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TABLE 17: 

-AL"° 12 
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INCIDENTS 

David: Number of Lesson Review Incidents 
Including a Focus on Specific Categories of 
Attention and Thought - Lesson One 

REFLECTIONS 7 
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TEAO!ER ACTIOH 0 
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OT1:ER t>f.:RSO~ B£HhV. 0 
M!iTER.IAL !-'F.i\!15 3 
PHYSICAL C(.'~OI no:1s 1 
TINE 1 

AN.'ICIPATICtlS 0 

JUDGEl!EHTS 4· 
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APPP.OPIUATENtSS 2 
CRITi.RI.\ fULFILL."1SlT 3 

,. Ll.ARZ~ER ABI!.IT't' 0 
HEAHIIIG 0 
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QoESTlO!I 
011<1:CT 
SlJGGF.ST 
llEC\'.:PD 
EllACT 
SHOW 
DISTRJBi;'l'E 
COLLECT 

1 Rl:AD 
WAIT l 
OT!iE:R 1 
UlisncIFIED 2 
!,OT TO AC: 0 

ACTIO!l CONDITlOIIS 7 MODE 0 
ME11i0D 1 
'IO?IC i'0C IIS 2 
l'.f.r.NS 1 
D1,TA SOURCE 0 
TI!-!Utt; 2 
DUAAT!ON 1 
LOCATION 1 
CIJISS/GROt;P SIZE 0 
l'ARTICIPnTIO:I l 
G!!CUP ME!<!\£RSHIP 0 
GROUPING 1 

END-S~'ATZS 4 LEAR!IER 4 ! I.Er,P.'11:R Bf.!ll\V. 
DV. RESP-IJ:SP !-tOC'E 
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TABLE 18: 

'lOTAL ID 9 or 
INCIDEl<TS 

David: Number of Lesson Review Incidents 
Including a Focus on Specific Categories of 
Attention and Thought - Lesson Two 
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t LEJ\R:IER I~ffOR}~TION 0 
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PHYS I CAL CO~OITIONS 0 
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CklTER!A !1:L'flLUIEIIT 1 .. LEAf<>;ER ABILITY 0 
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DIRI:CT 1 
SUGGEST 
RECORD 
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SHOW 
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READ 
WAIT 
OTIIER 
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ACTION COIIDITIONS 2 
HOOE 
M!:11100 

2 TOPIC FOCUS 
HE/.NS 
DATA SOURCE 
TIMING 1 
DURATION 
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CU-SS/GROUP SIZE 
PARTICIP/,TIOH 
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END-STATES 2 LEAJ!:IER 2 ! LEARNER BEIIAV. 
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TABLE 20: 

'l";TJ.L !ZO 

CF 
lNC.IOC:~1-:; 

Gary: Total Number of Lesson Review Incidents 
Including a Focus on Specific Cate_gories of 
Attention and Thought 

IU::L•LEcrIOl~S 21 
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PIJ\!I 7 
AC1UI\LIT'l 14 
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ACTION CONDITIONS 23 i:co;: 0 
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10 TIMING 
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Cl.ASS/GROUP SIZE 
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TABLE 21: 

~OT,\L 1:0 55 
OF 

lNCillf".N'?S 

Tom: Total Number of Lesson Review Incidents 
Including a Focus on Specific Categories of 
Attention and Thought 

l<l:FLECTIO:,s 18 
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PLAN 14 
ACTUM,ITY 11 
LE.An:a;r, Pl~OH!-11\TJON 0 
On!ER IW:'t.'lil!'/1TIC,N 0 

PERCEPTIONS 0 I.EA!;:JCR BEIIJIVIOUR 32 

t 
CLIISS 
Gl10Ul' 
INDIV.1UU/\.L 
VER:lfiL SUBSTMIC!:: 
VERBAL OTHER 
C'CCURRENCE 
l~O?~ \'BJ.JJAL 

TEJ\CJ!ER Af .. 'TTON 6 
T. AF;-'ECTrv'E £'!'!',Tr: 0 
OTHER rER.50?; SEltAV. 0 
MATt::RIAL HJ::A.lJS 2 
PJl'lSICJ\L CO!:Dl!!ONS 0 
Til'.E 1 

M'TICIPATIONS 1 

-nux.£M£u-rs 23 
~ ~~;~~~A~~~~~~IMNT 

11 
9 t LEAr:IER :..BJLIT'i 5 
5 Ht:ANING 

TEACHER ACTIOIIS 13 INFOr<.'1 6 
QUESTION 
DIP£CT 
SUGG<ST 
RJ:COPD 
Et.ACT 
SHOW 
OISTi'.IiH.rt'Z 
CC>LLECT 
it!:AO 
WAIT 
onu:n 3 
t.r.lSPECirI::o 0 
IIOT TO ACT 4 

ACTIO:I CONDITIOIIS 22 MOC!: 
ME:niOD 

16 TOPIC FOCC:. 
MEf.NS 
CATA SOURCE 

14 TlHING 
CUAATJON 
LOCA1'IOtl 
CL11SS/GROUP SIZE 
PhRTICIPATtO!I 
GF.OUP MEMBERSHIP 
GROUPING 

ENC-STATES 7 LF.IWIER 7 ! LEARNER 9EIIA'I. 
O'/. RESP-r..CSP MOD£ 
K1lCWLCCGE INTS/AC'r 
CE<.:ISIONS 
NC:I LtlG Hl:::HAV. 

TE~OIE!t t'};OWLCrx.;E L. BE'iil'I.V 

L. KNCH 
L. Df.CUS 
OTHER 

O'l'liEk 1'!::~0N 
f-~'ir':RIAL !>:i:,'.r:s 
l'aYS IC/\;'.. CO~CITI0:1s 

f.VALt:l\1'IVE CF.ITERIA 7 t LFM,NER ACTI0:15 2 
TBACnER I\CTro:1s 2 
AC1'10tl co:icrTlotlS 3 
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TABLE 22: 

'ro':'l\L liO 
OF 

INCID~ITS 

79 

Stewart: Total Number of Lesson Review Incidents 
Including c1 Focus on Specific Categories of 
Attention and Thought 

REF1J:CTlOIIS 

Pr.F.CEP1.'10NS 

ANTICIPATIONS 

JUDGD:ENTS 

TEAOU:P ACTIONS 

ACTIC!1 CO:~OITIO:JS 

EUO-STA'l'ES 

EVJ\L'Jft.TlVt~ CHJTI::F'JA 

24 

67 

3 

45 

16 

28 

10 

~ 
PLAN 
AC"'liJI\L UY 
LE!I.FHf.?. 1m·or .. '~'\TI0=, 

- OTHER INf01'M.\TIOll 

LEAltlER P.E~AVIOUR 

TEA,:t1ER AC'rio~, 
Te :f'F.C:C':'IVE ST,\TE 
OTIIC:R P£F.!j0?: B.tJ1-'\V. 
r,r.:\':"EP.IAL ME,;:-15 

PHYSIC,".!. CCtiDITIO!-lS 
TIM<: 

~ 
Al'PROPitIAn:,:,.ss 
CRITERIA n.JLF!LLV.E?:T 
LEAJC:ER .\Bii..:TY 
YL\!UNG 

INFOR!I 
QUES'!'IO?I 
DIP.ECr 
su=sT 
RECORD 
EIIACT 
SHOW 
DIS':'RlN.i'TE 
COLU:cr 
REAO 
ftfttT 
OT.i~R 
tr.!3!'£c: FIEC 
NOT ro ACT 

1-:0UE 

l!ETHOD 
toMC FOCUS 
HE;.r:s 
OAT.\ SOt.1RCE 

lHtrSG 
DCPJ\TIOU 
LOCATION 
cu.ss/G~our s:;:zE 
PAR':'ICI?ATIOU 
GROUP ME:-13£R5111P 
GRDUl'ING 

TE1'01ER 

O':'ilER PEl<.50:l 
~ATERIJ\I. t:.i::.\:lS 
PH'LS ICkL CONl>I'l'IO!j!; 

f LF.\11.~~R ,\C'l'IONS 
TEACllER ACTIONS 
A..:'rtOH co:1utTIC•~S 

11 
19 

l 
0 

54 

15 
7 
') 
3 
0 
3 

19 
19 

7 
7 

6 
3 

3 

2 

22 

l 

10 
1 
3 

14 

5 

10 

2 
1 
l 

l!IOIVIDU7,L I ~~~ VE? .. ➔;;.L SUOSi',U:a: 
VEIUIAL O'l'll~R 
OCCUR~!-~CE 
t:O:I VERD;,L 

!Zl\lCIF.R BEHJ\V. ! DV. RF.SP-,-.C~? MCOE 
KliCWLC!:.G.C: ! t!1·S/ ACT 
occrsrn::s 
NON LNG REHAV. 
i<..'lOWt.ECGE L. ?.Ci1,\'1 

L. :<NO,i 
L. :lEL~S 
OTHER 
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TABLE 23: 

WT;\!. IJO 42 
OF 

J ~ ... _ l O:.-r4TS 

Robert: Total Number of Lesson Review Incidents 
Including a Focus on Specific Categories of 
Attention and Thought 

Rl::FLECTION$ 14 

~ 
PLAN ·2 
J\CTUM,IT'l 11 
LEAR:~CR INtOFJt.\TION 4 
OTHER INl"ORH/\~0ION 1 

PERCEPTIONS 34 
LEm:En 81:IIAVIOUR 26 

1 
CLr,SS 
Gl<OUl' 
INDI\'IDUl\L 
VERDAL SUP.ST,\NCI: 

• Vf.Rn,\L OTIIER 
OCCURP.F.:ICE 
t:011 VE!l6l\L 

TEJ\CIIER T,CTIOII 3 
T. A:FECTIVE STJ\TE 4 
O'I1-ILR Fr:r.so~ BEHAV. 0 
MATERIAL m;A::S 0 
PHYSICAL cor:::>!Tiet:s 3 
TIME 

ANTICIPATIONS 2 

JU~JtEtrrs 19 

~ 
I\PPPOFRIATE::css 6 
C?.ITZR.u\ r'JLFIL:..."tI:aT 5 
LEAP::ER ABILITY 7 
KEA.N;'NC 2 

TEAOIZR ACTIOliS 11 ItI!'OP-'1 4 
QU£STl0ll 
DIRl'.CT 
SUGCE.ST 
RF.COPD 
E:11,CT 
SHC".,. 
OI~TRJBU':'E 
COLU:c:.T 
READ 
WAIT 3 
onu:11 
UNSPECIFIE.l 1 
NOT TO ACT 3 

ACTIOtl CO!IDITlotlS 14 llOCE 
M=:.ni0D 

5 TOrIC FOCUS 
l'.EA!IS 
DATA SOURCE 

3 TI!'.I~G 
OURATiotl 
LOCATIOII 
CI.ASS/GROL'P SIZE: 

8 Pi\RTICI PhTIO!I 
GROUP 1-'..E?-WERSH IP 
GROUPING 

E~-0-STAfi:S 13 
LEAi!NER LEARl:F.R BEIi/iV. 

! CV. R..~S?-Rf:SP ~om: 
KNO~:LEDCI: I!-ITS/1\C':' 
DECISIONS 

1 NON LNG PEHI\V. 
TEAOIER KUOWLE!Xi~ L. Br.H.'\V 

L. KNOW 
L. DECNS 
OTIIER 

OTHER I'ERS0N 
l-L\TrR.!;,L l-!.EA.'lS 

PIIYSICAL ,:ONDil'IOUS 

EV,\1 .. U~TIW. CRITI:RIA f LE,\Rl;ER ACT!OtlS 1 
Tl::AOICR ACTIO~lS 2 
ACTION CONDIT IONS 
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APPENDIX A 

STRUCTURED INTERVIEW 



1. 

2. 

3. 

3. 

STRUCTURED INTERVIEW 

How many years have you been tea~hing altogether? 

only). 

(Experienced Teachers 

Have you gained or are you in the process of gaining any qualifications 

over and above your Trained Teacher's Certificate? 

I YES I NO I SPECIFY I 
Have you any responsibilities for the oversigr.t or planning of the 

school program.~e in particular subject areas? 

I YES I NO I SPECIFY I 
4. As teachers. we generally experience an overall feeling of satisfaction 

or dissatisfaction with the occupation we are in. Which of these 

statements would come closest to describing your current feelings about 

the day-to-day experience of teaching? 

-
-
-
-
-
-

I am extremely satisfied 

I am very satisfied 

I am 

.I am 

I am 

I am 

I am 

more satisfied than not 

equally satisfied and dissatisfied 

more dissatisfied than satisfied 

very dissatisfied 

extremely dissatisfied 

Present statenents on 
card. 

5. What are the main factors that contribute to your feeling (previous 

answer) with teaching at the present time? 

[In responding to these next questions or directions. I'd like you to think 

specifically about the type of lessons that you have taken for me. In other 

words, lessons in which you ar~ dealing with a topic or issue such as 

advertising; in which you're using a discussion method; and in which you 

are working with either a group or the whole class.] 

6. First of all I'd like us to look at the before-lesson planning aspect 

of such lessons. 

Teachers obviously vary in their approach to the task of planning 

ahead for these lessons. One of the differences is concerned with the 

comprehensiveness and detail of the planning that they typically feel 

they need to clo before the lesson if they are to teach effectively. 

Some teachers seem to consistently put quite a lot of time into their 
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planning. and they say that they find that it is not generally possible 

for them to teach well W1less they have ac~ually thought about and 

made decisions about many aspec·.:s of a coming lesson. For example, 

they are likely to consider in detail, materials that they might use 

as well as how exactly they will be used, and the specific activities 

that they envisage bot."l. thell'.selves and the children undertaking. 

On the other hand, some teachers seem to devote comparatively little 

time to the planning they do in advance, and they say that they 

generally find that they can teach well, without considering all 

of these sorts of aspects of the lesson in a great deal of detail, 

beforehand. 

We can really think of these approaches as representing the extremes 

on a continuum, which shows the extent to which a teacher feels that 

it is generally necessary for him or her to consciously consider in 

detail, a wide range of aspects of the lesson. 

What I would like you to do now is to indicate t.~e category on this 

scale that you feel summarizes how wide-ranging and detailed your 

planning generally is when you are preparing to teach such discussion 

lessons. 

- EXTREMELY WIDE RANGING AND DETAILED -
VERY " n " " -
MODERATELY" n " II -
MINIMALLY " " " " -- NO TYPICAL PATTERN 

FOLLOWUP: 

(a) If pattern indicated: 

- Are there any particular reasons why your planning in advance of 
such lessons is generally _________________ _ 

- While you generally follow this pattern, I suppose there are occasions 

where your planning is either ~ or less thorough and detailed. 

Could you tell me just how varied .t:,e actual thoroughness and detail 

of your planning can be on different occasions. Can you recall any 

recent examples of discussion lessons that you've taken (that you took 

while on section) where your planning was quite different in these 

respects. That is, where you've planned ahead in a relatively 

thorough and detailed way, and on the other hand, where you've gone 
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into the lesson having done minimal if any advance planning. 

describe these lessons. 

Please 

(b) 

- What were the sorts of factors that lead you to plan the lessons 

you've described, differently. 

- Are t.~ere any other sorts of factors that you know can determine 

just how thorough and detailed your planning is likely to be for 

these sorts of lessons. (Probe responses in areas such as topics, 

difficulty level, teacher subject matter knowledge, and ask for 

examples, if possible, from recent lessons. 

If no pattern indicated: 

- Just how varied can the thoroughness and detail of your planning 

actually be on different occasions. 

(Continue as above) 

7. Acknowledging that there are likely to be these sorts of differences, 

when we are preparing to take such lessons, there may be some t.~ings 

that we nearly always feel we need to have thought about before 

beginning a lesson. 

Are there any particular things that you feel you almost always~ 

consciously consider in advance of these lessons? 

8. Do you generally rnake use of written prompt notes when taking such 

lessons? 

(If yes,) 

- What sorts of things are the notes usually intended to remind you of? 

9. Once you have formulated a plan of action for a lesson, how easy do you 

generally find it to make changes to the plan once the lesson is underway? 

Please indicate your answer to this question on this scale 

-
-
-
-

VERY DIFFICULT 

FAIRLY DIFFICULT 

NEITHER EASY OR DIFFICULT 

FAIRLY EASY 

VERY EASY 
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10. Are there any particular reasons why you find it (previous response 

to make changes? + follow up 

' 11. Overall, how often do you feel you do actually make significant 

changes to the plan you begin with, when taking such lessons? 

Please indicate your response on this scale 

. - VERY FREQUENTLY --- FREQUENTLY - SOMETIMES -
P.ARELY -- NEVER 

' 
12. What are the sorts of changes that you make of times to your plans 

as a lesson is underway? 

13. When you're taking a discussion lesson what are the sorts of things 

that you are likely to be payir.g attention to and weighing _up as 

you try to guage how well the lesson is going? 

14. Every so often, teachers will describe a lesson as having either 

'gone really well', or as having 'been a disaster.' 

Firstly, I would like you to imagine yourself taking a discussion 

lesson that ·1ou feel is going particularly well, and try to describe 

for me the s,rts of things that would be happening in that lesson, 

that would l•!ad you to feel that way about it. 

Now I would like you to imagine yourself taking a lesson that you 

feel is turning into a disaster. What would be the sorts of things 

that would be likely to be occurring in that lesson. 

15. There tend to be certain types of children's behaviour that will 

always either delight and satisfy us, or annoy and upset us. 

you are taking these sorts of lessons, what are the sorts of 

behaviours that fall into these two categories? 

When 

16. How often do you need to concern yourself with the control of 

children's behaviour when you are working with the children in this 



- s -

class? 

Indicate your answer en this scale 
,--- VERY .FREQUENTLY 
-

FFEQUENTLY -
SOMETIMES - RARELY -. NEVER -

17. Going back to the lessons that you have taken for me, I'd be 

interested in knowing to what extent you feel they have been 

similar to those that y::.·• typically taken i:1 your class? 

(If no~ entirely si:nilar) 

In what respects have they differed? 

• 18. What influence do you feel your section experience has had en 

your teaching behaviour? (Student Teachers onlyi. 
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LESSON NO• ONE ·-7 DIRECTIONS, Please record your planning thoughta below.- As ideas come to ~ind, are conaidered, 

accepted, rejected, rnodi~.ed eta., note them down in column•one in a simple 

annotated or abbreviated form. At the end o! the actual planning, go back and fill 

out, reword or r~~~ite _:~t.ee that you feel may be unclear in meaning or illegible. 
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Plannini Record Notes 

- Define advertising 

- Distinguish and categorize 

diff types of udve~t 

- Pupil pcrforr.1ances 

- !'.y ~itn.3 

- Resources: Take many cuttings+ dif! 
types of ads 
for chln to oort 
Cut up Neil's ads 

Planni1S'_ Record Interview 

R Pefino advertising, distinguish and categorize 
different types of udvertisements. I'm wondering at 
this point, I'm wondering whether you looked over my 
shoet of objectives. 

T Hight. 
R and simply took out what seeme~ to you to be the 
'l' R:i.ght 
R central things in terms of pupil performances. 
'r r cs. 
R 60 you're 8Ding to have the kids defin~, distinguish 

and cutegorizc, We come down here. What's the 
firi;t one 

T Oh, I put my aims, Now why did I put my aims. I 
suppose I beg&n first of all by more or less eopying 
thRt from, os you say, your sheet. Now I thou~;ht, I 
!'lust think of these in te!"ms of pupil perfcrrr.an,:es and 
wh~t I am going to do - my roles are going to be - my 
role or my procedures. 

R Your actions? 
T Mmh1i1, 
R So, but you're net urafting any of those. That's just· 

a thought'! 
T That's just a consideration, I'm well, taking in wind, 

R Resources - ads. So you're considering materials 
which you will u~e within the sequence? 

T They are, In thti end, I didn't use your ads, but I 
went throu~h some newspapers and some magazines and cut 
out a range of advertisements. In fact every jolly ad 
I could find 

R Anrl did you I when you did this, did you h3_ve a certain 
nu111bl.!r of types of ads in mind that you wanted to eet 
exnmples of, or did you simply go throuEh the materials 
und thought, well, that's a different type. I'll have 
tlwt. 

'1: /, both. A bit of be.th. I wanted as many different 
types as I could, and I then became aware that I would 
be a bit short, and later on I that's why in the lesson 
plnn I went beyond the newspaper and magazine type ads 

~-----------------------,----------=----==-==l 
w 
.i:,.. 
N 



Procedure 

- Categorizing. Each child 
(or pairs?) sort ads 
into discreet groups+ 
label • 

- Litera11i··c~rally or written label?) 

into other forms of ad•ertising. But I wanted to get 
n wide ranee there. 

R When did you actunlly do that (collect advertisements)? 
T On Sunday 
n You did that on Sunday 
T On Sunday yea. Sunday night. 
R When did you do this, this first bit? 
T '!'hat would lat1ve lieen about Tuasday 
R Tueuday. So Tue&day you just looked through, over that 

sheet (Prescribed Lesson Objectives) and ticked of! 
whats involved in terms of these (objectives) 

T Mmhm. This actual writing though was done Friday -
Saturday. And also, some of the cuttings thii morning. 
Some of the cuttings - a pupil at school. I naked old 
Dion at one stage. I said okay Dion, go through and 
cut out .. this is the oort of thing I want. That was 
when I arrived from T Coll this mornin~. So that was 
10.30. No, ah this was after. Yes 20 past 10. 

R So the main bulk of these {sample advertisements) were 
done yesterday, last night•• plus those additional. 
And this·was floateu as a possibility, but in the end 
you didn't (cut up Neil's ads). 

T Right 
R When did you decide not to use my resources? 
T Ah .. I suppose•• Yes when I came to gettin~ these to-

gether. 
R Now, you said you'd became aware you'd be a bit short or 

them. When did that occur? 
T 'l'his morning. 
R ~hen you got back from college? 
T Yes. I had the ads on my table - and I just thought, I 

should have some ffiore on hand to get the range. 

R So proceduru. So you're actually describing the pupil 
performances, specific .. that you want them to under­
tuke 

T Yefl 
R ERch child or pairs. You're unsure at that point? 
T ·Absolutely. I left that for later. In fact I 
R When did you actually decide that? 
T During the lesson 
R Once you got in w 

~ 
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T Yeah. Because I eai~ to them in the class •• ffhich 8 
people would like to ~ome with me this afternoon. 
And 8, you know•• I just picked out any old 8, brought 
them dow~ here, and ns it turned out, they paired up 
beautifully. So I then decided, I said to them, you 
can do it either in pairs or individually. It doesn't 
matter. They could do it whi~hever way they liked. 
But they all actuully paired off, and they were four 
groups, it appears you see, and ao 

R Ritht, so you had in mind you'd allow both options. 
They could ~ither work in pairs, or 

T Thera were plenty for them to do 
R Hight, so you wanted them to simply sort them and try to 

come up with some subsuming label 
T Yes 
R For the groupin8 
T Hight 
R And they would do that without your intervening at. that 

point 
T Right 
R Literally? 
T Oh yes. Sorry. Literally. Why did I put literally? 

Oral or written label. Oh yes. That's what I meant 
down there. Now when they were actually doing the 
categorizing, did I want them to be able to say it to 
me orally, or did I actually want them to write it down. 

R As they actually did the tatik? 
T Yes. Qnest:i.on mark there. I'll decide that later 
R Rit,ht 
T For the moment, the main purpose was tlic1.t they should 

categorize ads. That was my main procedural point. 
Now I thou~ht I'd decide later on whether they were to 
say it or write it down. 

R So this is comperable to this. These are things con­
sid8red 1 but left a little nearer the timei or actually 
right in there. 

T \'/ell these are just a collection of ideas that Wt'!nt 
through my head. That just means I'll decide them 
later 

w 
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R Now you went frcm there 
T To paee 2 
R Non this plannins was going on through here. When 

was thnt coinG on. 
T Well, let me think. That was Friday. No it wasn't 

it was Saturday morning. Saturday morning I did that. 
R Now that's Saturday morning. How much did you plan 

on Saturday morning •• through, right through there? 
T The nhole thing. Yeah the whole thin3. All the 

words that were written.on here. I want down through 
this column here. When I got to that, that's what 
took me 6 minutes. 

R About 6 minutes through here? 
T Throui,;h there. I just scribbled that down, and then 

I went down the other. Then I started straight away 
on the centre column. Well, the initial write, all 
thnt I wrote there, I wrote in about 10 minutes, but 
tlwt 11·a:; by no rr.can;:i the end of my planning. That's 
how long it took me to write that because my planning 
in some terms carried on. It took me 10 minutes to 
\~rite that down 

R Now did you, have ideas emerging at other times •• 
other thon the roughly 16 minutes represented in 
writin5 time for the lesson. 

T Other ideas or possibilities? 
R Yes 
T Oh yes, well I hod other ideas or possibilities right 

up to the teachine; moment. 
R CGn you remember any? 
T Yes, from the lesson - oh heaven's yes. Concerns th~t 

I had, whether my own knowledge would---- full span of 
advertisinc 

R Now you were thinking •• this had run through your mind 
prior to the lesson. 

T Yes l was very conscious of using. Yes I was very con­
scious of basing les:;;o·, on the cuttine;s enc, and I, and 
there something here that's an obvious afterthought, 
where I put in a second ad, other forms of advertisins, 
which 1 wrote in then because I wanted to be sure I had 
cov~red a reasonable sample. That was one thing that 
concerned me. • -
The other one was along those lines, where the inst~nces 
of other forms of advertising. During the lesson I 

• 
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thought of the aeroplane that flew over the school, 
towing the si~n. 
There were other concerna about the thing as an issue, 
rather than a lesson, which we'l~ come back to later. 
To do with teacher pressure at the moment. You know, 
having ~uch a lot, a lot of decision-making happening 
in the whole decision-making scene at the moment. 

R Now these couple of ideas that you suggested, it would 
be impotisible for you to recall when those occurred 
now. They just happened to surface somewl1ere between 
the time I iave you tha topic and •• did they occur 
after this or before? 

T After. Definitely after. But •. well I wrote that 
in yesterday wl1en I did those cittings. I was mainly 
aw~re of that then. The pressure - that was there all 
the time - all weekend. 

R Whnt I'm sayine is they're not actually represented. 
They're part of your p·.anninB - your mental planning 
process weren't they, but they're not recorded on here. 

T Yeah, rir,ht now I can recall. I can recall the 
plannine process quite clearly. It goes in terms of -
I must eet that planning done for this lesson. With­
out a greut deal of thought beyond what sort of vague 
ideas what I had in mind. But there was clearly almost 
a suppression of ideas until I actually could write them 
down. 
It was almost u suppreGsion of ideas until I could put 
pencil to ~aper. 

R Yes now well someone else said, well look they .. and 
they would have been in your situation of ~ressure •• 
and they said, I haven't got the •• I didn't have the 
luxury of time, and they said every time I began to 
think about it, I told myself, look no. Leave it. 
Leave it. Until the night before, in fact, and they 
said they actually managed to suppress those thoughts 
apart from one or two that in a sense slipped {n .• 
they couldn't have cJntrol over, 

T Yes, that Boes on r:eht up to the moment I put pen to 
paper. 

R So you actually were involved in a similar thing. 
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T Right. 
R You found thoughts occurring, but you aaid, ~ell down, 

do1·m 
T They'll be okay, because when I get the time, when I 

got writing it out, they'll still be there. I'll be 
alright. I couldn't afford to. I didn't want to 
teckle that issue just at, until I'd got something down 
on vapcr. 

R Hight. So was it that ideas did occur and you were 
conoidcring them, or you were findins yourself about to 
weigh up ideas but said look no, I can't really afford 
to. 

T Yeah, I rlefinitely, maliciously, rejected (suppressed) 
ideas because of the pressure of work, until I could 
say, now I'll devote my time to this. And I had the 
security of knowing I would plan so~ethine that was 
suitable for me to teach, and not worrying about, 
thinking about them until this stage, prior to writing 
them down, or not being prepared to write anything down. 

R I'm sort of clear on that now .. because you can see 
the situation where some people have actually •. that's 
why I'm interested in the planning time, Some people 
seem to plan deliberately at set times, and nothing 
happens about the topic until that time. Other people 
have in terms of planninB time .. there mieht be 10 or 
12 times down here with a couple of notes appended. 
At Tuesday night, flatmate sugcested such and such. 
Decided it wnsn't a bad idea. It dccurred to rne today 
such and such, And those things were actually cropping 
up, and planning was going on. They weren't suppress­
inG them. They were actually letting them, letting 
the thoughts come through, weigh them up, and they 
either became adopted as part of the plan or weren't. 

T Now I'm using that approach for one or two other 
lessons. This would te typical of my under-pressure 
ar:;r,roach to it. 

R \'/hi ch is more, loo!c, 1 1 ve e;ot the topic. i'/hen I do 
• find myself thinkinp about it •• well look, tell ~yself 

to back off until I've got time to do this. 
T Yeah 
R We're clear on this now. 
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- Share ideas - group labels into diff 
type of ads 

- Message - or common theme 

~ 

R "Share •• So this is, you want the kidB to present 

T 
R 

T 

R 

the ideas they've come up with from their group work. 
Yes. 
Group labels into different typeo of aus. The group 
RS a whole to su~zcst labels? Or the kids who 
Generated the groupinCTs back here. Perhaps you need 
to clnrify that. 
I'm wondering what I meant ~yself. Oh yeah, I think 
whnt I had th~re, wau when they came back with their 
lnbels, they'd go off mnd write their labels, indivi­
dual ideas for each thine, right. Non if they'd all 
co~e back with, as it was, as happened in the les~on. 
If sorr.eone comes back with a group called cntert~in-
ment and someone ca~e back with one called entertain­
ment and movies, these were merged into one pile. They 
came from two separate pairs. These were mersed into 
one pile. 
But essentially this i; really just sequence. The 
group would label ini•ially and then there would be a 
sharin3 of ideas after that. 

T Is there a message or common theme to all these adver­
tisements? They are all trying to say something or to 
solicit a particular response. They are all trying to -
they all have the intention of selling. 

R At this point are you really considering a topic that is 
to come out of t~is discussion? 

T That there was written because I was aware that I was 
goine to come up with a definition of advertising, and 
that was a finishing point and a starting point of my 
lesson. 

T Then I started that. Used that as data for the 
definition which was the main idea. And a good 

R 
BrunncriRn appronch 
This is a point to come out, and at this stage there is 
no indication as to wheth~r you're going to make this 
point, or you're goin~ to. solicit it from the kids. 

T ·Oh 
R Or is this something you want to solicit 

No, it means a question. T 
R It essentially means a question 
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- Cats of ads 
What is advertising? 

- 2 gps do this 

.- Will pupils arrive at a genuine 
group discussion or will the more 
vocal dominate others·and press their 
definition on the group 

T Hi1_;ht. It means, is there 11 mes Gage or iG there a 
common theme. 

R I WAS ab~tt to suggest that, but I thought I'd lot you 
otherwine l rnieht put words in your mouth. 

T We're trying to be inductive. • 

R Categories of ads. What is advertising. Now does, 
thiG picks up the point you have just made in terms of 
sequence'! 

T Richt. This will give rise to, from this we hope to 
got various categories of advertisements, and from that 
come to a definition of what is advertising. These 
wer~ some of my first jottines. It means, it really 
means me talking about a similiar sort of thing. I 
think mAans .. the children will arrive or come to or 
produce, sorry, various categories of advertisements, 

.and this be a preliminary to putting thia question 
R So in a sense there's a timing, sort of sequencing 

decision wrapped up in this as well. You seen to be 
sayinG there are two major topics for the discussion. 
Categories of advertising. \'jhat advertisine fs .. and 
did you have a question in mind at this point? You'd 
actually ask tho kids, what is advertising? 

T Yes. 

R Two groups do this 
T Oh yes, well there was the possibility of splitting 

them into two groups. The possibility of that question, 
what is advertising, beine discussed with two groups of 
say four, and coming back nnd sharing. Righto, which 
leads on to 

T Will pupils .• If I had two eroups, splitting the 8 into 
2 3roups of four to go and find, to arrive at their 
idea of what is advertising - in their groups of four, 
would I then get n definition from the most vocal 
member as the croup response - the so-called group 
response. In fact it was one guys ideas, the others 
sort of adopted, accept, or are brainwashed into a 
which is a great concern. 

R Now nt that point, was this concern sufficient for you 
to reject that as a possibility, or were you still just 
leavir.e it hanging. 

.. 
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- Strategy - inductive 

Neil's expectations 

T Leaving it hanein~. 
R So that's sort of three of these are floating 
T Very much so 
R Now, when did you finally make yoyr mind up on that one. 

In there. Once you got in there. 

T No. It will be when I went back to the top of the 
next column. I suprose I then said, now look, you 
know. I'll just jot down those things that I'm 
going to be reasonably •• that I will attend to ■• 
but I would do it from an inductive approach. These 
were the things I'd think about. 

R You actually think in terms of a word like inductive? 
T Yes. 
R You see. I'm interested in the carryover from your 

familiarity with learning theory and so on. How, 
where this might translate itself into here •• you're 
using terminology like inductive and ~ithin your 
ex1,lnnations, whereas for a lot of ~uys, its not really 
a way of labelling what they're thinking about. 

R Now we get to the interesting one. Neil's expect­
ations. Now what loes that encompass really. 

T Two or three things really. One that I would want to 
be teaching well. Thnt would be important to me. 
That I be teaching well. Secondly thnt I should be 
usinrr n reasonable repertoire of teuchins techniques. 
I thought my .• I would be more conscious of questioning 
techniques that I mieht be otherwise, because it was for 
Neil. That, the third was that it should go off well, 
becauGe I'd let you down on a pilot thing like this, 
and that this time it was going to make the grade and 
you were going to get your goods because it was about 
time you did. 

R I'm delighted tl1nt that's sort of incorporated here. 
T Now that's, that by the way would be, other people's 

expectations arc always a concideration in mJ planning. 
Not just because its Neil, but, the other people pl~ns 
I did in tne weekend as well also. 

R You were sensitive to others who were going to be in­
volved in whatever way. 

T Yes, right. 

.,. 
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- Book library 

- Time 

- Justice - present pressure 

T 

R 

Now that worried me, th~t we hadn't, I hadn't 
the plnca where it was to be done. 
So really this is weighing up your location. 
this was floated at this point, but left to be 
olved·nearer the time. 

booked 

Ae;ain 
res-

T Yes. 

T Tbs time which we'd do it. We all said morning, and 
let Carol do hers in the morning and mine in the after­
noon. Precisely what time. I had to clarify this. 
When would we do it. 

T This just means doins justice to this, because of what's 
going on here. I spent most of the weekend on school 
work. 

R Now it appears that you are in a comparable situaticn 
to quite a few. It's not a nice situation to be in, 
but whnt's happened is a couple of the others have 
said to me, I would have liked to have spent more. 
Look, now I'm sorry, I've got so much pressure, I would 
have liked to have spent more •• Now I simply asked 
them, would they have spent more, because it simply 
means .• They said no, that that was what I could com­
fortably do in terms of the present pressure, and even 
if I had been taking one on my own volition, if I 
wa1m't doinr.:: it for you, that's what would have 
happened. That is the available time and that's what 
waB produced. So has the same thine happened for you, 
or do you feel you might have put a bit more time and 
effort into it than normRl. 

T There iB nothing very rnuch·out of the ordinary there 
R Well that's good, 

1~ery re use of oecond column. 
"••• Now what I've had to check with each of those 
people iu, whether that typically occurs (recapitu­
lation, final formulation phase), that there is this 
formative period, and then there is a sort of final 
deliberate otage before the lesson when you mentally 
put the thin~ into a coherent plan, and its drafted in 
your mind in a sense, like that. Now is that typical 
of a final step for you. 
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1. 

2. 

3. 

Obiectives 
(i Distinguish and categorize 

diff types of advertisements 
from selection given 

(ii) Having reviewed diff types of 
ads pupils will define advert­
ising 

Resources 
(i) Cut+ings from Newspaper, 

Woman's Weekly, Neil's notes 
(ii) Cards, felt pens 

Procedure 
(i) Pupils individually to sort 

cuttings a~d write captions to 
label each category 

(ii) Look at each others groupings 

(iii) Discuss and justify personal 
groupings 

T It is. That process is typical. 

R 

T 

T 

T 

R 

T 

R 

T 

The process is typical in that I do try to think, to 
look at well the ah, I mean bearing that resources 
are often a bigser problem than they were here, greater 
or l~sser problems .• But then I 1ust drove through, 
mentally ordered this. I mean my workbook, wherever 
it is, is just full of notes, its doing that, and the 
plans from that. 

Now when I look at objectives here though. ~ould you, 
this may be a typical in the sense that you really did 
this back here, and this is really just an elabor­
action of thnt point. Or would you, at this endpoint, 
mentnlly tick those objectives off in your mind again. 
Oh ycah, yeah. That's always my startine poirit. It 
always a starting point you know. I'd always come 
back to that. 

