexts, such as introductions to research articles (Swales, 1981,
1990), introductions and discussions sections of dissertations (Dudley-Evans
1986, 1989) as well as types of medical, legal and business documents. The focus
of the genre construct in this type of analysis is on specialised types of writing
that may be inaccessible to non-specialised language users as well as to second
language users who are unfamiliar with the rhetorical patterns of academic or
professionally-related fields. Analysis of genre in this tradition involves

examining the organisation of the conventionally recognised stages of a text in
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terms of moves and steps. This knowledge is then used as a basis for teaching the

language and rhetorical patterns of the genres identified.

3.2 The approach to genre influenced by systemic functional linguistics:

The systemic functional approach to classifying texts in relation to social context
derives from the ideas of the social anthropologist Bronislaw Malinowski (1923,
1935). Based on his experiences in studying an unwritten Melanesian language,
that of the Trobriand Islanders of Eastern New Guinea, he proposed the idea that
understanding language involves understanding the context of situation and
context of culture in which the language occurs. In order to have a working
understanding of the language of the Trobriand Islanders, Malinowski emphasised
the need to understand their culture, stating that “language is essentially rooted in
the reality of the culture, the tribal life and customs of a people, and that it cannot
be explained without constant reference to these broader contexts of verbal

utterance” (Malinowski, 1923, p. 305).

In relation to the development of a clear understanding of individual words and
phrases, especially in order to translate them accurately, Malinowski emphasised
the need to take account of context: “the meaning of any single word is to a very
high degree dependent on its context . . . [it] becomes only intelligible when it is

placed within its context of situation (Malinowski, 1923, p. 306).
The idea of context of situation was further developed by the British linguist J. R.

Firth (1957, 1957/1968) who put forward a framework including:

1. The participants: persons, personalities and relevant features of these:
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(a) The verbal action of the participants
(b) The non-verbal action of the participants
2. The relevant objects and non-verbal and non-personal events

3. The effect of the verbal action (Firth, 1957/1968, p. 177).

Halliday (1978) continued this development, emphasising that the social-semiotic
nature of language involved reference to the total meaning potential that people
have as members of a society. Although a single individual may not achieve the
full meaning potential of a society, typical social situations or contexts (the
semiotic organisation of our social system) may be systematically correlated with
the linguistic system. The operation of language within a certain context of
situation, Halliday refers to as register. In discussing Halliday’s approach to
register, Martin (1992) notes that: "the socio-semantic organisation of context has
to be considered from a number of angles if it is to give a comprehensive account
of the ways in which meanings configure texts" (p. 494). Halliday proposes that
the ‘different angles’ from which to analyse register are:

e Field, the social action: what is happening, the nature of the social
action that is taking place: what it is that the participants are engaged
in, in which the language figures as some essential component.

e Tenor, the role structure: who 1is taking part, the nature of the
participants, their statuses and roles: what kinds of role relationship
obtain among the participants, including permanent and temporary
relationships of one kind or another, both the types of speech role that
they are taking on in the dialogue and the whole cluster of socially

significant relationships in which they are involved.
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* Mode, the symbolic organisation: what part language is playing, what
it is that the participants are expecting the language to do for them in
the situation: the symbolic organisation of the text, the status that it
has, and its function in the context, including the channel (is it spoken
or written or some combination of the two?) and also the rhetorical
mode, what is being achieved by the text in terms of such categories as
persuasive, expository, didactic, and the like. (Halliday, 1975, in

Halliday and Hasan, 1975/1989, p. 12)

Halliday proposes that each semiotic variable of a text (field, tenor, mode) relates
to a specific component of the semantic structure and thereby to the systems of the
lexico-grammatical features of a text. A register is “the semantic variety of which
a text may be regarded as an instance . . . [and which] can be defined as the
configuration of semantic resources that the member of a culture typically
associates with a situation type” (Halliday, 1975/1989, pp. 110-111). Martin
(2001, p. 155) emphasises that register, as a meaning-making semiotic system:
differs from semiotic systems such as language, music, dance, image and
on. This is because it is a kind of parasite. It has no phonology of its own.
The only way it can make meaning is by using the words and structures of

the semiotic we call language.

