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war

3.
3.

STRUCTURED INTERVIEW

How many years have you been teaching altogether? (Experienced Teachers
only) .

Have you gained or are you in the process of gaining any qualifications

over and above your Trained Teacher's Certificate?

YES NO SPECIFY

Have you any responsibilities for the oversight or planning of the

school programme in particular subject areas?

YES NO SPECIFY

As teachers, we generally experience an overall feeling of satisfaction
or dissatisfaction with the occupation we are in. Which of these
statements would come closest to describing your current feelings about

the day-to-day experience of teaching?

am extremely satisfied

am very satisfied

am more satisfied than not

equally satisfied and dissatisfied

am more dissatisfied than satisfied

§

very dissatisfied

H H A H H H H
&

.

extremely dissatisfied

Present statements on
card.

What are the main factors that contribute to your feeling (previous

answer) with teaching at the present time?

[In responding to these next questions or directions, I'd like you to think

specifically about the type of lessons that you have taken for me. In other

words, lessons in which you are dealing with a topic or issue such as

advertising; in which you're using a discussion method; and in which you

are working with either a group or the whole class.]

6.

-

First of all I'd like us to look at the before-lesson planning aspect
of such lessons.

Teachers obviously vary in their approach to the task of planning
ahead for these lessons. One of the differences is concerned with the
comprehensiveness and detail of the planning that they typically feel
they need to do before the lesson if they are to teach effectively.

Some teachers seem to consistently put quite a lot of time into their
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planning, and they say that they find that it is not generally possible
for them to teach well unless they have actually thought about and

made decisions about many aspeccs of a coming lesson. For example,
they are likely to consider in detail, materials that they might use

as well as how exactly they will be used, and the specific activities

that they envisage both themselves and the children undertaking.

On the other hand, some teachers seem to devote comparatively little
time to the planning they do in advance, and they say that they
generally find that they can teach well, without considering all

of these sorts of aspects of the lesson in a great deal of detail,
beforehand.

We can really think of these approaches as represehting the extremes
on a continuum, which shows the extent to which a teacher feels that

it is generally necessary for him or her to consciously consider in

detail, a wide range of aspects of the lesson.

What I would like you to do now is to indicate the category on this
scale that you feel summarizes how wide-ranging and detailed your

planning generally is when you are preparing to teach such discussion

lessons.

EXTREMELY WIDE RANGING AND DETAILED

VERY " " " "
MODERATELY " " " "
MINIMALLY " " " "

NO TYPICAL PATTERN

FOLLOWUP :

If pattern indicated:

- Are there any particuiar reasons why your planning in advance of

such lessons is generally

- While you generally follow this pattern, I suppose there are occasions
where your planning is either more or less thorough and detailed.
Could you tell me just how varied .the actual thoroughness and detail
of your planning can be on different occasions. Can you recall any
recent examples of discussion lessons that you've taken (that you tcok
while on section) where your planning was quite different in these
respects. That is, where you've planned ahead in a relatively

thorough and detailed way, and on the other hand, where you've qone
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into the lesson having done minimal if any advance planning. Please

describe these lessons.

= What were the sorts of factors that lead you to plan the lessons

you've described, differently.

= Are there any other sorts of factors that you know can determine
just how thorough and detailed your planning is likely to be for
these sorts of lessons. (Probe responses in areas such as topics,
difficulty level, teacher subject matter knowledge, and ask for

examples, if possible, from recent lessons.

If no pattern indicated:

- Just how varied can the thoroughness and detail of your planning

actually be on different occasions.

(Continue as above)

Acknowledging that ttere are likely to be these sorts of differences,
when we are preparing to take such lessons, there may be some things
that we nearly always feel we need to have thought about before

beginning a lesson.

Are there any particular things that you feel you almost always do

consciously consider in advance of these lessons?

Do you generally make use of written prompt notes when faking such
lessons?
(If yes,)

- What sorts of things are the notes usually intended to remind you of?

Once you have formulated a plan of action for a lesson, how easy do you

generally find it to make changes to the plan once the lesson is underway?

Please indicate your answer to this question on this scale

VERY DIFFICULT

FAIRLY DIFFICULT

NEITHER EASY OR DIFFICULT

FAIRLY EASY

VERY EASY
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10.

11.

12,

13.

14.

15.

l6.

Are there any particular reasons why you find it (previous response

to make changes? + follow up

Overall, how often do you feel you do actually make significant

changes to the plan you begin with, when taking such lessons?

Please indicate your response on this scale

VERY FREQUENTLY
FREQUENTLY
SOMETIMES

PARELY

NEVER

What are the sorts of changes that you make of times to your plans

as a lesson is underway?

When you're taking a discussion lesson what are the sorts of things
that you are likely to be payirg attention to and weighing up as

you try to guage how well the lesson is going?

Every so often, teachers will describe a lesson as having eithgr
‘gone really well', or as having 'been a disaster.'’

Firstly, I would like you to imagine yourself taking a discussion
lesson that you feel is going particularly well, and try to describe
for me the s-rts of things that would be happening in that lesson,
that would lead you to feel that way about it.

Now I would like you to imagine yourself taking a lesson that you
feel is turning into a disaster. What would be the sorts of things

that would be likely to be occurring in that lesson.

There tend to be certain types of children's behaviour that will
always either delight and satisfy us, or annoy and upset us. When
you are taking these sorts of lessons, what are the sorts of

behaviours that fall into these two categories?

How often do you need to concern yourself with the control of

children's behaviour when you are working with the children in this
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17.

i8.

class?

Indicate your answer cn this scale

VERY FREQUENTLY

FREQUENTLY

SCHMETIMES

RARELY

NEVER

Going back to the lessons that you have taken for me, I'd be
interested in knowing to what extent you feel they have been

similar to those that yc typically taken in your class?
(If not entirély similar)

In what respects have they differed?

vwhat influence do you feel your section experience has had cn

your teaching behaviour? (Student Teachers only) .
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APPENDIX B

DAVID'S PLANNING RECORDS



LESSON NO. ONE

I

—I DIRECTIONS: Please record your planning thoughta below, As ideas come to mind, are consideread,
aqcoptod, rejected, modi..ed eto.,, note them down in column one in & simple

annotated or abbreviated form, At the end of the actual planning, go back and £111
out, reword or rawrite ..otes that you fcel may be unclear in meaning or illegible,
Use column two for thiie

FIRST NOTES

REVISED NOTES

PLANNING TIME
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LESSON NO. Two

-] DIRECTIONS:

Please record your planning thoughts below. As ideas come to mind, are considered,
accepted, rojected, modified etc., note them down in column one in a simple
annotated or abbreviated form., At the end of tke actual planning, go back and £il1

out, reword or rewrite notes that you feel msy be unclear in meaning or illegible,

Use column two for this.
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REVISED NOTES
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REVISED NOTES

PLANNING TIME
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- LESSON NO. 3

.~
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FIRST NOTES

] DIRECTIONSS

out, reword or rewrit{e notes that you feel may be unclear in meaning or illegible,

Use column two for this.

Please record your planuing thoughts below. As ideas come to mind, are considered,
accepted, rejected, modified eto., note them down in column one in a simple
annotated or abbreviated form. At the end of the actual plenning, go back and £i11
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. APPENDIX C

DAVID'S PLANNING RECORD INTERVIEWS



Planning Record Notes

- Define advertising
- Distinguish and cetegorize
diff types of advert

- Pupil performances

- Resources: Take many cuttings + dif?f
types of ads
for chln to sort
~ Cut up Neil's ads

B WD

=3

Planniig Record Interview

Define advertising, distinguish and categorize
different types of advertisements. I'm wondering at
this point, I'm wondering whether you looked over my
sheet of objectives.