Yes, these are 
Weekly, Neil's 
labels there. 
paper on that. 

resourcJs I'd use. Newspaper, Woman's 
notes, ah cards and felt pens for the 

I actually used pieces of duplicating 

And then this was the steps I was actually going 
through the lesson. 

This was the specific steps that they would .. You'd 
hnve them to look at the ones they came up with. Was 
there any discussion envisaged at that point, or did 
you have in mind, simply to observe the •• 
Oh yea. I'd certainly. Kmhm. 

That's here. They'd do this individually, or the pairs 
who'd worked tocether, or 
Thnt 1 s where I come in. That's one ~f the decisions, 
I was .. thut I left to one of those that didn't really 
~atter .. whether they did it individually or cther­
wice romeffiber. It didn't really matt~r. Remember 
tho approach didn't really matter at all, But having•• 
if they were going to make a label, they had to Justify 
you know, why all those advertisements, all those 
cuttings. 

~-

w 
tn 
I\.) 



(iv) Jointly make one display 
of labels ·-
Other forms of advertising 

R So it's really a description of the kids behaviour. 

R Jointly ruake one display of labels. Now was this to 
be a summary sheet or chart, or 

T No, the thing was that they each, in this case, each 
pair came in with oh, say 7 or 8 different cate-
gories of labels. Now, no I, the first pair laid 
theirs out in a line along the room, and when the next 
pair came in, if they had some that were the same 
level, they just put them on the top of the pile of 
the cuttings with the label. 
Otherwise they added to this. 

R So the actual procedure you're describing, of the kids 
lnyinr, out them, and the others co!!!ing in and over­
laying them, where necessary, was actually thought 
through. 

T Yes. 
R As part of that atatement there. 
T Ye Eth. 

R Other forms of advertising. Was this a mental note 
later, to keep your mind open to possibilities you 
hadn't envisa5ed in the way of categories? 

T No~ really. I was thinking more there were forms that 
they probably wouldn't come up with from doing that 
that we could also discuss. 

R I see. So, in a sense you were thinking of another 
topic, were you? Cateeories that weren't represented 
in those ads? 

T Ye:.;. 
Did you go in there having a set of categories in mind 
that you did really want, say in terms of display ads, 
or represented classified or general groups of products, 
or had you sort of left that 

T Not, not completely, I didn't go in with a complete 
set of all the differe1t forms the~e were 

R But you did have some basic categories in mind. 
T Yes, oh certainly 
R ·And if.they didn't crme up with theci, would you try to 

make sure that they were discussed? 
T Not necessarily 
R So thi::. would be one of those conditional decisions. 
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R You micht consider other forms - other than those they 
work out •• but you weren't committed to doing that 

T Oh •. well I did intend go beyond these maeazine and 
pap~r ads. But I hadn't decided what other types. 

R This didn't concern you? 
T Not really. Just the fact that I thought we should 

consider other types. 
R Where did you eet those from? Had you just, had you 

used the material I gave you. 
T I must admit, scanning through the material that you 

had, drew my attention to. Sort of for the, believe 
it or not, those little - ads. The "For Sale" ads 
and GO forth were one form of advertising that I 
thought of. By golly I must think of those. 

R When did you co through that material? 
T Oh initially at the snme time as you gave it to me 
R You just had a skim through 
T Yes and flipped it over 
R And thinkinG that day, by golly, I must get those 

resources ready. That stuff that Neil's got here 
R So you thought of using some of that material as 

material for the lesson? 
T I thought so then, but I changed my mind later. 
R And what you cot out of that were just a few category 

possibilities, category names. When you went through 
ther~, did you notice anything and mentally say to your­
self, well that's material more for lesson two or three 

T No no. Actually I didn't particularly want to be too 
influenced by that, partly because I wanted oh rnore 
realistic data - rather than photocopied stuff. 
Secondly, I saw in there it had a sort of suegested 
approach to advertising. A topic, a way for taki~g 
the topic, ~nd I didn't particularly want to be in­
fluenced by that. And I left that, because I could 
1;hink of two or three resource books on my desk now that 
have eot language uni~s for children, advertisin6 that 
I could have used. 

R· For planning ideas? 
T Yes. • 
R You came to thnt conclusion when you first looked at it? 
T Hmhm. 
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n And what a.bout these other books? Did you make use of 
them? 

T No. I didn't really need to. 
R Okay. Let's go back to these other forms of adver­

tising you mentioned. What sor€ of categories were 
you cnrryins in your mind befprehand? 

T Oh 
R Media types and so on? 
T Actually the classified ad type of thing. The enter­

tainment type, the product sale. The consumer. 
Those sorts of things 

R But there was no, you didn't sort of draft up the sort 
of categories that you would aim for during this 

T No 
R Whereas some people have spent quite a lot of time here, 

playing around .• I don't think Carol will mind .. you 
will see that type of thing. Just playing around, 
eettin~ a pattern of c·1tc13ories 

T No. What w6uld have Leen clearly in my mind at that 
sta~e would be that the children should categorize. 
That would be para~ount. 

R Without wei5hin~ up•••• 
T That I didn't huve the complete classification of all 

ads didn't worry me in the slightest 
R Well, that's quite interesting •. because you see some 

people went throu~h a very extensive process of laying 
out the c~tcgories and when you come to the within 
le~son decisions, this seems to worl~ for and sometimes 
egainst them. Because some of them said. I went in 
with these categories in mind, those were the ones I 
was going to get, and the kids were producing quite 
different categories, and they were thrown 

T Richt. Now that would occur to me .. I would do that 
in my plannin3 if I had deliberately used a different 
strategy. If I was teaching by an Ausubelian approach, 
I would have come in with a complete set 

R A little bit like this 
T I l'!oulan•t have come in without it in reserve. But in 

this case, it didn't matter. But what did natter was 
that the· children should categorize. 
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(v) Review nnd discuss 
adverts nnd come tc 
one agreed definition or 
advertising 

R And finally. Revie~ and discuss adverts. Review, 
that's a word thet can have more than on~ meaning. 
Did you mean there - did you have in mind the kids 
lo0king at the groupings, viewing them, - or were you 
thinking of a queation/answer sequence, a sort uf 
method you would use there perhaps to check whether 
everyone knew whht groupings you'd all managed to come 
up with before goinc on to the definition. 

T I was just thinking of them looking at them, using 
that as the data to work on, to see if they could come 
up with a definition, 

R And there would be a discussion at this point? 
T Yes. 
R Ah, and you were wanting to get a conconsus on the 

definition. One that everyone would acree on. 
T Yes. 
R So that's u sort of criteria that you've got in mind. 

The definition had to be one everyone agreed with. 
Okay. Did you have a particular definition in mind 
yourself .. including certain points that you wanted 
the kids to come up with? 

T !lo. Like the categories. I hadn't worked that out. 
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PLANNING RECORD - 1.ES:SON -rwo 

Techniques used to attract attention 
identifz - list oral or ~ritten 

Resources 1. Marland 
2. Shoeheimer 

PLANNING RECORD INTERVIEW 

T It was about 25 minutes 
R Now it says here, techniques useA to attract attention -

identify 
T List oral or written. I thought well this is what 

they've got to do. That's what. List. Will I· 
have them say them or will I have them write them down 
later. 

R So these are references, both references to actual 
children's performances. There are two things in­
volved. Identification and listing? 

T Yes. But this was just floating at that stage. 1 111 
leave it to later to decide. 

R You were unsure how you would like them to respond? 
T Yes. 

R Resourceo. 
T I didn't wrap it up yesterday because I was really 

hunc up on my resources. I didn't want to come back 
with my newspapers and glossy magazines again. I 
thought I'd find something different. And so this is 
what resources I had. Just the two books. The 
Karland book ~hich is that language .• So you know, 
that's the one that had the handouts in it. That's 
the learning activity paclrnge on advertising. And 
Shoeheimer which is the language book 

R Did you actuRlly look through them at that point? 
T Oh I hnd Rlready 
R Oh yo1t had already 
T Yech, because I had actually •. yeah well for a couple 

of dnya. Ever since you told us that •• a couple of 
dayn before I'd bean thinking about you know resources. 
I w~nted some resources. I wanted to get nway from 
using the same resources over again •• use so~athing 
cliffercnt. 

R So you'd had u skim through there prior to actually 
genernting the plan. 

T Oh heavans, yes. 
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- How directive? 
Scan all data - own ideas? or 
Directive - step by step (Gacne) 

R You went through the book and had a look? 
T Yeah. 
N Dut not makine any decisions really at that point. 

Just seeing what was in there? 
T Were they adequate for what I wanted to use them for. 
R Did they have pot~ntial1 
·r !hcht 
~ \'!D.:J their potenti[,l for materials that you could 

actually uce in the le6son, or were they a possible 
source of ideas for your plan? 

T Both. Mainly Twas looking for examples of different 
techniques, but of course it was the ads that eave me 
the ideas about techniques - the different types. 

R You didn't make a list of techniques and then go and 
try to find examples of ads that uaed them? 

T No. I did both at the same time really. 

T I just thourrht there how directive am I going to do 
this whole thing. I can either have the children 
scanninc all the data and coming to their ideas ~bout 
it all, whether they are right or wrone, but at any 
rate formulntinc their own ideas about what they ~ight 
be, or will I be directive nnd highly structured, and 
use n more Gasneian approach - task anQlyze the whole 
thine and deal with it in a step by step procedure. 

R Layinc out the techniques like •. and you'd system­
nticnlly .• you're role would be far more diroctivo. 

T Yei:; 
R I would code this teaching mode because you're thinkin~ 

about how much structure there'd be •• so you were. 
wei~hing up whether, 

T Rig~t. Exactly. 
R Whether under your control or under their control. 

Now, that •. you were just weighing it up 
T Yes 
R You hadn't come to ~nJthing .. 
T Those were my first ~hO~Ghts, I was thinking of. 

Then I ruled a line. and I start planning. I will 
solve ·that .. havinG the ~hildren, exactly what the 
pupils do, exactly do •. my resources, acd hew 
dire.ctive I 1'.'ill be. I would solve those three when 
I actually plan. So I started planninz. 
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1. Use Shoeheimer to show range of 
adverts 
Discussion - what technique used 
to attract attention: 

2. Use Marland Set 3 D (Blank out 
Bland out other ads. E) 

Read ad 
~ - Appeal to be healthy 

R Your fir~t thousht is you'll use the book 
T To show the major advertisements and we'll discuss 

what technique is used to attract attention. 
R Now ~ere you envisugine doing this by simply opening 

ton particular puce showine an id and asking a 
question of them .. which technique? Or were you 

T Thot would have been the first.decision I made, 
probably nt th~ moment, because I actually said to 
the children "Put your fine;er on what appears to be 
tllo moBt effective", 

R RiBht 1 eo I think what you're saying is you know that 
there is noine to be n discusaion of eds that you ehow 
the pupils, but you really didn't at this stage draft 
the questions you might put to set this off, 

T No no, 
R So nll you've drafted is your method but not your 

tactics? 
T Right. Absolutely. 
R And that refers to th~ topic of the discussion. You'll 

discuss what technioues are used to attract attention, 
in that pa~ticular ~ds you mi~ht show them 

T Yes • '~ 
R Ah, did yoi choose any ads at this point? 
T No, I didn 1_t. 

T RiGht, from there on I went on to that set, that Marland 
set and this is what I would do. I would use Set 3, 
number D - I'd read the advertisement. It uses appeal 
to be healthy to sell the product. 

R That would be the point that you wanted ••• 
T Rie;ht. 
R To come out of that particular one. You wanted the 

kids to come up with that? 
T Hight 1 riGht. 
R And blank out? 
T I was just going to cover up oome other ads there •••• 

theee ones. 
R I see. 
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1. Use Shoeheimer to show range of 
adverts 
Discussion - what technique used 
to attract attention 

2. Use V.arland Set 3 D (Blank out -
Bland out other ads. E) 

Read ad 
~ - Appeal to be healthy 

R 
T 

R 

T 

R 

T 
R 

T 
R 

Your first thought is you'll use the book 
To show the major advertise~ents and we'll discuss 
what teclmique is used to attract attention. 
Now were you ccvisaGine doing this by simply opc~ing 
to a particular page showin~ an ad and asking a 
question of them •. which technique? Or were you 
Thctt would have been the first decision I made, 
probably at the mo~ant, because I actually said to 
the children "Put your finc;er on what appears to be 
the most effective". 
Ri3ht, bO I think what you're saying is you know that 
there is going to be a discussion of ads that you show 
the pupils, but you really didn't at this stage draft 
the questions you might put to set this off. 
No no. 

drafted is your method but not your So all you've 
tactics'? 
Rir;ht. Absolutely. 
And that 
discuss 
in that 

refers to the topic of the discussion. You'll 
what techniques are used to attract attention, 
particular ads you might show them-

T Yes 
R Ah, did you choose any ads nt this point? 
T No, I didn't. 

T Right, from there on I went on to that set, that Marland 
set and this is what I would do. I would use Set 3, 
number D - I'd read the advertisement. It uses appeal 
to be healthy to sell the product. 

R That would be the point that you wnnted ••• 
T Rie;ht. 
R To come oul of that particular one. You wanted the 

kids to come up with that? 
T Right, rir;ht. 
R And blank out? 
T r·was just going to c~rer up some other ads there •.•• 

these one$. 
R I sec. 
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3. Use~ 
What used here 
(Body - image) 

4. Use F 

- Record on 
chart 

Ter record 

Technique - feminity 
- language 
- luxurious living 

(candlelabra) 

T And it goen on all the way throuch after thRt you'll 
see, I've said, then picutre ,. another picture in 
there. ficture B. ~hat's uaed here? - the body 
imace, You know, big strong healthy person 

R So this is a question you'd ask of each one. What's 
beine used here 

T Yes, something along those lines 
R Record on chnrt .• teacher record. Your own 

actions? You'd keep a record of their responses 
T Yes 
R And when you say teacher record? Does this mean the 

record is for your benefit rather thnn the children's? 
T No. I thought we'd probably want to go back over 

them at the end, so the best thing was to keep a chart 
like this. It was for their benefit and mine, 

R You actually envisaged everybne being able to check 
back over them at some stage .. be able to see what 
techniques had been identified? 

T Richt. Rieht. 

T Ah picture F, I use for, appeals to feminity, the 
lan~uage used, luxurious living, and these are ihe 
thin6s I want to come out of it, 

R You wanted to elicit from them 
T Elicit from the children, right, yes. 

In actual fnct they didn't pick up some of those 
R llut you had these in mine., .~hat .. as you were 

~oing you were in a sense checking off, or 
T Right. 
R Fromftinc perhaps or steerine towards 
T That's exactly what I had in mind. Right. Steerins 

them towurds that sort of answer 
R Now, for instance, in the first one .• did you get 

that? DiJ you use that picture? Did you get it .• 
T Yes. Instead of healthy I got fit. Health 
R You used this one and you got your image notion? 
T Yes, ye& we did the big body idea. 
R You used this one (F), and you got 
T Ah, we got, yes attractive, having money, and going 

out to dinner in a restaurant. 
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5. Use I 
Technique - popularity 

6. Use C + D Shee~ 4 
~lephant and spelling - humour 

R·-So you were getting at them in a different termi~ology 

T 

Ah the record on chD~t. Teacher record. This 
act~ally 
Now later I thou5ht. 
keep a running "ccord. 

Later I thought yes, I will 
That happened a bit later. 

R And this is the next one. Use I 
T Use ah, this one. Ah this is the one •• (Ind) 

T And then I chose C and D, Sheet 4. The elephant was 
being squnshed. • That was the humour one. And the 
mis-spelt words. Father Christmas. 

R You hoped they'd notice those. There'd be two 
£echniques there really I suppose. The mis-spelling 
would be u type of discrcponant event, potentially•• 
and then the humour .. distinct from that 

T Ri~ht .. two things there. 
R When you skimmed thr~1gh thic book, what was the basis 

for taking these one& out, and not having others. 
Did you think that the kids would 

T Respond readily 
R They were more blatant 
T Ye13, and the other techniques I discarded because they 

were either too adult, or not part of their world. 
R Could you give me an example? 
T Or they were repetitive. They were the same sort of 

thing over again. 
R 'l'hi s, it I s been very interesting in the second lesson. 

You sec, some have simply gone in and generated a list 
of the techniques they want to come out. They've 
actually got in there and found that they're rather 
more subtle than they realized. 

T 'l'he word snbtle is a very good one. I'm trying to 
think of one, one that illustrates, from the resources. 

R No, don't worry. No I'm mainly interested in that 
you went through ~nd you w~re saying to yourself, 
saying no, that that's either repetitive or the Eort 
of tuchniqu,; that I s really involved is a little b0::yond 
their comprehen~ion 

T Yes. 
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Return to original picture 

9. Write an ad having one 
of the techniques 

R Was this n conditional sort of thing? 
• T No, I wanted to ask the question, what other techii.iques 

.are used 
R At that :r,oint 
T And I expected those two answers: And got •• It mas 

at that point that I was going to try. 

T Then, this morning, I put in this point here. I put 
in that I'd return to the original picture we started 
with in that book, and say, right now let's look at 
some of the other pictures we didn't pick out first of 
all and opply those. What, which of those fit the 
other picturen in the book. 

R Sort of discrimination? 
11'1 ... 

R 

T 

R 

T 

Which wus really testing that they knew their tech­
niques well. 
So that was the r,urpose, of going back to that picture, 
for you to check wheth:r they really did understanf 
tho.se, they could ide1.tify them. 
Yes, yes. I used ttis to, these were, two there, in 
this case the pictures we began with 
And did you actually have those statements you mentioned 
in mind? Let's book at the other pictures and so on? 
I did. I was aware of what I was going to say. Not 
necessarily exactly those words - but along those lines. 

R Writ~ on ad havine 
T Showing one of these techniques. 

en. 
Which was following 

R 
T 

• 

An A1)plicc1tion task. 
They'd do thiD individually 
Yes . 

Followup check ro teacher actions in mind for these 
points. Confirmed. 
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2. Pre-establish objectives 
Set task 

Have review ads - TV 
- Newspaper 
- Magazine 

T topic. I was clearl~ troubled by it. Now normally 
a man should, but a man who f~lt very shaky on this 
one, I must P.drnit, but normally a m~n would think that 
would be dealt with last, believe it or not. Because 
we'd be~in with their idea of a<lvertisine, its good 
features, it's not so good features, it's helpful 
features, it's not so helpful features, and that sort 
of thing, und finally as a result of all this data, come 
through. The questions to~ards the end would have 
been ones that evaluate this, is it always a good 
thin~? 

R So just to clarify this finally - you noted these two 
words. They represent part of the topic that you 
want the children to pay particular attention to? 

T Yes. 
R And did you at that point actually envisage giving them 

some sort of information, or giving the~ a direction so 
that they would be aware of them. 

T I hadn't really thought about that specifically. But 
I knew I'd do something. 

R Okay. So you'd do something to achieve that end, but 
you had drafted any moves-in your mind then? 

T No, definitely, no. 

R Pre-establish objectives 
T Well, that was what I thoueht I was doing. I just 

thought, well, I must, I must pre-establish exactly 
what I'm going to do in this. In short, I must set a 
task. Ah, set a task there •. beg your pardon, ah 
set task. This bothered me for a bit, because I 
wanted to set this up before the lesson. And I 
actually, during the weekend, I rang you about this as 
to whether it nas fair play or not, but I decided it 
was tho usual thing I do. That I can think of two or 0 
three instances where I'm going this for today for 
instance. Where I'm having children doing setting up 
things. For in8tan:e we're doing ... So I well, I 
thousht now I will ~et up the task before this lesson 
with these cl1ildren. Have them do some work before 
the lesson. 
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1. 

(Influence of 'smoking' unit?) 

always get examples 

give examples - oral 
role play 

Examples. always+ good 
direct to word good 

decide on good aspect first 

Let always float 
on good 

of discussion 

R 
T 

R 

And then I thought, well we have to have the children 
review advertisements. We've got to think in terms 
of TV, news~apers, magazine advertise~ents. Now I 
thought by the way there'd be some influence of the 
smoking unit that Carol did, that might come through 
here. 
So you wnnted them to review some ads, which meant for 
them to look at aome ads 

T 1,:mhm. 
R And to get some examples of what they thousht were 

good ads. RiGht? 
T Mmhr:1. 
R And you were thinking ahead, well in the lesson, you'd 

set them to give these examples they'd found. They 
could ~ive some orally and you were thinking also about 
the role play perhaps they might bring aome back and 
role play 

T Now always is •. I was hung up on these words alw~ys 
und eood, So I thought, let's get some examples of 
where it's always a good thing. Perhaps we'll have 
the children give examples, oral exampl~s and role 
playing possibilities. Right. 

R Just possibilities, risht? 
T At the moment I thought this is okay 

I thought, well okay. Then I can always start off 
with examples, Start off with discussing this always 
and good words. And we'll look at some good aspects 
of advertising first. Let the word always float, 
because of our discussion of the word good, I don't 
think we need to discuss this e.lways word here. 

R And you were contemplating a discussion of the word 
good then 

T Yes. 
R You're sort of suggest~ng that you're going to som~­

where - the word alwa~s is ~oing to be touched on by 
you. 

T ·well, yes. Well ttLs is where my thinking •• this 
shows my thinkinc because these words were key words 
initially, and then this is how my thinkings going. 
Vie 1 11 bct,:in with the word good aud as I was thinking 
about the good and bad aspects of advertisin3, will 
they not somehow not subsume .• but they will also cover 
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2. Begin 'Nith good - not good examples 

+ good examples 

{Why 1always 1 •••• ?) - Neil 

T the word always because•• 
R nere you thinking that this is inevitably going to 

come up as un iosue. If you say advertising is good, 
you ultimately have to ask the question always good, 
bad. ' 

T Mmhm. 
R Were you looking toward an end, sort of conclusion 

where you want the kids to•• 
T Oh yeah. kost certainly 
R To come up with a balance •• sometimes, rat~er than 

always 
T Hicbt. Yes. But I thought that the discussion on 

eood 1 by focussing on the good part of it, GOOd and 
not r,ood, I would also invariably be covering always 
and not always. 

R That's going to come through as an issue 
A topic for argument or discussion. 

T No, I think •. yes, ye,, it's going·to come through. 
Yes. 

R So you're going to lay out good advertisements, but 
the kids are probably going to, or you're going to 
query •• these look good, but are they always, good 

T Yes, except that I 1 d say that the other way round. I'd 
say that in out discussion of good and not good adve~­
tieements, we'll automatically get on to always. That 
bucged me for a little bit actually. In fact, I 
somewhere, yeah, why always. Neil. Ask Neil. Why 
did he include the word anyway. Was it necessary 

R Will I start with examples. No direct to the word 
good. Right back to it again. 

T Emhm. 
R So that's what I 1 va got to do first? 
T Yes 
R And then, decide on the good aspects first. So you've 

decided you're goin~ to cover the good aspects first 
T tmhm. 
R So you're soing to dfal with these two words and then 

·~tart getting some good aspects that might come out of 
the task. Let always float. It will come up some­
where in the discussion of good. 

( 
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Data = children selected ads 

Action 

Slogan 

Good 
- Health 
- e.g. 
-

+ 

teacher ads use for 

Not Good 
I 

,j.J 

§ __,, 
§ 

(J 

\ .,.. 
t, 
~ 
i 

Cl 
(II 

T • Hmhm. 
R Still playing aroun•1. Begin with good. And then 

this means not good. 
T Yes, move on to. Sorry as a r~sult of, that means 

move on to 
R And this is sort of repeating the idea in your mind. 

T 

R 

T 

Now the dnta. I thought, well the children can have 
some selected advertisements, and some teacher adver­
tisements, which we'll use to cover it in this sort 
of way. 
When you say, children's selected ads, ones that they 
recalled or they've 
Either recalled or collect. I'm still pre-thinking 
on this. Right. I'm still just thinking. And then 
I thought we'll go back to the collection of ads 
business n~ain. Hecollection and literally torn out 
from magazines. 

T And then 1 thought of my action in terms of having your 
key ideas here, righto, (indicates recording sheet used 
in lesson), that we'd have some good points here and 
some not good points down here. 

R So at this point you'd decided on using this type of 
recording sheet, and you'd record particular answers 

T Nmh~, and we'd better think in terms of the content 
acd the inferences made by not good. 

R When you say inferences made by not good. I'm not 

T 
P. 
T 

R 
T 

T 
R 
T 

sure •• 
I moan implications actually 
Implications of .. 
Ho, cf the implications of advertisements. 
saying your maths will increase if you buy a 
they i□ply this by saying •.. 
I cet it 

Instead of 
calculator, 

The use of inference in advertisemerits 
I thousht I'd bring up at this stage. 

was a point that 
Then I thought 
I'll just Well any role play possibilities here. 

That's still just floating through yo~r 
~hat's still floatins throuch my mind. 
started planning yet. These are just •• 

mind 
I haven't 

;--
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• lESSON '"T"HREE 

Lesson Introduction 

1. Advertising is always a good thing 

review word good 

(how play always) 

(Additional notes froo ouestionnaire interview: 
T No, but I put it here (~lanning record sheet) when I 

wao thinkinc about it. I thought, role play 
Now, perhaps this is just somethinc I kept in my mind, 
rcle play rossibility 
J was aware of one, two of the kids that will turn on•• 
they're u~cd to it so to s~eak. They will rol~ play 
S0!:1Ct!1ing at the drop of a hat. And I had se.id to 
them .. yesterdcty, "If you've got any role play 
possibilities, if you have, then bring thcr.1 along." 
I left it at that. ~ell it happened they did. They 
had thought of one, and they turned it on for use in 
the lesson. 

T Then I cot down to my plan .. lesson. This is oy 
first plan right. I'll begin with your key idea 

R Heanins you'll tell them that this is the idea they'll 
have to discuss, think about? 

T Yes. ~xactly. 

T 

R 

T 

R 

T 

••• Review the word cood, translatdd to kids terms, 
well my learning intention was that children should be 
able to define what is a good advertisement, or rather 
show r.ie examples, I beg your pardon, of what is good 
udvertising. 
But in advance, they need to know that this is a sort 
of critical thing in terms of the task 
Exactly, That good equals useful rather than glossy 
and bold. That good means, yeah, useful, informative, 
meaningful und those sorts of words, rather than 
But th~re seems to be the sense that there is a point 
at which you're going to re-examine that stater.1ent 1 and 
in a<lvunce you're alerting them to the fact that when 
they re-examine that statement, it's likely to be in 
terms of 
Yes 

R The word good 
T ·Yes 
R In padicular 
T Yes. 

l,J 
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2. Let's review your list 

Select one (Carolyn?) 

+ discuss her list 

R 'And you'd decided to leave the word always to float a 
bit. You think it .night just dredge up in your 
discussion 

T Risht. . Yep/rit~h to. No, their judgement is going to 
be in terms of ndvcrtiGing 9 in terms of advertising 
is a eood thing. Riehto. 

R So you wanted a review of the word at the outset? 
T ~imhm. 
R Review - ceaning a discussion, or your telling them 

about the word and it's significance. 
T Probably comins from me. 
R You'd make a few informatory comments about it? 
T Yes 
R it's funny. You were hesitant all the way through 

about the word always. You thought will, I, won't I. 
So here, how play always 

T Nmlm, yeah. 
R You still hadn't made up your mind whether you'd act­

ually 
T The man was bugged I tell you. The man was bugged 

about that statement. He really was. He was really 
hung up. He thought by analyzine it, he could first 
of all denl with it in terms of good things, good 
adverts. \'/llether it's good or not. And thr0w in 
the always afterwards. To handle that as it was, wae 
difficult. 

R Then, what a statement from you. Let's you review 
your list. 

T Now, let's review your list was that I had pre­
organized everybody to make a list like this chart 
here. And I did that yesterday. 

R You deciued that that's what your pre-lesson task was 
going to be ... the setting up one 

T Yes, so they all had wi~h the~ today a chart like that, 
th~t hnd good and not &ood written on it. I'll 
select one, say Carolyn. 
In nctuc?.l fact I dic!n't 

R ~hy did.you put Carolyn. She was just one of anyone? 
Or is she .• she was dependable, she'll have a long 
list? 
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3. Revie,1 others and discuss 
(Presume good and not good ads) 

(Will I give an ad as example 
for discussion?) 

good 

water safety 
traffic safety 
information - sports day 

gala day 

T 

R 
T 

She is dependable. 
be a GOOd starting 
use Carolyn tod~y. 
start off here, 

She'll have a long list. It'll 
point. In actual fact I didn't 

I used someone else. Sonin to 

(Comnents re references to indiv 
I do th~t thoush frequently 

pupils in plans.) 

T Ah we'll discuss her list with the group and then 
bring in the others. Right, in short what can•• 
you review others lists and discuss it with them. 

R Right, so you work right through her initially 
T Yes, then 
R You wouldn't feed in references to others while you 

were working throuGh Carolyn's. 
T Oh well, yes, of course I would. Yes. It could be 

involved. What I would say, well okay, Carolyn, 
let's have a look at your list. What are good 
features of advertising. 

R Did anyone else pick up the same 
T Oh yes. Yes 

Review others and discuss. Right. Anyone else got 
other ideas beyond these thought up by Carolyn. 

Presume good and not good advertisements. Why did I 
put that. I think. Oh, that's ~i£ht, that's just 
me. I presume for this classification that there is 
~ classification of cood and not good in their lists 

R There are features that you can pull out. 
T Rie;ht. 
R You haven't given them an impossible task. 
T Right, that's it. They will have been able to find •• 

pick up bad as well as good features 
Will I give an ad for an example for discussion. 
Question mark. Well at that stage, well I thought, 
we'll see how things go. 

R When you say 1 givo an ad', do you mean showing them an 
ad, or telling them .. describing an ad to them. 
Did you have any particular actions in ~ind at that 
point't 

T Oh yes - having a type of ad to mention to them. This 
is what I did ·later. I just thought up some types. 
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4. Return to quote 
~hat are the important words 
about advertising 

- sood 
alwa:z:s 

Gala Day coming 
- say a good ad 

bo.d ad 

5. Rewrite statement 
eive oral example 

up 

R.,. And these were pos,,ibilities th!':!.t you were going to 
tske in. 

T Oh later I did. 
R 
T 

T 

R 

T 
R 

T 
R 

T 

Later ypu did. 
Later, I went through this 
times and dates do:n here. 
ycsterdBy and said, yes. 
for ~ood .. wate~ safety, 
about sports day and gala 
That's a change I made. 

yesterday. I've got my 
I ~cnt through this 

That'o ~y ads, I'll ~et• 
traffic safety, infor;a:rion 
day. I will do that. 

Return •. Now I scrubbed that later on in reviewing, 
and went on with this gala day. Can you say a good 
ad. Can you say a bad ad for our gala day. 
By rood ad I mean showinz good features •. and bad 
features. 
Say a good ad •• You 1 rP. thinking of what you want the 
children to do, or yo1r own statements to them. 
Both really. 
And you scrubbed that because of what .. repetitious 
of this concern you had 
Hir;ht, 
But you had considered asking this question, hoping 
that they would come up with good and always 
Right. 

T Right. Return and rewrite this statement. Give an 
oral example of that first statement that advertising 
i~ al~ays a good thing. Now can you restate t~at in 
your own words more accurately then as a result of 
that discussion. 

R f<;;wri te, So you c>.re thinking about the kids p~r­
for~ances at this stage .. restate more accurately 

T Yeci 
R and the fact that you want them to give their restate­

ments orally. Vere you actually thinking about the 
specific direction you'd ~ive them. You knee, ~as 
the sort of phrasing you 1 vd just used, can you 
restate in your own words more accurately, going 
throui.;h your mind then. 
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6. Final when next see ad, 
what basis for review 

T Not specifically. I think it was really what I 
wanted them to do at that point in the lessen that 
was i.n my mind. 

T And then, finally, what .. when you next see the, an 
advertisement .. gee I made a f.ew decisions through 
this lesson. Oh, when you see an advertisement, w~at, 
you know, what would be the basis for your review. 
At which stage, they're supposed to come back to the 
charts . 

R So this would be a finish-up question you'd put. 
T Ri,;ht. 

• 

T 

R 

T 

T 
R 
T 

T 

R 

T 

Now you mentioned coming back to the plan .. that's 
October 17, and you went over it. Oh yes, something 
I didn't get clear on. The examples of good ads, 
water safety and so on. Did you think of those in the 
first formulation of a plan, or in the review 
In the review. I dfc~ded then, yes, I will try and 
cover a few example~ of good ads. , 
When you say these are the ads you \Vant to get, you I re 
meanine you want the kids to actually come up with them 
as exa~1plen. 
Yes, if they could with a bit of prompting. Other­
wise I could mention them. Did you anticipate at that 
point that you micht need to prompt then? 
Well, yee. If they didn't come up I'd need to 
Any particular way of prompting in mind? 
Not particularly. 

From Lesson Review Interview. 
The funny thing is I have presumed in my plan they would 
not mention those things as a good feature. I don't 
know why I did that. Because it, the same thing 
applies thut there are other good features of adver­
tising that I have not included. There could have 
been other advertising about .. 
And you didn't work out any additional sort of bad 
cateeories to pick up. You only did it, this in 
respect to good 
Ye~.h. 

( 
! 
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R Will I give an nd as e~ample for discussion 
T Oh I came back to that, .. the actual lesson goea 

like down to here, Then later on it comes back to 
that. Why didn't I exp~ct that to come out of one 
of their good points. I didn't for so~e rnason or 
other, which is strange. 

R And as I soy, you've got review good and not good 
ads, You've put out here to the side, good, and 
you've got those to pick up, but nothing over here in 
terms of bad. 

T No, actually I thought there'd be so much bad 
R So ~uch bnd it would obviously just come up 
T Yeah, that it wasn't necessary for me to be attentive 

to that 
R Most people have found it difficult to get a very big 

list of bad ones. You sort of get dishonesty which 
subsumes quite a lot of them 

T I thought there'd be a long list of not good, the bad 
R But there isn't. 
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APPENDIX D 

DESCRIPTIVE SUMMARIES OF DAVID'S 
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PRE-LHSSON PLANS - DESCRIPTIVE SUMt-11\RIES: Dl\VID 

Lesson Two 

David's first planning thoughts were focussed on Materials. He 

wished to use a different set (Evaluative Criteria - Materials) to 

those used in lesson one. 

"I iuas 1•eaUy hung up on my resources. I didn. 't want to 
come back with my newspapers and glossy magazines again. 
I thought I'd find something different ... " 

(PRI - 2) 

Conscious concern with this aspect extended over several days prior to 

the main instance.of deliberate planning that proceeded the lesson. 

"This time yesterday z..,as the first time I got on to this, 
because Zwwh time and after school the previous days, I 
was as I say, war:dering around and seeing what we had, and 
asking people. 11 

(PRI - 2) 

In this period, several options were considered. David talked with 

colleagues, checked material in a personal language text, and e:<amined 

materials held in the school library. Several Evaluative Criteria -

Materials in his mind dictated ar.d guided this search for suitable re­

sources, and as will be enlarged on later, he was "uptight" about this 

aspect of the lesson. 

"I was uptight about resources that we.re invol-ved here. 
The idea of the rel-ative techniques. I thought, r,JeU, 
we're deaUng with an abstract form which I want exem­
plified in a ao1•t of "labelled or concrete manner. 11 

The day before the lesson, in a single period of deliberate planning, he 

formulated an overall plan for the lesson. The prescribed Learning 
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Behaviours were brought to mind, and the possible Response Mode considered 

("l-ist oral- or written" - PR - 2). No decision on response mode was 

niade at this point. Two books that would provide Materials for the 

lesson as well as a Data Source for planning ideas were then finally de-

cided on. David had not completed the planning previously because of 

the indecision about material resources that he had been experiencing. 

The indecision was largely resolved when he came across a package of 

materials that fulfilled the evaluative criteria in mind. 

"1'hey obviously preselected those as examples of particul-ar 
techniques. And I thought nor,,, if I get a 1,1oman 's rle11kly, 
and take a page out of there, ... more at risk because there 
m·ight be a dozen techniques embodied in one advertisement. 
And I'd rather pick out ones that obviously had one technique 
at a time whePe possible. '1.'hat 's why I chose that book. I 
was Umilcd to that sort of thing." 

(PRI - 2) 



e.g ••• that waG awkwa:=·d. I wanted to clearty Gr.ow the 
techniques. I wanted to get, as you say, an advertisement 
that showed a great strong muscte man, that ctearty port1•ayed 
the beautiful, body image, wi·thout a whote tot of other 
attributes as weU. 11 

(PQI - 2) 

The next consideration was Teaching and Learning mode, 

" ••• just thought here how directive am I going to do this 
whote thing. I can either have the chitdxoen scanning att 
the data and coming to their ideas about it azi whether they 
are right or wi•ong, but at any rate formutating their own 
ideas about what they might be, or I wilt be directive and 
structured, and use a more Gagneian app!'oaah - task·anatyse 
the whote thing and deat with it in a step-by-step procedure. 11 

(PRI - 2) 
As with response mode, no decision was made on mode at this jun1;-:::.re. 