For linguists working within the context of a systemic functional approach, genre
(as distinct from register) involves the context of culture within which a text
occurs. Martin defines genre as “a staged, goal oriented, purposeful activity in

which speakers engage as members of our culture (1984, p. 25). Hasan says that
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“Genre bears a logical relation to CC [contextual configuration], being its verbal
expression. If CC is a class of situation type, then genre is language doing the job
appropriate to that class of social happenings” (Hasan, 1985/1989, p. 108). Later,
a similar definition is proposed by Eggins and Martin (1997): “different genres are
different ways of using language to achieve different culturally established tasks,
and texts of different genres are texts which are achieving different purposes in

the culture” (p. 236).

In describing the relationship between register and genre, Eggins (1994) says:
genre and register are at two different levels of abstraction. Genre, or
context of culture, can be seen as more abstract, more general — we can
recognize a particular genre even if we are not sure exactly what the
situational context is (p. 32).

Eggins sees register as filling in the “specifics relevant to a particular situation of

use of a genre” (1994, p. 34). In Figure 3.1 following, Eggins (1994, p. 34)

demonstrates the relationship between genre and register.

Figure 3.1: Genre and Register
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The stages or steps which are conventionally followed in a genre are called the
schematic structure. The individual steps or stages of the schematic structure are
sometimes referred to as its functional stages, defined as “those turns or groups of
turns that fulfill a function relative to the whole. We therefore only call something
a stage if we can assign to it a functional label” (Eggins, 1994, p. 38). As an
example of a schematic structure, Ventola (1987) describes the functional stages

of a sales encounter as:

Sales Initiation Sales Request
Price Sales Request
Sales Clarification Purchase
Price Payment
Thanks Change

Purchase Closure

Hasan (1985/1989, pp. 64-65) further develops the idea of functional stages (or
schematic structure) as the genre-classifying features of texts. She distinguishes
between the actual generic structure of a particular text and the generic structure
potential of the genre to which the text belongs. The actual generic structure of a
text is the actual series of functional stages which appear in that text while the
generic structure potential (GSP) is the whole potential range of structures for a
particular genre, not all of which, presumably, are likely to appear in one
particular example of a genre. From the GSP, she further identifies obligatory
elements - those functional stages which are necessary for a text to be identified as

an example of a certain genre. They are the genre-defining functional stages that
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cannot be left out. Hasan (1985/1989) claims that the obligatory elements place
restrictions on the types of semantic values which may be selected as the language
which operates within that genre: "One need not know all the details of a
particular situation in order to be able to say what the overall structure of the
message should be" (p. 105). Hasan terms this restriction which operates on
semantic choices within a genre as genre-specific semantic potential. Hasan
allows that, within one type of genre, texts can exhibit a variety of structures,
although certain semantic elements are obligatory: "the one respect in which they
cannot vary without consequence to their genre-allocation is the obligatory
elements and dispositions of the GSP" (1985/1989, p. 108). Hasan defines the
obligatory elements which constitute a genre in terms of semantic rather than
lexico-grammatical terms:
the statement of genre specific 'language' is best given in terms of the
semantic categories, rather than the lexico-grammatical ones, since (1) the
range of meanings have variant realisation; and (2) the more delicate
choices within the general area is not a matter of generic ambience (Hasan,

(1985/1989, p. 113).

Martin (1986) describes genre as "a staged, goal-orientated social process (p. 33),
and argues that not all language follows genre patterns. In cases where language
accompanies (is ancillary to) actions, such as in a tennis commentary, Martin says
that field and genre are indistinct. However, as the mode of a text becomes more
abstract (such as in extended written texts where the sender and the receiver of the
message of the text are separated), "the grammar of the text becomes less iconic -

it mirrors less closely the structure of the activity sequences to which it refers"
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(Martin, 1986, p. 33). In those cases where language plays a larger role, and more
and more constitutes the action of the text, there is a need to distinguish between
field and genre. Similarly, Hasan (1985/1989) suggests that in a genre-structured
text “the role of language is not ancillary but defining: all of the significant

activity is manifestable only through language” (Hasan, 1985/1989, p. 113.)

Although Martin, (1986) described genre as “a goal-orientated social process” (p.

33), he later (1992) admits that rhetorical purpose is not consistently dealt with in

the systemic functional approach to contextual description:
[Genre is] variously categorised under field (Halliday, 1965), tenor
(Gregory, 1967), mode (Halliday 1978a, 1985/1989) and as a separate
contextual variable in its own right (Firth, 1950 - effects, Ure & Ellis, 1977
- role, Fawcett, 1980 - pragmatic purpose). The main reason for this is that
purpose is difficult to associate with any one meta functional component
of the lexico grammar or discourse semantics. The effect of a text is the

result of all components of its meaning (Martin, 1992, p. 501).