Right.

and simply took out what seemed to you to be the

Right )

central things in terms of pupil performances.

Yes.

So you're going to have the kids define, distinguish
and categorize, Vle come down here. What's the
first one

Ok, I put my aims. Now why did I put my aims. I
suppose I begun first of all by more or less copying
that from, as you say, your sheet. Now I thought, I
must think of these in terms of pupil perfecrmances and
what I am going to do - my roles are going to be - nay
role or uiy procedures. :

Your actions?

Mnihm,

S0, but you're not urafting any of those, That's Just -
a thought?

That's just a consideration. I'm well, taking in mind,

Resources - ads. So you're considering materials
which you will use within the sequence?

They are. In the end, I didn't use your ads, but I
went through some ncwspapers and some magazines and cut
out a range of advertisements, In fact every jolly ad
I could tind

Anad did you, when you did this, did you have a certain
number of types of ads in mind that you wanted to get
examples of, or did you simply go through the materials
and thought, well, that's a different type. 1'11 have
that.

4L both, A bit of both, I wanted as many different
types as I could, and I then became aware that I would
be a bit short, and later on I that's why in the lesson
plan I went beyond the newspaper and magazine type ads

Zve



- Procedure

- Categorizing, Each child
(or pairs?) sort ads
into discreet groups +
label o’

- Literally (orally or written label?)

W3

B, = B

=

o Bo

into other forms of advertising. But I wanted to get
a wide range there.

When did you actually do that (collect advertisements)?
On Sunday

Yeu did that on Sunday

On Sunday yes. Sunday night.

When did you do this, this first bit?

That would have heen about Tuesday

Tuesday. So Tuesday you just looked through, over that
sheet (Prescribed Lesson Objectives) and ticked off
whats involved in terms of these (objectives)

Mmhm. This actual writing though was done Friday -
Saturday. And also, some of the cuttings this morning.
Some of the cuttings - a pupil at school. I asked old
Dion at one stage. 1 said okay Dion, go through and
cut out .. this is the sort of thing I want. That was
when I srrived from T Coll this mormning. So that was
10.30. No, ah this was after. Yes 20 past 10.

So the main bulk of these (sample adverticements) were
done yesterday, last night .. plus those additional.

And this was floateu as a possibility, but in the end
you didn't (cut up Neil's ads).

Right

vhen did you decide not to use my resources?

Ah .. I suppose .. Yes when I came %o getting these to=-
gether.

Now, you said you'd became aware you'd be a bit short of
them, When did that occur? :

This morning.

when you got back from college?

Yes. I had the ads on my table - and I just thought, I
should have some more on hand to get the range.

So procedure. So you're actually describing the pupil
performances, specific .. that you want them to under-
take

Yes

Each child or pairs. You're unsure at that point?

“Absolutely. I left that for later. In fact I

When did you actually decide that?
During the lesson
Cnce you got in

£pe
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Yeah., Because I sai?d to them in the class .. which 8
people would like to cvome with me this afternoon.

And 8, you know .. I just picked out any o0ld 8, brought
them down here, and as it turned out, they paired up
beautifully. So I then decided, I said to them, you
can do it either in pairs or individually. It doesn't
matter. They could do it whichever way they liked.
But they all actuully paired oft, and they were four
groups, it appears you see, and so

Right, so you had in mind you'd allow both options.
They could either work in pairs, or

There were plenty for them to do

Right, s0 you wanted them to simply sort them and try to
come up with some subsuming label

Yes

For the grouping

Right .

And they would do that without your intervening at. that
point

Right

Literally?

Oh yes. Sorry. Literally. Why did I put literally?
Oral or written label. Oh yes., That's what I meant
down there. Now when they were actually doing the
categorizing, did I want them to be able to say it to
me orally, or did I actually want them to write it down.
As they actually did the task?

Yes. Question mark there. I1'11 decide that later
Right

For the moment, the main purpose was that they should
categorize ads. That was my main procedural point.
Now I thoupght I'd decide later on whether they were to
Bay it or write it down.

So this is comparable to this. These are things con-
sidered, but left a little nearer the time, or actually
right in there.

Well these are just a collection of ideas that went
through my head. That just means 1'11l decide them
later

yveE
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Now you went frcm there

To page 2

Now this planning was going on through here. iihen
was that going on.

Well, let me think. That was Friday. No it wasn't
it was Saturday morning. Saturday morning I did that.
Now that's Saturday morning. How much did you plan
on Saturday morning .. through, right through there?
The whole thing. Yeah the whole thing. All the
words that were written.on here. I want down through
this column here. When I got to that, that's what
took me 6 minutes.,

About 6 minutes through here?

Threcugh there. I just scribbled that down, and then
I went down the other. Then I started straight away
on the centre column. Well, the initial write, all
that I wrote tlhere, I wrote in about 10 minutes, but
that was by no mecans the end of my planning. That's
how long it took me to write that because my planning
in some terms carried on. It took me 10 minutes to
write that down

Now did you, have ideas emerging at other times ..
other than the roughly 16 minutes represented in
writing time for the lesson.

Other ideas or possibilities?

Tes )

Ch yes, well I had other ideas or possibilities right
up to the teaching moment.

Cen you remember any?

Yes, from the lesson - oh heaven's yes. Concerns that
I had, whether my own knowledge would ~=-- full span of
advertising

Now you were thinking .. this had run through your mind
prior to thne lesson.

Yes 1 was very conscious of using. Yes I was very ccn-
scious of btasing lesso. on the cuttings cne, and I, and
there something bhere that's an obvious aftertaought,
where I put in a second ad, other forms of advertising,
which I wrote in then because I wanted to be sure I had
covered a reasonable sample. That was one thing that
concerned me. ST

The other one was along those lines, where the instances

of otiher forms of advertising. During the lesson I

SPeE
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thought of the aeroplane that flew over the school,
towing the sign.

There were other concerns about the thing as an issue,
rather than a lesson, which we'll come back to later.
To do with teacher pressure at the moment. You krew,
having such a lot, a lot of decision-maxing happening
in the whole decision-making scenre at the moment.

Now these couple of ideas that you suggested, it would
be impossible for you to recall when those occurred
now. They just happened to surface sonewiiere between
the time I gave you the topic and .. did they occur
after this or before?

After. Definitely after, But .. well I wrote that
in yesterday when I did those cuttings. I was mainly
avare of that then. The pressure - that was there all
the time - all weekend.

Vihat I'm saying is they're not actually represented.
They're part of your p.anning - your mental planning
process weren't they, but they're not recorded on here,
Yeah, right now I can recall, I can recall the
planning process quite clearly. It goes in terms of =
I must get that planning done for this lesson. With-
out a great deal of thought beyond what sort of vague
ideas what I had in mind. But there was clearly almost
a suppression of ideas until I actually could write them
down,

It was almost a suppression of ideas until I couléd put
pencil to paper.

Yes now well someone else said, well look they .. and
they would have been in your sitvation of pressure ..
and they said, I haven't got the .. I didn't have the
luxury of time, and they said every time I began to
think about it, I told myself, lock no. Leave it.
Leave it. Until the night before, in fact, and they
said they actually managed to supgress those thoughts
apart from one or two that in a sense slipped in ..
they couldn't have control over. ’

Yes, that goes on right up to the moment I put pen to
paper.

S0 you actually were involved in a similar thing.

o7¢
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Right.