A series of thoughts and decisions then followed, shaped by the earlier 

choice of materials and the general learning outcomes that had already 
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been identified. In relation to the use of one of the books, Means decisions 

were explicitly made about Teaching Method (Discussion), 'T'op.ic Focus 

(techniques used to attract attention) and a Teacher Action (show). 

The second book was then referred to, and David went systematically 

through the material, selecting and rejecting illustrative advertisements 

on the basis of particular Evaluative Criteria. The latter included, 

his estimation of the likelihood that the children would be able to 

identify the technique, the as!'.ociation of the advertisem:mt with adults 1 

or children's typical experiences, variation in the techniques exam­

plified, and the number of techniques incorporated in the advertisement. 

Unfortunately he did not record these criteria at the time he actually 

had them in mind. 

David specified and recorded the particular examples to be used and 

identified t.~e answers he hoped to elicit when each was presented. 

Particular teacher actions were envisaged in relation to several of thosa 

materials. 

e.g. 3. Use E 

What used here 

(Body - image) 

4. Use F 

Technique 

Record on 
chart 

Ter record 

femininity 
language 
luxurious living 
candelabra 

(PR - 2) 



The succeeding clusters of tho_ughts associated with the specific materials 

selected are as follows: 

* 
to 

Materials, Teacher Action (Other), Teacher Action (Read),. Evaluative 

Criteria {Learner Responses), Tirnin~ 

Materials, Teacher Action (Question) (Scriptcd)t Topic Focus 

Evaluative Criteria (Learner Responses), 'l'irning: Materials ("chart"), 

Teacher Action (Record), Teacher/Learner End-State (Knowledge of 

Actual Learner Behaviour) 

Materials, Evaluative Criteria (Learner Res12onses), Timing 

Materials, Evaluative Criteria (Learner Res12onses), Timing 

Materials, Evaluative Criteria (Learner Resoonses) ,· Timing 

Materials, Teacher Action (Direction), Teacher Action (Question), Tirnin~ 

Teacher Action (Question), Topic Focus, Timing 

Topic Focus, Teacher Action (Question), Evaluative Criteria (Learner 

Responses), Tirnin'{ 

It should be noted that that one of the questions formulated was likely 

be used several times (R. "So this is a question you'd ask of each 

one 'What's being used here?' T. Yes, something along those Unes. ") 

David then thought that limitations might be imposed on topic cover­

age if only topics arising out of these materials were to be discussed. 

As a consequence, he formulated a Teacher Action (Question), that required 

the children to focus on "other" advertising techniques not represented in 

the materials he had chosen to use (Topic Focus). The Timing of this· 

question, and the Evaluative Criteria for Learner Responses that he hoped 

to elicit with the question were envisaged. 

Thoughts about the final section (Timing) of the lesson involved con­

sideration of a Learning Behaviour not prescribed by the researcher. 

("Write an ad having one of the techniques" PR - 2). Response Mode and 

Evaluative Criteria associated with the response being sought was envis-

aged. This completed the main period of planning for the lesson. 

On the morning of the lesson, David's thoughts briefly returned to 

the lesson to come, and· he envisaged a further sequence of events for the 

final phase of the lesson.' 

(T) Then this morning I put in this point he2•e. I put 
in that I'd return to the 02•iginal picture we 
started with in i;J:at book, and say, r·ight, nolJ let's 
look at some of t;1e other pictures we clidn 't pick 
out first of all and apply those. fvhat, 1,1hich of 
those fit the other pictures in the book? 

(R) Sort of disc1>iminat·ion? 
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(T) Which was reaZZy testing that they knel,J their tea1i­
niques 1,Je7,7,. 

(PRI - 1) 

David confirmed the researcher's impression that this further 

Learner Behaviour ("apply"), might be intended to allow him the oppor­

tunity to assess (Teacher Action - Judge), the children's knowledge of 

the techniques (End-State: Teacher Knowledge of Learner Behaviour). 

Other categories of thought associated with this final instance of plan­

ning were Materials, Teacher Action (Direction), Teacher Action (Question), 

Topic Focus, Timing. 

Lesson Thr.ee 

David's first planning tt11. :.ights occurred two days prior to 

lesson. His attention was directed initially to the lesson prescription 

statement (Learner Behaviour). He mentally noted two words within the 

statement (good, always) that he considered significant and a prospective 

Tooic Focus. He recorded the fact that he had envisaged directing 

(Teacher Action - Unspecified) the children's a.ttention to these words, 

with the apparent intention that they be alerted to the fact that these 

words had significance, and would be considered in the course of the 

lesson (End··Sta~e, Learner Knowledge cf Intended Tooic Focus) . David 

may also have intended to indicate the nature of the key learning be­

haviour and associated topic focus, but this was not unequivocally estab­

lished in the course of the interview. 

Thought then shifted to the possibility of having the children under­

take a task (Learning Behaviour) prior to the lesson, which would require 

them to examine some advertiseme~ts (Materials), and identify and collect 

examples of advertisements that they considered 'good' (Evaluative 

Criteria - Learner Behaviour). 

because: 

David felt that such a task was necessary 

"I think the ideas put foruard for critical, evaZuation need 
more than instant Zesson discussion. That it needed a bit 
of pre-thinking about." (Evaluative Criteria - Data Source) 

(PRI - 3) 

It was envisaged that the children would present (Overt Response) 

these examples duri_ng the lesson, and both the Response Mode ("oral 

presentation/role-play", PR - 3) and the Evaluative Criteria for this 

Learner Behaviour was considered ("so I thought~ Zet's get some e:r:.amp'Les 

of where it's a Zways good", PRI - 3) • 

David then considered the opening events of the lesson. He thought 

that the examples the children had collected (Data Source) would be dis-
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cussed in the first (Timing) Phase. Discussion (Te.:ichlng-Learnlng 

Method) of the words 'always' and 'good' (Topic Focus) would, however, 

be the opening move (Timing)_. This was in turn reconsidered, as he 

thought that the children's attention should be first (Timing) directed 

to the word good (End-State: Learner Knowledae of Intended Topic Focus), 

as the succeeding discussion would be initially focussed on good aspects 

of advertising. It was decided that the word 'always' (Topic Focus) 

would inevitably surface during discussion, and thus he would not need 

to deliberately direct the children's attention to it. 

"I thought that t1ze discussion on good, by focussing on the 
good part of it, good and not good, I would also invariabZy 
be covering always and not al1ua.ys." 

(PRI - 3) 

The Timing for the Topics this opening phase was then confirmed in his 

mind. He also recorded the fact that he had mentally queried why the 

researcher had, in fact, included the word 'always' in the lesson pres­

cription s~atement. 

Attention then shifted to the type of data (Data Source) that was to 

be considered. The prospect of discussing advertisements that had been 

collected or recalled by the children, or those presented by the teacher 

were considered as possibilities. 

was made immediately. 

No definite decision on this aspect 
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David's thoughts were next directed to the act of recording response 

(Teacher Action - Record) on a recording sheet (Materials), the format of 

the latter being simultaneously envisaged (Evaluative Criteria - Materials). 

This prompted, in turn, consideration of a further Topic Focus for dis­

c1..ssicn ( "the implications of advertisements">. The possibility of the 

children presenting examples by r~ 1 e play (Overt Response, Response Mode) 

again emerged in thought as a possibility, with again no definite decision 

being made. 

Unrecorded on the planning record were several further thoughts and 

decisions that occurred later on the same day. These were concerned with 

the task David had contemplated the children doing in advance of the 

lesson. He decided that they would be asked to look at advertisements, 

pick out what they felt to be good and bad aspects (Learner Behaviour, 

Evaluative Criteria - Learning.Behaviour), and make a written record 

(Overt Response, Response Mode) on a recording sheet identical to the one 

that he had already considered using (Materials). 

David reviewed these previous planning thoughts the following day, 



making a final formulation of the key elements for the forthcoming lesson. 

The plan now assembled represented a relatively clear, ordered set of 

specifications for the lesson. Succeeding phases of the lesson were 

demarcated by shifts in data focus, learning behaviour, teaching actions, 

topic focus and the specific learner responses being sought·. 

!-tentally laying out the succeeding elements of the lesson, (Timing) 

he decided to begin the lesson by indicating (Teacher Action - Inform) the 

statement that is to be the central Topic Focus for discussion. He then 

envisaged commenting (Teacher Action - Inform) on the word 'good' (Topic 

Focus) , (Timing) . The word 'always' remained a source of uncertainty. 

The man was bugged I te;;,: you. The man was bugged about 
that statement. He real,l.y was. He was reaZZ.y hung up. 
He thought by analyzing it, he could firs·(; of all deal with 
it in terms of good things, good adverts. ~!izether it's good 
or no·(;. And throw in the 'ali.x:.ys' afterz.Jards. To handle 
that as i-t was, was difficult. 

The phrasing of the Teacher. Action (Direct) that would initiate the next 

phase (Timing) was then envisaged. Other thoughts associated with this 

next step included Teaching Method (Discussion), Data Source and Topic 

!:££1!§. ("Carolyn's list"). 

A Data Source shift and associated (Timing) was next identified 

("Other's lists"). David's thoughts continued to be focussed on the data 

source as he wondered whet.'ler the children would have been able to ''pick 

up bad as well as good features" when they had completed the pre-lesson 

task. With this in mind, he wondered whether to "give" ("l'eacher A:::tion -

Unspecified) examples of advertisements himself as a Data Source for the 

discussion. A decision was not made immediately. 

His attention then returned to the prescription statement, and the 

decision was made to ask (Teacher Action - Question - Scripted) the 

children to identify the important words in it (Topic Focus). The res-

ponses (Evaluative Criteria Learning Behaviour) sought were also in mind 

again ("GOOD", "ALWAYS"). A Learner Behaviour and associated Response 

Mode ("Rewrite statement, give oral examples, PR - 3) denoted the next 

stage in the lesson (Timing). ~'he conclusion of the lesson (Timing) was 

identified by a Teacher Action (Question) and its associated ('J·opic Focus) 

("Final when next see ad, what basis for review"). 

An additional Learner Behaviour was envisaged. 

(T) ... and went on with this gala day. Can you say a 
good ad. Can you scy a bad ad for our gala day. 

(R) Say a good ad. You 're thinking of u)hat you 'Want tlze 
ahildi•er. to do, or your own statements? 

(T) Both really. (PRI - 3) 
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Associated thoughts then included Teacher Action (Direction) , Rcs!2£)_~ 

Mode, and Evaluative Criteria Learning Behaviour. David also decid1;?d 

that he would try to elicit (Teacher Action - Unspecified) certain types 

of advertisements (Topic Pocus) (Evaluative Criteria Learning Behaviour) 

from the children if they did not come up with these without prompting 

(Conditional). 
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APPENDIX E 

DAVID'S PLAN QUESTIONNAIRES 



<;;Ui•:!;'l'TO!lili11i<E: nE:'Op,.; L:-:s:;()N PLAlillUIG Please re:;pond to the following queotions. 

Remember to be au cpecific ao posciblc in your anuwcro. 

1. Lookinc back over your planning record,what a:;pccts of your lci3son did you find 

ca:;ie::;t/mo::;t difficult to make decisions about~ 

I. 

EASIEST 

~..>--,t) ~'(..~ 

t~~i,k ~ 

2. Looking ahead to the actual lesson, 

will be moot likely/least likely to 

MOST LIKELY 

what aspects of your lesson do you 

occur exactly as planned? 

LEAST LIKELY 

~ 

3. What aspect of- your plan of action do you think you v1ill find 

easiest/most difficult to implement successfully? 

EASIEST MOST DIFFICULT 

consider 
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Rcr;icmbcr to i;c} as spccif_;_c ur.; post:iblc in '-"Our nunwcra. ·--------=---_.:.__~...:.:......=-.:J..::.::.:..__:::::::.::.:.:.:..::__ ______ ----1 
1. Lookin,:; back over your plmming rccor<i,what aspccto oi your lesoon did you iind 

enoier.t/nont difficult to make deci:,ions about'Z 

EASIEST 1-lOZT DIFFICULT 

,. ~ ~ ~ 
~7-

2. Looking ahead to the actual lesson, what aspects of your lesson do you consider 

will be r,1ost likely/least likP.ly to occur exactly as planned? 

MOST LIKELY 

~ ~ 

3 0 What aspect oi your plan.of action do you think you .will find 

easiest/most difficult to implement successiully? 

EASIEST MOST DIFFICULT 
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Remember to be as apecific aD poDaible in your ruicwers. r 1-----:---------=----_:_ _ _:__.:_-..:._:~....=.:.:::..::..:..:...:..__:__ ______ _ 

1 • Looldnc; bnck over your plnnnini; record 11•:h.:i.t nspectB of your le soon did y'ou find 

enci~ct/moct difficult to make decisions abouti 

EASIEST !-!OST DH'i'ICULT 

~ 

2■ Looking ahead to the actual lesson, what a~pec~s of your lesson do you consider 

vlill be most likel;v/least likely to occur exactly as planned? 

HOST LIKELY LEAST LIKELY 

~ ~ ~ 

·3. V/hat aspect of your plan of action do you think you viill find 

easiest/most difficult to implement succcssfuliy? 

EASIEST MOST DIFFICULT 

- 7 

.__ ________________________________ .,J.1--J 
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APPENDIX F 

DAVID'S PLAN QUESTIONNAIRE INTERVIEW 
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1. J.asicst Planninr; Deciniona: 

R 
T 
R 

T 
R 
T 

2. 

R 

T 

R 
T 
u 
T 

R 
T 
R 

T 

R 
T 

R 
T 

1. Stratciy Selection 

2. Procedure to be taken 

Strategy selection - an inductive approach is the most appropriate? 
That's right. 
~rocedure to be taken. Does this mean it's a predictable strategy 
in terms of steps or stages. 
I find it easiest to work from, frorn data to generalization. 
So th~t was the easiest approach in this instance. 
Mmh:n. 

Moat Difficult Plannin5 Decisions: 

1. Personal tension of ~~~pleting exercise due to 
pressure of work in general and other expectations 
that day 

2. Booking Library Space 

3. Individual or group activity 

So this is just experienced as you do your planning - on you don't 
do the planning. 
That was an influence. Well I had to attend the ~eachers College 
thie ~orning and I spent so~e of the afternoon sitting the school 
carni, site. Both which required completion if you like, They 
had to be done. I mean a.part frorn, I mean if it wnsn•t that it 
would have been something else. Just at this moment there see~ 
to be an awful lot of things going on. 
Your style of life is this all the time? 
Right. 
Booking library. 
It did. That I 
before Friday. 
a space. 

This just stayed in your mind. 
hadn't done it. That I hadn't, you know, done it 
I hadn't got any space, and by golly, we ir.ust have 

But you thought that you'd be working in the library? 
Hrahm. 
Individual or group activity. This is whether you'd have the 
kids v,orking individually or .•. ? 
I don't know. Yeah. I don•t ••• I must clarify that one. It 
di'dn't really matter to me which one it was, but I think I would 
have liked to have had it clear in my mind before I took the lesson. 
I see. 
That~ decision should be taken was, I think, the difficult thing. 
Sorry. That I should make a decision about whether, whether we're 
going to do it individually. 
Rather than the actual decision? 
Yeah. 

1----------------·--------------·--
Aspccts of lesson most likely to occur as planned: 

1. Sorting and categorizing 

R Looking ahead, the ••• 
T • The ~oat likely, sorting and categorizing. I thoueht that would 

work ~ell. ~hat would be most likely to oucceed. 
_______________________________________ _J 



4. 

\. r. 

Aspects or lt'::i::;on lt>~st likely to occur as nlnnne-cl: 

1. Likelihood of uninterrupted time in library or 
actuo.lly securing a book for the library 

2. Survival of agreed definition of advertising 

}. Sharing ideas 

R Likelihood or uninterrupted time - and in fact you had quite a few 
. interruptions. 

T Arrival, the arrival of an agreed definition of advertizing. 
That there should be an agreed, I thought would be least likely, 
because even at this stage, I had no idea of which children I was 
~oing to take. But just thinking of that class. That we should 
actually agree on a common definition I thought would be the least 
likely thins that woul~ occur as planned. That my idea of a 
definition of advertising which is, which is not what they arrived 
at. 
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R Ylere you hoping that you ,,ould arrive at a common definition? You 
would have preferred to, but you recognized the possibility thnt 
they would read a concensus. Or were you comfortable with the 
prospect that there may be no concensus, in fact? 

T Now. Well remember at this stage I was still thinking in ter~s of 
the possible two group's feedback. No~, I think that's partly a 
hang-up of not only intergroup agreement, but intra ... meaning 
within the group. The hang-up that I had about people's doD1in-
ance. 

R Richt. Sharing ideas. 
T ?-:mhm. The same sort of thing. Really domin&nce free someone. 

That, I wondered hO\V much sharing would be going on, bec~use they 
are often as fiercely competitive as they are co-operative. And 
it tends more, unfortunately, towards the competitive. Do your 
own thing and tell the other5 more readily about v1hat you've done .•• 
more readily than to listen to what others have done. 

R But, did you have an unstated objective - that you wanted them tc 
share ideas in this situation? 

T Mmhm. 

5. Easiest aspect of plan to imnlement: 

1. Manageu:ent 

R , Easiest. Management. You anticipated no difficulties in the 
. sense of controlling events, the kids behaviour? 

T Yes. 
R In fact, there was no need to plan for this? 
T True. 

6. Most difficult aspect of Plan to implement: 

R 
T 

1. The labelling of the categories of ads (spelling, 
selection of label) 

Most difficult ••. the labelling of the categories. 
Ah, not that I'd find it difficult, but if I had to put all the ... 
this was in a continuum. That would be the bother one I suppose. 
That the children should be nble to apell the word. That they be 
able to think up a suitable label and spell it reasonmbly well is 

\......-------------··--------------------~ 



I, 

going to be shared and vehicles is not to be spelt six different 
ways. And, you know, I thouGht the selection of their lable ... 
They'd be able to categorize them all into a group, and then 
actually to label them in a written form, I thought might be the 
most difficult part. 

R Difficult for th•~m or for you. 
T For them. Mmhm. 
R So, in a sense that almost belongs in here. 
T I see. Yes. 
R I'm concerned here with the aspect that you are going to find more 

difficult from your point of view. 
T Oh hang on. Sorry. I mean difficult for me too. 
R ••• What's going to be difficult for you? 
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T Now I wanted. Yes it's both, it's both the children and myself. 
And from my point of view it was that. • .. You see, you think of 
all the advertisements advertised in the movies or in the enter­
tainment pages in the ~apers. Now, the difficulty for me was that 
this could be sub-categorized into movie entertainment through to 
dine and dance type of entertainQent, And that some grou~~ ~ight 
sub-catccorize them and some others mightn't. Right, and then 
the next thine was that when they actually came to label them. 
One group might label them movies and one group might label them 
family entertainffient you see. Th~t means that the children might 
use the same kind of material to give a different label to. And 
I thought it might be a difficult thing for me to manage. 



PLAN QUESTIONNAIRE - LESSON TWO DAVID 

1. Eusiest Plnnnjn~ Decicions: 

R 
T 

R 
T 

R 
T 

R 

T 

2. 

1. Once resources found planning 

Once resources •.. ? 
~ was uptight about the resources that were involved here. The 
i~ea of the relative techniques. I thought, well, we're dealing 
Wl. th an abstract form v1hich I want exemplified in a, in a sort of 
a labelled or a concrete manner. Now this is, I was uptight 
about getting advertisements that would show this. 
Clearly? 
Pretty clearly. Yes, that's why I used that little folder 
because it's set out there. They obviously pre-selected those 
ns examples of particular techniques. And I thought now, if I 
get a Woman's Weekly and take a page out of there •.. 
!'.ore at risk? 
Yeah. More at risk because there might be a dozen techniques 
e~bodied in one advertisement. And I'd rather pick out or.es 
that, that obviously had one technique at a time, where nossiole. 
That's why I chose that book. I was limited to that so~t of 
resource ••• (indistinct) .•• a successful strateey and in my first 
couple of days involved within ... would be the use of a suitable 
resource. 
And then one you had it, then it fell into place relatively 
easily? 
Yeah. That was easy. 
Very easy, easy. 

Yes. This was all laid out handy. 

Host Difficult Flannins Decisions: 

1. Finding evidence of techniques - concrete resource 
materials for use 

2. Structure - How directive to be 

T Bttt that, the most difficult. That was awkward. I wanted to 
clearly show the techniques. 

R You're saying the whole thing revolved around the selection of 
appropriate materials. 

T Yes. That is what bugged me. You know. So I don't feel any17ay 
apologetic. This time yesterday was the first time .I got on to 
this because lunch time and after school the previous days I was 
as I say wandering around and seeing what we had and asking people. 
Because I wanted to get, as you say, an advertisement that showed 
a great strong muscle man that clearly portrayed the beautiful 
body image withcut a whole lot of other attributes as well. Now 
this one here I thought would be most difficult. How directive 
to be. Now there's no specific question sequence in there, but 
the point how directive to be worried me. 

R You uctually, what, eo in feeling that you would try to be as 
non-directive as possible, or did you eo in thinkinc, well, given 
the materials I'm probably goinc to have to direct it, or was it 
a matter of wait and see. I'll wait and see what happens in 
terms of their responses to the material? 

T Right. That exactly. I, I think I said to you before the 
lesson, I think I made the facetious comment about the question 
sequences and so on .•. thia was bugging me that so much of it relied 
on, sorry, .. ,riven the children's answers, I knew I wns confident 
thut I could be"able to handle thnt with questioning. 
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R 
T 

R 
T 

R 
T 

R 
T 

Without planning? 
Yes. But I needed, I needed badly to have first of ull some 
children's answers, because I was relying on that to be nble to ••. 
Guac;e ••• ? 
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Right. Now I thought once I get started I'll be able, my 
queE;tioning techniques will be such that I'll be able to handle it. 
And ~ ~a7: ~i ther leave it more open to :them genera tine; the • 
poss1b1l1t1es, and so forth, or I can close up tight and then have 
them very ••• highly structured, especially •.. (indistinct). 
And where, in fact, did you find yourself once you eot in there. 
I found.myself ••• because it began well and they all honed in very 
quickly on the first one, pulled out some techniques and then my 
sp~rits lifted. But it crashed on the one with the •. ,(indistinct) .. 
I think we should really have those resources here. The one with 
the two attractive people standing by the candlelabra •.. acd ..• all 
best, wealthy people in ••• (indistinct), .. And I thought it was going 
to be a walk-over because this exemplified those techniques of 
femininity, ••• It foundered on that one, and then I started getting 
worried about two things. li.1e, have I really 15ot techniques 
really using exa~ples that make these clear to pupils. Because, 
they're pretty mature really. And secondly, I was bugbed about 
an earlier question. You see, the key question is 'what techniques 
is the advertiser using•. The •techniques• is not a word that 
these ~hildrcn relate to. So, if I translate that - Now, I think 
I made a muck up. 
In your translation? 
In my translation. I was using other words such as what about 
this catches your eye, that initially interests you. And I think 
that's where I made a mess, and I could have thought that out more 
clearly, that part. I thot:.ght tha.t would be an easy one to 
translate, but I actually found it difficult to translate. It's a 
parallel problem with this one. As a parallel problem with the 
one of getting pictures to show one technique at a ti~c. Pre­
don1inantly. That stands out. Right, I had the translation 
problem of the fundamental question, 'what does the advertiser use 
to attract your attention•? I think I should have had a trans­
lation of that more clearly in my head, .. If we're talking s6mewhere 
in the band bet~een concrete operational and the beginnings of the 
formal reasoning stage, as we are here, then the word technique 
does need to be translated. It's a very abstract concept. And 
it should be, it should have a link, which is what we're on about 
here. It should have a link to something uh, more t1anslated to 

·:,. the children's o~m environment. Now I didn't have a word for that, 
I wish I'd clarified that at the beginning .•• It turned out to be 
harder than I thour;ht it would be. Actually, I thou~ht it would 
be a piece of cake, really. 

Aspect of lesson most likely to occur as planned: 

1. Directed aspects 

R The directed aspects? 
T Which means when I, you know, such as, 'I want you to focus on 

this' sort of thing. 
R You would be giving directions? 
T Yes. 



4. 

R 

T 

R 
T 
R 
T 

R 
T 

R 

T 

R 
'l' 

T 
R 
T 

6. 

~spect of lesson least likely to occur ns planned: 

1. Eliciting accurate tcrminolozy for the techniques 
i.o. questioning 

The words you had used to label techniques. 
those? Were you wanting 

Well, I couldn't count on it. Ah actually this is something I 
might add ••• (indistinct) ... Now femininity, being feminine. I 
don't think that really emerged. But being attractive did, you 
see. Being attractive, good looking ... One hassle I had with 
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• these things ••• I had the blanking out sheet. I had this blanking 
out sheet. I didn't want them to race ahead and say, while I was 
dealing with this one, listening aspects of this for example ... ! 
didn't v•ant them to suddenly point to this one below and say 'but 
that ones using something else?• I wanted them to keep their 
focus on just one at a time. I just made a note there. Remember 
to fold back the page. 
So you've only got one cxposeJ? 
Only one exposed. Yeah. Right. 
You anticipated that the kids could be distracted? 
Yes. That came in soccwhere else. I think earlier on I've also 
got something about that. Now, somewhere - oh, blank out. You 
sec, I'm using Marland, Set 3, No. D, Blank Out E. 
This was one of the fi~Dt thoughts you had? 
That's Taba of course. The idea of focussing. 
techn~ques of listing concepts ~ithin pictures. 
Di=ectivc aspect. 

You know, Taba's 
Strong focus3ing. 

You thoucht of Taba at the time, or that, that's so~ething you 
recognize in hindsight. It's based on your appreciation of, of 
Taba's views? 
Yeah, but hanz on. Oh, yes, but Taba. 
have crossed through 'C:'IY rind. 
That went through your mind? 

Too right. Taba would 

Oh certainly. Because I was dealing with - too many pictures. 
I wouldn't have been able to have Taba'd them all. Because by the 
time the Taba process goes through one picture, we'd be here all 
day. 

Easiest aspect of plan to implement: 

control 

structure 

Well, control of the group. It'd be a structured lesson. 
Seeing them through this. It parallels this response? 
Right. Where I'm directive. 

Most djfficult asuect of plan to imple~ent: 

questioning 

follow-up activity if motivation low 

covering up the next ad in sequence (manipulation) 

L-~---------·-----------------------i 



T I thought my questioning would be the rnost difficult. I was con­
cerned that the follo,•;-up activity drawine; the picture would be a 
drag if motivation at t!lat stage was low. I was con1Jcious of 
Carol's programme in the classroom - micht have been an influence. 
That they had done smoking advertisements in the classroom. Ah 
here v,e are aBain. Cover up the next ad in the sequence. 

R Physically coping. With this? 

393 

T Mmhm. I didn't want them to jump from one to another, because 
each advertisement clearly shows a particular technique. I didn't 
want them jumping to others. 

R Did you in fact find that that went in the most predictable, in 
the least predictabie way, that section? And did you find your 
questioninc; was the most difficult aspect to handle'! 

T Yeuh. Along, in hindsight, along with the translation of the 
qv.estion, ri"/hat techniques is the advertiser using? 1 

R You hadn't ••. had you anticipated that? 
T No. No, I'd thoubht of questionnins, but I hadn't ~eally quite 

had that in mind. I was thinking of questioning more in terms of, 
is this the right question'! Now that's strange. I don't like 
that because that is too fundamental to get a hang-up about. 



.394 

---·---··-__ , ___________________ _; _____ ___ 
PLAU \~UESTIONN.'\IIU; - LI~SSON THREE 

1. Easiest Plnnnin6 DeciGions: 

Resource 

Right. Easiest, resources? R 
T 
R 
T 

Yes. This was going to be largely iqeas. 
And you had available ads from previous lessons? 
Mmhm. 

2. Mo~t Difficult Planning Decisions: 

- Ttord always 
translation of adult 
to children (critically evaluate) 

- pre-planning 

T Oh. It, always. I got over this, but when I wrote this it was 
bu~ging me still. 

R Right. Trn~slation of adult to children. Critically evaluate? 
T Critically evaluate .•. 
R llow do you explain the nature of the task? 
T Yes. Now, because ••• I'm disappointed. I should have given •.. if 

I was doing this again, I would have listed my questions. 
R You would? 
T Yeah, v:hich I don't often do. But I would have put a lot of time 

into anawering the questions, in exactly .•• what I woula have done ... 
R You would have gone in with a script? A few prompt notes on 

questions'? 
T I ~ould have. Badly. I'm feeling a little bit embarrassed 

about this one. And that bugged me, because I thou5ht boy, per­
haps I didn't do justice to it. The planning. Yeah, I didn't 
think this was the easiest one to plan. 

R Overall this was the one that was difficult? 
T Yeah. 

3. Aspects of lesson moat likely to occur as planned: 

list of ideas at session 

R Host likely. Getting the ideas from the kids? 
T , Right. I thought it ,,ould come quite easily. 

•, 

4. !,_spects of lesson least likely to occur as ulanned: 

- Role play 

T Least likely to occur was the role play possibility. 
R That was just there as as ••• 
T Now, I actually didn't write that in. 
R You didn't actually have it in your plan? 
T No. But I put here, when I vras thinkinc about it, I thought, 

role play. 
R You've got.two references to it in fact. 
T Yeuh. Well yes. Now, perhnps this is just something I kept in 

my mind. Role pl3y possibility. There it iD. Well, and I'll 
lay this one on if .•• 



R It's one of those conditional things? If the situation lends 
itself to role play. 

. 
' 

T Well, I was aware of one, two of the kids that will turn on. 
They're used to it, so to speak. They will role play something 
at the drop of a hat. And I had said to them yesterday ... o.nd I 
must make this point clear ... that I ho.d said to them yesterday, 
'If you've got any role-play possibilities, if you have, then ~ 1 
bring them along'. I left it at that. V/ell, as it happened 
they did. They had thought of one, and they t'lrrned it on for us 
in the lesson. 

R Did they remind you of the fact that you had suggested this, or 
did you remember in the course of it. 

T On the way, when we were coming down here this morning, Trudi 
came to me and said, oh Carolyn and I have got a role play. We 
can turn it on. I saic okay. Alright. 

R Your direction to them y~sterday was simply to make up a list on 
a chart of what they thought were good features of advertising. 

T Yes. I had them write do~n your key idea on the top of the page 
and write I good I and, just as I have on their boa.rd there. And 
they were to make their own personal lists. And they were to 
bring that along with ttern today, because I think the ideas put 
forward for critical evaluation need more then instant lesson 
discussion. That it needed a bit of pre-thinking about. And 
I directed them to look at some ads and to make a list. 
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5. Easiest aspect of nlo.n to implement: 

6. 

R 

T 

Overall Structure 

Most Difficult aspect of nlan to implement: 

Nil 

Easiest. Overall Structure. Workin5 through the entire plan 
would present no difficulties. 
Right. There was nothing in particular. 
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1/0 1 1·e 1·1o'rc ju ·t h • • J · · • • u nvinr, n c. 1ort. lt:-sson here on ndvcrticinc, o.nd -::ork, 

wo'll just work I I'm sorry o.bout the area (old library) but we'll 

work in this floor apace thatwe 1 v,~ r;ot here, v,e'll, ;;·ou knol'I, on the 

corner of the bone hen a.nd wherever you can go, And who. t wo I re c;oinc; to 

do in firGt of o.11, uhm I pardon r;c, uhni I group ciiffcrent kinda of 

advertioments uhm, think o.bout thenc, and other kindn of advertinmcntD o.nd. 

then finally Bee if vie can define who.t advertining is. 

Of course you can work indi"i1iclually, in a group, or whatever you like. 

Uhm, but the group mcanin,; pairn, I think, is plenty, or on JOllr 

ovm. It doesn't really make any difference, New I wonder, wonder, if 

youtd begin uhr.i, herc.,I've got some felt pens, You've got some 

pens too, if you prefer to use felt pens, and here I've got some 

pieces of paper. I thought we'd use these as labels because they've 

all ah, all much the same size if I cut them corr~ctly, Elizabeth, 

whip the guillotine through those please, thrpuzh those, llow, in here, 

I have. some advcrticments, ?1oi1 I wondered if I c:ave you some advertis~cnt.s 

each, uhm, you can go away and sort them into groups of similiar 

types of adverti:c:ments l-:Hh (C/0) 

P can ~e de t~is up here 

T \'iell, how o.re you goine; to work, You're goinc to work in a, are you 

goin,; to work on your o,m or in a pair, 

P pair 

T Ri sht. (:,) Uhm Sli ~a beth, you I ro v1orkin:3 on your o·i:n or in a pair? 

P pair 

T \'iho with 

P .Sor,ia 

T With Sonia (,,) You two, and you t~·,o. OK Good. Fancy :;ou two bcine; 

together in a pair, .;.ncredible, ;·;ell, look in your pairs then, child1·en, 

in your pairs, uhm, take, I'll i;ive you a set of advnrtisr.1,,nts, and you, 

you're to e;o throuch uhm the advcrtiar.1ents, and sort them in to 

advertismcnts of groups of aimiliar types of advcrtisments, I hope 

you've got them the ri;,ht \'lay up, Its pretty eacy to sec which way 

l'l' 

up. I mean~ you know, whether yol1 1 Vc cot the front or the back of them, 

Alrir;ht, if you, \'/hen you've ::;ortcd them into r;roups of similinr 

types of aclvcrtisments, ,;ive mo a lab.l for each one. On here you can 

write n label, I won't nugccst u label. But if you've got a whole lot 

of advcrtiamcnti; that look for that, look like that, _uhm, like tho::;e 
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p ·-----------------------------
'l' 

p 

T 

Chnngc somcthini:; for that oho (':) Rir;hto 1 thcy(ru all? 

trucks 

l·!mh, 'l'hocc nre nll 

size 

T Ilie;ht • They I re all the mme uize. Dut the advertiomcnto thcmoelvcs? 
p 

'l' 

truck 

~:mh, 1-:mh, all about trucks. i'lhats unothcr one. :'lhnts another e;roupini. we 

could e;ive to the, 

(no response) 

T \'ihat cla::;sification in the newspaper 11oulcl you find those 

p 

T Say it ae;ain Carolyn 

p 

T Vcgicals for Dale (A) Those arc the sorts of things 

P all over S20CO 

T They're all over $2,000 dollar advcrtisments. OK. Now if you want to 

put your label on there, you then, if you make your separate piles of 

advertisments, how many you have, and then just write what sort they are, 

and on a bit of paper, and put it on top of them. OK 

Do thut now quickly. It won't take long. 

PS ,rnrkine/T moni to:::-ung 

(Approx 30 secs) 

T Put some labels on them Carolyn. 

Aaron, there are some labels for you 

(Approx 40 secs) 

T Is that part of that set there, or is that separate 

P on it.s ovm 

T Thats making up that set there Aaron. ;/hats that about 

p 

T Sorry (~cpeat) 

P family entertainment 

T Fa:nily entertninr.1ent column. Qi( F!\mily entertainment sort of thine;. 

Yes right, 

p can have sorr.c paper please 

T Teak, help yourself 

(Approx 25 sc~s) 

T 1 s there any tlif;crencc that one there that you cater;orize<l as 

T I wondcn::d ,1bout .. I wondered nbouL holiJ.iy:.: you 1:uow ul;m 

(t,ppr0>: 15 vc=:i 



'l' (J,aur;h) '1ell 1\0\'I, 1 don't kllO\'/ • clon 1 t Heh, worry 1,bo11t them. 
(Vinitor) I didn't even iufori:1 you. ~\'e 're jut,t laat minute D. 

V 

Oh, 1 LJee • Y c:.th, very r;oorl of you. Library empty now to two. 

Yes, OK. ~ell we're 

V -no I don't mind 

Oh thanka V Yeah 

Oh right uh 

\I ell, uh, whose 

p 

T Yes (A) 

P a speech 

T A speech about .. 

P politics 

up here. Do you i;ting if 

V Rie;ht 

it about 

T Richt, OK. Political advertising isn't it 

I I r.1 c;orry 

p 

T I 

Thnt s fine yeah (A) \'/ell you can label those ah Owen wher. you've 

sorted them 

P ? do just write .. 

T Yes Hr:ih (:,.) (Indicates acceptable) 

P al done 

T Good girls. Richt 

1/ell now, lets put these ah alone here, so, so it, can be read from 

this side. Elizabeth, what what do you have there. You have ah •• 

\'/ell can you put the labels so v:e can read them this way up. Yep 

P Hr Ward 

T Yeah (C/0) 

p 

Food, holidays, churches. 

P we're finish.d 

T Yeah, OK c,irls. ilrinc; them over here 

Nov can everybody brine; their bbcl::; and put them all like uh Bliznbcth. 