Because of the difficulty of associating rhetorical purpose with any of the meta-
Sfunctional components of register (field, tenor, mode), Martin suggests that it is
better placed in a superordinate category, that of genre itself:
The register variables of field, tenor and mode can then be interpreted as
working together to achieve a text's goals, where goals are defined in terms
of systems of social processes at the level of genre. It should be stressed
here that bringing telos (purpose) into contextual theory at this point in no

way implies that text is being interpreted as the realisation of the speaker's
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intentions; genres are social processes and their purpose is being
interpreted here in social and not psychological terms (Martin, 1992, Pp-

502-503).

Kress (1986) similarly emphasises the social nature of texts which are realisations

of genres:
In my view texts are social rather than individual in origin; that is texts are
motivated by and come into being in specific social contexts, rather than
through individual desire or whim. This assumes knowledge of textual
conventions on the part of speakers or writers and therefore of textual
forms; and it does assume that speakers and writers have a wide
knowledge of other texts. . . . Texts arise in social occasions which have
their specific form, which in turn are homologous with the overall

organisation which characterises any one society (pp. 98-99).

Thus those working within the systemic functional context, see genre in terms of
language texts which are associated with social contexts, and which follow a
conventionalised structure, a structure which, rather than just mirroring or
accompanying the action or experiential meaning of the text, because of cultural

convention, goes some considerable way to constituting the text itself.

Among those whose approach to genre is influenced by systemic functional
linguistics, there are stronger and weaker forms of the view that there is a
specifiable relationship between genre (and register) and language. The stronger,

deterministic view, involves the belief that “Both the context of culture (via genre)
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and the context of situation (via register) determine the kind of language used to
create a text” (Macken et al, 1989, pp. 5, 18). A similar view is expressed by
Eggins (1994) who argues that:
both register and genre are realized through language. This means that we
only know that we have a particular genre or register by looking at the way
language gets used. It is through the patterns of meanings, words and
structures, and of course sounds of language that these contextual

dimensions are expressed ( p. 36).

Knapp and Watkins (1994) also suggest that the structure and grammar of a text
are determined by its genre: “the generic features (structure and grammar) of the
genre of describing, for example, remain constant for all writers, from the
experiential descriptions of early writers, to the scientific descriptions of senior

secondary students” (p. 20).

A weaker form of the systemic functional view describes the relationship between

genre and language as probalistic rather than deterministic:
Genre theory suggests that texts which are doing different jobs in the
culture will unfold in different ways, working through different stages or
steps. Again, this relationship between context and text is theorized as
probabilistic, not deterministic: an interactant setting out to achieve a
particular cultural goal is most likely to initiate a text of a particular genre,
and that text is most likely to unfold in a particular way — but the potential
for alternative is inherent in the dialogic relationship between language

and context. (Eggins and Martin, 1997, p. 236).
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3.2.1 Summary and implications for the study
The construct of genre proposed by systemic functional linguists relates to what is
referred to in Chapter 1 here as social genre. It refers to socially-recognised
constructs according to which whole texts are classified in terms of their overall
social purpose. In their approach to defining genre, systemic functional linguists
claim that genres are identifiable in terms of:
e schematic structure: commonly occurring functional stages which
Hasan (1985/1989) claims can be reduced to a group of genre-defining
obligatory elements drawn from the Generic Structure Potential (GSP)
or range of elements that can occur in a particular genre; and,
e lexico-grammatical features which systematically correlate with the
genre-defining functional elements of the schematic structure or GSP

realised through the related register variables of Field Tenor and

Mode.

3.3 Discussion: The systemic functional approach to genre as a discourse
categorising construct
The systemic functional approach to the construct of genre raises a number of
issues, including:
¢ the nature of the relationship between different types of knowledge and
the genre paradigm influenced by systemic functional linguistics;
e the relationship between genre, generic structure potential and text
structure;
¢ the ways in which texts are classified in terms of genres;

o the relationship between genres and lexico-grammatical features of texts.
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3.3.1 Content knowledge and the systemic functional approach

In the systemic functional approach, emphasis is placed on the social use of
language in context in the creation of a text and its interpretation as discourse.
Language is seen as a social-semiotic, a system capable of expressing the entire
range of potential meaning employed by society. It is seen as operating within a
functional/structural type of syntagmatic and paradigmatic system. The functional
or syntagmatic element involves the types of social uses to which the language is
put (such as a sales request in a shop or placing a bet). The structural or
paradigmatic element refers to the choices from the semantic and lexico-

grammatical systems of the language which are employed in social situations.