You found thoughts occurring, but you s=id, well down,
dovmn

They'll be okay, because when I get the time, when I
get writing it out, they'll still be there. I'll be
alright. I couldn't afford to. I didn't want to
tackle that issue Just at, until I'd got scmething down
on paper.

Right. So was it that ideas did occur and you were
concidering them, or you were finding yourself about to
weigh up ideas but said look no, I can't really afford
to.

Yeah, I definitely, maliciously, rejected (suppressed)
ideas because of the preesure of work, until I could
say, now I'11 devote my time to this. And I had the
security of knowing I would plan something that was
suitable for me to teach, and not worrying about,
thinking about them until this sfage, prior to writing
them down, or not being prepared to write anything down.
I'm sort of clear on that now .. because you can see
the situation where some people have actually .. that's
why I'm interested in the planning time. Some pecple
seem to plan deliberately at set times, and nothing
haprens about the topic until that time. Cther people
have in terms of planning time .. there might be 10 or
12 times down here with a couple of notes appended.

At Tuesday night, flatmate suggested such and such.
Decided it wasn't a bad idea. It occurred to me today
such and such. And those things were actually cropping
up, and planning was going on. They weren't suppress-
ing them. They were actually letting them, letting
the thoughts come through, weigh them up, and they
either became adopted as part of the plan or weren't.
Now I'm using that approach for one or two other
lessons. This would te typical of my under-pressure
approach to it.

Vthich is more, look, I've got the topic. wthen I do
find myself thinking about it .. well look, tell myself
to back off until I've got time to do this.

Yeah

‘e're clear on this now.

LbE
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- Share ideas - group labels into diff
type of ads

- Message = or common theme

o 3 S

"Share .. S0 this is, you want the kids to present
the ideas they!'ve ccome up with from their group work.
Yes.

Group labels into different types of ads. The group
as a whole to suggzest labels? Or the kids who
generated the groupings back here. Perhaps you need
to clarify that.

I'm wondering what I meant myeelf. Oh yeeh, I thuink
what I had there, was when they came back with their
labels, they'd go off and write their labels, indivi-
dual ideas for each thirg, right. Now if they'd all
corie back with, as it was, as happened in the lesson.
If someone comes back with a group called entertain-
ment and someone care back with one called entertain-
ment and movies, these were merged into one pile. They
came from two separate pairs. Theze were merged into
one pile.

But essentially this is really just sequence. The
group would label initially and then there would be a
sharing of ideas ufter that.

Is there a message or common theme to all these adver-
tisements? They are all trying to say something or to
solicit a particular response. They are all tryirg to -
they all have the intention of seclling.

At this point are you really considering a topic that is
to come out of this discussion?

That there was written because I was aware that I was
going to come up with a definition of advertising, and
that was a finishing point and a starting point of my
lesson.

Then I started that. Used that as data for the
definition which was the main idea, And a good
Brunnecrian approach

This is a point to come out, and at this stage there is
no indication as to whethér you're going to make tkis
roirnt, or you're going to. solicit it from the kids.

‘Ch

Or is this something you want to solicit
No, it means a question.
It essentially means a question

8she



- Cats of ads
What is advertising?

- 2 gps do this

= Will pupils arrive at a genuine
group discussion or will the more
vocal dominate others and press their
definition on the group

L= I - Y

Right. It means, is there a message or is there a
common theme.

I was ahout to suggest that, but I thought I'd let you
otherwise T might put words in your'mouth.

We're trying to be inductive,

Categories of ads. What is advertising. Now does,
this picks up the point you have just made in terms of
sequence?

Right. This will give rise to, from this we hope to
get various categories of advertisements, and from that
corie to a definition of what is advertising. These
were some of my first jottings., It means, it really
means me talking about a similiar sort of thing. I
think méans .. the children will arrive or come to or
produce, sorry, various categories of advertisements,

.and this be a preliminary to putting this question

So in a sense there's a timing, sort of sequencing
decision wrapped up in this as well. You seen to be
saying there are two major topics for the discussion.
Categories of advertising. What advertising is .. and
did you have a question in mind at this point? You'd
actually ask the kids, what is advertising?

Yes.

Two groups do this

Oh yes, well there was the possibility of splitting

them into two groups. The possibility of that question,
what is advertising, being discussed with two groups of
say four, and coming back and sharing. Righto, which
leads on to

“ill pupils.. If I had two groups, splitting the & into
2 groups of four to go and find, to arrive at their
idea of what is advertising - in their groups of four,
would I then get a definition from the most vocal
member as the group response ~ the so-called group
response. In fact it was one guys ideas, the others
sort of adopted, accept, or are brainwashed into a
wnich is a great concern.

Now at that point, was this concern sufficient for you
to reject that as a possibility, or were you still just

leaving it hanging.

6ve



Strategy - inductive

Neil's expectations

w3
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Leaving it hanging.

So that's sort of three of these are floating

Very much so

Now, when did you finally make your mind up on that one.
In there. Once you got in there.

No. It will be when I went back to the top of the
next column. I suppose I then said, now look, you
know, I'1l just jot down those things that I'm
going to be reasonably .. that I will attend to ..
but I would do it from an inductive approach. These
were the things I'd think about.

You actually think in terms of a word like inductive?
Yes.

You see. I'm interested in the carryover from your
fariliarity with learning theory and so on. How,
where this might translate itself into here .. you're
using terminology like inductive and within your
explanations, whereas for a lot of guys, its not really
a wvay of labelling what they're thinking about.

Now we get to the interesting one. Neil's expect-
ations. Now what cdoes that encompass really.

Two or three things really. One that I would want to
be teaching well. That would be important to me.

That I be teaching well. Secondly that I should be
using a reasonable repertoire of teaching techniques.

I thcught my .. I would be more conscious of questioning
techniques that I might be otherwise, because it was for
Neil, That, the third was that it should go off well,
because I'd let you down on a pilot thing like this,
and that this time it was going to make the grade and
you were going to get your goods because it was about
time you did.

I'm delighted that that's sort of incorporated here.
Now that's, that by the way would be, other people's
expectations are always a consideration in my planning.
Not just because its Neil, but, the other people plans
I did in tne weekend as well also.

You were seansitive to others whc were going to be in-
volved in whatever way.

Yes, right.
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- Book library

- Time

- Justice = present pressure

Now that worried me, that we hadn't, I hadn't booked
the place where it was to be done.

So really this is weighing up your location. Again
this was floated at this point, but left to be res-

olved nearer the time. )

YeS.

The time which we'd do it. We all said morning, and
let Carol do hers in the morning and mine in the after-
noen. Precisely what time. I had to clarify this.
Yhen would we do it.

This just means doing justice to this, because of what's
going on here. I spent most of the weekend on school
vorke.

Now it appears that you are in a comparable situaticn
to quite a few. It's not a nice situation to te in,
but what's happened is a couple of the others have

said to me, I would have liked to have spent more.
Look, now I'm sorry, I've got so much pressure, I would
have liked to have spent more .. Now I simply asked
them, would they have spent more, because it simply
means .. They said no, that that was what I could com=-
fortably do in terms of the present pressure, and even
if I had been taking one on my own voliticn, if I
wasn't doing it for you, that's what would have
happened.  That is the available time and that's wnat
was produced. $c has the same thing happened for you,
or do you feel you wmight have put a bit more time and
effort into it than normal.

Therc is nothing very much out of the ordinary there
Well that's good.

Query re use of second colunmn.