1'lea::;c, ~arolyn 

Yen .. , cl•uld y0:i 1,ut, put. Lh•)lit i1: h<'rc- r;o 1·rn c.in all sec thcra from 
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p Ind 

T Well put them, Bliznbet~, back off dear 

Hir;ht, just no we can rend them all this Bide 

Oh, well. Blizabcth, au they come in, you _and Sonia could sec, if you've 

t!ot a vehicles and vehicl•~G. l!ighto, Its a bit like playin1, cards. 

Vlhat nbout joining those two togethP.r, if people agree on the. ,uhhuh 

P sho·::s and movies 

T Alrir;ht (A) 

p 

T Yep. Good, Good (A) 

P::; 

T E~izabeth, only if they used the same label dear 

P what about these on~G 

T fic11 1 which is that group rte put movies 

p 

T 

p 

Sonia, ~o you mind that, ;rour going in a pile called shows and movies 

1' Right (A) Come along Harley, 

,Get your labels done 

P everyone else has e;ot •. 

T Thats , alrie;ht, it doesn't matter, Of course there'll be an overlap, 

because you've all got much the same range 

p 

T Yeah (A) Can you brine them over boys. 

P is that one 

T Vlcll v1hat•sitadvertising 

P.P I don't knoV/ 

T Its a film that one,. 

Pa 

T 

Approx 40 secs 

Now right, l..ets have a look at them and v1hat have you got. 

You've got cigarette advertisments, Food advertisments, holidays, 

vehicles, spelt in a funny way, church notices, shavers, fire places, 

and fine: tools, uhows and movies, for,ily entertainment, political, 

products, sociatieu, Urcnt, OK 

P l·!r \'lard 

T Mmhmm (C/0) 

p thnts fire placcu and fire lools 

'l' J\nU. fire tool:;, :.;orr:,·. ,.,..._•[; your 11.-,rclon, Ye!; alri1:ht. 

Hor: all thl':;e ah ~«lvcrti0:11en1.i, t.h:,t you've i:;ot hcr,1, J.f 1·1c jurst. go 

'l'liarc I G ci ,_•,:a·bt tl':J unci foo::l O110.s. throur;h n,:,;,sin, thc"1 

Ps pro~ucte 



T 

p 

They're nll protluct6 1 yeo. 

Yes (A) The church notices one. lo 

Pc No 

T The vehicles one a product1 

P yes 

that a product 

T Yes, In a Tiay I suppose , Uhm. The adverticment for Mr l·iuldoon 

P he isn't a product 

T No (.:-) 

P he's a political product 

TP bau.;htcr. Good on you. These arc all newspaper and magazine type 

of advcrtismcnts. They're all advertising products or sor.tthinG as 
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Carolyn says. ;·;1:-.t other kinds of advertisments. These are ad.vertismcnto 

in books you nee, '.'/hat other kinds of advertisments arc there 

p 

T Richt TV (A) 

P radio· 

T Yes (A) 

P n 

T Film adverticments, Yes (A) 

p .. 

T Comic advertismento yes. What other sorts have you see. i"ialkinc doen 

Victoria Street on Friday niGht 

p 

T 

p 

T 

p 

T 

p 

II 

Billboards, yes (A), and 

II 

Posters, and 

" 
Flaskinr; lic;htc 

T Pictures, as opposed to posters? 

P at ricturco they have., 

T Oh yes. (A) 'l'hat's what, tho.to the uhm. I think thats what Elizabeth 

mc::mt by: •• 

p 

'l' Yeah, at half, at half time break. If you, l'lhile once out in the 

playr;round, we saw nn advertismcmt in the sky. Do you remember 

.t:' c.ii~n 
T .3:ic;n. ·;:hat did th:i~ •. v,hat wat. U1at advcrti:;i.nc; 

I' 



T 

p 

I can't remember myself. It couldN8t hnvc been a particularly 

good ndverti:.;ment could it, even thoui;h it waG GO different .. 

one them had a circus one on it 

Oh, I think it, what .• You might be rieht there Harre 

Po 

T In the, There arc other different typeG of advcrtinmcnts other than 

those that we can put into magazines and on paper, arenT there. And, 

you•ve scon all those cateeories here. And earlier on, if you want 

to divide these up, you can divide them up into producta, and? 

p II 

T Entertainment. Yes (A) And? 

Oh, was that entertainment. Elizabeth 

P~ No 

T Thats not entertainment (A) 

p 

T \'/ell 

p 

T Yes (A) 

T Yeah. Right, So those, those three there, all have in common that 

they're al .. 

Ps entertainment 

T Right, yes. So we draw an imaginary line through there. l,.h r,hat 

about l:hat? 

Human Rights are Your Rights. In Spptembcr 

pp Hr Ward 

T That hadn't to be an SPCA church. Richto. Come and pray for animals 

advertisment. (Exptn) 

(LaughterP 
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Uh. Those are the shows and movies, and and family entertatinmer.t ric,ht. 

Now, is that a product 

Ps yes/no 

T \'/ell'! 

p Right there arc the products. '110 111 name those over there Elizabeth 

the product one. 

P and proc1uc tn arc products 

T Yes (A) That c,oco over there with thoae, so wo•ve got products, and 

w~•ve got cntortatinncnt. Ah now, lets see whats left out. Product. 

tloi·, church nnticcu. I::; th:,t a product 

h; J;o 

T Io it entertainment 

I':> 110 c~c Ju:.;t. (l. noLiGc 



T 

p 

lts n notice (A) ItrJ o. co •• m.• 1 11 juot put it half way into tho.t set 

over tlwre. Now holiduyo 

entertainment 
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T Ric;ht (A) llow hereo a notice thnt ooys. Sorry, heres an udvertiocicnt tlmt 

oayo • ulu~, Humo.n Rie;hto arc Your Rights. It is now unlawful to 

dic:criminate in a wide areo. of activity slilch as employment, pt\rtnorshipo, 

acceoo to facilitieo and oo forth. 

\'/hat sort of advertismnnts that 

Ps political is it 

T No (NA.) The Human Rights Commission is, is a law, Its ba.sed on an act. 

P law advertismcnt 

T Its not, advertise, i~s advertising a law, or a rule, or an act. Yes 

It doesn't go there, and it doesn't go there 

Ps it must go the1·e 

T \'/hats, whats it it doing thou::;h. V/hats it trying to do 

Ps informing us about something 

T Rie;ht (:.) Its tryinc; to inform (A) No more. Not for sellini; a product, 

not :i;or selling a a entertainment. t1ovr v,hat about the Church notices 

P half 1·1ay 

T The 1ro half way (Inf/~nt) there 

If you look at all these and the other sorts of advertisment you've 

senn,what are they all trying to do. 

P selling thincs 

T Sell 

p II II II 

T Tell you about something. You ae;ree wit~ that Sonia? 

P Yeah 

'!' Thoy';re tryinc; to tell you about something. I winder if you could. I 

vroncior if you could define advertisini;, by looking at these, and v:ha'; 

thcy•~e trying to do. Could you define 17hat an advertisment is 

p 

T Tell me brio fly who. t it r.icans then, \"/hat docs advortisinc; mean 

P tell about oomethinr, 

T to tell about somethinr;. Are o.Il of theoe telling about something. 

p 

T Yet< (A) 

p 

How'o that enou1_;h. :i: can cay itr. half pa::it tno. Ia thul it, io that 

ndvcr!.ir,inr;. Alri:::ht, ·,•:l•l". yC'u :::ir_:ht nectl n b1 t more thnn tll/lt. 

\/hnt:; i.clvcrti ::in.; then. 
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'l'c Well, why arc they wan•.·•_·,,.~. to tel1 · 

p 

T 

l' 

T 

p 

T 

u - you aoout oomcthinc 

tnak,:, money 

Rir;ht. '.l.'cllinr, about somethinc, to cit1ke money 

11ir.;ht (:.) • Now, do you vu:mt to buy a church 

Laur;hter 

So well. They're nll telline them, tellinc about so::iethinc. ~hy arc they 

telling about something. 

PP so know more about 

T Rit;ht, so you will know raore about whats happcninc; (A) 

Kathy. Advertisinr; i:; tellinr; you about somcthinr;, so that you will 

know reore about \'ihats happenine. 1 s that right Carol 

PP yes/ Ill tell you its half past t\'10, I'm tcllinr; you so::icthing 

T Yes (A) Io that an advcrtis~ent 

Ps No 

T Alrir;h t, II ov, 

Ps 

T Come back, co:ne back to ~,hat we I re after, and that is, what i;; an 

advertisment, or what is advertisint,. Now, \':e've got as far as telling 

about socethine. ·:;hy'? For what purpose? 

Ho response 

\'/ell, look at all these. '.'ihy are they tell.in::; about somethin&, and what 

is their purpose. 

Pause, No r,ai t, ;1 o re Gp 

Haven't heard from you larry yet. Harley, I mean Aaron. 

Pause No resp 

Right, all of these advertismcnts here. What are they all trying to do 

P tell you something 

T l!ii:;ht (A) \'lhy are they tryinr; to tell you about somethinr;. 

P its important 

T Its important to who 

Ps to them 

T 'l'o them. Rii:;ht (A). They're tcllinr; you about oomethine; thats 

important to them. Yes, ::hy 

l l' 

Pnuoe/ tlo resp 

'J.'ell you oomethi nc th:i.ta important to them ':.'hy, '.'lhy arc they tclline 

you, Goine; to all of thit, trouble. :JpcndinG thic money. Flashy lir;htE. 

pootero, acroplQn0s, ncrspupcrs ond all the rest of it, ~hy~ 

!· ~t:rec 

'l' 'l'ou ::ocrcc with that (,i) .. hy i:; th.1.t 



p 

'l' 

II 

llicht, Go tellinc a me:;nu;;e that6 importunt to them, to get more 

people to come, to their placo, Alric;ht, 

II 
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l' 

T 
Or movie, nh to buv n truck, to buJ·· food, to buy ci"gnrettes 0!1 ye• to 

J ~ ' ~, 

r;o,, ,whnt r,hat about the holidays one 

l's inc 11 II 

T to co 011 holidny. Yes (A) Uhm, ~/hat about the church notices one, 

l'P II II II 

T to make you mint to join, or co::;e alonc yes, alrii;ht. How lets go 

back to our definition acn.in, Ric;ht, all the advertinr1ents are tellinc •• 

Carry on, They're all telling somethinc 

P &~1ethine i:::portant to them 

T Yeo, because? 

PP kno\·1 about I come to 

T Nm,, on the 

p 

T The person 1·:ho amde the ndvertisc:ent, wanted to tell, because it v;as 

important to him, i'lo•// r,hat a pout you and I I and all of the rest of the 

people t,ho arc lookinc; at the advertis~1ents. :'/!lat dons he v,ant us 

to do, 

P respond to it 

T espond to it (A) Richto . How P Sorry P 

T Rig:,t tellins about somethin;; that is ~mportant to them, so that \·/C 

will respond to it. Come in Yeah, Come in (visitor 

Now, how will we rcopond to that. Shows and me.vies 

P go alon0 to it 

T Richt. \'/hat about the thines fo:- sale, in the small coluir,n there 

T l'robably buy it, \ihat about the cii;arctteu 

P smoke, civc people discaccs 

T Yes, and that to do, thats to do with the heo.lth o:1e, /,lricht, 

I wcnder if you co.n now, on those pieces of ppper that you have there, 

write yoLtr definition of 1·,hat iu an advcrtiument, or advcrtit;inc rycmu;, 

on your piece of pnper there, 

10 6CC6 

Shor, _it to j'OUr friend, nnd have some cort of at::rccr.ie:nt about each 

othors definitions 

i.r.c 'rcll you later, '!!ell you later 
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Tc You able to l'lrite one llnrle·y, u:... you h,wen't o:1e. lie-re, wrlto 

one do,m 

20accs 

T \"/hat have you 1,~·itten i:'.lizabcth 

p 

T An udvertiGment is tellinc about ____ that is i1,1portnnt to them, so 

they will respond to it, co thoy will make more money. 

p 

T 

p 

Good cirl. Thats great 

Vlhen you've written down your- definition and shown it to your partner, 

thats fine. I don I t ~:ant you to miss out on your pl:ytime I a!ld 

vie 1 ll take it up from there aocietirne, in a couple of weeks time. 

~e'll come back to that one. I'd like you to hnnr; or.. to those 
'.1.' 

if ~ou sould ell ~ft 

reads out 

Cood Girl Carolyn 

T Good L,i"rl. Those are r;ri::at. ~ic'll lea·,c it there for :iow girls. 

You run alone and have your play time and thata very r;ood. Hold 

on to those would you please Harley and r .. aron. I I d be grateful if 

you I d clean that up pl<::ase, and Carolyn co:ilc. you plea:;c take 

those pens back to the c::'.::,.ssroo::,. They go on r:iy desk 
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T 

p 

T 

P.ICllARD u;:;,so1: ·r·;:o 'l'RA,1:;c,UP'l' 

llie;ht, now we I rn :muy. 

V:e•ro lookinc; tod·,y ·,t ro f th t hn" 
~ ,. v me o c ·cc l.quen or thingo that ndvcrtio'llt'S 

do to make you buy their produ=ts, Ric;hto, if you look at tho.t picture 

there, for inotancc, could you, any of your, juat point to, quickly 

• point to the one that catches your eye. 

Yeah, right• Eli,.abcth and Harley pointed to the cur. Wha, v1hy why did 

that catch your eye first? 

II II 

Sports car, OK. (A) And, and VIhats, v1hat goes along with bcine; a, 

having a sports car, 

p II 

T Fast, You like to be fast, Fast and smooth a.~d glossy, Eh, Yes, 

\'/ho pointed to tho lady• 

Why? 

p 

T Yeah (A) 

p 

T Y.:!ah (A) Fino, Yeah, OK, So perhap::; the man ••• Elizabeth, 11ho drcl': that 

sleek sprts car did it because he said, so~euhere out there ic Elizabeth 

Carr, 11ho likes sleek cars, and so we'll put that in, and that will 

quickly catch her eye, a::; it did. And they'll say, somewhere out there, 

there are beautiful girla, v1ho like to look like of beautilirul ladies 

lying on their sides. 

p 

T No, en their sides, right, That v1ill catch Ko.thy parkas eye too 

and you'll.. 

Lots uhm, now in this one here, here's an o.dvertisment on this po.go 

1hcre for uhm drinkinG ~ilk and ito headed, drink a pinto., have fun, 

Its ho,, to have friends and keep them too, \'lhy, every sip of milk you 

drink mo.ken you physically more Dctivc, .ind mentally more relo.:ccd, 

So you're fun to be VIith o.nd lcoo worried in case you make a fool of 

your::ielf. J,'un is infcctiou::i, ao drink that friendly glass of goodness 

down, \'ihato the ndvortioer uoed there to t::-y o..nd Goll the milk. 

\'/hats ho uocd. 

T Hralth. Yco.h (,.) 

You ]mo\'/ every one 1-:nnto to be healthy, GO thatc the key, \'ihnt cloo docu 



... 'l'c ho u:;e't 

p 

·r. 

p 

T 

1-'itneoo-

l-'itncs.u, yeah (A) Ho.ken you physically more o.ctive. 

Friend::;-

and friend:::;, Rit-:hto, 'lo·.·1 i' 11 c, r,e 1 • d b I · f l - • ~•· you re V1orric a out ma ,inc.; a oo 
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of your::;elf, he cays if you drink milk you VIDn I t. So the idea:::; he's u.:;inr; 

then, o.rc beine fit, everybody thinlrn th~y want to be fit, everybody 

thinks they want to be friends with everone cloe, nnd what wan the other 

one you said, 

P llea1thy-

T o.nd heal thy, These are all thinr;;s ric.:ht, So if you wanted to s(;ll Gome thing, 

- you could say, 'Iluy Jetta Soft Crayons, No, yo1 jouldn't say th<1.t, 

You•s say •• that miehtn•t , be intcrented in, enouc;;h in buyine crayons so 

we'd Gay. Do you want to be fit, Do you want to have lots of friends, 

Do~ 1u want to be healthy, The answers to which are always, yes, yer, 1 j".!S, 

Buy Jetto•s crayons. Rie;hto, 

(Laughter) 

No\7 here's one here, at the bottom there. OK 

Yes I rc~ecber when they asked me to pose for that one, (L) 

What advertising technic_ue have they u::;ed there? Boys, you e1ic;hL be a 

bit better at answerine this· than the r;irJs, I don't know, 

PP - big cuscles-

T 'i/ou1d you ai:;ree v1ith that Harley? That thc;r'i'e, they•1·c said there, 

be muscular, have the world at your feet, 

p 

PS 

What's the advertiser said, when he made that. '/:ha,. Sorry, v;hy did he 

draw that picture there, Loo!t, That picture there'! 

T I v,onder if its the other 1•my round .C:lizabeth. That I s what he I s supposed 

to look like, I see what you mean there(A) 

p 

T Would you like to be like that Harley? 

P Not snrc 

T You're not c;urc Right (A) 

p 

T 

l' 

The adverti:;er probably ansumes that r:ien would like to look like th-1.t, 

and they' tl, they adverti::;e it in that, in that way, r-:ow here's anotb'Jr 

one here, Oh corry, iiere':; another one here, If you look at the picture 

in that, r1hy ditl the advertic;cr uset> that picture? 

II 

l!icht, boyfri,,nc:i would lil:c tllcr.1 to lv,vc tl,at c.tuff (,\) Yeah l•:::i:, !11:u:: 

T Itu bcc.t for.,, 
p 



T 

p 

T 

p 

Hl·lhmm (A) (Chr,::i Lnuc;htcr) Yen, ri~ht, itc best for that, 

Ylhy, I mean thers, thera 'h~t mnn th 
~ - •• • cro, pacoiorrn.tcly kh;oing th!.t.t 

lovely lady, ri.c;hto, !low arc they drcoocd"I 

II 
II 

Ac if they're on n date or oomcthing Ric;hto (A) 

They look•• ,how do they ± ... they look, How do they look 

(Chns laut)ter) 

Fancy, smu.rt, Do you think it's be the same pict,,same ndvcrtismcnt 

if they I d had tr,o people in overalls I or workinc; clothes, or 

NO-
So why put them in smart clothes t 

Yeah (A) but why docs he ,,ant to i;iakc them look nicer, Sonia? 

T Co~c on Aaron, Keep going, 

p II II 

T So it catches their eye, yes (A) 

P ls it perfume 

T Its pcfume they're sellinc;, yes, 

p 

p 

T .Yeah (A) 

p 

T Ye.:,.h, so, so rihy have tt.ey put_ them in in scmrt evening car, You know 

smart, Dressed up. 

P becanoe you put perfun1e on ,,hen ;rou e;o out 

T Mmhmm Alright (A) then. 

Then why put the candles, this this very expensive oh candlclabra 

its called, in front of them. \'/hy is that in the picture I ~,ender. 

PP Candlclic;ht dinner - restaurant 

T Yes alric;ht , now r.hy would i ~ 1 why \7ould it, no its nothing to 

do with a re::;taurant, \'/hy would you have that, such an expensive 

.candlc]abra do you think? 

P chow they're nicc-

T Hmhmm. OK. So :i.f ther'.:; one idea about that picture I what is i t'I 

One idea I want you to locl: .,.that catches your idea, What is it, 

one r:ord that sort of labels somcthin about it, 

p II 

T Ther'rc rich, OK (A) 

It nocuracs that everybody wnnto to be rich, co that cntches their 

eye. i<it:~~to. lt:., it coe:; l'lith cJ.0,~_;[j, n.ncl t:1oncy. You kno~·1 1 the· 

1·,caJ.thy pcoplc,'l'hcy u::ic l:tm!1t:ttaa, Lat!y :-:anhnttan pe:rfu1::c, 

you :occ. lt l'Joul,ln't be th0 nnw, if j•ou hncl people t~1l:'r i.n ovorallG 

409 
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So ,·:hat o.re they v1orkin"', on". \'/h .. t th1'n" c, " " arc they working on to catch you 
out there? 

llo R 

Who.t censation arc they workinc on to catch you out there, to to m..ko 

it attractive to you? 

Well you already snid it. 

tho.t you could look like tho.t 

';.'hut you could look like tho.t, yes (A) So they're using that, tho.t you 

Ehould, that you can look attra:ctivc. Righto •. Its for· attractive people. 

And people want to be attractive. Righto. And then o) course, there's 

the other one. 

makes feel like a million dollars 

Richt. Its all very expensive. All the nay through. Uhm, In now, 

'l'his one here is one that you,,ve seen before. Uhm, If I could read it 

to you. 

Grest win Gordon. You came up bri!liantly out of that last length. 

Get chanced no:·, 1111d we'll join the cirls. You go. I 1 :n feelinc a bit 

wacked. Thats, how can I face girls with a complexion lil~e nine. see 

spotty faced - Gordons a brilliant snir.ir.ier, says an attraotive girl. 

Look. But oh dear, those spots of his really put me off. I Jr.r.ow. 

\'/hy doesn't he do somcthinr;, you see she says. 

Another attraotive girl. Then meanwhi;e back in the chancing room or 

swimming pool, why be a lone r1olf Gordon. You ;:an clear up that 

complexion fast with Tackle. Its a medicated clear gel, absolutely 

invi,siblc. No one will ever k.,ow you're using it. Invi:::;iblc ch. Perhaps 

I'll have a go. \'/or,, Tac1'-1e really is invisible etc etc etc. 

How then look at this picture here. !!ere he is cominr; out of the 

pool again. No spots on his face. Gosh, you 1!'e alwya:. win Gordon. 

Shall I ge:t you something hot to drink days another attractive 

girl., ·,tell thanks cirls. ~ihat are they get. \'/hat cmothion are t;hey 

getting at there, to make you buy the stuff. 

the sex 

tllc sex. Yes,_ beinr; r:mlc, being, yes, one 

II II 

T ;' If it works. Richto (A) Somcthinc; that really works. ';/hat elr;c docs 

it do? 

p 

T 

II II 

It attracts cirln. Richto (A) 

Herc in c;omcthinr; thnt 1·1ill attract r;irls to you, 1:md make you more 

Go there• you nrc, llnrlcy 

Those arc oneo, juot to mnko you uoro attractive thcru. 
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In this cine here • f , ) · 
, l. you -Ook t1t tho::;e (lih ','1Jmt immcdintely attructo 

yon 011 those oneo. Whnt tochniquen': 

II 

Toys. OK Thero thoy arc. Hic;hto 

Yen.h 

Yenh, ri::;hto. All child1·cn like toyo. If you v,o.nt to buy toys, ~,ell 

then :;ou cnn use the bo.nk or this book token, or who.tever it is. ll'here I s 

nnother thine there ~ight be hnr i~ for you to find. They've done 

sor,1ething eloc too thnt you rnicht but, some of you've already picked 

up, to make it o.ppeo.l. 

eo.sy to c;et bock token 

That its easy to do. Yes (A) Ito eaoy to do. 

Look at this elcpho.nt here. \'ihy, •::hy'd you lo.uch, So:iia? 

Right (A) So what ho.ve they used there to m.:i.ke you lo.ugh, to attract 

you to· that. 

II 

Gcttinc; squashed, yes (A) 

Yeo (A) ~,e •• now. Sonia laughed about that Presuc;o.'oly she thouc;ht it 

was funny. So v,hat did she use there to make it attractive to· :,ou? 

Hmhm□? 

II 

A funny picture. They I ve used hurJour, haven• t they. P.ighto. They I ve also 

used humour in this one here. 

Risht (A) That's right. 

Yeah 

Thats tho.t richt • .So they've used ••• 

Thoy•vc used ::;ome humour there to, alno :,ou k,iow to attract you. 

say, :Carmine, nomc discerninc fnrmer, Looi:, they' vo r:pclt fnrr,1cr wronc 

there, Soito oort of - a f~nny pnrt of it. Look nt the poor clcphnnt. 

Its the funny p,:irt of it thnt cntchc:; your eye, cnl.chci:: you eye fi::ct 

oS nJ.l. And titon, :.ol'I, ,.'hen 1 tu:·n thic; around, 1 1·:ondl•r ii" you• cl 

your eye. There 
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Right, lookn have o. loo!,, \'le, vo ,,0 t tl I • - .., • ,em. !:q;ht. \'ihy did you 

point to that one Knthy. 

" 
Tho bir;cer.t, OK, Yep, richt, Are there ruiy other reo.::;ou:, 1 other people 

who pointed to the lady? 

Richt Ol~. (i\) Yes (C/0) 

Yes fine (A) That's different i::;n'~jit. Sort of half uncovernd. Yeah, 

\'/ho pointed to this one here 

\'/by that one Elizabeth 

Oh (A) 

1·:0hcr.t 

'.'lould you be attrllatetl by tha horses, or the difference? 

II 

Both probably, You know which one. ,I thouc;ht you I d th, ,which one appealed 

1:10 firzt of all. (lhich one do you think appealed to Cle'! 

That's richt Sonia, Yeah (A) 

Righto 

Children. You ::;cc. Teddy Be=.:;. Childrcr., . sort of you kno\';, soft 

and ::;entimental, Alrie;ht. (J..auGhG), and then, Uhm, if you have a look 

at, finally, ha,e a look at this pne here. Join the Beatman Group. 

the il- llinis 

Hicht. Sorry, the lJeat Bini::;, l3c:itmint. Its, a its a, its a lolly. 

The beatmint, The bcatmint croup. Richto 

\'lhy do the:, use her 

II 

Attractive nr;ain, Hichto 

\'Jhat about the 11orcl croup. ilhy is t!mt important? 

L--....!..------------·-------------------""' 
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',.Jw.tG a l'olyulend, 

~'ait on. Don't "lor~.y b t h t 't ti • a ou 1•1 a 1 ·s advcrti.dnc;. 1':hy clo you thi.nk 1i:,y 

UGc that girl there. 

p " 

p 

T 

p 

T 

p 

T 

Pc 

T 
Pc 
T 

Pc 

T 

Pc 

T 

p 

T 

p 

T 
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l' 

At1;ractivc (A) .':hc 1 G a very pretty cirl. l!ighto. Rane;. Straicht away 

llarlcy•o eyes focuG 1 that ;;ou sec. (Lauchtcr) 

Right. (/hat do you thin!~ they've uocd here. 'l'his iG fo.t:1iliar to you r.ow, 

But who.ts 

funny 

Its funny. Yeah (A) Good, its funny, 

Aside: Down there ~ooh 

its its different there too. 

So noy; v1hat haven't they UGcd on thc::;c ones vic 1 vc been looking at. 

There arc some thinco, techniques, or thincs. You sec we've looked at 

k.:-,,nin.:. fit, friends, «ttractive ,·1or.1en, bcinc; healthy, beins p .. rt of 

the group, havinc;lotG of money, beinc popular, hmnour, mid thincs like, 

ah all things that they've used to cet ~ou to look at their advertis~ent. 

:iho.t haven I t they used in these brochures 11e • ve looked at. 

Colour c;ood. Colour. they haven't used. 

:Hmhcm 

l·!mhr.!m 

Ric;ht 

Yeah 

Yeah. Richt. OK '.'ihat else could they have used. Colour one. Good. \'ihat else? 

waits 

Put it another way. J.f you were writinc an ad, for to seil:l ::;omethinc to 

the children in our clasG, or in our syndicate, arnl. you' re do inc thi::; 

deliberately to set out to catch them, to r.1ake the1n but &om<>thinc;. •,;:Jmt 

vrould you ui;c? 

Hic;ht, yeo yeah (A) 

ti 

i.\i(': le. ttcrr.;. Yeah (,.) 

~:i~:t t ,·:ould you <lo if ::0u \'IC'rv .,ri tinr; nn aclverti:;ucnt to catch out 
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Rie;ht. \'.'c,J.l, blow the price, but ju:.:t the horso, th<, picture of the ho1·r:,;,; 

OK \'louldn 1 t you. I<icht 

:·/hat would you ah. ','ihnt 1·.•ol1ld h 
you a u::ic Kathy if you were writinc; o!'le for 

Sonia? 

c;uinca pie 

:·/hat• A bit picture of ~ "'Ui' no" pi·"? D th· h 
~ o - ._. o you ink t nt Sonio., that will 

catch her eye, will it, 

yes 

Yes. (A) would you u::ic AAron _l you were writinc one for Barley? 
II 

A Pcnthou::ic r.iai:;azine, (Lauch) Goodnesi:; me Harley. Well (IND) \'/ell, I 

vtas: thinkini:; more in term: of that I'd cake a smart skateboeard picture, 

you oce. Docs Harley, Docu Harley skaycboard? 

I skate boeard 

Alrii:;ht (A) Docs he. Alrir;hto Elizabeth, Ri;;hto Elizabeth, One for you. 

A smart skateboard there just catches your eye, to (Ind) './hat could 

you use Trudy? '.'ihat v,ould you do if you were writing a uhr.1 , for the 

Standard three girls, to catch their eye? 

II 

Books, would you (A) ,'/ould you use colour? 

If you had a picture in your .. :i:f yo'J, had a big picture in your 

advertisment, what would you uh cake the picture of? 

excitinG book 

V/hat would you make the picture of? 

books 

Yeah, but, just any book, that would that nould be exciting, would it,, 

just to have q book there 

That's alric;ht then. l·lhmm 

Lets haven look at these uhm, these arc the thines that we use, 

rcgardlca::i of what they're Gelling, because they believe that everybody 

would like to be like this, 

Fit, be friendly, be healthy, b~ attractive, have lots of money, 

be very populur, hu:nour, and we c;ot on to other things that you 

mentioned here, Rii:;hto, Colour, horses and other thibr.;s that can catch 

you up there, So if you look at o.dvertiumcnts, you Gee pI·obably one of 

thoi:;c thincs beinc used. Nos lctG co bo.c~ to tho one we started with, Lets 

e;o back to t.he one we started with, .. hich one of those have they usctl there'/ 

Lets pi ck one \'IC didn't cho,n;~, \•Jc ui,ln' i choo:;e bcfoi·e. '!'hat one there. 
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She loolrn ntiractive, sho look::; lwnlthy (A) She ccrtninly 

fit 

t115 

Clnd fit yes. She ccrtninl.y doc::;/ Anywny, v,e • 11 leavo that there now• Usini: 

these 1Jhccto he!"c, nnd tho:::c there, and any of thcac here, you can makf} 

drav, BOL1cthing that will •• you think v,ill cut ch an eye, and :::ell it to 

. somebody, ucing nny of thoGc techniques. 

~ND OF DISCUSSION 

l 
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LESS(;N 'l'IIUEE 

'l' Richt he onid eo,,Now, Yeo here wo arc. Right now, we've l this 

statement, Advertising, advertioing is alwayo a good thin~, which I left 

with you yesterday. And you were coine; to make a list. And I wondered 

if 1,e could nit look at thnt stntement first of nll, apnrt from the 

word advertioini::;, whats the l n1oot important, say word, tlwre npart 

:from the word advertising. Trudy 

p II 

!I' Good, good. Richto, so o.dvortising is alvrayo a cood thing. 

p 

So thats the word we're r;oin15 to be lookine; at. If its always a good 

th~ng. And out: purpose is to look at that very carefully - that 

statement, because at the end of the lesson, I would like you to 

say or write, that statement, the way you think it should be. Ri&hto. 

For instance, how many of you think that is correct, the way it 

stan(:ls now 

Nobody , right, So you might v;D.nt to rewrite that statement, Lets uhm 

begin 11i th uhm, vri th your _lint you have there, in which you are reviewi_ng 

some things that are good, and some things which are not cood, 

i'lhat did you have in your good list, ah, First o f all, a::;out1ing its 

a good thine 

T Oh gee, sorry Sonia, Say it a&ain 

Pc 

T It lets people know the thine;s that are availa.ble (A) 

Tell me a bit more about that 

Pc 

T Yes (A) How do you feel about that Aaron and Harley, Is that a good 

point about advertioing 

P ~,mh 

T Give me another example Harley, of ah 11 cood thing, or a good product 

that jou mie;ht want to sell 

p 

T '.i'he whut'l 

p 

T The Freedent Gum (A) 

l' 

T Ch, I ::;cc. so thnta n e;ood thins, Ri~hto (A) 

,.!m, tnllinc; p:-c.pl,~ whnt :i.:. ~,v,dJablc (!i.-;,; i,i.\) 

llir;ht, \,0 rr.icht he rcturnint: to t:1~.t one• .:hnt cl•:e have you c;ot there 
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It means employment for th<) people who print , and put 'llho.t 

Oh• I sec• Gi veo cmploymen t. \'iho did anyone eloc think of that one 

No. Alright. It provides employment. Now whnt happens Spnia, if 
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I ho.d nn advertisr.wt, trying to ask you to buy cardigans, tho. t actually 

fell a.po.rt six months later. Now I wnnt you to buy it, because al}, 

when it falls apart, you'll have to come and buy another one. see. 

You spend lots of money. Now, if I had made that advcrtisment and been 

employed in designin& it, and having it printed and everything - Is 

that a good thing. 

P Yes 

T Its still a good thing (A) crould you agree with that Trudy 

PP no bad thing good/bad thing 

T I sec. Alright. So it provides employment. ?hanks (A) 

Oh well, thankn Sonia. Right, anything else 

Well: can anyone add to Sonia's ah list. She's started off with the 

good things about advertising Carol;rn 

p doesn't exaggerate good honest 

'i' Yes (A) And, v1hat what makes it good Carolyn 

p II 

~ They didn't exaggerate at all (A) Yes, and they also told you? 

p 

T Mmh (A) OK. So they uhm, give accurate information (RECBB)(own label) 

Yes, fine. (A) Any other good advertisments or good things about 

advertising. 

p sell advertising easier to sell it 

T Right. So what makes it. OK, so you've got a uhm, pardon me, you've 

got a dolls pr,,m for sale. Right. Sonia's grown out of her dolls 

pram v1hich means that chc cant fit in it any more, and she wants to 

sell her dolls pram , v.nd she can tell Trudy and Carolyn, and Harley 

about it. Uhm, or she could advertise. ;'/hats the advantage of 

advertising for her dolls pram. 

P lots of people 

T Hieht. Good on oyu. Yeo, more people nre going to see it. So (RECBB) 

vie could say more people will have a chance of buyinc; it, or a wider 

audience. Hore people are eoinc to see it. What other good thincs 

l' f1.mny caption:;, tell kids at r.r.hool they look in paper, huy it 
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lsmhinm Yeo, i';}w.t do you cnll that. Ca,1 you give me one name for that 

" 
Humour, Rir;ht, Thnto a good thing about it. The humour of advertising 

Yes OK (RECBB) 

Yea, good, Any other good onco - points, Summer time's coming on. 

K:•lh I and in ::;ummer time there I a one popular activity we do, 

T Yes, right Aaron 

p " 

T Swimr.1ing (A) Now, vrhat about swimr:1ing 

p 

T Ric;ht {A) So you're -•ill telling what is available, which is the 

one that Sonia mentioned here, Yes (A) 

What else about it 

p II 
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T Surboards (A) Yes, but now, but now, what else, There's a type of 

advertising that GOOS alone ·ni th surfboeard,; and togs and swinnine;, and 

they advertise, nc,t only a message to people. '//ho uses togs and sufbo ards 

and go swiq:ming. 

P keep out of deep water 

T Nmhnm. Right. So whats a eood thing about that so!'t of advertising 

P keep people safe 

T Rieht. We have saftety warnings (RZCBB) !low, one is abou~ keeping out 

of deep water. llhat are other safety warnings that they advertise. 

p II 

•.r Vlatch out for glass on the beach, Good (A) Others 

p 

T Right. Yeah (A) 

T Stranger dnnger, Yes (A) 

p 

T Yes (A) But ther arc other oneG as well about cafety, along the 

idea of, not only in the water, but safety where else 

p 

T Kmhmm (A) Such as 

'.I.' seat belt 

T Yeah (A) now arc theoc good advc!"tismcnts 

'l' Hir;ht (A) 

p 



T 

Pa 
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Mmhmm (A) Ir you Gold the eco.t belt 'l'UOl·I) 

luugh 

To me tho.t oounda the Go.me ue I think thc;rshould oell whcelc with· 
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curo you sec. So when you go und buy a co.r, you e;ct four wheels. You cet 

four whcclc with it us woll 

P you do 

T \'/ell, well •rrudy. Thie is what ,;rudy i::; saying. If you buy the car 

you eet the sent belt rlith it don't you, Rie;ht 

P Our car in Austro.lia, it didnT have seat belts in it 

T Oh, didn't it (A) 

p 

T Didn't, Oh O I see OK (A) 

Ps 

T Oh Uhm. Now what are some of the things that are not so good then 

p 

T Yes (A) So what V1ould vihat \'/oUld be the bad point about that Carolyn 

P usinr; other peoples things to advertise their product 

T Yes (A.) other people I s v:hat ? 