In the systemic functional approach, the content knowledge (ideational content)
relates to the field variable. This includes not only the subject matter but also the
nature of the speaker’s or writer’s participation in a social setting. Field, it is
argued, influences the fransitivity (case and syntactic) systems of the language.
Eggins suggests that lexico-grammatical variation is influenced by field in terms
of the degree of technicality from: “technical specialized to commonsense
(everyday). Technicality is not only encoded in the lexis, however, technical texts

frequently use abbreviated, non-standard syntax” (Eggins, 1994, p.74).

The construct of field is seen as being susceptible to the influence of social action
and the degree of technicality of subject matter. However, it does not appear to
take account of the fact that different types of content knowledge (such as
knowledge about real-world entities, empirical data expressed in statistical

number abstractions or abstract ideas or theories) may each be cognitively
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categorised in different ways. Nor does it appear to involve any acknowledgement
of the fact that different types of knowledge and their categorisation systems may
exert an influence on the patterns of representation of such knowledge in
discourse (see Carrell, 1981, 1988; Johnson, 1987; Lakoff, 1987; Oller, 1995;
Sanford & Garrod, 1981). Beyond the proposed connection between the degree of
technicality of field and its influence on the lexico-grammar, types of knowledge
and their cognitive systems of categorisation are not seen as particular influences
on the higher-level internal organisation of a text. Rather, it is the social purposes
to which such knowledge is put that are seen as influencing the organisation of

patterns of language.

In the systemic functional approach, whatever effect that the extra-linguistic
content of field has on discourse has to be considered in combination with the
other register meta-functions of tenor and mode. While the field-tenor-mode
paradigm may provide a useful approach for the analysis of transactional
discourse (where the social and interactive element of the discourse is in the
foreground and changing), it seems less appropriate to the analysis of extended,
monologic, written discourse (such as certain types of academic writing), in which
particular types of knowledge (and their related patterns of categorisation and
schematic organisation) may influence overall structuring. In extended monologic
texts, tenor and mode may provide relatively stable background influences, with
the content-internal categorisation systems of field (the ideational content of the
text) playing a more foregrounded, structuring role which has an influence on the
ways in which such knowledge is represented, something that is suggested in

some of the cognitive approaches to the organisation of knowledge which are
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reviewed in Chapter 4. To admit such a role would require that less primacy be
given to social process, especially in relation to the creation of extended written
discourse, than the systemic functional approach would appear to allow.
Recognising that monologic texts are influenced in terms of their organisation or
structuring by text-internal, content knowledge types (alongside the social
contexts of culture and situation) presents a challenge to any conceptualisation of

genre that is primarily socially-orientated.

3.3.2 Genre Structure: The schematic structure or GSP

In both the ESP (Swales, 1990; Askhave & Swales, 2001) and systemic functional
(Martin, 1992) approaches to genre, purpose is seen as what distinguishes
different genres. Where the two approaches differ is in how purpose is conceived.
The approach to genre influenced by systemic functional linguistics sees genre as
the result of a social process, working towards a goal, and this is manifested in the
language choices of a text. The schematic structure drawn from the Generic
Structure Potential involves a series of functional stages, the sum of which fulfils
the underlying objective of the social process of the text (such as, for example,

writing a scientific article).

If, however, in extended, written, monologic texts, the social purpose/function is a
relatively stable background element, and it is admitted that the cognitive
organisation of the content knowledge may also exercise some kind of influence,
then a different approach to the issue of text purpose is required. Such an
approach may need to take account of both the overall social purpose of a text

(e.g. writing a scientific article) and the local rhetorical purpose of all or part of a
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piece of discourse (e.g. reporting, explaining arguing) that is involved in the
representation of a certain type of knowledge. This will also include the internal

cognitive organisation of the knowledge type involved.

In many respects, this issue is prefigured in the iconic and non-iconic distinction
between texts which Martin proposes: “Text can then be divided into those
organised primarily with respect to activity sequence (iconic texts) and those
organised along different lines (non-iconic texts)” (Martin, 1992, p. 517). Martin
calls non-iconic texts genmre-structured texts and makes a further distinction
among the types of non-iconic (genre-structured) texts.
Genre-structured texts are divided into those which review field-structured
texts (e.g. movie reviews), and so are partially determined by their activity
sequences, and theoretical texts which are not organised around a
sequence of events in any respect (e.g. editorials). This scale arranges text
with respect to iconicity and the amount of ideational meaning that needs

to be made explicit to realise the field (Martin, 1992, p. 518).