",.. Now what I've had to check with each of those
people is, whether that typically occurs {recapitu-
lation, final formulation phase), that there is this
formative period, and then there is a sort of final
deliberate stage before the lesson when you mentally
put the thing into a coherent plan, and its drafted in
your mind in a sense, like that. Now is that typical
of a final step for you.

TS¢E



1. Objectives
Zig Distinguish and categorize
diff types of advertisements
from selection given
(ii) Having reviewed diff types of
ads pupils will define advert=-
ising

2. Resources
i Cuttings from Newspaper,
VWoman's Weekly, Neil's notes
(ii) Cards, felt pens

3. Procedure
1) Pupils individually to sort
cuttings and write captions to
label each category
(ii) Look at each others groupings

(iii) Discuss and justify personal
groupings

L= - B o |

It is. That process is typical.

The process is typical in that I do try to think, to
look at well the ah, I mean bearing that resources

are often a bigger problem than they were here, greater
or lesser problems .. But then I Just drove through,
mentally ordered this. I mean my workbook, wherever
it is, is just full of notes, its doing that, and the
plans from that.

Now when I look at objectives here though. Would you,
this may be a typical in the sense that you really did
this back here, and this is really just an elabor-
action of that point. Or would you, at this endpoint,
mentally tick those objectives off in your mind again.
Oh yecah, yeah. That's always my starting point. It
always a starting point you know. I'd always come
back to that.

Yes, these are resourc:s I'd use. Nevispaper, VWoman's
Vieekly, Neil's notes, ah cards and felt pens for the
labels there. I actually used pieces of duplicating
paper on that.

And then this was the steps I was actually going
through the lesson.

This was the specific steps that they would .. You'd
have tnem to look at the ones they came up with. fias
there any discussion envisaged at that point, or did
you have in mind, simply to observe the ..

Oh yes. I'd certainly., NMmhm,

That's here. They'd cdo this individually, or the pairs
wno'd worked together, or )

That's where I come in, That's one of the decisions,

I was .. thel I left to one of those that didn't reelly
matter .. whether they did it individually or cther-

wise romember., It didn't rezlly matter. Remember

the apprecach didn't really matter at all. But having ..
if they were going to make a label, they had to justify
you know, why all those advertisements, all those
cuttings.
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(iv) Jointly make one display
of lebels
Other forms of advertising
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So it's really a description of the kids behaviour.

Jointly make orc display of labels, Now was this to
bc a summary sheet or chart, or

No, the thing was that they cach, in this case, cach
pair came in with oh, say 7 or 8 different cate-
gories of labels. Now, no I, the first pair laid
theirs out in a line along the room, and when the next
pair came in, if they had some that were the same
level, they just put them on the top of the pile of
the cuttings with the label. ,

Otherwise they added to this.

So the actual procedure you're describing, of the kids
laying out them, and the others coming in and over-
laying them, where necessary, was actually thought
through. .
Yes.

As part of that statement there.

Yeah.

Other forms of advertising. Vias this a mental note
later, to keep your mind open to possibilities yon
hadn't envisaged in the way of categories?

No% really. I was thinking more there were forms that
they vrobably wouldn't come up with from doing that
that we could also discuss.

I see. S50, in a sense you were thinking of another
topic, were you? Categories that weren't represented
in tliose ads?

Yes.

Did you go in there having a set of categories in mind
that you did really want, say in terms of display ads,
or represented classified or general groups of products,
or had you sort of left that

Not, not completely, I didn't go in with a complete
set of all the differeit forms there were

But you did have some basic categories in mind.

Yes, oh certainly

‘And if. they didn't crme up with them, would you try to
make sure that they were discussed?

Net necessarily .

So this would be one of those conditional decisions.
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You might consider other forms = other than those they
work out .. but you weren't committed to doing that

Oh .. well I did intend go beyond these magazine and
vaper ads. But I hadn't decided what other types.
This didn't concern you?

Not really. Just the fact that I thought we should
consider other types.

Where did you get those from? Had you just, had you
used the material I gave you. :

I must admit, scanning through the material that you
had, drew my attention to. Sort of for the, believe
it or not, those little ads. The "For Sale'" ads
and co forth were one form of advertising that I
thought of. By golly I must think of those.

'hen did you go through that material?

Oh initially at the same time as you gave it to me

You just had a skim through

Yes and flipped it over

And thinking that day, by golly, I must get those
resources ready. That stuff that Neil's got here

So you thought of using some of tnat material as
material for the lesson?

I thought so then, but I changed my mind later.

And what you got out of that were just a few category
possibilities, category names. then you went through
there, did you notice anything and mentally say to your-
self, well that's material more for lesson two or three
No no. Actually I dién't particularly want to be too
influenced by that, partly because I wanted oh more
realistic data = rather than photocopied stuff.
Secondly, I saw in there it had a sort of suggested
approach to advertising. A topic, a way for taking
the topic, and I didn't particularly want to be in-
fluenced by that. ind I left that, because I could
think of two or three resource books on my cdesk now that
have got language unic¢s for children, advertising that
I could have used.

for planning ideas?

Yes.

You came to that conclusion when you first looked at it?
Mmhm.
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And what about these other books? Did you make use of
them?

No. I didn't really need to.

kay. Let's go back to these other forms of adver-
tising you mentioned. What sort of categories were
you carrying in your mind beforehand?

Ch
ledia types and so on?
Actually the classified ad type of thing. The enter-
tainment type, the product sale. The consumer,
Those scrts of things

But there was no, you didn't sort of draft up the sort
of categories that you would aim for during this

No
Vihereas some people have spent quite a lot of time here,
playing around .. I don't think Carol will mind .. you
will see that type of thing. Just playing around,
getting a pattern of cntegories
No. ihat would have Leen clearly in my mind at that
stage would be that the children should categorize.
That would be parawount.

Without weighing up «e..
That I didn't have the complete classification of all
ads didn't worry me in the slightest

Vlell, that's quite interesting .. because you see some
people went through a very extensive process of laying
out the categories and when you come to the within
lesson decisions, this seeme to work for and sometimes
egainst them. Because some of them said. I went in
with these categories in mind, those were the ones I
was going to get, and the kids were producing quite
different categories, and they were thrown
Right, Now that would occur to me .. I would do that
in my planning if I had deliberately used a different
strategy. If 1 was teaching by an Ausubelian approach,
I would have come in with a complete set
A little bit like this
I wouldn't have come in without it in reserve. But in
this case, it didn't matter. But what did matter was
that the children should categorize.
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(7) Review and discuss
adverts and come to
one agreed definition of
advertising
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And finelly. Review and discuss adverts. Review,
that's a word thet can have more than one meaning.
Did you mean there - did you have in mind the kids
locking at the groupings, viewing them, - or were you
thinking of a question/answer sequence, a sort of
metnhod you would use there perhaps to check whether
everyone knew wha&t pgroupings you'd all managed to come
up with before going on to the definiticn.

I was just thinking of them looking at them, using
that as the data to work on, to see if they could come
up with a definition,

And there would be a discussion at this point?

Yes.

Ah, and you were wanting to get a concensus on the
definition. One that everyone would agree on.

Yes.

So that's a sort of criteria that you've got in mind.
The definition had to bec one everyone agreed with.
Okay. Did you have a particular definition in mind
yourself .. including certain points that you wanted
the kids to come up with?

o, Like the categories. I hadn't worked that out.
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PLANNING RECORD - {£SSON TWO

Techniques used to attract attention
identify - list oral or written

Resources 1. Marland
2. Shoeheimer

B K33 13

B3

PLANNING RECORD INTERVIEW

It was about 25 minutes

Now it says here, techniques used to attract attention -
identify

Iist oral or written. I thought well this is what
they've got to do. That's what. List. Will I

have them say them or will I have them write them down
later.