P other people's music 

T OK. So what happe:is if v:c had, ah Grease cusic to advertise ah 

water safety. 1/ould that be alright 

P more people listeninr; music, not ,101·dd 

T Oh I sec. Right. Right OK (A) (RZCBB) 

Some things are not so, other things ~re not so HMh (C/O) 

P go too far cows with forks K Fried ad 

T Yes (A) 

Ps 

T Well, llhy is that a bad thing 

p 

T Do you read Foot.wot, Footrot Flats. 

Ps yeah 

T IP he a good thing 

p 

T Lnst nir;htn Footrot Flats was loo.dine tho draught horse along, and 

because 1/alcouldn't handle them. Did you sec that one 

Ps 

T Yeh, but you see 1-'ootrot 1''ln~s, that that, ho he's alr.o o.blc to 

ah hue \'lnl, o.h think, uhm sp"eo.k to himself I nll sort'n of sign 

l:rnr;ua 1;,,. Yet, you yo\l enjoy th:tt, but you ,Jon•t enjoy the co1rn entinr; 

with kniv~::; And forkn. 

ljl 0h Hicht ( i\) so you c:111 hnvc,,, 

pp 



T Coi.ld you, could you plea:ic tell n,c then, the difference between 

your entertainment and advcrtisin~ 

PP 

T Now ic this good or bad 

Pa 

T Yeah, OK. Rir;ht. ~'inc, \'/hat else,, don't yc,u like 

Oh, I mcq.n, sorry, I mean rshut clce don't you like, \'/hat ilsc is 

,,whcn•s advcrtiGins a bad thing, chall we say, or not too good, 
p II 

T Exaggerate (A) Can you give me an example 

p 

T (RECBB) Yes Rir;ht (A) Nl•,h (C/)) 

P exclusive to :·,.,_'woths but also in othcrc 

T So whats !lad about that 

P lies 

T They're not being truthful, Yeah (A) Right (RECBB) Yes 

p 

T Yes (laughs) Yes (A) Yeah, that's not truthful? 

P no 

T No (A) 

p 

T Hmhmrn (A) 

p 

T Yes, Right, Oh thats a good one, Carol, Yes 

Uhm, what else arc bad things 

pau:;e 

p 

T Could you say that again, name 

p_ 

T Yeah (A) 

p 

T Oh rir;ht, yes (A) Any other:; 
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What about uJuii, fear. Do, do any of you, aware of an an advcrtii;mc-nt 

that sorts of frie;htcns you into doing something 

F cafcty belt ad 

T Mmh (Jl\ 

Pen 

T Ia thnt n good point or bad 

p 

T Mmhmr,, t·'.r:ihrr,m /Al 
l' 

L_ _______________ _ 



T Yoo (A) 

I'Po 

T llight (A) 

didnt even do them up properly 

T Drape them over. Yeo (A) 

p 
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T Oh well, to come back to the fear point of view thour,h. Ah thato one 

where they'Ye frightened you for a very good thing. Gan you think of 

anythinc where you feel that you l!re frir;htened, or forced oh into 

buyinr, oomething 1 because on an advertisment. 

P door lock 

T Mmh. Gaj, goodexample Karen. uood example. Uhm, Gala Days coming 

p 

up. l ,·1ondcr if you could say a good ad, or rather an ad an advertismcnt 

used in o. good way to advertise Gala Day, o>.t Hamilton l'iest School, 

fourth of llovember. l wonder if you could tell me a good ad. Think 

one up now 

T Uhm, now, does that, thats told us whats available. Is it accurate 

P yes 

T Y~s (A) It has some humour. 1-imh. Yes v,cll Yes (C/)) 

P song for Galal Day 

T Was that a good ad 

Pc not sure 

p 

T Mmhmm (;J 

Pc 

T Could you civc me ah an example where advertising could be. used 

in a not good v1ay to ad·{ertisc Gala Day 

p 

T Mmhmm (A) 

P!! 

T hmhmm (A) 

pp 

T Now, yo come back to it. \'/hat would be n , Come back to the bad ad 

~~bad points of advertioing fir Gala Day. You'd say thut its the best 

yet. Uhm everything,; avnila\Jle. ~/hat eloe could you put in 

p 

T Ri1,ht (;,) 'l'h:ings that arc available that aren't,· Yeo (ii; 

l:'i 1· 

'.i' 1-:mhm .r-:nihm 1-;~hm Hir;ht Fine (,.) 

Uhm, whnt about, anyone r;ot nny other ideas for n uhm another 001·t of 
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Tc 
cil;ltc:r cood or bad, or or ideas l'olc plC1y, or idem; thnt ht\·1e nnyt;hins 

to do with tho cood or not oo cood.pointo of ndvc:rtiGine 

Sor.:eonn thing one up now 

1'nuse 

Such no. Do you wnnt your child to be the ncatcot writer in :;chool. If you 

do, make oure that you buy Phouphate Water Markers. (Lauchs) C':1t:> of 

theoe is certain to turn :,our child into the be:;t hnndwriter in the 

clnon. Available everywhere. All put to (Ind) music. 2ight. 
p 

T 

p 

toy ohops co to fnvourite and not there, sold out 

Oh I see 

sold out 

T Yeah, eo oh praps so, anybody, nnyone, come on people. Anyone give rne 

a1; 'l.d. I 1ve given you one. You try 

P I3ll tell you one we made up last _night 

T Rieht. Yes please 

Pc 

T Oh Co:ne •• 

PcP tv10 pupils role play 

T Very good. Give them a clap. That's very eood indeed. Good. Richt . 
. ,. 

That ._.as e:tcellcnt, excellent Karen and -rudy. "ell done •. i':ell done. 

Vlhat we're, wh,'lr were the ah, vrh<'-t were the good thinr;r: about that 

advertisment you did 

p II II 

T It v;as funny, _right . What else vms good about it. 

P her voice 

T It changed her voice. Yes. '.'ihat else was eood 

P sho~ed what voices like before 

T That mightn't be truthful thou&h ■ It might be Carolyn and her twin 

sister doing the advertisrnent. You see. It mightn't be .• Carolyn brine 

P irnitatinc her 

T Could have been too. "ell, you didn't know there was a voice ch:in:;;ing 

thing available - on thi::; chart here. You didn't know t!tcrc was a voice­

chnncing ah place available did you until Carolyn and ~rudy told you 

about it. •'ell now you !mow you :;cc. You've been told about it. 

Ps 

T \'Jhat were the bad thini::;s about that voi •• advcrtisr.ient 

P didnt tell whi:,rc it wos 

T No (A) 

l'l' 

ii,,rl e:r, uut J 
L-------------------------------

T Ul::i. I'm not r;uitc ~:urc wltut PC:int yo•• 'ru n:i.l-.in1~ t,H::rc 

never mind. 

H' 
T •;Jell , 1'111:i.ts the poiPt yon'ro 11,.:.ddn,·. l!arlcy 



p 

T 

F 

T 

Ds 

p 

'l' 

p 

T 

p 

T 

p 

T 
p 
T 

pp 
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Oh, I see (,;) Yes~ Could aloo make their teeth clenncl' to Yeo (Lau{:';ht~·:.r) 

Make them buy some'! 

toothr,asto 

have to buy more toothpaste because like the taste 

Vlhich is ju::,t what they want you to do~ And of course you will notice that 

the amount of toothpo.stc they put on the brush 

Quite a lone length of it, or Ah 

Can vie just work up in this corner - others in library 
rif;ht 

Very happy to. Yeah. Ahm, lets come back to this aF,nin. Advertising 

is always a good thin6 • Like to re .. like to make another statement 

Carolyn 

sometimes a good thing 

Yes (A) Any others 
II II 

Right -OK (A) Advertisinr; is not alr1ays then 

Arc you clear about some things which are •• Do you think if you look 

in an advcrtisment, on the televisio~. Are you able to discuss 

what are the eood thi::igs and bad things about it 

T Ah (A) Rir;ht, well you tell me then, just ·to show what you □can. 

Herc's an advertismcnt, It says, On Oct .. o:i Nover.iber the fourth, 

thcr's to be a Gala Day at Hamilton dest School. There'll baa Yariety 

of things for sale, at cheap prices. If you are part of the in-group, 

you must be seen at the Hamilton \'/est Galal Day. Rii;ht, n0\7 1 what, 

v,hat arc the good things about that advertisment 

P gives information 
' 

T Right 

PP except for end bit 

T Whats wronr; vlith the end bit 

Ps 

T Right. Good on you. Ah we'll •• Carolyn 

l'Pl' 

T Dut, but :;ome of the thinc;s that you cay are bad, is that being 

v:oo cd 1Jy the mucic and the cxar;, exaG, cxn~Gcration, and not 

l' 
T 

bci_nG entirely trr.thful, an,l u::;inc fear tactir.:s. 'l'hosc thibc;s th:it you 

point out. mir)it be used to r.wkc yon buy eoir,ethinc. It □icht be sort of 

bnd ndv~rL, Carolyn, buL it could utill make ycu buy somcLina. 
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APPENDIX H 

DAVID'S STIMULATED-RECALL INCIDENT RECORDS 



R 

T 

R 

T 

TGACHER. David LE:.SSON NO. 1 /1✓CIDENT NO. 1 

That reminds me. We really need to record the fact that there was that 
decision ~ade about location finally. • 
Yes. And another decision that initially •. just the floor'area •• but the 
possibility of using the corner of those benches there, and the tables and 
ao forth. 
These were the things that were running through your mind when you came in 
here? 
Ah, no. I'd only thought in terms of, we'll use this space, this generally, 
and actually, just when I said that •. asI was saying that I thoucht, well 
~~me of them could use the benches over there, the bookshelves. 

R To perch themselves on? 
T No, Lo •. to put their, to put their labels on to write on or whatev~r it was 

rather than t6 work on the floor.all the time, which is a decision I made. 
R And that was just triggered by the fact that you looked around and rioticed 

there ~ere these other possibilities in the area. 
T Yes. 
R And you actually thought in terms of them doing their writing and sc on on 

these benches and shelves. 
T Yes. 

T '1'm sorry about the area (old library) but we'll work in this floor space that 
we've got here •• we'll, you know, on the corner of the benches and wherever you 
can go. 11 • 

* A final pre-lesson planning thought. 

REFLECTIONS 
Jncr/,,,F/o-. 

PERCEPTIOXS I" ISP 

""IC,crcrT~"/:::r '"'! "" 
ANTICIPATIONS 

me 11:ccJ,;:=r1cvc 

'"' 

>,<1!1 

__ J.__J__..1--1-----------1 

JUDGEMENTS 

•"TTT"J 
TEACHER ACTIONS 

ACTION CONDITIO!~S 

,(,ocotio/V 

END s·rATES 

,/eor,,,e:r l]el,ov,our 

Overt l?_-,.sponSG 

EVALUAT:;:'JE CRIT'.C:P.IA 

I 
.i,. 
I\.J 
U1 



16ACJ.fcR. l)A-110 LE.SSON 110, I INCIDENT NO. 2 

T Decision there. ___ That they should_work in pairs .. as it t~j.l:ed with the 
nature of the childre~ •• as opposed to individual choices, • 

R You thought this? 
T Yeah, yeah. It was something I hadn't made up my mind about, remember. Now 

I had to. 
'R ~hen you say the nature of the children, you mean? 
T That they were people who were compliant to working together in pairs. There 

happened to be only two boys in that group. 
R There was no one who looked a~ if they needed to work on their own. They 

corafortably •.. 
T No. Well Elizabeth does tend to be a (indistinct) often, and Sonia's not 

necessarily .•.• 
R nut as a group there was no one necessarily to keep apart or anything. 
T No, No. 
R _;;_q _y~u_w_~:.:~_o.9Ju;::i.lly __ co~sci_9us_Q.f'. _thee;~ __ sorJs __ q__f'._._'!J!h_ll?- tures about the kids 

at this point •• as you looked them over •• compliant, only two boys and so on. 
T Yeah. 

T 11 \'lell, look in your pairs then, children, if your pairs take ••• 11 

REFLECTICNS 
r::;' I w r:. mN I • ,~..,. •'::J 
I ✓ I V:: 1- "•m~ ~,~~-• 

PERCEPTIONS c, CP / '"' I 
:.e:-.1 r,;c 7ilF 'cF:>. 1u:,: Pco r 1,-,, 
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ACTION CONDITIONS 
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1GACHER. /)A\/11) Lc.SSON No, 1 INCIDENT NO, 3 

T 

R 
T 
H 

'l 

I happened to pick up, just pull out three advertisements and noticed that they 
were all the same. So I said, bang, what's common about those. ,Toen I noticed 
one of them •• they looked like three truck ads you see. That one was actually 
a ptcture of a truck, alrieht. But it was one of these campamatic things that 
they were advertising .. a tour. Here's this campamatic. I said sorry. Change 
tnat one. But aeain it's one of these rather instant decisions, But neverthe­
less, I chac.ged that for one that happened to be another truck ono. 
You_ can remember a?~ua~ly s_E:~i_ng_1 __ ~~i~~~ne;_ o!:!.,_~!~L. do~_LJP._lii~t ,..,_,? 
Oh· heavt:n I s yes. • Certainly. 
~e•re on the right wavelength, I think. You were conscious of the ad and it I 
not really being the same as the others, but your reaction from then on, 
cl:a.nging it for another one, was pretty well automatic. You didn't think, oh 
I c::.s t c l::.a:i.,:;e that. , 
iight, Reil, yes. 

REFLECTIONS 
]flc,/N~fo,a 

PERCEPTIONS Cl cP I '"' 

J:rl""/'J'ojnM ~* «.: l">IB 

ANTICIPATIONS 

"''/''''l_,=_~_rL/£--v-c-'-------.-------1 

JUDGE}!E!ITS 

f1PPJ1:Cfj111s jMM~, (;)d. '""l'P"'P'•o1~ 

✓ 

TEACHER ACTJ:ONS 

ACTION CONDI'l'IONS 

END STATES 
• 
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I\) 
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1GACHl:R. O;t/'III) LE.SSON NO, 1 INCIDENT /110, 4 

T 

R 

T 
R 

T 

R 

T 
R 
T 
R 

I would have consciously .•. I would have decided to read the notes then move 
around a bit. I decided to move around. 
Your movement is •• is a thing that you automatically do •• or did you in a sense 
say to yourself here, well I'll check my notes and then move around and see 
how they're ~oing. 
No, this was definitely conscious. 
You can see in some situations you may be there, and you can sec that a group 
is obviously in trouble •• they haven't comprehended the task •• and you mentally 
note it and go to them, Whereas, this group is basically working as you 
intended, so .•. 
Yes. Well I had •. the Carolyn group were doing it. I looked at thcm_and th~ 
T~Ee __ ~}.e_a_rJy t - we_n_, ___ in ~ __ c_o_n\rolled _si t.uati<?~· I went across to look at 
another group there of Aaron and Harley and became involved with them because 
I saw what I thought were some discrete categories there that I thought should 
have been involved in cate4ories they already had, and hence my involvement with 
that group. 
So there may be decisions associated with working with that group. Did you sort 
of consciously note this overlap, and think ••• 
Yes. I thought 1 111 need to sort that out with them {follow-up required) 
This is Aaron's group io is? 
Yes. 
Right. 

REFLECTIONS 
P.:Nl11crl ,.,.Flo,N 

PERCEPTIONS 
~e £. I ,,1cl71'/F I CFll 1"11"!! Pcorr,~ 

✓ ✓-

ANTICIPATIONS 
,-,;::: IACCl£:iTl,-:VC 

JUDGEl•!ENTS 
f:,cp IECF l:.r,<1 IMl(G 

✓ 

TEACHER ACTIONS 

Rr:aol-
OM-
t.1~S1'6 ufS-.~ol 

ACTION CO~DITIONS 

END STATES 
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Cl f~ IH 
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1EACHEiR. OA\//0 L£5SON NO, 1 /t,/CIDENT NO, 5 

R Were you aiming for a higher-order classification? 
T Yes. Now this was a decision I had not planned on. The:y: seemed •• Their grou11= 

~ngs_see!ll __ to_~pli.,t __ tbemselves initially into_two_clear gro1:1ps_!. 
R That was your impression of what they'd ended up with? 
T Yes. I decided •. that would be a conscious decision .. by goliYL let~s_try thi~ 

one .. f 1fi"try tcij;"et.them-to __ come-_UP vlith thesc_-tvi~---because it would solve two 
problems. I made it to solve the problem of a lot of product sub-categories 
that needn't have been discrete categories at all actually. 

R The same sort of problem as Aaron and Harley had? 
T Yes. They had fire-places, shower, electric shaver ads and so on. So we 

initially •• I decided, well, we'll put those into a larger group, larger groups, 
and that would solve that problem .• and also the second purpose was that there 
were some there that were difficult to fit in anywhere. Would the~ be a 
separate larger group on their own, or •. and in the end, I didn't. 
One set there about, oh the political broadcast, the political meeting for Mr 
~uldocn, and the one about the church services, stayed towards the non­
productive, ent~rtainment ones. Away from the .• sorry .. towards entertainment 
and away from the products. Yo~•11 hear the discussion about that one. 

R Now can I just check this off e~ain. As you were getting these groupings laid 
out it looked to you as if they were falling into two broad categories. 
Products and entertainment. And the 'different' group too. That was in your 
i:iind? 

T Right. 
R So you decided to see whether the kids could recognize those groupings? 
T Exactly it. 
R And the problem of all those overlapning .sub-categ?ries -_that was something 

that you I d thought a~_o_u!_L._E_een_ c~ncerned_about. __ at ~)?.~ _sa:ne _ __!:;ipe~ 
T M::ihm. 
R Good. I've got that clear now. 

REFLEcTIONS 
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1El'ICHER. 011:/VIO LE.SSON NO, 1 INCIDENT NO, 6 

T Nov, that was one of those times when, for so:ne reason, ... I __ j_ust_ remembered 
~h~~ __ t_h~L_I'!~ ~cl _s~~l'!_y.n__ai_I._cra_ft ___ iowing . on_ei_ _(?~_ tho_~~-11.~ve_;:_t~~-i,~Ll~J!!l.~S. 

R Trie •• you remembered it, and then came the question. 
T It•·~ more you get a flash of an idea and then the next thing you're asking a 

question. • •• • • -·--·· • • ·······-

R So you get the idea of a topic .. in your mind, then the question .. you frame 
that up, you must frame that up pretty well automatically. But there's not 
much of an interval between the idea and the question. 

T No, no, no. 
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1£ACJ./€R. O'iV/0 LE.SSON NO, 1 INCIDENT NO, 7 

T 

R 
T 

R 

T 

R 
T 

There I s_ a conscious __ decision that comes _in here ._.was to .. do. that at tll_!ij; 
stage of the lesson. 
Right. You had it there as a conditional one to·put in at some point. 
It was planned. I had planned that I would go beyond things in books an4 
magazines' t'o solicit ideas on other forms of advertising. Now the _CO!}_: 

scious decisio·n in - here 1vas ·to do it then, because now •. you saw ·how I come 
back-t"o-·ti-:~t:---No\V-I a.o; ·r did that deliberately because it's, because I 
remembered, or I was always conscious that if we were going to work tow;rds 
~-~e fiz.:!Jj.Jon of -a~yj_rtfsi_!!g-=-:-now -tid.s v1_0µ;!,_~~~-e. :a~ gocici~stag~ if we were going 
to do that, to go, to consider other forms of advertising. If we were to 
come to an overall definition of advertising 
So it was really, in a sense there was a decision to do that, Within the 
lesson. -The decision related to the timing of doing that. Thia w~s the 
appropriate point, 
Yeah, yaa.h, 
I don't think this is a particularly weighty decision at all. I knew that 
it had to be done. This seems to be a timely point to do it. 
And you just read the situation .1nd it seemed timely?_ 
Yes. 
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TEACHt:R. 0/il/'ID LE.SSON NO, f INCIDENT NO, 8 

T 
R 

T 
R 
T 

R 
T 

There were one or two things there Neil 
Were you, I was just wondering whether you were •. You put.the qtiestion .. Were ? 
you thinking about the fact that you didn't actually get an immediate response. 
No that wasn't actually bothering me. 
You were just hanging on. 
Yes, I was conscious incidently that they weren't answering. This question 
sequence is not, did not go as well as it might have done. And the girls on 
the richt were having a wee,giggle about somethi.!!Ji• I've forgotten what it 
was to do with the .. to do with Mr ~uldoon or something. They had some little 
gi~gle session going. The question was sort of lying there, and my own concern 
was you know, I presumed they were still thinkine about this because •. this might 
be wait time -extraordinary. It took a bit of kicking into life there for a 
minute, because the girls giggling on the side there. , 
Distra:ting the others from the question? 
Yeah, and two of the girls there are two girls who are extremely close friends 
and do a lot of giggling together anyway. But I thoug~t we wer~ettin_g_ a bit 
off-track there. 

R That was in your mind? 
T Yeah. But it wasn't a major concern 
R You centioned wait-time. Conscious wait-time? 
T Definitely~ A bit of SQAIES. I used it a couple of times there. 
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tEACHER. LESSON NO. INCIDENT NO, 9 

R By the way, in a section like this,.when you're trying to get a particular 
answer, .. is the answer you want .. oh, sort of registering in your mind 

T \'/ell, I know what I'm after. I wanted some reasons _thel'.~..! Not that I'd had 
cerfa:i."nreasoris. ~but~ - - -- --- --- - - • --- -

R ~nd ~hen you can't get what you want, do .. are you likely to have particular 
thoughts about what's happening. 

T Well,,frustration of course sometimes. It depends really whether I think that 
there's no reason why they can't give me the right answer, It could be a bad 
question though and the kids don't really know what you want, Like I wasn't 
that satisfied with the questions in this lesson~ 

R Did you thi~k that while you were teaching? 
T Hot so much then as after. 
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.,-,91cl-{c:Q, o,qv,.,o LcSSON NO, 1 INCIDENT NO, 10 

T Now that was something again that I hadn't decided on before •• hadn't made up 
my mind about. I knew we'd try to get one definition but how we'd specifically 
go about that •.• 

R You were thinking about two groups discussing it and reporting back originally 
T That's right·. But, J __ t.~ought_·ther_e_,._.we had_paper___§.n_c:I __ pencils __ on __ han_q._,_so_}'{hy 

not, I thought they can each write a definition down and then we'll go back over 
them and try to get some agreement on one. 

R Did tl1e .. were you noticing the materials, the paper, when you were about to go 
into this section? Did that trigger the thought? 

T Oh, not really. It just occurred to me as a way of handling that. 
? • 

R Handling •.• 
T Handling the definition. . 
R So .. I'm just wondering. Vlhen .. you 1 ve got this plan in your mind-qoes, are you 

conscious of the point you're at in the plan at a transition point like this. 
T I suppose sometimes. I was here because, as I say, I hadn't really finished 

all I should have planned for that. 
R So the plan sort of surfaced, perhaps because of that? 
T Yes, I would think so. 
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TEACHER DAVID Ll:.SSON NO, 1 lrJCIDENT NO, 11 

T Another thought there while I WlS waiting. Some were likely to.finish before 
the others. , 

R You thought ..• ? 
T Well, I knew ones like Harley might t~ke a while, and ••• , 
R They'd work at different rates? 
T Yes. So as they finished they could compare their's with someone elses' or 
,R their partner and try to agree on one. 
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tGACW!=R. .{)Ji'IIO Lc.SSON NO. 1 INCIDENT NO, 12 

T I thought about going on, but J knew a couple of them had missed out on the 
break for two days running, so I decided to finish up there. 

Note-: Sul riri9r at l:Ai.s l'o,,..f:. 

R So their having missed out came into your mind then ••• when the bell went? 

T V.mhm. Because I could have gone on a bit longer 
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TEACI-ISR. DAVID l.E:.SSON NO, 1 INCIDENT NO. (a) 

I came in with sheets of, sheets of duplicating paper, folded in half. And in 
that instance I went down just to tear them. I'd folded them, and I thought, 
teRr them in half, because of half a sheet is plenty for a label. I made the 
decision. I mucked up the tearing cf them, so took a list that wasn't .•. Now 
this-was an interesting stage because you, when I said if I tore through them 
properly, this is usually just ~o split the paper, but I didn't. I said to 
Elizabeth, would you mind guillotining them. There's a guillotine near by. 
So she went and put them throur;h the guillotine and that was that. 
Now just one thing. Sometimes there are somethings you really do almost 
spontaneously. They're just an inevitable outcome of the situation, and there's 
not really a deliberate, a deliberation or a, a conscious sort of concern with 
it. And that's just the only thing to bear in mind. Some people have commented 
that what they were really doine was offering me an explanation for something 
they did is sort of just a straiihtforward automatic response to th~ situation, 
and as they acknowledged in a sense when I queried it initially, it didn't really 
demand, it wasn't associated with any conscious thought. It just occurred 
automatically. 
That's one of those, You're looking for conscious lesson changes. 
Good. New we're clear. Ones where you can actually recall the sort of deliber­
ation process, or the one, for example that occurs when sometimes you hear a child 
i;ive an answer and think, well I must come back to thern. But you've got to 
finish hearing someone else answer and you're thinking .. stop talking. I want, I 
want to tell you about this. 
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tSl'ICHl:R. LESSON NO, 1 INCIDENT NO, (b.) 

T There's a long stage here .. this is by explanation .. where they're doing the 
sorting. And my next thing is working with one group. I start~d moving 
around the group then, as far as the microphone lead would allow. It wasn't, 
it wasn't a really needy case for teacher intervention. Everybody was working 
very happily· on this. 

R The sort of thing you do as a matter of course. You're just monitoring. 
T They were doing the thing very well. But I would, as you say, monitoring to 

~ake sure they were doing what was expected of them. But no-one was. It 
was all ... 

R Ncthing stood out. 
T No. 
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TEACHER. LESSON NO, 1 /1>/CIOENT NO. (o) 

T 

R 
T 
R 
T 

R 
T 

Just to explain. The first group had finished, well and truly ·finished, and 
were laying out the line of ... 
So you went over. That's Elizabeth •. A separate group from Aaron? 
Yes. 
And you'd just noticed the fact? 
They brought them down, and said we've got them here in a bundle, all with 
their labels on. And then that's where I'm saying lay them out on the other 
side of the floor there. That's the start of the process where I .. lay them 
out. Everyone comes along ana looks at their categories and it will be .. 
But this is basically a case of the plan just running it's course 
Yes. 
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TcACHER. OAVIO LE.SSON NO, 1 • INCIDENT NO, ( d) 

T 

R 
T 

At that stage, I think we're virtually all finishing, and all coming together •. 
that pile at the end there .. and people are laying out their stuff and they're 
laying them out and putting together their groups where necessary. I think 
the next stage was where I started to hassle up those who were dragging along. 
Nothing specifically in your mind 
No. 
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1EACI-/ER.. OAV/0 LE.SSON NO, 2 IAICIOENT NO, 1 

T Translation number one. Righto, that's translation. Sorry. I'm just bugged 
about this 

R So, were you actually consciously trying to frame up that one, right at the· 
outset? 

T Yes. You see, I am always absolutely satisfied that I cart do this. I think 
I've done it quite well there actually. 

R The 'do' is a very straightforward. 
T Yes, very straightforward. What do they do? Righto. I'm ~lways confident 

that I can do this. I'd never, I wouldn't have to write that down. But I've 
still got this scheme at the back of my mind that .I would have liked to have 
clarified it first rather than wait for it to spew out. 

R Did you actually think .. were you thinking that in the course of the lesson 
T Yes. Yes. Too right. That's crucial , 
R And y0u were aware of the question as you were framing it up. 
T Certainly. 
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tEACHGR. DAVID '-e.SSON NO. 2 INCIDENT NO. (2) 

T Yes, decision one there would have been to,.actual:).y to.have them point. 
to the picture. Ah, Lh_cid._PJ~nned on_ "Let's look at these. Let's talk 
~bout them .. talk about techniques." But the translation of the most 
obvious technique in children's terms was point to it. That was a 
decision I made in the lesson, that I'd do that rather than "Let's 
have a talk about it." Point to it and justify why for your point of 
view. Which was much better in terms of the children than say, .. that's 
what I want you to talk about, techniques. 

R We'd better check this out again. Did you decide that more or less 
automatically, or was this a decision to translate what you'd, you'd 
planned because you were conscious there tbat that word technique was,. 
or might be a bit of a stumbling block if you just went ahepd and said 
the discussion would be about techniques. See,that was what you'd 
planned. Discussion. What techniques used to attract attention? 

T Right, N~il, Right; I was ~_was c~nsci_(2~.§ _s>f_ '°?h9- t I would say . to . 
gart them off - putting it in their t~~m~~ • What I'd pla;rn_E!~-~~§n't. 

R So that·applies· to your opening, all of these opening statements. 
Thinking what you're saying, or going to say. 

T Mmhm. 
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1Gl'!CJ{ER., 0,4Vt0 L£SSON NO, 2 /NCIOENT NO, 3 

T I deliberatel overlooked the one about being intelligent, being intelligent. 
The idea .. it boiled down to-just be .. IND) .. and he's more intelligent than 
others, is one thing that I would r.iiss (not comnent on] as a teacher. 

R So you actually, consciously left that side of it? 
T Surely. Yes. I prefer it to be on a comparison basis with the child's own 

ability, rather than with any one else. §<>_~2Trect,but I didn't want it to 
becor.ie an issue. 

R And those sorts of .c.oncerns were in your qiind there were they? It wasn't a .. e 

v:asn't o.n nppropriaJ.e idea to follow up? 
T Right Neil. Not a good one for a probe. 
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tEACHER. Dli~IO LESSON No. /NCIOENi NO, 4 

T This ~idn't io very well. I· thought this would be a really good one after the 
initial start. It was hard work 

R Do ·you think they found it embarrassing? 
T No. Well that hadn't occurred to me. I thought it would be so obvious that 

it would be ~asy meat. But it didn't turn out to be 
R So you found yourself struggling a bit~ • 
T Yeah, struggling. l knew I was working hard . -· -· .. -· ··-. - . 
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TEACHER. DAVIO LE.SSON NO. .,Z INCIDENT NO, 5 

T I'm ashamed of it. 
R It's interesting. They've got it in a sense, but their phrase; it makes them 

feel like a million dollars, which is really •• they can't give you a one word 
label, but that's pretty close 

T Look here are three examples in there of bad use of children's answers. 
Extremely bad, which I thought was not particularly like me. Because I know 
exactly what they are saying. Because I am two questions ahead 1 I couldn't 
wait to elicit the idea, what's the main idea behind this thing. I couldn't 
wait. I didn't even listen to the kids answers which were really worth 
building on 

R So you had your answer in mind for it? 
T No, no. Because I was thinking, look, the question I've got to ask is what's 

the key idea behind this advertisement, and I didn't even know I could have 
built on.,there are three answers that I should have built on. I was hung up 
there. I was thinkin~ way ahead. ~hat I've got to 5et. 

R So you were actually carrying the question you wanted to ask in your mind? 
T Yeah. ? 
R And the !:!ain idea vou were wanting..! Your answer, the one word? 
T Yes, a~ain. I mean someone says they look expensive. Someone says looks like 

a million dollars. Excellent answers that I could have built on. I'm ashamed 
n You weren't aware of that at the time though 
T I was a bit on edge, yeah, though. 
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tEACJIER. DAVID LESSON NO, .<, INCIDENT NO, 6 

R At a point like that, are you carrying 'humour' in your mindf 
T Xmhc. Yes. That's what I'm working on. Yeah. 
R And working towards it. 
T Ye~h, hard. Hard. Yeah. No one else will get a word in edgewise. You 

notice. Working hard. ~.d. They'll s~y _ _!h_~_~vord humour_~~-~~L.£q;;h 
R But we all do this at times don't we. Particularly in a situation where 

you've worked through the materials, and you've laid out for yourself what 
you would hope to get. That's what this 
(the plan) is for isn't it. Carry things .. that you've got end-points in 
mind? 

T Yes, that's very much me. That the goods have to be produced. But I never 
realized it was at such a pace as this. There are some times when I make a 
conscious attempt not to. The Sciences one, where we go all Brunnerian if 
you like, and the use of the data to come to your own recognition of what are 
the eGsential attributes for example. In some cases this is .. wrong assumptions 
are made. If you like, we then jump into a testing hypotheses idea and in a 
science lesson it's, oh I don't care. I'm not .. if the wrong ones are made 
because I, given time I can question the inference in a small group. I 
suppose what you call testing hypotheses, and theory te"ting. And there, if they 
don't get them, I can always tell them, I can always turn around and tell~ I 
can always:,you know, to correct their proposition, because I believe it is .. 

. but here, today though, is you know, unfortunately.,very much, what you're 
listening to now. They will say the word humour. And they're getting it. I 
wasn't expecting the answer at all in this bit. But that's what we're getting 
to, We do in the end. 

R And does this occur for other ones? 
T Certainly. You'll hear it. 
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TEACHER. c,,qv,o LESSON NO, <-- INCIDENT NO, ? 

~ Did you plan for that? 
T No, I didn't plan for that at all. 
R Was this another one on one of the sheets. 
T Yes. One o~ the ones en the sheet. That wns one of some chewing ~um or 

whatever it was. I think, I think it's because it's a fur~her confirmation 
of sorr.ething we .. perhaps I'm too uncomfortable at this stage you see, and r~11 
say right, we'll see, can .. I could have thourht 1 well let's sec if we can pick 
un one of these attributes we've used before. Just in passing. 

R But by the way you're saying it. You're saying, I think I did it probably for 
such and such reasons, which sugecsts that you did it pretty automatically and 
spontaneously. There was not a lot of deliberation 

T Oh, no. 
R There was no specific thought, 6h like after you notice something and it's a 

matte~ of bringing it in later 
T No I think, recalling it. I was closing up that probably. We'd used the 

centre spread to point out, and I was closing it un and 1 1 I thought, boy, 
there's an attractive .. well it caught my eye. So I thought, bang, what about 
this. What about that. 

R You did it very automatically 
T Mmhm. 
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t€ACHcR. D"IVID LESSON NO, .:z. INCIOENi NO, 8 

-
R Were you thinking anything at· that stage? 
T I thought it was a bit discrepant.for old Harley . 
R Harley and Penthouse don't go together? . 
T Not really. , 
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tl:ACHE=R. 0.4Vl0 LcSSON NO, -<. INCIDENT NO, 9 

R 
T 

R 
T 
R 
T 

R 

T 

R 

You were still hoping to get you: media there? 
No, No. Anything in the childrFn 1 s terms. I just wanted an artswer in children's 
ter=s. And the one •. Kathy, what would you like. A horse. It would be a 
picture of a horse. A picture of a guinea pig. In children's terrr.s what would 
they like. You know, for themselves. This obviously because of my concern 
that some of the things we discussed mightn't necessaril~ be part of their 
environment - such as glamorous ladies, and 
So that's the reason behind that? 
Hmhm, yes. 
And you thought tr.at in the lesson, or 
No, wait. No. Hang On. No that is. No that is clearly one that •. no that ir 
clearly a decision I made because I always had this in mind. 
You had in mind this possible gap between your ads and the kid's experience? 
Back in your planning~ 
Right. And I'd intended them at the end to write an ad with their ideas. This 
was a bit of a variation on that. 
This was i~agining writing an ad. Did you consciously frame that up? I 
noticed that you waited a moment back there •. when you didn't get any more 
answers. 

T Only in the sense that I was thinking .. they'd only given me colour at that 
point. Hothinr, else wascomin1-~ up. 0. K. time to sh":rft to things they would 

_be likely to-·react-To-,-in-the1:r-·t·erms. So I just thought-if they were writing 
"'a...;- anV:·'ta cv.=-~u:id £tier' use~---·-- ·--- ·--·----- ..... · ..... ---------- · 

R Sc was the thought about what you'd say, or what they'd do or think about? 
T \'iha t I I d get them to do. I suppose. Think about writing an ad I and wo;:_!< out 

_!!!~<!:!_:to~~ use. But it wasn't someth~ thought much about at the time 
R Sort of the thousht and the words came almost at the same time. 
T Right. Very much so. 
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1€11CHt=R. 0A 1/10 LE!.SSON NO, 3 l/1/CIOENi NO, 1 

R There was nothing running through your mind at that point? 
T Nothing except that he was a thickhead, and we're off the point. 
R Beth of those things you were conscious of? nis answer in particular. Harley •• ? 
T Yeah. Harley. 
R hnd ·what about the reaction •• he's a thickhead. That actually passed through 

your cind? 
T Certainly. Not an uncommon thought as far as he's concerned. 
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tEACHER. DAV/0 LESSON No. .J • /NCIOENi NO, 2 

R Say soffie more. You were unsure what he was .. the idea that he was really 
trying to convey i'. • 

T Well, yes. 
R I wondered, hearing that, whether you· were mentally noting '.'I'm not sure what_ 

he_ meant here•~ 
T Y~s. _ I was •. ~hat_happens a lot 
R Does it? 
T Yes. In this particular discussion 
R Why was that'? 
T Oh, because the thinking was .. is .. whera the level i~ 
R You felt this lesson was more demanding in terms of levels of thinking? 
T Definitely •. This is critical evaluation. 
R The 'say some more' probe ... Done·automatically or in your mind to ask 
T No. The sort of thing I do without thinking about it. 
R J;3ut the wondering. what __ he was_ talking about. You can recall that being in 

? .. .. • - .. -- . .. •. --.. . . .. . . - -your mind. 
T Yes. Certainly. 
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TEACJ.IER. OAVIO LESSON NO, J /1•/CIOENT NO, 3 

T I found this very difficult to handle because I was· thinking t~ere 1 with 
childrens_'_ fantasy, _animals_ using __ knives_ and __ forks,_impact on. ,the impact 
made with the cartoon or the characters, or whatever it.is, to fantasize about 
~ould appeal to them. And ~ha~!~~_]J.y_§_~!Eised me, especially from that 
fellow. And that threw me. Absolutely. 