In the case of texts which Martin refers to as theoretical (in terms of their
content), a socially constructed schematic structure (Martin, 1984) or Genre
Structure Potential (Hasan, 1985/1989) may not necessarily account for all of the
organisational patterns involved in content representation. Some evidence for this
is offered by Paltridge (1993, 1997), who examined twelve introductions to
research reports relating to an environmental issue, and attempted to establish a
Generic Structure Potential (such as that proposed by Hasan (1985/1989) for his

sample of research report introductions. In the introductions to the twelve research
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reports, Paltridge identified the following components of discourse (structure)
elements: Background Information, Indicating a Gap, Question Raising, Previous
Research, Purpose of Study, Materials, Results, Conclusions. However, he found
that:
only two structure elements emerged as being essential to the Introduction
sections of the text; that is, Previous Research (PR) and Purpose of Study
(PS). . . . Also, only one element , Purpose of Study (PS), occurred in the
same position in all the texts, that is, in the final position. Beyond that, the
analysis revealed a wide range of flexibility as regards sequencing of

elements (Paltridge, 1993, p. 79).

On the other hand, in examining the same texts using a macro-structural analysis'
(a cognitive, rather than social approach to text organisation), Paltridge found that
the following pattern applied to most of the texts with only slight variation in the
order of the stages:

Introduction " (followed by) "~ Materials and Methods “ Results °

Discussion (Paltridge, 1993, p. 177).

The construct of schematic structure (Martin, 1984) and Generic Structure
Potential (Hasan, 1985/1989) are clearly important in terms of identifying certain
instances of social genre. They do not, however, account for the role of different
types of content knowledge in informing internal patterns of organisation.

Furthermore, the research of Paltridge (1993, 1997) appears to suggest that

" “higher level semantic and conceptual structures that organize the ‘local’ macrostructures of
discourse interaction and their cognitive processing” (van Dijk, 1980, p. v)
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schematic structures may not prove to be stable, genre-identifying categories

when examined in relation to certain social genres.

The approach of Hasan, which requires an instance of a social genre to contain
certain obligatory elements, raises the issue of the type of categorising judgments
which must be made in order to identify genres. In the following section, the
difference between the systemic functional approach to categorising social genres

and cognitive approaches to categorisation are discussed.

3.3.3 Identifying a genre

Hasan’s Generic Structure Potential (GSP) appears to rest on a type of criterial

attribute categorisation:
The GSP becomes pivotal in any discussion of the identity of a CC
[contextual configuration] and we may claim that only those values of
field, tenor, and mode are defining for the identity of the CC that are
motivationally related to the elements of its GSP [my emphasis]. If the CC
has these values, then these elements will appear in any text embedded in
this CC; if these elements appear in any text, these values of the CC can be

inferred from it (Hasan, 1989, p. 103).

This type of criterial attribute categorisation of genre in terms of values
associated with field, tenor and mode may be successful in identifying
prototypical instances of a genre in terms of those values. However, it may be less

successful in identifying less prototypical, (peripheral) members of the same genre
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category since a text lacking one of the genre-defining GSP attributes would

presumably be excluded from a particular category of genre.

Research on human categorisation, such as that of Rosch (1973, 1975) and Rosch
and Mervis (1975), suggest the human categorisation allows for prototypical and
less prototypical categories in a range of knowledge types (see Chapter 4). In
terms of category defining attributes or features, Rosch and Mervis (1975, p. 575)
note:
The basic hypothesis was that members of a category come to be viewed
as prototypical of a category as a whole in proportion to which they bear a
family resemblance to (have attributes which overlap those of) other

members of the category.