So these are references, both references to actual
children's performances. There are two things in-
volved. Identification and listing?

Yes. But this was just floating at that stage. 111
leave it to later to decide.

You were unsure how you would like them to respond?
Yes.

Resources.

1 didn't wrap it up yesterday because I was really
hung up on my resources. I dida't want to come back
with my newspapers and glossy magazines again. I
thought I'd find something different. And so this is
wvhat resources I had. Just the two books. The
Marland book which is that language.. So you know,
that's the one that had the handouts in it. That's
the learning activity package on advertising. And
Shocheimer which is the language book

Did you actually look through them at that point?

Oh I nad already

Oh you had already

Yeah, because I had actually ,. yeah well for a couple
of days. Ever since you told us that .. a couple of
days before I'd veen thinking about you know resources.
I wanted some resources. I wanted to get away Irom
using the same resources over again .. use something
¢ifferent.

So you'd had a skim through there prior to actually
gencrating the plan.

Oh heavens, yese.
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- How directive?

Scen a1l data - own ideas? or
Directive - step by step (Gagne)
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You went through the book and had a lcok?

Yeah.

But not making any decisions really at that point.
Just seeing wnat was in there?

Viere they adequate for what I wanted to use them for.
Did they have potential?

Richt

Vas their potential for materials that you could
acltuvolly use in the lesson, or were they a possible
source of ideas for your plan?

Both. Mainly T was looking for examples of different
techniques, but of course it was the ads that gave me
the ideas about techniques - the different iypes.

You didn't make a list of techniques and then go and
try to find examples oI ads that used them?

No. I did both at the same time really.

I just thought there how directive am I going to do
this whole thing. I can either have the children
scanning all the data and coming to their ideas zbout
it all, whether they are right or wrong, but at any
rate formulating their own ideas about what they might
be, or will I be directive and highly structured, and
use a mcre Gagneian approach - task anclyze the whole
thing and deal with it in a step by step procedure.
Laying out the techniques like .. and you'd system-
atically .. you're role would be far more directive.
Yes

I would code this teaching mode because you're thinking
about how much structure there'd be .. 50 you were .
veiching up whether,

Right. Exactly.

Vlhether under your control or under their control.
Now, that .. you were Jjust weighing it up

Yes

Tou hadn't come to anysthing..

Those were my first *houghts, I was thinking of.

Then I ruled a line. and I start planning. I will
solve that .. having the children, exactly what the
pupils 3o, exactly do .. my resources, and hcw
directive I will be. I would solve those three when
I sctually plan. So I started planning.
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2.

Use Shoeheimer to show range of
adverts .

Discussion - what technique used
to attract attention -

Use Marland Set 3 D (Blank out -
Bland out other ads. E)
Read ad
Uses - Appeal to be healthy
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Your first though%t is you'll use the book

To show the major advertisements and we'll discuss
what technique is used to attract attention.

Now were you cnvisaging doing this by simply opening
to a particular page showing an ad and asking a
question of them .. which technigue? Cr were ycu
Thot would have been the first decision I madc,
probably at the moment, because I actually said to
the children "Put your finger on what appears to be
the most effective".

Right, 8o I think what you're saying is you know that
there is poing to be a discussion of ads that you show
the pupils, but you really didn't at this stage draft
the questions you might put to set this off.

No no.

So all you've drafted is your method but not your
tacties?

Rizht. Absolutely.

And that refers to the topic of the discussion. You'll
discuss what technioues are used to attract attention,
in that particular ids you might show them

Yes =

Ah, did you choose any ads at this point?

No, I didn't.

Right, from there on I went on to that set, that Marland
set and this is what I would do. I would use Set 3,
pumber D - I'd read the advertisement. It uses appeal
to be healthy to sell the product.

That would be the point that you wanted ...

Right. :

To come out of that particular one. You wanted the
kids to come up with that?

Right, right.

And blank out?

I was ‘just going to cover up some other ads there seee
thece ones.

I see.
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2.

Use Shoeheimer to show range of

adverts
Discussion - what technique used

to attract attention

Use Marland Set 3 D (Blank out =
Bland out other ads. E)
Read ad
Uses = Appeal to be healthy
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Your first thought is you'll use the book

To show the major advertisements and we'll discuss
what teclnique is used to attract attention. ]

low were you ervisaging doing this by simply opening
to a marticular page showing an ad and asking a
queztion of them .. which technique? Or were you
That would have been the first decision I made,
probably at the moment, because I actually said to
the chiidren "Put your finger on what appears to be
the niost cffective".

Right, so I think what you're saying is you know that
there is going to be a discussion of ads that you show
the pupils, but you really didn't at this stage draft
the questions you might put to set this off.

No no.

So all you've drafted is your method but not your
tactics?

Right, Absolutely.

And that refers to the topic of the discussion. You'll
discuss what techniques are used to attract attention,
in that particular ads you might show then.

Yes

Ah, did you choose any ads at this point?

No, I didn't.

Right, from there on I went on to that set, that Marland
set and this is what I would do. I would use Set 3,
number D - I'd read the advertisement. It uses appeal
to be healthy to sell the prcduct.

That would be the point that you wanted ...

Right.

To come out of that particular one. You wanted the
xids to come up with that?

Right, right. '

And blanic out?

I 'wvas just going to ccvrer up some other ads there «...
these ones. -

I seec.
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3., Use B
"hat used here
(Body - image) ;
= Record on
chart
Ter record

L, Use F
Technique = feminity
- language
= luxurious living
(candlelabra)

o

(=] o3 o V3

(2]

o]

B o] (=R~ N]

And it goes on all the way through after that yourll
see., I've said, then picutre .. another picture in
there. Ficture E. V\ihat's used here? - the body
image. You know, big strong healthy person

So this is a question you'd ask of each one. What's
being used here *

Yes, something along those lines

kecord on chart .. teacher record. Your own

actions? You'd keep a record of their resronses

Yes

And when you say teacher record? Does this mean the
record is for your benefit rather than the children's?
No. I thought we'd probably want to go back over
them at the end, so the best thing was to keep a chart
like this, It was for their berefit and mine.

You actually envisaged everyone being abie to check
back over them at some stage .. be able to sece what
techniques had been identified?

Right. Right.

.

Ah picture F, I use for, appeals to feminity, the
lansuage used, luxurious living, and these are the
things I want to come out of it.

You wanted to elicit from them

Elicit from the children, right, yes.

In actual fact they didn't pick up some of those

But you had these in mind. what .. as you were
going you were in a sense checking off, or

Right,

Frompting perhaos or steering towards .
That's exactly what I had in mind. Right. Steering
them towards that sort of answer

Now, for instance, in the first one .. did you get
that? Did you use that picture? Did you get it ..
Yes. Instead of healthy I got fit. Health

You used this one and you got your image notion?

Yes, yes we did the big body idea.

You used this one (F), and you got ..

th, we got, yes attractive, having money, and going
out to dinner in a restaurant.
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C + D Sheet &
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-.So you were getting at them in a different terminology

Ah the record on charct. Teacher record. This
actually

Now later I thought. Later I thought yes, I will
keep a running record. That happened a bit later.

And this is the next one. Use I
Use ah, this one. Ah this is the one .. (Ind)

And then I chose C and D, Sheet 4. The elephant was
being squashed. That was the humour one. And the
mis-spelt words. Father Chrisimas.