R Were they sort of querying this being used as a technique 
T Yeah, that really got me struggling, trying to work it out. 
R Yes, I coul~ sense, see.,hear you sort of 
T ~---~l~ul;~:.Z:~~-ba_~_~Y because I -wanted.to go on to •• we've got a play on at the 

moment, a spoof on Cinderella, and we're doing a lot of this spoofy type of 
stuff. But that really bugged g_g_, because on the one hand in the classroom, 
we're working purposefully on children's fantasy, and on the other hand they 
don't sort of accept it. Ll£1Q.1,!gh t they I r~ _ _!!l_~i!!.8_?~.!59rt of di_~tj.-~~i~..Q!!.. 

-~~t\•1~-~n _ _:n tertainmen t and advertising. Actually a bit later I asked them 
about thi.s. 

R X.'?~-~.P-!!-.. F.':.C._all thi_Ekin_g that they've got I they must be makiP,g some sort of 
distinction? 

T Yes. 
-And then dec_iding_j;_Q_ask them about_it. R 

T~ 
Was that deliberate? 

REFLECTIONS 

P,N r,crl"' '"'" r 

PERCEPTIONS Cl I CP IN' 

uu:-lmclrr,.r.lorelf>'Ml(IPco 'n11 .....- .,,,_ 
✓ V3~jocc w·a 

✓SJ 

~I I I I _. ..-s1 
A~iTICIPATIONS 

r.~c 1,1cclE!:Tl£vc 

JUDGE}.ENTS 
R.OPlr:cFfu1s lt111.,I 

✓ v 

TEAOIER ACTIONS 

ACTION CONDITIONS 

END STATES 

EVALUATIVE CRITERIA 
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TEACHl=R. DliVID LeSSON NO, J INCIDENT /110, 4 

T That's a decision to irivolve a .;tupid questioq like ihat .. which is really a 
non-issue really to the whole thing 

R Is that in hindsight or did you think that at the tirne? 
T At"the time. I wondered_what_I was_goingon_~about Footrot for. I don't know 

how I got on to it 
R It just slipped into your mind? 
T Yeah. I was trying to point up that they didn't object to fantasy in comi~ 

strips and so on, so why in ads. 

REFLECTIONS 
r:.u-! (crl INF h,,.. 

I 
PERCEPTIONS Cl C.P f 11{ 

Le£ 1r,1crAF CP!lll-!1"!/PCO{ T~M 

✓ I jva ,¥> I occ I J'IVB 

Jl.~l'.i:'ICIPATIO::SS 
,rr,::: f,;ccf::-::·,i.,vc I 

JUDGEMENTS 
/;PP IECF Iv.a IMHG 

✓ 

l 

TEACHER ACTIONS 

ACTION CONDITIONS 

END STATES 

EVALUATIVE CRITERIA 
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TEACHE~ DAVIO LESSON No, .3 INCIDENT NO, 5 

R The business of fear ads. Was f.his just something that 
T That's something that I must have had in my mental list of a bad point. 
R Ads that frighten 
T Yes. ~~d--~~at _wa_s. going __ ~~r~llg~ _ _EIY. "!!~-~--~h_e.r~ __ wa1?. _tha_~_~hj, i, __ age-gr~_\!-P_ ~ould 

not be as much influenced by fear advertising or coercive advertising in 
te"rti"s" oCjoini"ng- the- group· .. if ~;OU don it ,.do -i t""""you·• 11 fail school cert-~d 
this sort of thing. But they're below that level. And that accounts for 
the frequent reversal back to examples of something. You know, I know a man 
who broke his leg and things. Yeah, I'm ashamed of the way I've handled 
answers in this part. 

R Are you hearing answers that you could have followed up 
T Ky handling of the children's answers I'd like to think this was a typical. 

Well, okay that's a sample, but ·it's not like me at all. I don't ~now, what. 
There I s something __ buzg_ing_me. Obviously there's something bugging me, 
Look Neil. I don't know what it is, but there's something bugring me that •• 
because, some of those answers, just before. I shudder at the way I used 
replies, and I hate to think I do that sort of thing, I wonder if I'm 
bugged about the whole evaluative idea. That I'm still, that I've still got 
to get to ·this, .. the suitability of the data I'm dealing with for making 
evaluative type judgements. That's what's bugging me I think. The gap is 
so wide (Uncertain). • 

REFLECrIONS 
."'.url11crf 1t;"F 101,< 

✓ l I J.~amu /nfo-tmbN 

PERCEPTIONS f Cl 1· CP ''"' ~ILttM< ,~rn-, ... 
ANTICIPATIONS 
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TGACHER. {)AVID LE,SSON NO, 3 /NCIOENr NO, 6 

R Were you sort of marshalling thoughts there or 
T Oh yeah. You can see what's going on there. I'm clearly. a ___ bi t distrepse_g__ 

because I've still got the gap between what we're dealing with, to making 
juc.ger:1ents. Perhaps it seems a .bit wide. }r:d ~e.!'~_t'.m. __ thinking,_. I'll!._ 

~byiously_thinking, shall ~_throw th~ role play pnr~_in here~ 
R Had you felt the application thing had worked? Was there evidence there 

that they'd been able to close the gap? 
T ~ell, they had given me an example of a good advertisement and a bad advert~ 

isement ~ and v1hen--I_' m_relating it,_ that '.s actually going ___ throug_h th~ that 
L had on the board there, using it as a bit of a checklist 

R I'd batter check. Make sure I've got this clear. The gap you mentioned 
refers to? 

T Well, we'd worked through_some data on the_good and bad featl_l_res. ,Then, we 
had to come to an, a judgement. Whether advertising is always a good thing, 
using the data. 1..-~~-~~~~e \vhe the r we'd coveI_~g__J:t~!)~~g~ __ dat~_J~r_th!?m __ t_o_ 
be able to make a j~_d£ement. 

REFLECI'IONS 
c.u1lncrlN,F ro,,{ 

✓ 

PERCEPTIO:--.JS 
~ei:: I me !JiiF l"rc!,~..-:l{IPco jn,-; 

c,:_.I aP ' '"' 

✓ 
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Tt=r!CHER. Dl'i-./10 LESSON NO, J 

R Right, this is your return? 
T Yes. 
R It's a fairly deliberate move? 

/NCIOENT NO, 7 

T Very. I'm getting morose at this stage, and thinking, well, I have not, I'm 
not realizin·g my objectives as well as I thougiit·f··:n{g°ht;·-ok;-- No\v \;,e.-re 
go.ing-to- r.iake-a big Jur.ip-;··fee·t--and· ai1-;-··ba"ck·-to the statement. I thought 
let's go to this stage here (indicates in ;plan) and rcwritP:,_gi_ving_aii~i~l exarr..;;le _- • ···--·-·--·---- - .• --- ·-·-· ,_ ---· ... ··-··---·- --· .• ·-. ···-·-

R Hot realizing your objectives meaning not being able to get a good set of 
data on the good-bad features? 

T Right. The whole thing was pretty messy somehow. They just didn't come up. 
with th~ goods. I didn't know whether it was them or me. 

R And_you 1re aware_ that this is_ ~he __ point_in _the _plan that you wanLi;o, that 
yoa have to get to? 

T Right. I had to take the plunge. 

REFLECTIONS 
f'.!.n,P.crl tNFlo,,.. 

✓. 

I 
PE?.CEPTIONS 

c, CP J 11< 

~e,,r-. 1-r,1cl1"!F J!:PSIH14f(PCOfTtM I , 

✓ ✓ 
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TEACJ.IER. t)'IV'IO L.E.SSON NO, :J INCIDENT NO, 8 

T What's happening here Neil, is,just to sort out this hash here, is that I 
asked the children to give me a revised statement of your advertising is always 
a good thing. And I got two of those. Advertising is not always n good thing. 
I forget what it is now. Right, now clearly, what has happened here now is •• 
I have jumped back to another exa~ple. I've come back to the gala day, and 

R ~he original intention was to get them to •. 
T 7hat was. They have given me an oral 
R example of the rewritten statement . 
T hight, they've given me a couple of those. Now l'rn feeling reluctant to leave 

it at_th~t. So I'm hunt~ around for E.92.§..ibilitie~ 
R In your mind? 
T Yes. And I decided, let's go back to gal_a ___ day~. :):'_1~_1$i!~ __ t.~~~-!1I_l.ad, Now 

let1 s-evaruate that acCi'or-:i.t·•s·-i;ood and bad features. , 
R Again to check whether they can in fact, • . 1 • - -
T That's what I've done. Right, so what I'm doing is just sort of bolstering 

my own certainty that they've got some idea what might be good and bad 
features. 

:R .'And that ••. the possibilities for doing that activity included ••• were in 
yQur mind were they - the gala days topic, giving thee an ad, having them 
evaluate the ad? 

T Oh yes. Thats what I thought I'd do. 

REFLECTIONS 

"'fT~ 01,( 

PERCEPTIONS 
LE.r; m!: r,,,~ ore ~l':H IPco ,1"1 
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ANTICIPATIONS 
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TEACHER OAV'ID LE.SSON NO, J INCIDENT NO, (a) 

R 

m ... 

R 

T 
R 
T 

Did you go on to this phase because you thought you'd got all there was on 
the lists 
Emhm, yeah, on the good points. There were more good points than I thought· 
that there would be available 
Dia you go on sort of automatically, or did, were you conscious of of their 
lists •• seern to have gone as far as they were going 
I don I t know.. I must have presumed they had run out of good points 
Obviously you've done it automatically, because you haven't recalled .. 
I just presumed, and that's the next stage. 

,, 

REFLECTIONS 
Pul111crl INF In,,-., 

PERCEPTIO~S - '"° 1 ,,., 
1.e~/T.<!c/rAF ,:;F."JIHHI-IIPCo r'.M I / 

,,., 

I ~a~a o"t'8 

ANTICIPATIONS 
rr.::. fi'\CC I £57 l·::'IC I 

JUDGEMENTS 
,y·p 1£cF lu:a IMlf~ 

TEACHER ACTIONS 

ACTION CO~DITIONS 

END STA'IBS 
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T£ACJ.IER. OAVIO LESSON NO. 3 • INCIDENT NO, (b) 

R Yo11 said eariier, ah you made a lot of decisions •. but not up to this point 
T Yeah 
R Well, I think you said, I must have made a lot of decisions, when you were 

looking down at this 
T Well, perha~s not so far. No~ 
R Not so far. It's just ticking over. This is what you had in mind 
T And two or three instances where I draw discussion back on to the point, 

that we were supposed to be discussing, you will notice. I did that 
R But you did that pretty automatically? 
T Did that automatically. But I think later on. I.think'this. Yes, we'll see. 

-

I 
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PJ.A/ I/CT ,~.-F O/r( 
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TEACHER. OAVICJ LE.SSON NO, .3 INCIDENT NO, (c) 

R Anything happening in your consciousness here. 
T You'll notice things have picked up and livened up, and we're moving along a 

bit more quickly. But we're still plugging the same old •• 
R So.it's a case of rather than you making any drastic decisions or anything, 

you have this sort of rise and fall of satisfaction dissatisfaction with whats 
happening without necessarily making decisions. 

T Yeah, well •. but what's clearly happening here to me, is that certainly the rise 
and fall things picks up a lot •• things go well, and then we,have responses that 
take us further away from what I'm at. Silly old Harley's interpretations of 
two ads, and he'll go on reeling off anecdotes all day. But taking us further 
away from what I'm getting at, getting towards. Now what I will do in my 
typical manner, will be actually ~ust jump that gap, bang. I've been so used 
to just being able to work along step by step, and getting there quite happily 
thro~5h a little bit better questioning, and use of kids' answers than I'm 
using today, and arriving there, but I think you'll probably find I'll 
suddenly g~ •. right now let's critically evaluate Neil's statement, right. 

REFLECTIONS 
P,v•rl Acri 11,;::- b:N 

PERCEPTIONS 
L8£ 1,,1,,,,-JF l,;;p,3,MN .. 'IPCOITIM 
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TGACHER. D,qv,o LE,SSON NO, J INCIDENT NO, (d) 

T 

R 

T 

R 
T 

R 

T 
R 
T 

But this shows a bad featur~ of my •• when two children in the group were able 
to give me that statement in different words, in their own words, and this is 
a ploy that's always typical of me unfortunately, and that is, I will apply 
that, that'a not enough. Not being satisfied with that, I will apply that same 
generalization to lots and lot's ar..d lots.of examples as thought, a little 
Ausubel coming out, here in a way, is that, boy, if we give that same general­
ization a wider application, and covering many examples, in a way there, .. 
It's going to drive it in, and provide you with more and more confirmation 
that you have got that generalization 
Yes, and this comes through. And I feel very keenly about it. Going through 
my mind at the moment is innumerable social studies situations where the high 
level generalization is arrived at, and I'm frightened that it's only arrived 
at by very few children. Now, ~ell I think, what about the rest. , 
That 1 5 shakily held, 
So c,..Way I go. ','ie think this I say, knowing that it's or.ly one kid who thinks· 
it. Look this could apply here and here, and here. We have aspects of our 
school that show we are a unified community ... 
And you actually deliver the examples yourself. You don't solicit them. But 
you basically give them. 
Well, I've solicited them 
The generalization 
Yes 

rt And then you turn around and stop soliciting and then you give a series •• 
T Yeah. 

I 
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APPENDIX I 

SUMMAR~ OF DAVID'S CATEGORIZED STIMULATED-RECALL 



'=·= .:.--:.=t~ DAVID Lc.'!iSCN No. ONE 
t=:~=:.....is C:P- Ar,,:.N,101o/ l'/1','0 7"'110UCiHTS 110. ot= 

,,,,.).JOI'? c,.;rccc.RY r Sue-cAr£COAy lriCtDENT5 

REFLECT-ION I PLAN z 

7 

I 1- I 
I 

l 
i 
: 

I 10 

. I 
ACTUALITY 5 

J. 

I T 
R 
T 

T 

T 

R 

T 

T 

R 

1EACH£~ Sr,qrJE rv:,s,-.1,.s 

Decision there •• that they should work in pai~s ••• 
You thought this 
Yeah, yeah. It was something I hadn't made up my mind about, 
remember. Now I.had to. 

There's a conscious decision that comes in here •• was to ao that 
at that stage of the lesson ... It was planned. I had planned 
that I would go beyond things in books and magazines, to 
solicit ideas on other forms of advertising. Now the con­
~cious decision •.• because I re~embered o~ I was always con­
scious that if we were going to work towards~ definition of 
advertising ••. now this would •.• 

Now that was something again that I hadn't decided on before, 
hadn't made up my mind about. I knew we'd try t~ get one 
definition, but how we'd specifically go about that. 
I'm just wondering. When ... you 1 ve got the plan in your mind .•. 
does, are you conscious of the point you're at in the plan at a 
transition point like this. • • 
I suppose sometimes. I was here because, as I say, I hadn't 
really finished all I should have.planned for that 

\ 
They seemed ••. their groupings seemed to split themselves 
initially into two clear groups ••• 
Now, can I check this off again. As you were getting these 
groupings laid out, it looked to you as if they were falling 
into two broad categories. Products and advertisements. And 
the different group too. Th.at was in your mind. 

T Right. 
R And the problem of all those rverlapping categories ... that was 

something that you'd thought about, been concerned about at 
the same time. 

T Nmhm. 

,:,. 
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•=·=::H:.;;:. D/IVIO Lc.!iSON No. o,.,e 
;:::;c.us t::F Arriii.NTtOrt /:/NO T"HOV~HTS 

-~~,:olf CArs,:.c~~ L __ Sue·cArGC:OAy 

'PERCEPTIONS LEARNER BEHAVIOUR 
- Group 
- Non-Verbal 

- Class 
- Verbal Substance 
- Non-Verbal 

- Cla,ss 
- Verbal Behaviour-

Other 
- Occurrence 

1-10, OF 

IHCIDENTS 

6 

2 

11 

1·2 

4 

5 

8 

....... 
. rEACHER sr,q rt! fV'JEt-1rs 

T Now that·was one of those times when, for some reason ..• ! just 
remembered then that we'd seen an aircraft towing one of those 
advertising, advertising banners. 

T As it transpired with the nature of the children. 
R So you were actually conscious of these sorts of, ah features 

about the kids, at this point ... as you looked them over. 
Co~pliant, only two boys and so on? 

T Yeah. 

T Another thought there while I was waiting. Some were likely to 
finish before the others, 

R You thought 
T Well I knew ones like Harley might take a while and ... 

T I thought about going on, but I knew a couple of them had 
missed out on the break for two days running, so,,. 

T .. ,Well I had, .. the Carolyn group were doing it. I looked at 
them and they were clearly, well, in a controlled situatJon. I 
want across to look at another group there of Aaron and Harley 
and became involved with them because I saw what I thought were 
some discrete categories there that I thought might ... 

R •• ~Did you sort of consciously note this overlap, and think .•. 
T Yes. 

T They seemed ... their groupings seem to split themselves initially 
into two clear groups {etc, as. above). 

/ 

T I was conscious, incidentally, that they weren't answering, •• 
And the girls on the right were having a wee giggle about 
something. • 

~ 
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1:f;; ::.,-,!:R_ OA'lltl) Lc.SSOf'./ No. O'tE j 
1=oc-..,s c;.- nr,'",:.NT/Ol'i AND T"NOUC,HTS 

''H.J"O~ c~rECC,R";I Su13-cArl:CDA:f 

MATERIAL MEANS 

PHYSICAL CONDITIONS 

JUDGEMENTS APPROPRIATENESS 

I•. 
l{O. OF 

IMC lfJE:vTS 1EACHf=;!. SiA TIE rtJE,-JT".S 

~ I happened to pick up, just pull out three advertisements and 
noticed that they were all the same ••• then I noticed one of 
them ••• they looked like three truck ads you see. That one was 
actually a picture of a truck, alright. But it was one of 

4 

5 

1 

3 

these campamatic things... • 
R We're on the right wavelength I think. You were conscious of 

the ad and it not really being the same as the others, but .•• 
T Right Neil, Yes. 

T because I saw what I thought were some discre~e categories 
there that I thought might have been involved in categories 
they already have. (sample ads groupings) 

R As you were getting the groupings laid out, it looked to you as 
if they were falling into two broad categories. Products and 
entertainment. And the different group too. That was in your­
mind? 

T Right. (Attention to learner behaviour·and materials) 

T I thought, well, some of them could use the benches over there, 
the bookshelves... , 

R And that was triggered by the fac<t that you 'looked around and 
noticed that there were these other possibilities in the area? 

T Yes. 

T Then I noticed one of them ..• But it was one of these campa­
matic things .•. Here's this campamatic •. I said sorry. Change 
that one ... 

R You can remember actually seeing, thinking oh, they don't in 

T 
R 

T 

fact •.. ? 
Oh heavens yes. Certainly. 
... You were conscious of the ad not really being the same as 
the others... •• 
Right, Neil, yes. 
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-r:3,: c.~E.;:._ D"'I.VIO Lr:.S-50/\/ No. ONE 

.c:;.c-:s C:F ~r:-.:=:.,..,.·1,or1 r-tr,:o -r11oua1-tr.S 

M,1:olf ::,:irc-:.oR)' I Sue-cAr£COA'j 

'TEACHER ACTIONS 

CRITERIA FULFILLED 

ECF 
CRITERIA FULFILLED 

CRITERIA FULFILLED 
APPROPRIATENESS 

READ 
OTHER 
UNSPECIFIED' 

UNSPECIFIED 

WAIT 

110. c,= 
INCIDENT!. -

4 

5 

8 

4 

5 

8 

.. 

IT 

R 
T 

T 

R 

T 

tEt:lCHEi!.. SiA rt= r(lt=t-11.S 

Because I saw what I thought were some discrete categories 
there that I thought should h~ve been involved in categories 
they already had ... 
••• Did you sort of consciously note this overlap, and think ••• 
Yes, I thought I'll need to sort that out with them. 

I made it to solve the problem of a lot of product sub­
ca~egories that needn't have been discrete· categories·at all, 
actually •.. 
And the problem of all those overlapping sub-qategories - that 
was· something that you I d thought about, been conce·rned .abo1,;.t at 
the same time? 
Yes. 

T But I thought we were getting a bit off-track there 
R That was in your mind? 
T Yeah, But it wasn't a major concern. 

T I would have consciously ••. ! would have decided to read the 
notes then, move around a bit 

R Your movement is a thing that you ,automatically do.:.or did 
you, in a sense say to yourself h'ere, well, I' 11 check my 
notes then move around and see how they're going. 

T No~ this was definitely conscious. . . . . . . . . 
T I thought I'll need to sort that out with them. 

T Y~s, I decided.,.that would be a conscious decision •.. by golly, 
let's try this or.e ••• I'll try to get them to come up with 
these two . 

R You mentioned wait-time. Consciqus wait-time? 
T Definitely. A bit of SQAIES. I used it a couple of times 

there. 
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,5,: c.'""G.r:_ DAVIO L1=.•;;s01'/ No. ON£ 

,=oc-...,s C:F 1,r,-~N,1pr1 ANO -r110UC,HTS 

frM.70~ CArEt:.CR';Jf 

ACT.DG!il CONDITIONS 

END-STATES 

Sue-c~rt:COAy 

LOCATION 

GROUPING 

TOPIC FOCUS 

TOPIC FOCUS 
TIHING 

MATERIAL MEANS 
T-L METHOD ( "go back 
over") 

PARTICIPATION 

TIMING 

LEARNER BEHAVIOUR 
OVERT RESPONSE 

I 

110. ci= 

/t{Ct0£Nl'S -
1 

2 

6 

7 

10 

• 11 

12 

1 

.. 

IT 
R 

1EACHER. .SiA'f"IE MEt.JrS 

I thought, well, some of them ~ould use the benches over there, 
the bookshelves ••• 
And you actually thought in terms of them writing and so on on 
these benches and· shelves 

T Yes, 

T Decision there, •. that they should work in ~airs •• ,as opposed 
to .individual choices. ' 

T It•~ more you get a flash of an idea, and then. the next thing 
you're asking a question, • 

R So you get the idea of a topic •.• in your mind, then the 
question. You.frame that up, you must frame that up pretty 
well automatically.; But there's not much of an interval 
between the idea and the question. 

T No. No, no, 

T There's a conscious decision that comes in here •.• was to do 
that at that stage of the lesson. 

T But, I thought there., .we had pap_er and pencils on hand, so 
why_not, I thought they can each ~rite a definition down and_ 
then we'll go back over them, and try to get some agreement 
on one. 

T So as they finished they could compare their's with someone 
elses', or their partner, 

T •.. so I decided to finish up there. 

R And you actually thought of them doing their writing and so on, 
on these benches and shelves. 

.c. 
0\ 
--.J 



1E,:~r-1!ER. lJAV'IL) Lc.%0"1 No. ONE 

.c:::;,:..JS c-;: nrr,!ZN,101'1 ~NO .,..,.,~UCHTS 

t-,~):v~ C"1r1a,;c;,q~ f Su8 • CArlICOA'j 

EVALUATIVE 
CRITERIA 

LEARNER BEHAVIOUR 

LEARNER BEHAVIOUR 
- Cognitive 
OVERT rtESPONSE 
- Response Mode 

LEARNER BEHAVIOUR 
- Cognitive 
OVERT RESPONSE 
- Response Mode 

LEARNER BEHAVIOUR 

LEARNER BEHAVIOUR 

LEARNER BSHAVIOUR 

. , , LEARNER BEHAVIOUR 

NO. OF 

INC 1Cl£,d$ -
5 

10 

11 

.5 

9 

10 

11 

.. 

T 

R 

T 

1£ACHER- .SiA 1"/E fV'Jt=t.Jr~ 

Yes, I d~cided ••• that would have been a conscious decision ..• 
by golly, let's try this one.~.I'll try to get them to come 
up with these two ... 
So you decide~ t~ see whether· the kids.could recognize these 
groupings? 
Exactly it. 

T I thought they can each write a definition down. 

T So as they finished, they could compare their's with someone 
else's or their parther, and try to agree on one . 

T I'll try to get them to come up with these two. 

T Well I know what I'm after. I wanted some reasons there. 
No that I'd had certain reasons, .. '.but 

\ 

T I thought •.• each write a definition down, and ... try to get 
some agreement on one 

T •.. and try to agree ·on one. 

~ 

°' CX) 



-;"°.=,::,-,ER. t:)A\/10 Lc.•:;SON No. 7WO 

.::::;,,::,_,:; C:F rlrT"-=.N,tON At\/D -r110:.JCHTS NO. Q~ 

1,;,,.:-01"? CArc,;c,q;t [ ,f1..1,'3-c,c,rECOA:f INC,D.:Nr5 

REFLECTION PLAN 4 

6 

2 

PERCEPTION LEARNER BEHAVIOUR 3 
- Individual 
- Verbal-Substance 

- Indi v;idual 8 
- Verbal-Substance 

- Class 9 
- Verbal-Substance 
- Occurrence 

I 

. . . ~ 
tErlCJ-IE?.. .SiA T"/E fV)S,-t,.S 

T Because I'm two questions ahead, I couldn't wait to elicit the 
idea, what's the main idea behind this thing ••• Because I was 
thinkin~, look, the question I've got to ask is what's the key 
idea behind this advertisement. 

R So ycu were actually carrying th~ question (planned?) you 
wanted to ask, in your mind? •• 

T Yeah. 

R At":a point like that, are you carrying 'humour' in your mi°nd? 
T Mmhm. Yes. That's what I'm working on. ~eah. 
R And working towards it? 
T Yeah, hard. Hard. Yeah. No one else will get a ~ord in 

edgewise. 

T Yes. Decision one ~here would have been to •.. actually to have 
them point to the picture. Ah, I had planned on ~Let's ~ook 
at these. Let's talk about the.m ••• talk about techniques. 
But .•• 

R We'd better check this out again. Did you decide that more or 
less automatically, or was this a decision to translate what 
you'd, you'd planned because you were conscious there t~at word 
techr,iqua was ..• or might be a bit •,of a stumbling block if you 
went ahead and said the discussiop would be about techniques. 
See that was what you'd planned. Discussion. What techniques 
used to attract attention. 

T Right. Neil. Right. I was, I was conscious, .. 

T I deliberate]y overlooked that one (answer) about being 
intelligent. 

T I thought it (learner co~ment) was a bit discrepant for old 
Harley 

R Harley and Penthouse don't go together? 
T Not really. 

T Only in the sense that I was thinking, they'd only give~ me· 
colour at that point~ Nothing else was coming up. 

~ 
er, 
I.D 



'i:=,::.,-,1:.1<.. OAV'tO Lc.•f,S<)I'! No. rwo 

,C:;;;,c-...:S C:P' ArT,:N,101'1 A.-..·o i'"HOI..JC,nT.S 

,.,,,.;_-ol! CArc~c~~ 

PlRtfP1TON 

JUDGEMENT 

TEACHER ACTIONS 

Su13-c,qr€COA.y 

TEACHER ACTIONS 

TEACHER AFFECTIVE STATE 

MATERIAL MEANS 

APPROPRIATENESS 
(Teacher Action) 

APPROPRIATENESS 
CRITERIA FULFILLED 

APPROPRIATENESS 

HEANING 

INFORM 

/vO. Or 

/f(CitJE,..-rS 

. . . . 
. 1EACHE~ ,S"r·,q 1"/E fVJEt-11.S 

1 I T But I've.still got this scheme at the back of my mind that I 
would have liked to have clarified it first rather than wait 

4 

5 
7 

, 
3 

2 

8 
1 

for it to spew out. . 
R Did you actually _think •.• were you thinking that in the course 

of the lesson? 
T Yes. Yes. Too right. That's crucial. 

T 

R 
T 

•.. I thought it would be so obvious that 
But it didn't turn out to be. 
So you found yourself strugeling a bit? 
Yeah. Struggling. 

it would be easy meat. 

T I was a bit on edge, yeah, though. 

T No. I think, recalling it, I was closing that up probably. 
We'd used the centre spread to point out, and I was closing it 
up and I thought, boy 1 there's an attractive, well it caught 
my eye. So I thoueht, bang 1 what about that. 

T At the back of my mind I would have liked to have clarified it 
first rather than wait for it to spew out. 

T I deliberately overlooked the one about being intelligen~ ••• 
and he's more intelligent·than others, is one thing that I 
would miss (not comment on) as a ~eacher •.. I prefer it to be 
on a comparison basis with the child's own ability rather than 
with anyone else. So correct, but I didn't want it to become 
an issue. 

T Pant to it and justify why for your point of view. Which was 
much better in terms of the children than say .•. 

T I thought it was a bit discrepant for old Harley. 

R So were you actually consciously trying to frame up that one, 
right at the outset. 

T Yes, you see ..• 
R And you were aware of the question as·you were framing it up 
T Certainly. 

~ 
-...J 
0 



,~.::,.-,;:~ OAVIL> LE~;scAI No. -rwo 

.::~-.J~ c.-,=- hrrti;,1',."ltON P.""''O 'rNCUGrtiS 

J',;,,.;-oll C.Ar.::,:,c;R;, L_su8-C,C1rECOA,Y 

TEACHER ACTION 

ACTION CONDITIONS 

END STATES 

DIRECT 

NOT TO ACT 

QUESTION 

TOPIC FOCUS 
- rejected 

TOPIC FOCUS 
TIMING 

LEARNER BEHAVIOUR 
OVERT RESPONSE 
- Response 
- Mode 

.. 
110: Or 

7-EACH£i:. Si'fl 1 E fVJ£,-.t,.S . ,'NC1DENr5 

-;t; 
Ah, I had planned on ''Let's look at these, let's talk about 
them ••• talk about techniques.'' But the translation of'the 
most obvious technique' in children's terms was point to it. 
That was a decision I made in the lesson that I'd do that 
rather than "Let's have a talk about it" "Point to it an~ 
justify, why, for your point of view" .•• I was generally con­
scious of what I would say to start them off - putting it in 
their terms. 

3 

.5 

3 

9 

2 

i 

R 

T 

So.that applies to your opening, all of these opening state­
ments. Thinking what you're saying, or going.to say. 
Mmhin. 

R So you actually consciously Jeft that side of it? 
T Surely ••• I didn't want it to become an issue. 

T ••• because I was thinking, look, the question I've got to ask 
is, what's the key idea behind this advertisement •.• 

R So you were actually carrying the question you w~nted to ask 
in your mind? 

T Yeah. 
I 

T I deliberately overlooked the one\about being intelligent. 
R So you actually, consciously left that side of it. 
T Surely. 

T Only in the sense that I was thinking ••. okay, time to shift 
to things they would be likely to react to, in their terms. 
Sq I just thought, if they were writing an ad, what would 
they use. 

T Yes, decision one there would have been to.,,actually to have 
them point to the picture ... that was a decision I made in the 
lesson, that I'd do that rather than Let's have a talk about it. 
Point to it and justify from your point of.view. 

~ 
-.J 
I-' 



>=,:::.r1:.F:.. OAv'tD LE.SSC/\! No. -rwo I 
.c:::;,c-1S C:F ATTC."-"ltOI" P,1','0 lt1CUCHi.S 

f'r),-1..:-0l'l CArG~C~':I 

EVALUATIVE 
CRITERIA 

Sue·cArECOA'j 

LEARNER BEHAVIOUR 

TEACHER ACTIONS 

TOPIC FOCUS 

/10. Or 

IHCll)ENTS 

9 

2 

9 

•· 

1EACHE~ SiA7"/E /VJE,-tr.S 

R This was.imagining writing an ad. Did you consciously frame 
that up? ... 

T So I just thought, if they were writing an ad, what would 
they use? 

R So was the thought about, What y6u 1 d say or ~hat they'd do or 
think about? 

T What I'd get them to do, I suppose. Think about writing an 
ad, and work out what you'd use. But it wasn't something I 
thought much about at the time. 

R Sort of the thought and the words came almost at the same 
time? 

T Right. Very much so. 

T 

T 

I was generally con~cious of what I would say to start them 
off - putting it in their terms. 

Okay, time to shift to things they would be likely to re~ct 
to, in their term~. 

< 

A 
......: 
I\) 



1=•==.--1!:., DAVID LeS°SON No. THREE 

.=cc .... ,s c;: ,:::; rrJ=r,..,·r,o,"' P.r-.'0 -rHOUC1-tTS 

Sue· cArl:COAy f'a'J,-;,:o.~ C~ rG,:, C~";I r 

REFLECTIONS PLAN 

ACTUALITY 

LEARNER INFORMATION 

P~RCEPTIONS LEARNER BEHAVIOUR 
- Individual 
- Verbal-Substance 

LEARNER BEHAVIOUR 
- Individual 
- Verbal-Substance 

LEARNER BEHAVIOUR 
- Individual 
- Verbal-Substance 

- Group 
- Verbal-Substance 
- c1a·ss 
- Verbal-Substance 

(N.B. PXR) 

NO. 01' 

IMCilJENTS 

7 

6 

5 

1 

2 

,3 

6 

.. ·-

tEACHF:.R .Sill T"/E (V')E,-JrS 

T •• ·.I thought, let Is go to this stage here (indicates in plan)' 
and rewrite, giving an odd ex~mple. 

R And you're aware that this is the point in the plan that you 
want to, that you- have to get to. 

T Right. I had to take the plunge. 

T Well, they had given me an example of a good advertisement 
and a bad advertisement, and when I'm relating it, that's 
act.ually .• , 

T 

T 

\'/ell, we I d worked through socie data on the goo.d and bad 
features - they, we had to ... I wasn't sure whethe~ we'd 
covered enough data for ... 

Yes, and what was going through my mind there was that this 
age-group would not be as much influenced by fear advertising 
or coercive advertising in terms of joining the group. 

Nothing except that ... and we're off the point . 

., 
R But the wondering what he was tal'king about, you can recall 

tha~ being in your mind? 
T YeG. Certainly. 

T And that really surprised me, from that fellow. 
••••• I thought they're making some sort of distinction between 
e~tertainment and advertising. 

T ••• I've still got the gap between what we're dealing with 
(includes learner responses). 
••• we'd worked through some data on the good and bad features. 

.:,;. 
-.J 
w 



1-:=,,;:,.,~,._ i;?AV/(:) LcSSON No. 1'H1UE 

.:::::,=-..JS c-.;: Nrr1:.1·••·:11or1 ANO T°hOCJC,1-tTS 

SuB • CArl:COAy /'</•,S-Oil CMr;r,:,c~'JI r 

J'UDGEl1.ENT 

I 

TEACHER ACTION 

TEACHER AFFECTIVE STATE 

CRITERIA FULFILLED 
MEANING 

APPROPRIATENESS 

APPROPRIATENESS . 
LEARNER ABILITY 

APPROPRIATENESS 
CRITERIA FULFILLED 

!VO, Cl' 

INCl~c.VT~ 

4 

5· 

7 

8 

3 

1 

3 

6 

7 

.. 
tEACHl=P.. .Sill 7"/E f'l'JE,-J,.S 

T At the time I wondered, What ~•m going on about Footrot Flats 
about. 

T There's something-bugging me.· Obviously there's something 
bugr,ine me.... • 
Look Neil,_ I don't know what it is, but there's something 
bugging me that ••• 

T ••• I'm getting morose at this stage and thinking ••• 

T Right, they've given me a couple of those. Now I'~ feeling 
reluctant to leave it at that ••. right, so what I'm doing id 
bolstering my own certainty. 

T And that really surprised me., .And that threw me. •Absolutely ••. 
yeah, that really got me struggling ••• I floundered badly.~. 
But that really bugced me. 

R There was nothing running through your mind at that point? 
T Nothing except he was a thickhead, and we're off-track .. 

(Uncertain; Reflection-Le·arner In-formation or Judgen:ent­
Meaning, Included in Judgement).< 

T I found this very difficult to handle, because I was thinking 
there, with children-' s fantasy, animals using knives and forks, 
impact on ••• the impact made with the cartoon or the characters, 
or whatever it is, to fantasize about, should appeal to them. 

T I wasn't sure whether we'd covered enough data for them to be 
able to make a judgement. 

T I'm getting morose at this stage, and thinking, well, I have 
not, I'm not realizing my objectives as well as I thought I 
might have . . . . . . . 

it. ...., 
it. 