Rather than an item being either ‘in’ or ‘out’ of a category on the basis of one or
more defining attributes, Rosch and Mervis argue for a categorising approach that
is closer to Reed’s (1972) cue validity processing model whereby the validity of a
cue as a characteristic of a category depends on its “total frequency within a
category and its proportional frequency in that category relative to contrasting
categories” (Rosch and Mervis, 1975 p. 575). Rosch and Mervis prefer the term
Sfamily resemblance (see Wittgenstein, 1953) to cue validity because their focus is
on the structural principles of categories rather than the development of a
processing model for categorisation. The cue validity or family resemblance
approach appears to offer a way of approaching grading that is likely to have
important implications for the complex phenomenon of extended text in that it

allows for prototypical or central examples as well as peripheral or less central
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examples. Interestingly, Fowler (1982) in identifying examples of literary genres,
while not basing his argument directly on cognitive psychology, also argues for
Jamily resemblance type of categorisation that is based on Wittgenstein’s (1953)
approach. In the English for Specific Purposes approach to defining genre, Swales
(1990, p. 53) proposes “communicative purpose . . . as the privileged property of
genre. Other properties, such as form, structure and audience expectations operate
to identify the extent to which an exemplar is prototypical of a particular genre”.
Similarly, Paltridge (1997) suggests that peripheral or less typical cases of a genre
may still be included in a genre category if a family resemblance approach to
genre categorisation is employed: “A prototypical theory of categorisation allows
for the inclusion of such cases within the umbrella of the one single genre rather

than the much less flexible approach held in classical theories of categorisation”

(p. 55).

3.3.4 Genre: The linguistic elements

The systemic functional approach to genre identifies genre in terms of the
structural (schematic structure) elements of exemplar texts and their sequencing
and recursion. Schematic structure is then described in terms of register and the
semantic values which are required to realise each of the structural elements in
language. A stronger version of the connection between genre and register holds
that the combination of the two actually determines the language which will be
used (Hasan, 1989; Macken et al., 1989, Eggins, 1994; Knapp & Watkins, 1994).
At the lexico-grammatical level, three co-occurring aspects of language

organisation - transitivity, theme and mood — are recognised.
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The transitivity system involves language which is “associated with the realization
of experiential meanings [field]” (Eggins, 1994, p.78). Halliday (1985, p. 101)
says that:
Transitivity specifies the different types of process that are recognized in
the language, and the structures by which they are expressed. The basic
system for the representation of processes is very simple. A process
consists potentially of three components:
(1)  the process itself:
(i)  the participants in the process;

(iii) the circumstances associated with the process

Theme involves aspects of the grammatical system of language which are used to
produce “patterns of foregrounding and continuity in the organization of the
clause” (Eggins, 1994, p. 70). Halliday (1985, p. 39) defines theme as:
The theme is one element in a particular structural configuration which,
taken as a whole, organizes the clause as a message; this is the
configuration Theme + Rheme . . . the Theme is the starting—point for the

message: it is what the clause is going to be about.

Mood is language which is “associated with the realization of interpersonal
meanings [tenor]” (Eggins, 1994, p. 39). Mood is expressed through such verbal

systems as indicative, subjunctive, declarative, interrogative, and modality.

Paltridge (1993, 1997), in examining the introductions to twelve research articles
which related to a specific environmental issue (that of the influence of air

pollution on grain crops), examined a sample of texts attempting to identify

68



examples of genre-specific language in terms of transitivity systems of the lexico-
grammatical patternings for one structural element, that of Background
Information and one semantic value for this element, that of quantity. The
rationale for examining this component of the lexico-grammar was twofold:

1. [the transitivity structure of the clause, associated group structures and
logico-semantic relations], in systemic functional terms, carry the
maximum semantic load in terms of the ideational content of the text;

2. It is also a commonly examined aspect of lexico-grammatical
patterning in other systemic functional genre studies (Paltridge, 1997,

p. 74).

The results of Paltridge’s research indicated that none of the three aspects of the

transitivity systems of the texts examined yielded any clear preponderance of

lexico-grammatical structures which could be considered to be genre-defining:
The analysis revealed that no particular process type would always occur
at specific points in the text. It also demonstrated a narrow range of verbal
or nominal group structures might not necessarily occur in written research

reports of the kind that were examined here (Paltridge, 1997, p. 81).

In fact, in examining the sample of texts in terms of one structural element
(Background Information) and one semantic attribute (quantity), Paltridge found
that a “wide range of language resources and structure are possible in the texts of

the kind examined” (Paltridge, 1997, p. 81).
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3.4 Conclusion
A review of the approach to genre which emerges out of systemic functional
linguistics highlights a number of issues relating to the nature of genre

categorisation, issues which are particularly significant in relation to the

categorisation of extended monologic texts.