You hoped they'd notice those, There'd be two
techniques there really I suppose. The mis-spelling
would be u type of discreponant event, potentially ..
and then the humour .. distinct from that

Right .. two things there.

“Waen you skimmed throigh thic book, what was the basis
for taking these ones cut, and not having others.

Did yov think that the kids would

Respond readily

They were more tlatant

Yes, and the other technigues I discarded because they
were either too adult, or not part of their world,
Could you give me an example?

Or they were repetitive. They were the same sort of
thing over again.

This, it's been very interesting in the second lesson.
You sce, some have simply gone in and generated a list
of the techniques they want to come out. They've
actually got in there and found that they're rather
more subtle than they realized.

The word subtle is a very good one. I'm trying to
think of cne, one that illustrates, from the resources.
No, den't worry. No I'm mainly interested in that
you went through and you were saying to yourself,
saying no, that that's either repctitive or the =ort
of technique that's really involved is a little beyond
their comprehension

Yes.
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Return to original picture

9.

Virite an ad having one
of the technigues
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Was this a conditional sort of thing?
No, I wanted to ask the question, what other techriques

_are used

At that voint
And I expected those two answers: And got .. It was
at that point that I was going to try.

Then, this morning, I put in this point here. I put
in that I'd return to the original picture we started
with in that book, and say, right now let's look at
some of the other pictures we didn't pick out first of
all and apply those., What, which of those fit the
other pictures in the book.

Sort of discrimination?

Which was really testing that they knew their tech-
niques well.

So that was the purpose, of going back to that picture,
for you to check wheth:r they really did understand
those, they could idertify them.

Yes, yes. I used ttis to, these were, two there, in
this case the pictures we began with

And did you actually have those statements you mentioned
in mind? Let's book at the other pictures and so on?

I did. I was aware of what I was going to say. Not
necessarily exactly tlose words - but along those lines.

Write an ad having

Showing one of these techniques. Which was following
cn.

An Application task.

They'd do this individually

Yes.

Followup check re teacher actions in mind for these
points. Confirmed.
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2. Pre-establish objectives
Set task

Have review ads « TV
- Newspaper
- Magazine
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topic. I was clearl; troubled by it. Now normally
a man should, but a man who felt very shaky on this
one, I must admit, but normally a man wculd think that
would be dealt with last, believe it or not. Becauge
we'd begin with their idea of advertising, its good
features, it's not so good features, it's helpful
features, it's not so helpful features, and that sort
of thing, and finally as a result of all this data, come
through. The questions towards the end would hzve
been ones that evaluate this, is it always a good
thing?

So just to clarify this finally - you noted these two
words. They represent part of the topic that you

want the children to pay particular attention to?

Yes.

And did you at that point actually envisage giving them
some sort of information, or giving them a direction so
that they would be awvare of them.

I hadn't really thought about that specifically. But
I knew I'd do something. )
Okay. So you'd do something to achieve that end, but
you had drafted any moves-in your mind then?

No, definitely, no.

Pre-establish objectives

Vlell, that was what I thought I was doing. I just
thought, well, I must, I must pre-establish exactly
what I'm going to do in this, In short, I must set a
task, Ah, set a task there .. beg your pardon, ah
set task. This bothered me for a bit, because I
wanted to set this up before the lesson. And I
actually, during the weekend, I rang you about this as
to whether it was fair play or not, but I decided it
was the usual thing I do. That I can think of two or ~
three instances where I'm going this for today for
instance. Where I'm having children doing setting up
things. For instan:e ve're doing ... So I well, I
thought now I will cet up the tasik before this lesson
with these children. Have them do some work before

the lesson.
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(Influence of 'smoking' unit?)
always get examples

give examples = oral
role play

Examples., always + good
direct to word good

decide on good aspect first

Let always float of discussion

on good
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‘Vell, yes.

oaveoe

And then I thought, well we have to have the children
review advertisements. \We've got to think in teras
of TV, newspapers, magazine advertisements., Now X
thought by the way there'd be some influence of the
smoking unit that Carol did, that might come through
here.

So you wanted them to review some ads, which meant for
them to look at some ads

Mmhm,

And to get some examples of what they thought were
good ads. Right?

Mmhn,

And you were thinking ahead, well in the lesson, you'd
get them to give these examples they'd found. They
could give some orally and you were thinking also about
the role play perhaps they might bring some back and
role play

Now always is .. I was hung up on these words always
and good., So I thought, let's get some examples of
where it's always a good thing. Perhaps we'll have
the children give examples, oral examples and role
playing possibilities. Right.

Just possibilities, right?

At the moment I thought this is okay

I thought, well ckay. Then I can always start off
with examples., Start off with discussing this always
and good words. tnd we'll look at some good aspects
of advertising first. Let the word always float,
because of our discussion of the word good, I den't
think we need to discuss this always word here.

And you were contemplating a discussion of the word
good then

Yes.

You're sort of suggesting that you're going to some-
where - the word alwa)s is going to be touched on by
you. :

“ell tris is where my thinking .. this
shows my thinking because these words were key words
initially, and then this is how my thinkings going.
Vlie'll begin with the word good and as I was thinking
about the good and bad aspects of advertising, will
they not somehow not subsume .. but they will also cover
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2. Begin with good = not good examples

+ good examples

(%hy 'alvays'....?) - Neil
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the word always because ..

Vlere you thinking tnat this is inevitably going to
come up as an issue. If you say advertising is googd,
you ultimately have to askx the question always good,
tad. )

Mmhn.

Viere you looking toward an end, sort of conclusion
where you went the kids to ..

Oh yecah. lost certainly

To come up with a balance .. sometimes, rather than
always

Right. Yes. But I thought that the discussion on
good, by focussing on the good part of it, good and
not good, I would also invarizbly be covering always
and not always.

That's going to come through as an issue

A topic for argument or discussion.

No, I think .. yes, yer, it's going to come through.
Yes. g

So you're going to lay out good advertisements, but
the kids are probably going to, or you're going to
query .. these look good, but are they always, good
Yes, except that I'd say that the other way round. I'd
say that in out discussion of good and not good adver-
tisements, we'll automatically get on to always. That
bucped me for a little bit actually. In fact, I
somewhere, yeah, why always., Neil, Ask Neil. Wby
did he include the word anyway. Was it necessary
Will I start with examples. No direct to the word
go0d, Right back to it again.

rlin .

So that's what I've got to do first?

Yee

And then, decide on the good aspects first. So you've
decided you're going to cover the good aspects first
Emhm.

So you're going to deal with these two words and then

start getting some good espects that might come out of
the task. Let always float. It will come up some-
where in the discussion of good.
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Data = children selected ads

-+
teacher ads use for
Action
Slogan
Geod Not Good
- iHealth
- e.F.

R

B3

H oS L=

- Mmhm,

Still playing arouni. Begin with good. And then
this means not good.

Yes, move on to. Sorry as a result of, that means
niove on to

And this is sert of repeating the idea in your mind.

Now the data. I thought, well the children can have
somc selected advertisements, and some teacher adver-
tisements, which we'll use to cover it in this sort
of way.

Vihen you say, children's selected ads, ones that they
recalled or they've

Either recalled or collect, I'm still pre-thinking
on this, Right. I'm still just thinking. And then
I thought we'll go tack to the collection of ads
business again, Recollection and literally torn out
from magazines,

And thcn 1 thought of my action in terms of having your
key ideas here, righto, (indicates recording sheet used
in lesson), that we'd have some good points here and
some not good points down here,

So at this point you'd decided on using this type of
recording sheet, and you'd record particular answers
Mmmhm, and we'd better think in terms of the content

and the inferences made by not good.