,:3,: ~H::.R.. 1:>,qv,o Lc.S"SON No. -rHllFE 

.c:e,c-...,s CF ,:;.,..,-,:N,JON t'/tVD -rt10CJC1-1r.S 

M4.ro~ c,:,rs~c;4~ r Su13-c,qrl:COA'j 

TEACHER ACTION 

ACTION CONDITION 

END-STATE 

UNSPECIFIED 

TIMING 

TOPIC FOCUS-111<11Nr. 

LEARNER BEHAVIOUR 
- Teacher Knowledge 

of L. Behaviour 

LEARNER BEHAVIOUR 
OVER_T RESPONSE 

1/0. OJ' 

IHCtDENr~ 

8 

6 

7 

8 

8 

6 

.. 

R 

T 

1EPICH£i!. SiAT/E rtJE.t.Jr.S 

Not realizing your o~jectives meaning not being able to get a 
good set of data on the good-bad features. 
Right, The whole thing was pretty mecsy somehow. They just 
didn't come up with the goods~ I didn't know whether it was 
them or me. 

T Yes, I decided let's go back to gala days. I'll give them 
an ad, 

T And here I'm thinking, I'm obviously thinking,_ shall I throw 
the"role-play part in here. 

T 
R 

T 

I thought, let'c go to this stage 
And you're aware that this is the 
want to, that you have to get to, 
Right, I had to take the plunge. 

here ••• 
point in the plan that you 

T Yes. And I've decided, let's go back to gala dayp, 

T •.• ~So I'm hunting around for possibilities 
R In your mind? , 
T Yes, And I decided, let's go back to gala days. I'll give 

theni an ad. Now let's evaluate that ad for it's good and bad 
features, 

R Again to check whether they can in fact ..• 
T That's what I've done. So what I'm doing is just sort of 

bolstering my own certainty that they've got some idea what 
might be good and bad features. 

T I'm obviously thinking shall I throw the role-play part in 
here,. 

~ 
-..J 
(J1 
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TEACHER AC'l'IONS - LESSON orm 

r Planned 
Imp N- I Act SC Actual 

Imp 
I 

1 • Cutting up sample advert- 0th N/A 1 . ✓ isements 

2. Is there a message of Quest SC 2. "If you look at all these common theme to all these and the other sorts of 
✓ advertisements? 

advertiser.icnts you've seen 
what arc they all trying 
to do. II 

3. V/hat is advertising? Quest SC 3. "I wonder if you could, I 
wonder if you could define 
advertising by looking at .-
these a.nd wh:it they're try 
ing to de? Could you 
define v1hat an advertise-
ment is. Tell me briefly 
what it means then. Could 
you define whc:t an adver-
tiscment is? l'ih,!t does 
a.dvertising :near.? 

. 



478 

TEACHER AC'l'IONS - LESSON TWO 

Planned Act SC N-Actual Imp Imp 

~. Show (sample advertisement) Show 1. 11If you look at that Imp 
picture there for in-
stnnce, could you ... 
(show) ~- Read. Read 2. 11Why, sip of milk ... Imp every 

;;. Blank out. (reads) 
Other 3. Imp 

4. What (technique) is used Quest ss 4. "What advertising tech- Imp 
here ( 11so:nething along nique have they used here? 
those lines") 

l5. l?ecord. 5. Imp 
6. Ask children to scan it. Direct 6. When I turn this around, Imp 

I wonder if you'd scan 
this sheet. 

7. Which appeals. Quest ss 7. And once again point to N-
the first thing that Imp 
catches your eye. 

8. Why ~does that appeal) Quest ss 8. Why did you point to Imp 
that? 

9. Now look ah, what is Quest ss 9. "So now, what haven't I:::p 
missing from the tech- they used on thc.::;e ones Hod 
niques we've seen here? we've been looking at. II 

\'/hat other techniq_ues are 
used? 

o. V/hich of these techniques Dir ss 10. Let I s go back to the one Imp 

fit the other pictures in Quest VIC started with. Which Hod 

the book. Let's look at one of those have they 

some of the other pictures used there? 

we didn't pick out first 
of all and apply those. 

I 

-
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TEACl!t:;R AC'rIONS - I.ESSON THREJ,~ 

-
Planned Act SC N-Actual Imp Ir:ip 

·-
1. Direct pupils to Inf 1 . (wondered R. tell them ... T. Yes. 

And if we Imp 
could look at that state-
ment first of all, apart 
from the word adver-
tising, what's the: ::iost 
important say word there 
apart from the word adver-
tising? 
So that's what we's go-
ing to be looking at. 
If it's always a good 
thing. 

2. Record. 2. Imp 
3. Let's review your list. Dir 3. Let's begj_n with uhm, 

with your list you have 
there in which you are 
reviewing some things ✓ 

that are good, and some 
things which are not good 

4. - give an ad Unsp 
- having a type of ad to Inf(? 4. See page 3 script 

mention to them (associ- (solicited with prompt-
ated with 7) ing rather than given .• 

5. \'/hen next see an ad, what Quest ss 5. Do you think if you look 
basis for review. at an advertisement, on ✓ 

the television;. ,Are you 
able to discuss what are 
the good things and bad 
things about it? 

6. Can you say a good ad. Dir ss 6. I wonder if you could say 

Can you say a bad ad. a good ad, or rather an ..,.. 
ad, an advertisement used 
in a good way to adver-
tise .• ,I wonder if you 
could tell me a good ad. 
Could you give me, ah, al 
example where advertisinr 
could be used in a not 
good way to advertise 
Gala day. 

(Unsp/Condtl) 7. Prompting implemented. .,,. 
7. Prompt. 

. 



TOPICS - LESSON ONE 

PLANNED 

I 1. Categories of advertising 1. Lesson Topic 
2. ~easons for categorizations 2. Physical Conditions 
3. Ot~er for~s of advertising 3. Learning Task Specifications 

\ 4. Kessage or Com~on theme 4. Grouping 
\5• Definition of ad.vertising 5. Material Means 

6. Learning Task Specs 
7. Groupin& 
8. Leurnin~ Task Specs 
9. Categorization Basis 

10. Cater,ory for Grouping 
11. Newsp·1per Classification 
12. Learning Task Specs 
13. Categorization 
14. Diffccs between sample ads 
15. Library use/booking 

, 16. Category of advts 

I 17. Learnin~ task specs 
I 18. Category 
I 19. Acceptability of Catg.Ltn. 

20. Learning Task Specs 
21, Category Overlap 
22, What advertised 
23. Catec;ories 
24. Other cateGories 
25. ~uality of advert 
26. What advertised 
27. Categories of sample ads 

: 28. Purpose of atlvtg 
29. Defi~ition of advtg 

ACTUAL 

PG PL UPL 

1 ✓ 
✓ 

V 

✓ 

Y" 

v 
✓ 

V .,,,. 
2 .,/ 

✓ 
....... - ~ 

3 ✓ 

....... 
V 

4 ~ .,,.. 
..... 
.... .,,, 

5 ,/ 
✓ .,. 

.,.. 
6 ....... 
7 ✓ 
✓ 

PG 

30. Reason for advtg 8 
31. Definition of advtg 
32. Fulfill□ent of ad 

criteria 
33. Definition of advtg 
34. Purpose of advtg 8/9 
35. Learning task specs 9 
36. Definition example 10 
37. Learning task specs 
38. Definition Example 

I 

PL UPL 

v 
v 
✓ 

✓ 
v 
✓ 

✓ 
v' 

V 

-~ 

CD 
0 



TOPICS - L:8SSON TWO 

PLANNED 

1. Techniques to attract 
attention 

2. Ads that appeal 
3. Reason for appeal 
4. Other techniques -

n:edia 
colour 

Learner Responses/ 
Possible Topics 

1. Techniques - Appeal to 
be healthy 

- Body Image 
- Femininity 
- Language 
- Luxurious 

Living 
- Popularity 
- Humour 
- His-spelling 

1. Lesson Topic 
2. Advertisement catching eye 
3. Reason eye-catching 
4. Sports car ownership assns. 
5. Reasons eye-catching 
6. Technique used 
7. T. example of technique 
8. Joke aside 
9. 'l'echnique used 

10. Reason for aspect of ad 
11. Learner affective response of ad 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23, 
24. 
25. 
26. 
27. 
28. 
29. 
30. 
31. 

Rationale for technique 
Reason for aspect of ad 
Description of ad feature 
Whether effective if modified 
Reason for aspect of ad 
Key desc. feature of ad 
1,ants appealed to 
Description of ad 
Wants emotions appealed to 
Technique used 
Technique rationale 
Technique used 
Reason for response to ad 
Technique used 
Instar:ces of technique in ad 
Learning task re~uirements 
Reasons for attraction to ad 
Aspect of ad attracting attentioi 
Judgement ad •r·. attracted to 
Reasons for T. attraction 

ACTUAL 

'G IPL UPL 

1 
✓ 
.,,,.. 

✓ 

✓ 

21✓ 

3 

4 

✓ 

✓ .,, 

✓ 

✓ 

5 , ........ 
./ 

✓ 

y' 

"' 

✓ 

6 I✓ 
✓ 

V 

v' 32. 
33. 
34. 
35. 
36. 
37. 
38. 

VI 39. 
40. 

vi 41. 
V 

42. 

.,., I 43. 
v 44. 

45. 
✓ I 46. 

✓ I 47. 
48. 
49. 
50. 

✓ I 51. 

~ 

✓ 

Learning Task Requts 
Reasons for ad feature 
Harley's reaction 
Technique used 
Othe:::- techniques used 
Techniques reviewed 
Other techniques 
Colour technique discd. 
Other techniques 
Other techniques ad 

for children 
Technique likely to 
attract pupils attentior 
- Sonia 
- Harley 
- S,3 girls 
\'/hether colour likely to 

be used 
Type of picture that in ad 
Whether aspect exciting 
Techniques summary 
Techniques in selected 

example 
L.Task requirements 

PGIPL UPL 

6 .,,,. 
7 1/ 

,,/ 

✓ 

.,,,,. 
...... 
.,,,,. 

-
8 

9 

V" .,, 

... 
.... 

..... 
✓ 

v" 

✓ 

..... 

v"' 

✓ 

v' 

,I>, 
a:, 
;-, 



TOPICS - LESGON THREE 

PLANNED 

2. 
3. 
4. 
5. 

1. Key statement identificatiol 1. ~. Task Requirements 
Significant words 2. l✓.ost impt. word in key statement 
Task P.equirements Specified 3. L. Ta::;k Requirement 
•Good aspects of advtg 4. Jud0ement of statement correct--

,,. 
o. 

Bad as,ects of advtg 
Revision of key statement 

7. Criteria used to judge ads 

• Conditional 
- water safety 
- traffic safety 
- information - sports/ 

gala day 

ness 
5. Good aspeds of advtg (Sonia's 

list 
6. Jud3:ement whether good aspect 
7. Example of good product to sell 
8. Intd topic focus - returning to 

that one 
9. 

10. 
Good aspect of advtg listed 
Whether other is identified.,;. 

good aspect 
11. Judce:nent whether specified 

advt is good 
12. Good aspects of advtg 
13. What makes feature good 
14. Good aspects of advtg 
15. Advantages of advte; in dolls 

16. 
17. 

~ 
•) u. 
9. io. 

- 1 • 
2. 
3. 

pram caDe 
Good aspects of advtg 
Name for good aspect descbd. 
Popular summertime activity 
Good aspect of sl'limming advtg 
Category of advtg 
Good aspect of category 
Other instances of safety ads 
Judgemcn t whether good/ 

advts 
~4. Car .Sales - Seat Belts 
~5. Not good o:.spects c,:f advtg 
26. Reason aspect of ad bad 
'?7. Judger;;ent whether aspect good 

ACTUAL 

PGI PL UPI 
1 v' 28. Reason aspect classified 

bad 

PGI PL UPL 

✓ 
✓ 

✓ 
v 

✓ 

✓ 
✓ 

21 ✓ 
✓ 

✓ 

✓ 

✓ 
✓ 

✓s 

✓ 

31 ✓ 

./ 

✓ 

✓ 

✓ 

✓ 

29. Judgement Footrot Flat 
column bad 

30. Whether column seen 
31. Fantasy of column 

"Kentucky Fried" 
32. Reason aspect not enjoyed 
33. Difference entertainment/ 15 

advtg 
34. Judgement aspect good/bad 
35 ■ Bad aspects 
36. Example of exaggeration 
37. Reason aspect bad 
38. Not truthful ads, dtld. 
39; Bad aspects 
40. L. Knowledge ads that 

41. 
42. 
43. 

44. 

frighten 
Judeement good aspect 
Aside re seat belt wearing 16 
Exar.iple:; frightening/ 

forced ads 

✓ 145. 
46. 

L. '£ask Rcquts - tell good ac 
Judgement accuracy of Info. 
L.T. Requt -not good Gala 

v 
47 . 

✓ 

..,,. 148. 
49. 

v 150• 
5'1. 
52. 

,.,. 
53. 
54. 

Day ad 
Possible bad aspects for a 

Gala day advt. 
L.Task requts/suggestionsl7 
T. example of advt 
Bad aspect cf advtg. 
Pupil role play 
Good aspects of p. role 

play ad 
Bad aspects of p.role play o!d. 
Pupil irrel. reactions to 

ads (spacific) 

✓ 

✓ 

✓ 

.,,,., 

✓ 

✓ 

.,/ 

,/ 

✓ 

/ 
✓ 

✓ 

✓ 

V" 

V 

.,, 

.,,. 

.,,. 

./ 

✓ 

V"' 

✓ 

.., 

.,,,. 

✓ A 
C) 
~ 



LEARn::R R~SFot;SES HOPED FOR/ANTICIPATBD - u;ssoN ONE 

PLUiNED 

Possible responses - alerted 
to when caterial scanned, 
but ~ot deliberately sought. 

1. Classified ad sub­
categories 

2. Entertainment type 
3. Product ads 

claJsified category 
entertainment type 
product ads 

vehicles 
family entertainment 
holidays 
poli ticci.l ads 
food ads 
church notices 
show movies 
cir;arette ads 
shower ads 
fireplaces/tools 
products 
sccieties 
magazine/-paper types 
t.v. 
radio 
fun advts 
comic advts 
billboards 
posters 
flash-lights 

PG 

2 
2lt 

4/5lt 

3/2/4 
4/2 

23/47 
34/7 
3/4 
3/4 

4 
4 
4 
4 

4/6 
4 
5 
5 
5 
5 
5 
5 
5 
5 

AC'l'UAL 

PL UPL 

✓ 
,._,...-

✓ 

✓ 

i 

aircraft banner• 
entertainment) • 
products ) 
notices 
information 
ads selling things 
telline abouts/thing 
make rr.oney 
know more about 
know it's important 
respond to it 

"telling abouts/thing 
that is important to 
them so they will 
respond to it, so they 
will make more money" 

PG 

5 
6/7 
6 
6 
7 
7 
7 
8 
8 
8 
9 

10 

+ I 10 

✓ 

✓ 

FL UPL 
,..., 

✓ 

i 

,i,. 
CD 
w 



LEARNER RESPONSES HOPED FOR/ANTICIP!,TED - LESSON TWO 

PLMWED 

1. (Appeal to be healthy 
2. (Body Ir:iage 
3 ■ (F1::-:-,i:1ir.i ty 
4. (Language 
5. (Luxurious Living 
6. (Popu:!.ari ty 
7. (Humour 
8. (Mis-spelling 

9. (media 
10. (colour 

l::ealth fitness 
bir; muscles 
T (rich, class, wealthy 

attractive people) 
- feel like million dollars 
- rich 
- they're nice 
- that you could look 

like that 
- look fancy smart 
- the sex, attracts girls 
- (t - popularity) 
- pictures of toys 
- easy to get book token 
- getting squashed 
- T (funny, gives humour 
- T gives rnis-spelline; 
- attractive 
- T grp mbrship 
- attractive 
- funny 
- colour 
- bie; letters 
• personally appealing 

pictures 

ACTUAL 

P,G I PL UPL I 

PL 
✓ 

2 I 
✓ 

✓ 

✓ 

✓ 

3 I 
✓ 

UPL 
3/4 ✓ 
5 UPL 
6 UPL 

./ 

..,,,. 

6/7 I./ 
UPL 

✓ 

8 I~ 
UPL 
UPL 

I 
9 

I PG' PL 
UPL 

~ 
(X) 
~ 



LEARr,ER RESPONSES HOPED FOR/ANTICIPATED - LESSON THHEE 

PLANNED 

Possibly through prompting 
( 1-3) 

1. water safety ) d t . . ) goo aspec s 
2. trafI ic safety f d t. . 
3 • information ) o a ver ising 
4. Example of good gala day advt 
5. Example of bad gala day advt 

I 

6. Learner role-play 
7 ■ Statement incorrect 

advertising sometimes a 
good thing 

\ 

ACTUAL 

PGI PL UPL 

- word good important I / 
- statement incorrect 
- let's people know things 

available 
- employment for people I~ 
- doesn't exacgerate 
- give honest/accurate info. 
- ma~es easier to sell 

wider audience I 
- humour 2/3 
T prompted 
- safety (water, glass 

stranger danger, seat 
belt) 

- use other -people's music 
- go to far with enter-

tainment 
- exagzerate 

1t I 

s- I 

✓-

✓ 

.,.. 

/ 

..,. 
✓ 

✓ 
.,/ 

✓ 

✓ 

y' 

- lies, not truthful 
- fear (T introduced) 
- 'good' gala day ad 

✓. 
s/r,, I ✓ 
~ i/ 

- 'bad' gala day ad ✓ 
- good-bad aspects 
- role play 

7 I....,. 

- role-play judgement 
- demonstrates 
- truthful 
- insufficient detail 

- bad feature of ad 
- Restatement 

sometimes a good thing 
not always a good thing 

- Discrimination good/bad 
aspects of ad 

- gives information 
- appeal to wants 

' 

PG PL UFL 

7/h.,. ✓ 

v" ..,,. 
,,,,,. . . -

ff I .,,.,. 
., 
✓ 
✓ 

✓ 

✓ 

I 

,i,. 
co 
l11 



APPENDIX K 

STRUCTURED INTERVIEW: DAVID 

486 



D 

D 

D 

R 

D 

R 

D 

R 

D 

R 

D 

487 

~'HU_CTUHl~D IN'l'RHVIEW DAVID 
1. Years of ClanGroom Teaching Experi6nce: 14 
2 • Qualifications: M.Ed (Univeruity of Waikato) 

Currently doing a Diploma of Education 

3. Planning Responsibilities. 

In my role as D p I• 
curriculum area; int~ e~ic~:ed to ••• I•m fully responsible for all 
of science which 1-~ 'l"ke a~ a rd 3 and 4 area, with the exception 

~ •· 1 .es so I h • tt programme for l ! ••• ave wri en a philosophy and a 
studies, read. an~~::~ns:ills, !u~ctional language skills, social 
with the Standard 2 are! not ! 1 nished yet. I also liase clonely 
basis with the infa t 'rand in_a long-term manner, on a skills 
develo~ment. n s ••• ,esponsible for continuation of skills 

4. Current feelings about the day to day experience of teaching. 

More dissatisfied than satisfied. 

5° Factors contributing to your feelings. 

?n?,_th? over-arching one is the inabiiity for me to use my own 
ini tia ti ve brea thi" ng s - f • 1 • • . , pace, pro essiona breathing snace if you 
like to make decisions, impleme~t program~es on a sch;ol wide 
basis. In short, I am restricted in my role. 

You do not have complete responsibility for what you wish to do? 

Exactly. 

Do you have to subjugate yourself to (Principal) 1 or? 

That's precisely what I'm on about. I find it very frustrating 
that ideas that! initiate are left on his desk and are just not 
acted on. Or secondly, would be acted on by me, implemented and 
carried on but either (a) not supported, or (b) frustrated by, or 
(c) interfered with by the principal, due to a feeling of beinG 
challeneed or unsurped, or someone is doing something he doesn't 
understand because he hasn't got his finger quite on the pulse. 

So all,all moves that you make to make changes or introduce any­
thing novel, all have to go through---? You can never act 
inde1Je11den tly? 

The cut-off would be in the classroom. 

But even the things that you mentioned. You've got this res­
ponsibility for planning and so, you produce a plan but ultimately 
that always has to go up for confirmation? 

y If I respected him as a curriculum innovator, it would be 
ae~:iffcrent story. I would not mind being frustrated and 

b k ·r I If they were substantiated for rather more 
knocked ac i • . G h I I d b . sons I wouldn't mind at all. os , e 
than personal read _ . -ht d But I don, t think that I s the case. 
grateful to be, e.LiG e • • , 

' 1 ··ht it, s a very hard one to answer, oecauce wnen 
So thats, thouc th I rate as a verv satisfied Humber Two. 
I'm in a classroom, , en ·~ very high .:In my case there's a 
Overall, me as~ teac~:r,ai;yndicate r~lc like when I'm in other 
classroom teachJ.ug rot '~ . my Stande.rd three or four area. An 
roomr, vii th othcl· teo.c ierth.., in ni· or school, administrative role of 

t• · role of e sc • administra ive • th of course ochool policy und liason 
h 1 But en, • the whole sc oo .. • ·\. 1 tlnt would be the orcler of dcn-

h l. r •• roJ C J lll ,. 
l'.'it.11 c,ul:;irJe ,)' L-·:'. , ·t• • . . .. t uf t;H "1:.31 il.C v_:l~-L:_:~l:.:.I .::.• _____________________ _. 
cend1nr. &ul __ ---
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:~f.in termG ~f classroom oatisfactions, why does that sort of 
ct_c1nce the dissatisfactions off to 

thin~s that h· . some extent. What are the muin 
u uppcn in a classroom. 

Oh, because your dccisi'on-maki·ng. able. is not interfered with or answer-

You're autonomous? 

You're autonomous, yeah. 

The buck stops with you? 

You've got the instant feedback. 

Aud you can, obviously on a smaller scale. The old story, initiate, 
generate, initiate ideas and see them flourish. 

Your own little microcosm really? 

Yeah. 

6. Comprehensiveness and detail of pre-lesson planning. 

• ' 
The answer is that on~ is ... it breaks into two, maybe three main 
compartments where I use discussion techniques. One is the 
planned one that every da;; starts with, witi1 a topic, which is 
decided the day before. And the planning for that is virtually 
nil, because it is selected as a topic and I play the children's 
diocussion points ... yeah. That's no more than a topic idea. The 
other big one, the main one is S0cial Studies in which it's moder­
ately well-planned. In short, I have a main idea, outcomes. I 
certainly list rny data-gatherinG and processins and possible 
generalizations on a planning sheet - Social Studies, planning 
sheet. So I'd say it's moderately well-planned. 

How is the data-gathering - refers to the actual activities that 
they would be involved ••• 

The kids would be involved in. The things that the, the actual 
thincs that I ask the children to think about, read about, look at. 

Give me an example of just one of those. 
have about one of those. 

A thought that you might 

Right. Last week it was, well there have been two last week, one 
of \"hich v•as who has the power, 1278, 1978, 2078, and the 

' • • • ' th t wa"' the focussing question of the lesson• 
generalizat1on was - a "' · b t the barona 
R' hto the data-gathering for that was looking a ou .. a l'kao, 

1G • . . d the c curt at the manor• a.:id tnin~o l. -
serfs and villeins, an S th would have that attention drawn 
that we've talked about: ~ ey The nitty ~ritty sort of things. 
to these people and their r~_es. that I couldualso have planned 
The processing type of ques ~ons ? Who was subservient to who, 
for, was, 'Who had the most o say. 
who called?' 

You would have ac tually generated the questions beforehand? 

. ht And these would be listed on my 
Oh Too rl."" • h ,_ h ha"' Right. yes. of' 1 ue"'tion was,·,•; o ,lc<S, ow u 

Plo.nning sheet• And the ~na c· qted u in teachers cho.nged from 1278, 
• the power inve.~ · • Tl ti • the authority or • 1· t d down in writ1.ne;. 1e o 1e1 

ould have been 10 e • • t • Same there. 1978. '.L'hcse v: lso the one on synd1ca·ion. . 
One war the last week a • _ a common purpose. How did they 

..,, • ·n together ior t • lt h n in Where do people JD1 d ·t today? Wha mic1 appe 
·t . 1278~ How do they o i do i • 1n • 

the future? 

So 

and cequence? 
be both the questions 

there would ·----------------------
,__ __ __..._ ______ _ 
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Oh yes. Just in my usuaJ 
to have it. And always, 
Mcnns that the structure I 

jotting wny, but without thot, .. I have 
I think it's moderately well plnnncd. 

think is, I think well planned. 

Vlhy would you say that I s not very comprehensive and detailed in 
fnct? What's left out that you leave to the lesson situ~tion? 

Ex~remely comprehensive and detailed is what I would expect from a 
tlnrd year S.I.T, social studies student who would det:iil the ... 
would have more questiono than I would. I just know that, while, 
if I'm coverinz data, I can be sure that 6 or 8 other points v;ill 
come in at the sane time. But under these processinG questions 
that I have, that other points will come in as well. I juet know 
it. But I would never go into it just knowing. I've got them 
planned first. And I just know it will generate other things, 
And I've seen well-planned, comprehensively detailed lessons done 
by students or by myself as I've done for video, or publication, 
done for in S.I.T. Social Studies or Maths. 

Any particular reasons? Is there a particula~ reason for in­
stance why you include the questions and the sequence in this 
e~neral framework within this general framework. 

Not just habit. I think it's two-fold. One a beliei in putting 
it on some :oort of cognitive basis .. I k .. 7.ow it's an assumption 
but all the s;:u:ie, the idea of shaping children's thinking. Not 
shaping, shaping the proc~ss or controlling the process by 
assuring the kids have the data to work with first of all, that 
~e made use of this. 

You're really saying ~ = there 's a theorat1·c~l basis for what-you do? 

Oh, most certainly. 
personal security. 

Oh heavens yes. Secondly, it gives me a 

the situation it's there ... r know what my next move is likely !~ be, even if I·do perhaps follow something else? 

~ Oh es. The other thing is too - If I just put i~ my 
Ye.,. ~ .• ,. and I'll think so nnd so ... if I 
workbook •~ho ha! the pow~r- ~t 1 nch I don't feel, I'm scared 
did this, I'll discuss ~his_a. :r -~ a~d (b) I'll live to re5ret 
that I'll (a) won't do J~stice ~ ~a;en•t thought of all the 
it afterwards. You kno,v, ~~at ld have done, '.i.'hat's going 
things that I could have sai or cou 

But a ll the same ••• to happen anyway. 

h that t vpe of question in 1 • in there wit ~ When you're actual Y going k d t the answer? 
mind, have you in a sense also wore ou 

Oh yeo. Except for - yes, yes, I think. 

there may be a performance 
0 • sense an answer or• • • or 
r, in a d "th that? objective associate wi • 

. t that all children will 
That children will come ho •• ~11 have the power in 2078•. Right• ' tion , w o v,1 th t 

ive an ansv:er to the ques . ans,rers but at least I have • a 
Ng I can't envisaGe all their • ' sort of generalization, But, 

ow 'll offer some h' • • d so that they wi ~ 1-s that I find teac ing in min . ea~on of courwe e the main r ~ d 
of ~ours It'c u lot easier to o. 
easier. "' f 1 

and detail o pans • • comprehensiveness Variations in 

Just a topic. • d.; •·cussions. Horning .,.., 
• ) r topic for these ~·n" a particu .R f selec vl. '-' 

\'/h·t'c the bnGiB or cl LI ') 

. !::csr;ion:...-mor111nr, - --------------------·-
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Yes. Two or th pro rec sources. A cramme we decide o s part of our morning diocussion 
partly pre-pl n n topic for the next dry. 
council . anned. Another oource • ~ Sometimes, 
the ~omorrow nnd dccide abo t 1- c~n we have n cln.i:.s 

spor s room or havin . u re ocat:tne; the sports eear in 
g an interclass mail box• 

Initiated by the k"d? • i s. 

Both from child • h. ren stalk o • c airman always says is th r in the general business part the 
!:a! you'd like t~ follow :re.an~ part of this mornings meeting 
l. in my workbook• p in .odays programme• So I'd write 

So, most of these co~e f 
M• rom the kids? 

That's why_ ·t• 1 s got to be It' 
got to produce their answer;. skid-initiated. 

So it's under their control? 

Yes. 

Kids have 

• 490 

What would lead you t o plan more comprehensively - in more detail? 

Doinc it for video do· •t I took f ' ing i for an audience I would 
thought ~: i~u were abo~e the moderately. Yeah. I 
not ~c. ose, especially as the topic was decided 

say the ones 
gave more 
by you -

So it•~ ~ot typical_in the sense that I'd given you a topic that 
you haan t necessarily ... Is it one that you'd thou 0uht previously? 

~ 0 - But it c6uld have also been a topic that had been prescribed 
in my laneua0~e, soc1·a1 __ t d' = s u ies or reading.,,by someone else. 

So really~u•re saying if the topic is novel, 
you hadn't dealt with previously? 

Right. 

If it's one that 

And it's more likely to be novel if it comes from someone else. 

Eut mainly - your pattern is pretty ~table most of the timd and 
really the exceptions are really for tle~onstration sort of pur­
poses more than anything. Or if I'm plannin~ for other teachers. 
Plannine for other teachers to copy. If I'm pi·oducing for ••• 

I see. This is a plan that will be summarized in written form 

and circulated? 

Hmhm. Yeah. If I take a unit on Modern Adventurers, then I 
think •.• this is a good one, so I write out the plan for typing 
and puttin~ in the file at school for other teachers to use. 
And it wil~ be planned a bit better than it would have been when 
I wrote it, initially planned it in ~y work plan, Now the 
process when I did my work plan would have been very much the . 
same as what I did for you. What fou a~tually asked me to do in 
those columns is what I'd normally □ e doing anyway, 

· ·t ~0 you're really saying those lessons 
Well that clarifies i • -
were still really in that·category. 

I hod to write down the moves more clearly 
Yes, but, but yo~ sec more_ a little bit more I'd say. 
than I did - a little bit 

It lend you to think them through in a littlo bit more detnil 

than you :,licht norrn~tlly? 
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The thinking process ir th • 
samo. I• m in flu d, e same• The way I r;o about :it i,; the 

h t encc in that I h· 1 • • s eo s which are all ~t, ,xyc anguar;o and socinJ. studies 
do any,·1ay. So - u 1 uctured up l'li th boxes and thincs which I 

1 in many ways very-· ·1 Panning sheets are n- .• uimi ar. My social studies 
very dissimilar to hcu.t.entially a Taba summary in a way. Not 

• • t v, a • you asked m t d ning ::.s somewhat similar. ,e O o. Hy language plan-

Now ~hen, factors determin. . . . . . 
hensiveness y , ing variability of detail and compre-

• ou ve mentioned torJ· • f and possibly bein 1 ic coming rom someone eJ.5e 1 

previously \;ourdntohvct bto y~u, that you haven't worked through 
• a e right? 

Yes. 

Si tua ti ons where yo, 1. • also may b . 1 u re going to employ the plan yourself but it 
th e circu ated to others, so that leads you to put more 

an average. Any otl1e th" h t. . . r ings • T ere' s the other one you 
~e~ : 0 ned •. Discussions initiated really by the kids. You 
initially Just allow the opportunity for that to occur. 

Yes • 

••• the needs of particular kids. 
come into it? 

Hi versus 10 groups. Do they 

Yeah. 
top. 

Very much so. But I plan very much for the middle and 
These are the ones who are going to produce. 

I was nearly going to say that ... but I thought if I do I might be 
leading you ... but my impression is that you plan for the class as 
a whole essentially. 

I plan very much for the middle and top because ... I mean we've 
mentioned the word cognitive, but I'm w~nting gcneralizi~g to 
come from a lot of my discussion stuff - and the deaf and the 
thickies are not capable of it anyway at the time. And when 
they arc capable of it, it's a load of rubbish anyway. So I 
initially think in terms of the middle and the tops first of all. 
These arc going to produce the goods first, and last how I'm 
going to accommodate the thickies. 

But you don't plan separately for them? 

No. 

Generate a more detailed plan? 

No. No. 

Does time, actual time that you've got available ••• ? 

Very much. Very much indeed. _I find it 
find plannins time. Un~t planning, large 

l . unit IJlannin~ is done at home. 
p anning, ' d t ff is done 
The workbook, the day-to- ay s u 

very difficult to 
scale long-term 
That's my six weekly. 
for ever incidentally. 

On the spot? 
l I l ike to go into school and Get 

Before schoo d A d Yee. You know• . th stuff the blnckboar • n 
up the room, the equipment, e Loo~ it's forever being inter-
there's my daily plan,_ you s~e•e•s a pile of duties. The rest of 
f d with. After .scno~l tier d I think that group docsn, t 
ere t k tJus maths an , - ft '"l · t is. Today I 00 . • ., 1 fractiono • Li up ~ ic 

i ~ bout cicldinc dccJ.r.,u v. "t' That•o my 
kno1·1 very muc.i O . , • te down - 'chec • .,_ '. • . 

I ~ t on thG 'l'l1cr:d,1y n. 11 ,l ~,ri. ,. 0 as I'm takinc anythinf,;, 
cs 1cc t'le next day. "' 1 • "' 
.math,s plnnni~1c; for- . ·, d::i.. that, s my. daily p anninc:, • 
usuc,lly thl'ouc;hout tl.e "y, 

Sort of memo notes? ----------
L._, _ _L ___________ _ 



T 

R 

T 

R 

T 

R 

T 

R 

T 

T 

R 

T 

R '. 

T 

R 

T 

R 

T 

R 

T 

Yc£,h. 

And nt_ the same time, as you're thinking, well I must take a bit 
1;1ore_wi th that group are you also thinking about what you will 
in fo.ct do. How you mic;ht set about it? 

Oh heavens yes. 

492 

So your note is more than •.. it 1 o only part of what you're thinking. 

Oh, yes. I think this is also congruent with the ideas I've told 
you on plannine so far. On my desk is a detailed daily plan, 
filled up with boxes and so on. That keeps going all the time. 

That planning sheet is one that you've developed for yourself? 

Oh heavens yes. And to the left of that in another clip on the 
sar.1e board there I s a language, alternating language and social 
studies sheets all through their. 

And the same thing might be happening in turn? 

Yeah. Now, in my work plan, which is a folder, I'll have the 
lesson plan in there, sorry, I'll have a unit plan in there. 
What I actually teach in language is written on that blue sheet 
there. That's planned there some time during the day at school. 
That's the same for social studies. There's white sheets for 
that all ruled up Taba-like, in there. The daily thing, the 
really nitty gritty is down in there. I find it gives me a lot 
of security and a lot of, ... a great deal of structure ~o my . 
teaching too. I can't do without it. It makes the Job easier 
and a jolly sicht more secure. 

8. Elements of lessons almost always think about. 

Three of them. One. What the kids are going to produce. 

Objectives? 

f ObJ·ectives. In the pupil oriented, generating Child per ormance b d d 
then these will be just that these will e pro uce • d 

ideas, th tho~e Secondly, resources. Always ccncerne 
Alwaya go ave "' • t f th class. Tbis 
a bout. Thirdly manager.Jent. Managemen o e , .• 

. _ ! • th rocedures really. Proceaures in.~• 
means, it go~s aiong wi p ch the same. About when we go into 
the process is always very mu h d projector. Have we 

ou s Whose going to use the over ea 
gr p • . the reading bays for that. got room in 

Procedural. Procedural management? 

EssentiaJ.ly procedural management. 
Always those three 

Yeah. 
things. 

•ve mentioned the fact 
And then you . ·_ that fall into 

tcd quest10,1a 

that you will typically have 
a pattern and that you will 

genera .d· d sequence. 
have also cona~ ere 

th same thoueh. They're always e Yes. Yes. 
based on a theoretical stance 

•vc adopted a pattern, 
Becau&e you Taba. 

You 've adopted. that 

Yes. 

. 1- n science• 
,, d j n this wo.y'? Still frnmc-wornn • 

l)j_:;Cll:JSl.Oil ') 
• science• h-'.ll)p{;ns in 

Oh no. 
You cce. 

j\us1.\bel has o. d c-cicncc Mnths nn ..., 

lot to offer for. 

What 
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R , What.,,you•re suying you'll use a different model possibly there~ 
You'll be concerned with hicrachies or networks of ideas that you're trying ••• 

T 

R 

T 

R 

T 

R 

T 

T 

R 

T 

R 

T 

R 

T 

T 

R 

T 

Hang on, _The discussion one to me almost inevitably means that 
children will be presented with or directed ~oward a whole lot of 
d•ta which they will process by means that I've pre-determined, 
to come to a certain generalization or generalizations, 

And that can operate in social studies, science, across a range of 
subject areas really. 

Yes, yes. But there are times when I toach social studies or 
science by some other method, There are times, but I'm not 
using discussion then, Then it is purely a .. ,just telling, 
Herc are lots of examples. And there's not, not much child 
participation at all. That's not discussion though you see. 