First, attempting to assign texts to specific genres in relation to schematic
structure or GSP will not necessarily adequately accommodate peripheral (as
opposed to prototypical) examples as indicated by the wide variety of functional
elements and their orderings which may occur within examples of one type of
genre (Paltridge, 1993). In the case of non-iconic texts (such as extended
monologic texts), a consideration of the socially recognised textual conventions
(for example the sections of an article reporting research), may need to be
supplemented by a consideration of a cognitively-based approach to rhetorical

organisation.

Secondly, a criterial attribute approach to the categorisation of a genre on the
basis of a GSP (if, in fact, one can be clearly identified) may be insufficiently
inclusive to categorise a range of texts within one genre. Given the wide range of
discourse elements that Paltridge (1993) found possible, and the difficulty of
setting up a GSP (only two elements in his research), the usefulness of this for the
construction of a broad category for something as complex as extended written

discourse (social genre) would appear to be questionable.

Thirdly, it appears that it may not be possible to define a social genre in terms of
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lexico-grammatical characteristics. Paltridge (1993, 1997) finds no basis for
identifying actual examples of genre-specific language (in his sample of
introductions to published, scientific research reports in one field) in terms of
recurrent lexico-grammatical patterns. In fact, his analysis of the elements of the
transitivity systems of his sample texts serve to underline the wide variety of
lexico-grammatical resources which can occur within a very restricted sample of

texts.

While the systemic functional approach to genre may offer a useful way of
categorising discourse which involves interpersonal transaction (in that it takes
into account the social and attitudinal elements as well as the content of the
discourse), it appears to be considerably more difficult to apply if meaningfully to

what Martin (1992) refers to as non-iconic texts.
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3.5 English for Specific Purposes
Richards, Platt and Weber define English for Specific Purposes (hereafter ESP) as
“the role of English in a language course or programme of instruction in which the
content and aims of the course are fixed by the specific needs of a particular
learner group” (Richards, Platt and Platt, 1992, p. 94). ESP courses are, therefore,
courses, which in their formation are designed to take account of the needs and
interests of particular groups of learners. According to Hutchinson and Waters
(1987, p. 19):
ESP must be seen as an approach not as a product, ESP is not a particular
kind of language or methodology, nor does it consist of a particular type of
teaching material. Understood properly, it is an approach to language
learning, which is based on learner need. (Hutchinson and Waters, 1987, p.

19)

In the 1960s and early 1970s, ESP courses appeared to be based on the
assumption that there were specific varieties or registers of English used in
specialised areas, such as certain branches of science, technology or medicine.
According to this view, ESP courses were not only for specific groups of learners,
but also involved specialised types of English, a view that is now regarded as
unsustainable. Hutchinson and Waters (1987, p. 31) note that “the assumption that
language variation implies the existence of identifiable varieties of language
related to specific contexts of use has, in effect, proved to be unfounded”.
(Hutchinson & Waters, 1987, p. 31). Similarly Corbluth states:

Different fields of study in English do not have sufficiently different

grammatical features to justify the preparation of courses appreciably

dissimilar in these respects. Phonetic and phonological differences hardly
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apply either. Lexis, however, varies widely and courses will include the
vocabulary essential to the subject or range of subjects where learners are
studying the language of known specific purposes. . . . To extract certain
syntactical features from the grammatical common core on a superficial
acquaintance with a limited number of scientific or technical texts and to
emphasise them in teaching to the detriment of the whole body of common
English structures and patterns could be irresponsible and dangerous.

(Corbluth, 1975, p. 280).

Therefore, the general tendency in the definitions of ESP by most writers is that it

is the target group of learners rather than the variety of English which is specific:
Given the great variety of contexts and of ESP courses around the world
today, perhaps what we are really involved in as ESP practitioners is not so
much teaching English for specific purposes but teaching English to

specified people (Robinson, 1991, p. 5).

However, an exception to the view that there are not specific varieties and
registers of language is proposed by Dudley-Evans and St. John (1998, p. 4), who
define ESP in terms of absolute and variable characteristics. In relation to
absolute characteristics, they say that “ESP makes use of the underlying
methodology and activities of the discipline it serves; [and] ESP is centred on the
language (grammar, lexis, register), skills, discourse and genres appropriate to
these activities”. While not claiming discipline specific registers, they seem to be
relating features of language at different organisational levels to the activities that

occur within a particular discipline.
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An attempt to characterise discipline-specific registers using corpus-based
analysis of research articles from two disciplines (biology and history) by Biber,
Conrad and Reppen (1998) showed inter-disciplinary variation in terms of the two
dimensions examined (narrative versus non-narrative concerns and impersonal
versus non-impersonal style). On the basis of its findings, the corpus-based study
argued for a more comprehensive characterisation of discipline-specific registers
through the use of corpus linguistics. However, the type of variation revealed in
this illustrative study may be more an argument for the analysis of social genres,
such as research articles, in terms of their use of non discipline-specific cognitive
genres, such as narrative, rather than discipline-specific registers or particular

linguistic features.