When you say inferences made by not good. I'm not
sure ..

I mean implications actually

Implications of ..

Ho, cf the implications of advertisements. Instead of
saying your maths will increase if you buy a calculator,
they inmply this by saying ...

I get it .

The use of inference in advertisements was a point that
I thought I'd bring up at this stage. Then I thought
Wcll any role play possibilities here. I'11 just
That's 5till just floating through your mind

That's still floating through my mind. I haven't
started planning yet. These are just ..
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‘(ESSON THREE

1.

Lesson Introduction

Advertising is always a good thing

review word good

(how play always)

B B3 W 3
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(Additional notes from questionnaire interview:

No, but I put it here (planning record sheet) when I
was thinking about it. I thought, role play

Now, perhaps this is just something I kept in my mind,
rcle play rossibility

I was aware of one, two of the kids that will turn on ..
they're used to it so to sneak. They will role play
sonething at the drop of a hat. And I had said to
them .. yesterday, "If you've got any role play
possibilities, if you have, then bring them along."

I left it at that. Well it happened they did. They
had thought of one, and they turned it on for use in
the lesson.

Then I got down to my plan .. lesson. This is my
first plan right. I'1]l begin with your key idea
Meaning you'll tell them that this is the idea they'll
have to discuss, think about?

Yes. Exactly.

«eo+ Review the word good, translated to kids terms,
vell my learning intention was that children should be
able to define what is a good advertisement, or rather
show me examples, I beg your pardon, of what is good
advertising.

But in advance, they need to know that this is a sort
of critical thing in terms of the task

Exactly. That good equals useful rather than glossy
and bold. That good means, yeah, useful, informative,
neaningful and those sorts of words, rather than

Bul there seems to be the sense that there is a point
at which you're going to re-examine that statement, and
in advance you're alerting them to the fact that when
they re-examine that statement, it's likely to be in
terms of

Yes

The word good

Yes

In particular

Yes,

89¢" -
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Let's review your list
Select one (Carolyn?)

+ discuss her list

R b

o o3 o 3 3

-3

3

R

And you'd decided to leave the word always to float a
bit. You think it wnight just dredge up in your
discussion

Right. . Yep/righto. No, their judgement is going to
be in terms of advertising, in terms of advertising
is a good thing. Righto.

So you wanted a review of the word at the outset?
Mmhm,

Review - meaning a discussion, or your telling them
about the word and it's significance.

Probably coming firom me.

You'd nake a few informatory comments about it?

Yes

It's funny., You were hesitant all the way through
about the word always. You thought will, I, won't I.
So here, how play always

Mmhm, yeah.

You still hadn't made up your mind whether you'd act-
ually

The man was bugged I tell you. The man was bugged
about that statement. He really was. He was really
hung up. He thought by analyzing it, he could first
of all deal with it in terms of good things, good
adverts. WWhether it's good or not. And throw in
the always afterwards. To handle that as it was, was
difficult.

Then, what a statement from you. Let'!s you review
your list.

Now, let's review your list was that I had pre-
organized everybody to make a list like this chart
here. fnd I did that yesterday.

You decided that that's what your pre-lesson task was
going to be ... the setting up one

Yes, so they all had wizh them today a chart like that,
that had good and not good written on it. I'11
select one, say Carolyn.

In actuel fact I didn't

Why did ycu put Carolyn. She was just one of anyone?
Or is she .. she was dependable, she'll have a long
list?

69¢€



3. Review others and discuss
(Presume good and not good ads)

(Will I give an ad -as example
for discussion?)

good

water safety

traffic safety

information - sports day
gala day

]

B3

B

B3

She is dependabdble, She'll have a long list. It'1l
be a good starting point. In actual fact I didn't
use Carolyn today. I uscd someone else. Sonia to
start off here.

(Comments re references to indiv pupils in plans.)

I do that though frequently

Ah we'll discuss her list with the group and then
bring in the others. Right, in short what can ..
you review others lists and discuss it with them.
Right, so you work right through her initially

Yes, then

You wouldn't feed in references to others while you
were working through Carolyn's.

Oh well, yes, of course I would., Yes. It could be
involved. What I would say, well okay, Carolyn,
let's have a look at your list. What are good
features of advertising. °

Did anyone else pick up the same

Oh yes. Yes ’

Review others and discuss. Right. Anyone else got
other ideas beyond these thought up by Carolyn.

Presume good and not good advertisements. Why did I
put that. I think. Oh, that's right, that's just
me. I presume for this classification that there is
a classification of good and not good in their lists
There are features that you can pull out.

Right,

You haven't given them an impossible task.

Right, that's it. They will have been able to find ..
pick up bad as well as good features

%ill I give an ad for an example for discussiom.
Question mark. Well a2t that stage, well I thought,
we'll sce how things go.

When you say 'give an ad', do you mean showing them an
ad, or telling them .. describing an ad to them.

Did you have any particular actions in mind at that
point?

Oh yes - having a type of ad to mention to them. This
is what I did later. I just thought up some types.

OLE
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Return to quote
What are the important words
about advertising
Gala Day coming up

- good - say a good ad
alwvays bod ad

Rewrite statement
give oral ecxample

R W

o k3

H B W3 w3

" And these were possibilities that you were going to

take in.
Oh later I dia.
Later you did. .

Later, I went through this yesterday. I've got my
times and dates down here. I went through this
yesterday and said, yes. That's my ads, I'll get”
for good .. water safety, traffic safety, information
abocut sports day and gala day. I will do thnat.
That's a change I made.

Return .. Now I scrubbed that later on in reviewing,
and went on with this gala day. Can you say a good
ad. Can you say & bad ad for our gala day.

By good ad I mean showing good features .. and bad
fecatures.,

Say a good ad .. You're thinking of what you want the
children to do, or yoirr own statements to them.

Both really. ’

And you scrubbed that because of what .. repetitious
of this concern you had

Right.,

But you had considered asking this question, hoping
that they would come up with good and always

Right.

Right. Return and rewrite this statement. Give an
oral example of that first statement that advertising
is always a good thing. Now car you restate that in
your own words more accurately then as a result of
that discussion.

Rewrite, S0 you are thinking about the kids per-
formances at tnis stage .. restate more accurately
Yes

and the fact that you want them to give their restate~
ments orally. \lere you actually thinking about the
specific direction you'd give them. You know, vas
the sort of phrasing you've just used, can you
restate in your own words more accurately, geing
through your mind then.

TLE



6. Final when next see ad,
what basies for review

™3

Not specificelly. I think it was really what I
wanted them to do at that point in the lesscn that
was in my mind.

And then, finally, what .. when you next see the, an
advertisement .. gee I made a few decisions through
this lesson. Oh, when you see an advertisement, what,
you know, what would be the basis for your review.

At which stage, they're supposed to come back to the
charts.

So this would be a finish-up question you'd put.

Right.

Now you mentioned coming back to the plan .. that's
October 17, and you went over it. Oh yes, something

I didn't get clear on. The examples of good ads,
water safety and so on. Did you think of those in the
first formulation of a plan, or in the review

In the review. I dec.ded then, yes, I will try and
cover o few examples of good ads. |,

When you say these are the ads you want to get, you're
meaning you want the kids to actually come up with them
as examples, ‘

Yes, if they could with a bit of prompting. Other-
wise I could mention them, Did you anticipate at that
point that you might need to prompt them?

Well, yee. If they didn't come up I'd need to

Any particular way of prompting in mind?