There would be, I imagine that there would be many occasions, 
over a~tal lesson, that it would be mixed. 

Oh yes. Yeah. Too right, yeah. 

So it's not going to be pure. 

Here's the data and here are the children working towards a 
generalization, But with those that don't, tell examples, 
SUQmarizes •• ,No\'1 in discussion techniques it always goes+ up .. 
But for those that don't, I cnn't rely, I can't pret~nd - 0 reLy 
on spiral curriculum to the extent that ne'.11 leave ~th~, . 

It 

they'll pick it up again if they haven't discovered it t~emsel~es. 
Can't rely on that, so they get told. But that's non-discussion, 

9. Use oi written prompt notes. 

th That•~ a form of a pro~pt. You've got your nritten plnn ere. ~t • there fo- that 
• ld pro[lml:; me but arc no pu... ~ 

And other things wou -- {he vocab that's down the sid~ of 
purpose. I ~ay be_prompted ~~~ that arc likely to arise during 
the blackboard .•• which are wo~a~ 
a discussion. 

• • th~re and perhaps you will on But the plan will be sitting ' t· th~t vou•ve drafted. 
to 1·t and check ques ions ~ v occasions go back 

t hat's what it's there for, Yes, 
of a lot. 

It's potentially a prompt note? 

Oh, yeah. 

Part of the Security business? 

Ri~ht, yes. 

10. Ease of plan changes. 

Fairly easy. 

But it doesn't get used a hell 

Reasons? l·n to return to; (b) 
the security of my_p 1n C"SY it's becauce 

( ) I have • t • s fair Y ~ ' t' · G 
Because a • tuations tho.t i i h teachnble moment' some n1~. 
v,hen' in the •SJ. ore dynamic, t e • . ortant then I iw::; .c;o11.e 

methin1,; better,~ d"mn siL;llt more imr'.. (c) Uic lrno·:.'lecl,;e so d tl·r.,,t'a a "" 1 ,,., better, . 1 , 
h 6 occurrc •• . t. be rrob:1 ). • to t-1,ost. p:,rl 1 cu .. ,,r 

a ' It':; cu11i::; c t cover those' -· One j i:; the t;ort 
to c.O • ,,, • 5 return ° ". two cllnnccs • . . .• 
ti" t 1 can al.,D../ r ~ there' ' le t those' J.11 thcl,u 

1~~1~rinC ■ • .But yo~1r1~c: rliffcrer:t rfo''.~~n•-~ it, i•1here the outcome 
< t' •1t 1,1r•,l t O Cll~ o f 1·"111'" ·n, ~ tJ·cr sor _____ _ 0 C.u_.,~ ,\ncltheO·• 

direction ■ _________ --

L.._....., ______ _ --
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:i.~.,. goine; to be quite dif.~f~--------~---------------
d1~ forcnt route t orent. No~ in the 
as wr:11. • , ,. o. the outcomes, fai~1. • cunc where you t.:i.kc a 
t '-. I Ve otill got the . Y easy• Ancl the other one 

,11s eventu·ll securJty I• t'l 
, • a Y ■ But if it· • ~ ms·11goinDtodo 

l ~o~ is more exci tine und th; if. wh.:i.t is occurring in the class-­
strange reason that I did 't fch1ldren are motivated for some 

n oresce, well the~ 
Th ' l ••• en you can depart quite 

radically. 
Oh yes. Yeah B 
cause the kid •h ecauso the reasons for change are usually 

5 ave got carried away 
on some tangent. 

be-
And you've 

seen that that t t. 
angen J.s worthwhile pursuing. 

noted--"""-R. 
~ Route Change 

(Planned) 
-----=----------------

Objectives Change 
I'm not too happy abo t th· ( · · 
mind What ft h u is one obJecti ves change)• I don, t 
m<> b • sa • o, on . appens is that the child says, you tr:'.,,.~cred 
t~· y ying tne child throws in an idea, a possibility. T 

I ~n:drn:re otten than ~ot I'll say - 'let's hold this one t; last•. 
e • 0 r:ia •• ~ a note in my workbook, to cue me for later, for 

another planninc; thin6 , and carry on where I was. 

But, you, it's rarely taken up at this point. 

1-:mh.m. Yes. 

11.tf it is taken up there, you'll return to the basic plan to see 
through later. ' 

Yeah. Right. I can think of a bea.utiful one the other day 
(gives example where objectives remain the same but the route 
followed is significantly modified). 

But if you're asking children to generate ioeas in a Taba method 
let's say, and so~eone comes out with this, if someo~e comes out 
with a particularly ••• ah, it depends hon far down the sequence 
you are too, doesn't it. It really does, and whether the.idea is 
very much at the inventing, divergent thinking, creating, eener­
ating level, or whether the idea is at the generalizine, the 
final bringing together of a lot of ideas level. 

So, you're saying, if you're at a certain point, then it's better 
just to hold your course? 

Yeah. I think I tend to •.• 

For example on a time scale of 25 minutes into a 30 minute 
lesson. 

Yes, but still possibly making a note. That happens, that 
happens quite frequently when I think of it. Quite frequently 
and I've plenty of evidence of that too, where an idea from a 
child or a possibility that I didn't encompass or envisage but 
recocnizo ns being a good one, and it should be revisited later 
on - I jot down. Frequently, but when you say readiness to 
change the plnn, I think of that first and foremost in terms of 
the child performance objectives. I don't mind. I fairly 
easily can do this. 

But you don't prejudice them. 

1 1 11 reconstder th~t (route). 
doin(~ th.:lt at all, Rir,ht. 
that end. 

Reconsider t!,at, I tlon•t mind 
I'm hoping to come back to those, 
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11. Frequency of plan changes. 

Changes. 
comes? When I'm going to return to the pre-determined out-

Yes. 

So, if my predetermined outcomes arc the children will b~ able to 
give r!asons_for a day in the life of a factory worker at Huntly 
today is easier than for a villein in 1278 1 and the children huve 
to produce three or four reasons for that 1 I find it easy to take 
an alternative to take nn alternative route. Especially in a 
discussion method where the children are divided up into groups 
to come up with ideas. 

!ecause you find it very easy, you do this frequently? 

No, not that frequently, But you see, in the planning •.. this 
ties down well with the planning. I Id e;o somewhere between 
sometimes and frequently. Because you see I've left, before 
you've left the data-gathering stage, you•d ... see you'd still be 
pointing up or generating_ or kids to all sorts of information. 
The change is not going to happen before that stage. ~nlikely 
to happen. Now in the processing and thinking about and usine 
the information, and coming towards a final underst2.nding, that's 
where the chane;es are going to be made in that area, as far as 
I'm concerned. If it still ~eans that the goods are going to be 
produced, I'm quite happy to change. 

12. Types of changes typically made. 

Two categories. Teacher-centred changes are different means 
such as use of an overhead projector rather than a blacl~board 
ma1). 

• th les~on, but different means? Some objectives within e -

• Different methods of recording, . 
Yes, by different means~ . I might say, rather than collecting 
different methods, you now. d k h t that the kids have 

• b -nd a pre-planne wor see, 1 these in a ox~ 'Look on you Mighty Pads, jot down ... 
been given, I mieht say, d '·t up in the middle of the field 
It's a fine day, let's go an si 
in our groups. 

Chanbe of location? 
,, ... 

likely. The others a:e chanees, 
These sorts of changes are very If children are aotivated to 
due to pupil-initiated, c~anges.l bout this' I'm very happy 

tTet's write a Pay a ' . bf come up and say ~ . wa m concern as I said e ore, 
to change. But straight a y ythese kids really the sorts of 

ent one• Are 
becomes a manngem_ to produce the goods. 
people who are going 

• t e situation. from the discussion-·yp 
r.'o••.• that's departing t f changes you'd make. • what are the sor so t!wt situation, 

'Iii thin 
You'd 

make changes of location, means. 
we're having a group discussion 

~ lt of discussion, if But as a regu ) 
about .•• (gives example• 

maybe a different mode of 
I llowing there • you re a J 

You're saying. performances. 
expressing their those changes than with my 

ler;n happy with 
Yes, yes. And I'm 
own as teacher. 

of qucntion, Cho.ni;c 

f nequcncc, Ch~ingc, 0 

of sequence• clw.nge 

no. 

T d to be pretty sta~b=l~c:■-----:----en s __ _ 

Own'? 
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Yes, th1Jt':; my 1 ·----- --•·----- 496 hor h 1orsc..,hoc . -
nc~. oe. r• .., aeain. I·'ve --·-

becauoc I " . m ll0\·1 turning and - . gono ov~1· the to11 of the 
00J, here are nny further di • 

exai:iplc, any mor ~ b' examples' here, s r.;cussion iu onl:, 
c , anG, bang b one c>:timple, heru 's an 

You, ll'e moved t . ' ang' bang• 
, 0 a situot· 

I m after s . ion of answerinc ll 
understood wha~ ~{ I osk a question I, o. your o•~n quc,;tions? 
a~swers to yo~r e q~cstion meant.' T:a:o::e~ned thu~ they have 

question. cir answers are 
So you're eettin~ 

o relevant answers? 
Yeah. Relevant thinkin-
cnd-product I 00 I'm concerned O • • mean I don, t '11·an t th. nc e acm.n about the 
Right. ' ings to get too far o.wa.y. 

I'm very conscious f 
0 where I'm going. 

So you're weighing up, • 
formances. is this in this bro db d a an of planned per-

Right. Very much 
a laiay so• _An_ d the only other one 1· s that I,~. •· s ••• resources one - ... 
that \'/as a good point• as~~n i I cften find m:rself thinkin~' 
where Angola is• There,., h~d a world map I could she.:-: them 
Or is the lead 1 - one in room ten. Is it worth7hil~ 

Pugged in for the overhead projector. • ·• 
And options? 

!eah. Better ways of explaining my ideas or the kiu.s ideas, 
Ihat's going on all the time. 

14. Features of lessons goi·ng part1·cularly 11/t • we urning into 
a disaster. 

< 

The childr~n ~re attentive and alert and ~re clearly on ta~k. 
Secondly, if it's really good, that process of filling in Che 
gap between entry behaviour and realizing the generalization, 
!n shor~, the kids hove processed the information an~are develop­
ing their own seneraliz2ticns, or are testing theAe, or are 
depending their own standpoint. That sort of thing. 

The objectives are being realized. Does this mean that it's 
more satisfying when your overall plan is v1orldn3 pe:·fectly'! 

But be careful. That's a curly one. There I s a spin on that 
one because if I ~nvisage that children will form opinions about 
something and I see children doinE this, very happy indeed, Now 
I mightn't necessarily have encompassed ••• ! probably haven't ••• 
the whole ranGe of possible opinions that might be generated. 

Right. Yec.h. The goods will be produc_ed. Now. 

You're hanging on desperately, and you'll tell them what they 

were even? 
I 'll tell the answers and give lots of examples. 

Oh yes. Yes. 
And what'c, happening 'out there' physically in that ~it.uaticn 

"' . "/hat do you see in front of you in terms of 
uhen that occursy. ,' said they're not answerinG the question~. 
physical cues. ou ve 

Yeah. 

Inattentative? 

No. That's not allowed. 
I'm not being funny. 

They know ther.e is a ground rule? 

Oh yeah •. 
. att~ntion. 

R To cive you . tl. t I'm senr,itive in two wnyo. I'd 
''/hen I 00 y I'r! s~n::;itJVC to 1 10t•~- h::\p··,,.,:d.r.,·. ·;:hat the J;id:3 arc T ~ · ... · v "") to w .. 1-:i ~ •• 'l· ~ u • • 

1 ·1,, to thinl~ ~en:;i .. J. '- • , 1 , 1• ··tlDO e:-ctrc1;1C:ly r;cncative to my 
i . c . 1 • .,. ,.no ,, •· 

u.oini.:;, t,hinl~ini.:, fee. in1,; 1. t kids will attend and that kiC::s worl{, 
I "'Y needs a!'C .a • n \'/hen thin•--::; ,.:,o needs, unc •·· . tY ,. ll.: ne come a home a~al. • u c 

iiutl :.,o tL..: old :;ccuri '. ,., ,. 
1 l'}) ·rnd tel1° 

bad, I c am • • ------ ------------·-----
-----··-··---·--------··-··--·----- -
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Still keeps to thin (Taba oequence) 11 

Within thenc phases? 
a - the way throuch._ 

yes. Within phases, 

Say you've got 
may chnnec the 

four questions in your dntn · ~~processing stR~e. order. "' 

Oh heavens, yes. If I've t f 
stage, change of order. go our questions in my processing 

And I expect to generate more, 
Expect to add more questions? 

You 

Expect to add more. More questions, more ideas. 
got stability and flexibility. Richt, I've 

13. What attended to, weighed up as guage how well lessons 
going'l 

A bout one-third non-verbal. You s~e, , .. hat, once · I, 
~ , again c very 

concerned that everybody is involved, Everybody is participating. 
That they look. 

Participation. Now fer some people participation means 
tributing answers. ls •.• 

I mean participation meaning that they are listening. 

Attending. 

Attending. On Task. They are attending. They are looking. 
In short that they are not obviously doing something else, This 
is, I think I'm very sensitive to this I think because if a dis­
cussion is eoin~ particularly v:ell, and a child is looking out the 
window, or playing ~arbles, that agcravatcs me nc end. Sor•~ 
very conscious thnt everybody is attending to what is being done, 
So the non-ver~gls pretty strong there. I'm concerned wiih the, 
the quality of what's being said. 

What does quality mean? 

The quality means are we on task in what's beinG said. Are the ... 
if I ask a question, I'm concerned that the children understand 
what, But if they're doing it, that makes me very happy. 

And ycur qualification then is that you are happy not so much that 
your plan of action has all been implemented, but that your 
objectives are being realized? 

Yeah. 

You might have got there by a complet~ly d~fferent
1
ro~~e_or a 

partially different route but the main thing thats giving you 
satisfaction is the fact that you can see your objectives have been 
met, 

Especially when I think the task is a difficult one for the children 
and without that particular lesson they would not have, they wo~ld 
not have been, they would not have been thinking about those ~hings 
at that level. 

In a sense knowing that you're responsible? 

Yeah, right. 

For thnt, 

Yeah. 

That gives me a hell of a kick. 
. and it closes doMn the The bad news one always has the same answer 

d th ther wa" • Doc';n I t discussion. TurnG it straight aroun • c O ~ J • •• , •. 
· • t lar·1· fy this one. 11nd tl.,1t quite answer your question out we mus c • .. 

is that ~hen it'a fallinf auart and goint bndly, becou~? ccn~~ali~-
• • • • . -k' l p Vic m:Gsl101'.~; 1nte1 -at1on::; ~u·e not Lcnn1; mnde, untl I'v,~ inuc s.< u ,., •. 1 . 

ru11i.ions, wh:1tev0r ii, r.iicht. be, the olcl :;ecur.i ty chJ.n[; c.;o:n1 ·:t; out 
• lo'·~ of ,,x·trp , .. , nnd v.[;nin, And 0 t!1c.;y aro:: tolcl truths ,11:d r;1vcn "'-' • • ~- ., 

the discu1rnion clo,;es. 

::_: 0 you' ;·c ::.~l:;in:, ii, a ~;c;i;.;e that it; alr.1o;;t 1:1ovc;,; to a tcllinG 
nit1wtion·? 
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R And you maintain attention throughout that? 

T 

T 

Ah. Yes, yes. 

14. Children's behaviour thnt delights/annoys. 

When 1 child:en ob~iously ~ook involved and animated. Enjoying what 
they re doine; ana producing 1vhat I would expect to have them pro­
duce. The delicht category is the one of course when you know 
~ou cnn see what y~u•r~ afte: being ~reduced and kids enjoy doing 
it. The aggro thing is my irattentiveness thing. And that 
infuriates me \7hen we are doing something exciting and a child 
astoundedly pulls his marbles out of his desk and I can't unde;­
stand it. Or when a kid ••• we•re all really worked up about and 
this kid whom I would normally expect to be involved. Righio, 
there are some ':ho can't help themselves anyway, or when something 
happens that I Just can't comprehend. Now disappoints, a third 

.category. Because I can be annoyed and aggravated. Disanpoint 
to me is when a child whom I would expect in a certain situation to 
do so and so, doesn't do it. He tries, but doesn't produce the 
goods. There's a difference with not trying. When they're try­
ing to produce the goods and they can't. I'm disappoi~ted. If 
they choose not to, I'm aggro, angry. 

15. Need for concern with 'control' of social and Task Behaviour. 

T Social behaviour rarely. I have very little problem with that. 
Perhaps because it doesn't occur enough in my room. On task. 
Very concerned with the control of it. 

R Running through your mind? 

T Oh. Yes. Yes. 

R How often do you have to intervene to maintain on-task behaviour? 

T Frequently, Neil. Frequently, but. I'm very concerned 17ith 
children being on task. Very concerned. But the intervention 
business. I intervene frequently, frequently with a scowl, a 
frown, a point, frequently. And it does concern me a lot and I 
intervene indirectly· and directly by using a redirect type of 
question. I use that. And eye movement. The frown, the non­
verbal, the looking around the room. All those things because 
I'm very concerned with on-task behaviour. So I think I inter­
vene very frequently, but the interventions I like to think are 
split second ones. They're physical, you know. I can tap a 
child on the shoulder. 

16. Similarly of lessons to those normally undertaken. 

T The process, very similar. 

R All I'm concerned with knowing is whether you felt yo~ might have 
done anything out of the ordinary for these lessons - whether 
there was any sort of extra effort, or extra thinkj.ng time. 

T Oh no. No. I deny it. 

R You were actually under extreme pressure at one stage~ 

T Lesson One I was under extreme pressure. No. The process the 
same, except that my planning sheets are a darn sight easier t~ 

R 

T 

work than yours because I have literally a box for certain types of 
discussions. 

The difference being then that when the thought came to you, you'd 
just put it down in sequence for me whereas you ascribed it to a 
particular position on your sheet. 

Yeah. Right. 



• 499 

REFERENCES 

Barr, R. and Duffy, G. (1978). Teachers' conceptions of reading: The 
evolution of a research study. Research series No. 17, 
Institute for Research on Teaching, East Lam::i.ng: Michigan 
State University. 

Beck, L.E. (1976). How well do classroom practices reflect teacher 
goals? Young Children, 32 (1), 64 - Bl. 

Becker, H.S. (1958). Problems of inference and proof in participant 
observation. American Sociological Review, 23 (6), 652 - 660. 

Best, J.W. (1970). Research in Education. Englewood Cliffs, New 
Jersey: Prentice Hall. 

Bloom, B.S. (1953). Thought processes in lectures and discussions. 
Journal of General Education, 7, 160 - 169. 

Bloom, B.S. (1956). Taxonomy of Educational Objectives. Handbook 1: 
Cognitive Domain. New York: McKay. 

Bussis, A.M., Chittenden, E.A. and Amarel, M. (1976). Beyond Surface 
Curriculum. Colorado: Westview Press. 

Cameron, P., Frank, F., Lifter, M., and Morrisey, P. (1968). Cognitive 
functioning of college students in class. Paper presented at 
American Psychological Association, San Francisco, August, J.968. 

Clark, C.M. and Yinger, R.J. (1977). Language arts project: Studies of 
preactive decision-making. Quarterly Progress Report, August 
1, 1977 - December 31, 1977. Institute for Research on 
Teaching. East Lansing: Michigan State University. 

Clark, C.M. and Yinger, R.J. (1977). Research on teacher thinking. 
Curriculum Inquiry, 7 (4), 279 - 304. 

Clark, C.M. and Yinger, R.J. (1979). Three studies of teacher planning. 
Paper presented to the American Educational Research Association, 
San Francisco, April, 1979. 

Dawson, J. (1979). The validity of qualitative investigation. Paper 
presented at the Annual Meeting of the American Educational 
Research Association, San Francisco, April, 1979. 

Dunkin, M.J. and Biddle, B.J. (1974). The Study of Teaching. New York: 
Holt, Rinehart and Winston. 

Farr, R. and Brown, V. L. (1971). Evaluation and decision-maki_ng. 
Reading Teacher, 24 (4), 341. 

F b PS (1980) Teacher l.'ntentions and teacher decisions. rey erg, . . . 
Educational Theory, 30 (1), 39 - 46. 

• h J (1974) Teacher expectancy: accuracy change and communic-Ha1.g , N. . . 
ation. New Zealand Journal of Educational Studies, 9 (2), 

97 - 112. 



Harr~, R. and Secord, P.F. (1972). h T e Explanation of Social 
Behaviour. Oxford: Blackwell. 

Heather, N. (1976). Radical Perspectives in Psychology. London: 
Methuen and Co. 

Harrow, A.J. (1972). A Taxonomy of the Psychomotor Domain. New 
York: McKay. 

Hook, C.M. and Rosenshine, B.V. (1979). 
of their classroom behaviour. 
Research, 49 (1), 1 - 12. 

Accuracy of teacher reports 
Review of Educational 

Hunsaker, P.L. (1975). Incongruity adaption capability and risk 
preference in turbulent decision-making environments. 
Organizational Behaviour and Human Performance, 14 (2), 
173 - 185. 

Jackson, P.W. (1968). Life in Classrocms. New York: Ho~::, 
Rinehart and Winston. 

500 

Joyce, B., Morine-Dersheimer, G. and McNair, K. (1977). Thought and 
action in the classroom: The South Bay Study Mimeographed. 
Stanford University, Stanford, California. 

Joyce, B. (1979). Research into the teaching mind: A vital direction. 
Educational Research Quarterly, 3 (4), 10 - 15. 

Joyce, B. (1979). Toward a theory of information processing in 
teaching. Educational Research Quarterly, 3 (4), 66 - 77. 

Joyce, B. et al (1979). From thought to action. Educational Research 
Quarterly, 3, (4), Whole Issue. 

Kahneman, D. and Tversky, A. (1972). Subjective probability: A 
judgement of representativenass. Cognitive Psychology, 
3 (3), 430 - 454. 

Kahneman, D. and Tversky, A. (1973). On the psychology of p.rediction. 
Psychological Review, 80 (3), 237 - 251. 

Klinger, E. (1978). Modes of normal conscious flow. In Pope, K.S. 
and Singer, J.L. (eds). The Stream of Consciousness: 
Scientific Investigations into the Flow of Human Experience. 
New York: Plenum. 268 - 581. 

Krathwohl, D.R., Bloom, B.S. and Masia, B.B. (1964). Taxonomy 
of Educational Objectives. ~H~a~n~d~b~o~o~k::,_~I~I~: __ A_f_f_e_.c_t1_·.v_e~Do_m_a_i_n. 
New York: McKay. 

Mager, R.F. (1962). Preparing Instructional Objectives. Palo Alto: 
Fearon Publishers. 

Magoon, A.J. (1977). Constructivist approaches in educational research. 
Review of Educational Research, 47 (4), 651 - 693. 

Marx, R.W. (1978). 
affective 
Standford 

Teacher judgements of students' 
outcomes. Unpublished doctoral 
University, 1978. 

cognitive and 
dissertation. 



501 

Mccutcheon, G. and Kyle, D. (1979). How do elementary teachers plan 
their courses! Paper presented at the Annual Meeting of the 
American Educational Research Associati"on, San F,·anci"sco Apr~l .._ I ., f 

1979. 

McDonald, F.J. (1965). Educational Psychology. Belmont, California: 
Wadsworth. 

McKay, D.A. and Marland, P. (1978). Thought processes of teachers. 
ERIC ED 151 328. 

McNair, K. and Joyce, B. (1978). Thought and action, a frozen 
Section: The South Bay Study. Educational Research Quarterly, 
3 (4), 16 - 25. 

Mintz, S.L. (1979). Teacher planning: A simulation study. Paper 
presented at the Annual Meeting of the American Educational 
Research Association, San Francisco, April, 1979. 

=~~rine-Dersheimer, G. (1976). Teacher judgements and pupil observations: 
Beauty in the eye of the beholder. Classroom Interaction 
Newsletter, 12 (2), 31 - 50. 

Morine-Dersheimer, G. (1977). What's in a plan: Stated and unstated 
plans for lessons. Paper presented at the Annual Meeting of 
the American Educational Research Association, New York, 1977. 

Morine-Dersheimer, G. a.nd Vappance, E. ( 1976} . Teacher planning: 
Special Study C. Beqinning Teacher evaluation Study, 
Technical Report. Far West Laboratory, San Francisco, 
California. 

Morine-Dersheimer, G. 
depth look. 
83 - 99. 

(1979). Planning in classroom reality: .i\.n in­
Educational Research Quarterly, 3 (4), 

National Institute of Education. (1975). Teaching as clinical 
information processing. National Conference on Studies in 
Teaching. Report of Panel 6, Washington, D.C. 

Nisbett, R.E. and Wilson, T.D. (1977). Telling more than we can know: 
Verbal reports on mental processes. Psychological Review, 
84 (3), 231 - 259. 

Peterson, P.L. and Clark, C.M. (1978). Teachers' reports of their 
cognitive processes during teaching. American Educn.tional 
Research Journal, 15 (4), 555 - 565. 

Peterson, P.L., Marx, R.W. and Clalk, C.M. (1973). Teacher planning, 
teacher behaviour and student achievement. American 
Educational Research Journal, 15 (3}, 417 - 32. 

Popham, W.J. and Baker, E.L. (1970). Systematic Instruction. 

Ross, 

Englewood Cliffs, New Jersey: Prentice Hall. • 

o.E. (1979). The role of teachers' beliefs in teaching practice. 
Paper presented at the Annual Meeting of the Arr.erir::an EducF.ttional 
Research Association, San Francisco, April 1979. 

Schoen, J.R. (1970). 
methods. 

Use of consciousness sampling to study teaching 
'l'he LTournal of Educational Research, 63 (9), 

387 - 390. 



Scriven, M. (1972). Objectivity and subjectivity in educational 
research. In L.G. Thomas (Ed).. Philosophical Redirection 
of Educational Research. Chicago: National Society for the 
Study of Education. 

502 

Shavelson, R.J. (1973). What is the basic teaching skill? Journal of 
Teacher Education, 24 (2), 144 - 150. 

Shavelson, R.J. (1976). Teachers' decision-making. In N.L. Gage (Ed). 
The Psychology of Teaching Methods. (Yearbook of the 
National Society for the Study of Education) Chicago: 
University of Chicago Press. 

Shavelson, R.J. and Atwood, N. (1977). Teachers' estimates of student 
"states of mind". British Journal of Teacher Education, 
3 (2), 131 - 138. 

Shavelson, R.J., Cadwell, J. and Izu, T. (1977). Teachers' 
sensitivity to the reliability of information in making 
pedagogical decisions. American Educational Research Journal, 
14 (1), 83 - 97. 

Shiffrin, R.M. and Schneider, W. (1977). Controlled and automatic 
human information processing: II perceptual learning, 
automatic attendi~g, and a general theory. ~_ycholoqicai 
Review, 84 (4), 127 - 190. 

Shatter, J. (1975). Images of Man in Psychological Research. London: 
Methuen and Co. 

Shulman, L.S. and Elstein, A.S. (1975). Studies of problem solving, 
judgement and decision-making. In Kerlinger, F.N. (Ed). 
(1975). Rev. of Research in Education. Itasca, Illinois: 
Peacock, F.E. and Co. 

Siegel, L., Siegel, L.C., capretta, P.J., Jones, R.L. and Berkowitz, H. 
(1963). • Students' thoughts during class: a criterion for 
educational research. Journal of Educational Psychology, 
54 (1) , 45 - 51. 

Smith, L.M. and Geoffrey, W. (1968). 'I'he complexities of an Urban 
Classroom. New York: Holt, Rinehart and Winston. 

Smith, E.R. and Miller, F.D. (1978). Limits on perception of cognitive 
processes: A reply to Nisbett, R.E. and Wilson, T.D. 
psychological Review, 85 (4), 355 - 362. 

Smith, E.L. and Sendelbach, N.B. (1979). Teacher intentions for science 
instruction and their antecedents in program materials. Paper 
presented at the Annual Meeting, American Educational Research 
Association, San Francisco, California, April, 1979. 

Taha, H. (1962). Curriculum Development, Theory and Practice. New 
York: Harcourt, Brace and World. 

Thomas, L.G. (Ed). (1972). Philosophical Redirection of Educational 
Research. Chicago: National Society for the Study of Education. 



Toomey, R. (1977). Teachers' approaches to curriculum planning: An 
exploratory study. curriculum Inquiry, 7 (2), 121 - 129. 

Travers, R.M.W. (1969) . J'IJ1. Introduction to Educational Research. 
New York: The MacMillon co. 

T"Jler, R.W. (1950). Ba.sic Principles of curriculum and Instruction. 
Chicago: University of Chicago Press. 

Van Dalen, D.B. (1973). _t.Jnderstanding Educational Research. New 
York: McGraw-Hill Inc. 

Wiersma, W. (1969). Research Methods in Education: An Introduction. 
Lippincott, J.B. Co. 

503 

Yinger, R.J. (1977). A study of teacher planning: Description and 
theory development using ethnographic and information processing 
methods. Unpublished doctoral dissertation. Michigan State 
University. 

Zahorik, J.A. (1970). The effect of planning on teaching. Elementary 
School Journal, 71 (3), 143 - 51. 

Zahorik, J.A. (1975). Teachers planning models. Educational 
Leadership, 33, 134 - 39. 

Marland, P.W. (.1977) A study of teachers' interactive thoughts. 
Unpublished doctoral dissertation. University of Alberta. 

Taylor, P~H. (1970) An exploratory study of teachers• perceptions of 
the process of planning courses. British Journal of 
Educational Psychology, 40, 3, 253-260. 


	2023_11_07_13_09_36
	2023_11_07_13_09_46
	2023_11_07_13_10_09
	2023_11_07_13_10_19
	2023_11_07_13_10_29
	2023_11_07_13_10_38
	2023_11_07_13_10_48
	2023_11_07_13_10_57
	2023_11_07_13_11_06
	2023_11_07_13_11_15
	2023_11_07_13_11_23
	2023_11_07_13_11_31
	2023_11_07_13_11_39
	2023_11_07_13_11_47
	2023_11_07_13_11_58
	2023_11_07_13_12_07
	2023_11_07_13_12_16
	2023_11_07_13_12_54
	2023_11_07_13_13_02
	2023_11_07_13_13_10
	2023_11_07_13_13_18
	2023_11_07_13_13_27
	2023_11_07_13_13_40
	2023_11_07_13_15_27
	2023_11_07_13_15_40
	2023_11_07_13_15_48
	2023_11_07_13_15_56
	2023_11_07_13_16_03
	2023_11_07_13_16_11
	2023_11_07_13_16_20
	2023_11_07_13_16_28
	2023_11_07_13_16_35
	2023_11_07_13_16_43
	2023_11_07_13_16_52
	2023_11_07_13_17_20
	2023_11_07_13_17_32
	2023_11_07_13_17_41
	2023_11_07_13_17_51
	2023_11_07_13_18_16
	2023_11_07_13_18_23
	2023_11_07_13_18_33
	2023_11_07_13_18_42
	2023_11_07_13_18_50
	2023_11_07_13_19_06
	2023_11_07_13_19_14
	2023_11_07_13_19_22
	2023_11_07_13_19_30
	2023_11_07_13_19_40
	2023_11_07_13_19_48
	2023_11_07_13_19_55
	2023_11_07_13_20_04
	2023_11_07_13_20_11
	2023_11_07_13_20_19
	2023_11_07_13_20_26
	2023_11_07_13_20_34
	2023_11_07_13_20_44
	2023_11_07_13_20_52
	2023_11_07_13_20_59
	2023_11_07_13_21_09
	2023_11_07_13_21_17
	2023_11_07_13_21_47
	2023_11_07_13_21_58
	2023_11_07_13_22_11
	2023_11_07_13_22_20
	2023_11_07_13_22_29
	2023_11_07_13_22_39
	2023_11_07_13_22_49
	2023_11_07_13_23_00
	2023_11_07_13_23_09
	2023_11_07_13_23_19
	2023_11_07_13_23_28
	2023_11_07_13_23_41
	2023_11_07_13_23_49
	2023_11_07_13_23_58
	2023_11_07_13_24_07
	2023_11_07_13_24_15
	2023_11_07_13_24_49
	2023_11_07_13_24_56
	2023_11_07_13_25_06
	2023_11_07_13_25_17
	2023_11_07_13_25_27
	2023_11_07_13_25_35
	2023_11_07_13_25_42
	2023_11_07_13_25_50
	2023_11_07_13_25_58
	2023_11_07_13_26_11
	2023_11_07_13_26_19
	2023_11_07_13_26_27
	2023_11_07_13_26_35
	2023_11_07_13_26_47
	2023_11_07_13_26_54
	2023_11_07_13_27_01
	2023_11_07_13_27_09
	2023_11_07_13_27_22
	2023_11_07_13_27_30
	2023_11_07_13_27_37
	2023_11_07_13_27_46
	2023_11_07_13_27_59
	2023_11_07_13_28_06
	2023_11_07_13_28_15
	2023_11_07_13_28_23
	2023_11_07_13_28_32
	2023_11_07_13_28_40
	2023_11_07_13_28_48
	2023_11_07_13_28_55
	2023_11_07_13_29_04
	2023_11_07_13_29_15
	2023_11_07_13_29_23
	2023_11_07_13_29_30
	2023_11_07_13_29_48
	2023_11_07_13_29_56
	2023_11_07_13_30_03
	2023_11_07_13_30_10
	2023_11_07_13_30_18
	2023_11_07_13_30_27
	2023_11_07_13_30_34
	2023_11_07_13_30_41
	2023_11_07_13_30_49
	2023_11_07_13_30_56
	2023_11_07_13_31_04
	2023_11_07_13_31_11
	2023_11_07_13_31_20
	2023_11_07_13_31_28
	2023_11_07_13_31_38
	2023_11_07_13_31_45
	2023_11_07_13_31_59
	2023_11_07_13_32_10
	2023_11_07_13_32_17
	2023_11_07_13_32_25
	2023_11_07_13_32_32
	2023_11_07_13_32_39
	2023_11_07_13_32_50
	2023_11_07_13_33_36
	2023_11_07_13_33_47
	2023_11_07_13_34_00
	2023_11_07_13_34_07
	2023_11_07_13_34_15
	2023_11_07_13_34_23
	2023_11_07_13_34_30
	2023_11_07_13_34_38
	2023_11_07_13_34_45
	2023_11_07_13_34_54
	2023_11_07_13_35_02
	2023_11_07_13_35_12
	2023_11_07_13_35_19
	2023_11_07_13_35_27
	2023_11_07_13_35_36
	2023_11_07_13_35_51
	2023_11_07_13_36_03
	2023_11_07_13_36_11
	2023_11_07_13_36_21
	2023_11_07_13_36_29
	2023_11_07_13_36_41
	2023_11_07_13_36_52
	2023_11_07_13_37_00
	2023_11_07_13_37_09
	2023_11_07_13_37_17
	2023_11_07_13_37_28
	2023_11_07_13_37_37
	2023_11_07_13_37_54
	2023_11_07_13_38_36
	2023_11_07_13_38_47
	2023_11_07_13_39_01
	2023_11_07_13_39_10
	2023_11_07_13_39_18
	2023_11_07_13_39_27
	2023_11_07_13_39_35
	2023_11_07_13_39_44
	2023_11_07_13_39_52
	2023_11_07_13_40_00
	2023_11_07_13_40_08
	2023_11_07_13_40_16
	2023_11_07_13_40_24
	2023_11_07_13_40_31
	2023_11_07_13_40_40
	2023_11_07_13_40_47
	2023_11_07_13_40_54
	2023_11_07_13_41_02
	2023_11_07_13_41_10
	2023_11_07_13_41_18
	2023_11_07_13_41_25
	2023_11_07_13_41_33
	2023_11_07_13_41_43
	2023_11_07_13_42_13
	2023_11_07_13_42_23
	2023_11_07_13_42_31
	2023_11_07_13_42_55
	2023_11_07_13_43_03
	2023_11_07_13_43_11
	2023_11_07_13_43_22
	2023_11_07_13_43_29
	2023_11_07_13_43_39
	2023_11_07_13_43_49
	2023_11_07_13_43_56
	2023_11_07_13_44_03
	2023_11_07_13_44_11
	2023_11_07_13_44_19
	2023_11_07_13_44_38
	2023_11_07_13_44_48
	2023_11_07_13_44_55
	2023_11_07_13_45_03
	2023_11_07_13_45_11
	2023_11_07_13_45_20
	2023_11_07_13_45_28
	2023_11_07_13_45_36
	2023_11_07_13_45_48
	2023_11_07_13_46_12
	2023_11_07_13_46_20
	2023_11_07_13_46_29
	2023_11_07_13_46_43
	2023_11_07_13_46_52
	2023_11_07_13_47_02
	2023_11_07_13_47_12
	2023_11_07_13_47_22
	2023_11_07_13_47_32