It now seems that the idea of particular varieties of English specific to certain
activities or occupational groups (beyond what is referred to as Restricted
Repertoire English - see Crombie & Rika-Heke, 1991) is not generally accepted
although a weaker form of the view still appears to be held by some writers.
Despite this, studies and research still continue to be published which focus on
aspects of grammar, syntax or stylistic features seen as significant in the written or
spoken language of specialised fields or disciplines. Examples of texts from
specific fields which are analysed in terms of specific linguistic features are: the
use of the passive in astrophysics journal articles (Tarone et al, 1981); the use of
the present perfect tense in biology and biochemistry articles (Gunawardena,
1989); the use of conjuncts in business news stories and academic journal articles

(Morrow, 1989); discourse functions of marked theme in scientific research
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articles (Gosden, 1992); indirect speech acts in resumes (Popken, 1993); lexico-
grammatical features of geology textbooks (Love, 1993); reporting verbs in
medical journal articles (Thomas and Hawes, 1994); hedging in academic English
textbooks and academic writing (Hyland, 1994); directives in college laboratory
sessions (Tapper, 1994); communication strategies in research articles (Sionis,
1995); lexical verb use in medical research articles (Williams, 1996); sentence
types in email memos (Price, 1997); collocational frameworks in medical research
papers (Luzon Marco, 2000); and tendencies in the register of e-mail messages

(Gimenez, 2000).

Thus there still appears to be the assumption that language used in certain
activities, occupations or texts for specific purposes will employ certain linguistic
or stylistic features. Although none of these articles claims a whole register or
variety of English specific to its particular activity or special purpose, the focus of
such research is usually on the occurrence of a linguistic feature or set of features

in texts which relate to a certain field of activity.

3.6 Genre as a means of analysis of ESP texts

Some researchers and writers within the area of ESP use a social genre construct
to provide a framework for analysing and teaching the types of written and spoken
language said to be required in certain academic and professional settings (see
Hyland, 2002, p. 115; Hyon, 1996, pp. 702-703). Thus, researchers sometimes use
genre as a classification device to identify types of text which have a common
purpose or goal within a certain field of activity. Examples of such genres that

have been analysed for ESP purposes are: introductions to research articles
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(Swales, 1981, 1990); science dissertations (Dudley-Evans, 1986, 1989; Hopkins
and Dudley-Evans, 1988); popularized medical texts (Nwogu, 1991); job
application, sales promotion letters and legal case studies (Bhatia, 1993); and
grant proposals for European Union research grants (Connor and Mauranen,
1999). Examples of spoken genres that have been examined are: introductions to
university lectures (Thompson, 1994); and lecture and poster sessions at
conferences (Shalom, 1993). Genre has also been used as the basis for curriculum
design and for programmes designed to provide language support for staff in a

tertiary institution (Sengupta, Forey, and Hamp-Lyons, 1999).

Among ESP researchers and theorists, Swales (1990) provides the most detailed
proposal for a social genre construct, a construct he describes as "a class of
communicative events, the members of which share the same communicative or
rhetorical purpose" (Swales, 1990, p. 58). Like Swales, Bhatia (1993, p. 43) sees
communicative purpose as the main criterion for identifying different types of
genre: “of all of the contextualised factors associated with a conventionalized
speech event, communicative purpose is the most privileged criterion for the

identification of genres”.

In providing a working definition of genre, Swales (1990, pp. 45-57) includes the
following defining features:
1. A genre is a class of communicative events.
2. The principal criterial feature that turns a collection of communicative
events into a genre is some shared set of communicative purposes.

3. Exemplars or instances of genres vary in their prototypicality
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4. The rationale behind a genre establishes constraints on allowable
contributions in terms of their content, position and form.

5. A discourse community's nomenclature for genre is an important source

of insight.

In his original proposals for a social genre construct, Swales asserts that a
communicative event which can be considered as belonging to a genre is “one in
which languag<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>