Not particularly.

From Lesson Review Interview.

The funny thing is I have presumed in my plan they would
not mention those things as a good feature. I don't
know why I did that. Because it, the same thing
applies that there are other good features of adver-
tising that I have not included. There could have
been other advertieing about ..

And you didn't work out any additional sort of bad
categories to pick up. You only did it, this in
respect to good

Yeoh.

eLe:
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Will I give an ad as example for discussion

Oh I came back to that, .. the actual lesson goes
like down to here. Then later on it comes back to
that., Why didn't I expect that to come out ol one
of their good points. I didn't for some reason or
cther, which is strand,.

And as I say, you've got rev1ew good and not good
ads. You've put out here to the side, good, and
you've got those to pick up, but nothing over here in
terms of bad.

No, actually I thought there'd be so much bhad

So much bad it would obviously just come up

Yeah, that it wasn't necessary for me to be attentive
to that

Most people have found it difficult to get a very big
list of bad ones. You sort of get dishonesty which
subsumes quite a lot of them

I thought there'd be a long list of not good, the bad
But there isa't.

‘€LE
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APPENDIX D

DESCRIPTIVE SUMMARIES OF DAVID'S
PLANNING FOR LESSONS TWO AND THREE
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PRE-LESSON PLANS - DESCRIPTIVE SUMMARIES: DAVID

Lesson Two

David's first planning thoughts were focussed on Materials. He

wished to use a different set (Evaluative Criteria - Materials) to

those used in lesson one.

"I was really hung up on my resources. I didn't want to
come back witn my newspapers and glossy magazines again.
I thought I'd find something different..."

(PRI - 2)
Conscious concern with this aspect extended over several days prior to
the main instance.of deliberate planning that proceeded the lesson.
"This time yesterday was the first time I got on to this,
because lunch time and after school the previous days, I

was as I say, wardering around and seeing what we had, and
asking people."

(PRI - 2)
In this period, several options were considered. David talked with
colleagues, checked material in a personal language text, and examined

naterials held in the school library. Several Evaluative Criteria -

Materials in his mind dictated and guided this search for suitable re-
sources, and as will be enlarged on later, he was "uptight" about this
aspect of the lesson.

"T was uptight about resources that were involved here.

The idea of the relative techniques. I thought, well,

we 're dealing with an abstract form which I want exem-

plified in a sort of labelled or concrete manrer."
The day before the lesson, in a single period of deliberate planning, he
formulated an overall plan for the lesson. The prescribed Learning
Behaviours were brought to mind, and the possible Response Mode considered
("list oral or written" - PR - 2). No decision on response mode was
made atAthis point. Two books that would provide Materials for the
lesson as well as a Data Source for planning ideas were then finally de-
cided on. David had not completed the planning previouslf because of
the indecision about material resources that he had been experiencing.
The indecision was largely resolved when he came across a package of

materials that fulfilled the evaluative criteria in mind.

"They obviously preselected those as examples of particular
techniques.  And I thought now, if I get a Woman's Weekly,
and take a page out of there,...more at risk because there
might be a dozen techniques embodied in one advertisement.
And I'd rather pick out ones that obviously had one technique
at a time where possible. That's why I chose that book. I
was limited to that sort of thing."
. (PRI - 2)




376

e.g...that vas awkwazd. I wanted to clearly show the
techniques. I wanted to get, as you say, an advertisement
that showed a great strong musele man, that clearly portrayed
the beautiful body image, without a whole lot of other
attributes as well,” ‘
(POI - 2)
The next consideration was Teaching and Learning mode,

‘ "...just thought here how directive am I going to do this
whole thing. I can either have the children scanning all
the data and coming to their ideas about it all whether they
are rignt or wrong, but at any rate formulating their own
tdeas about what they might be, or I will be directive and
structured, and use a more Gagneian approach - task analyse
the whole thing and deal with it in a step-by-step procedure.”
(PRI - 2)
As with response mode, no decision was made on mode at this junct:re.
A series of thoughts and decisions then followed, shaped by the earlier
choice of materials and the general learning outcomes that had already
been identified. In relation to the use of one of the books, Means decisions

were explicitly made about Teaching Method (Discussion), Topic Focus

(techniques used to attract attention) and a Teacher Action (show).

The secondé book was then referred to, and David went systematically
through the material, selecting and rejecting illustrative advertisements

on the basis of particular Evaluative Criteria. The latter included,

his estimation of the likelihood that the children would be able to
identify the technique, the association of the advertisement with adults'
or children's typical experiences,ivariation in the technigues exam-
plified, and the number of techniques incorporated in the advertisement.

Unfortunately he did not record these criteria at the time he actually

had them in mind.

David specified and recorded the particular examples to be used and
identified the answers he hoped to elicit when each was presented.

Particular teacher actions were envisaged in relation to several of those

materials.

e.g. 3. Use E
What used here

(Body - image) Record on
chart
Ter record

4. Use F
Technigue - femininity
- language
- luxurious living
- candelabra

(PR -~ 2)
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The succeeding clusters of thoughts associated with the specific materials
selected are as follows:

Materials, Tcacher Action (Other), Tecacher Action (Read),- Evaluative

Criteria (Learner Responses), Timing

Materials, Teacher Action (Question) (Scripted)* Topic Focus

Evaluative Criteria (Learner Responses), Timing:

Materials ("chart"),
Teacher Action (Record), Teacher/Learner End-State (Knowledge of

Actual Learner Behaviour)

- Materials, Evaluative Criteria (Learner Responses), Timing

- Materials, Evaluative Criteria (Learner Responses), Timing

- Materials, Evaluative Criteria (Learner Responses), Timing

- Materials, Teacher Action (Direction), Teacher Action (Question), Timing

Teacher Action (Question), Topic Focus, Timing

Topic Focus, Teacher Action (Question), Evaluative Criteria (Learner

Responses), Timing

* It should be noted that that one of the questions formulated was likely
to be used several times (&. "So this is a question you'd ask of each

one 'What's being used here?' T. Yes, something along those lines.")

David then thought that limitations might be imposed on topic cover-
age if only topics arising out of these materials were to be discussed.

As a consequence, he formulated a Teacher Action (Question), that required

the children to focus on "other" advertising techniques not revresented in
the materials he had chosen to use (Topic Focus). The Timing of this-

question, and the Evaluative Criteria for Learner Responses that he hoped

to elicit with the question were envisaged.

Thoughts about the final section (Timing) of the lesson involved con-

sideration of a Learning Behaviour not prescribed by the researcher.

("Write an ad having one of the techniques™ PR - 2). Response Mode and

Evaluative Criteria associated with the response being sought was cnvis-

aged. This completed the main period of planning for the lesson.

On the morning of the lesscn, David's thoughts briefly returned to
the lesson to come, and he envisaged a further sequence of events for the

final phase of the lesson.' “

(T) Then this morning I put in this point here. I put
in that I'd return to the original picture we
started with in that book, and say, right, now let's
look at some of tae other pictures we didn't pick
out first of all and apply those. What, which of
those fit the other pictures in the book?

(R) Sort of discrimination?

°
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-

(T)  Which was really testing that they knew their tech-
niques well. '

(PRI - 1)
David confirmed the researcher's impression that this further

Learncr Behaviour ("apply"), might be intended to allow him the oppor-

tunity to assess (Teacher Action - Judge), the children's knowledge of
the techniques (End-State:

Teacher Knowledge of Learner Behaviour).

Other categories of thought associated with this final instance of plan-

ning were Materials, Teacher Action (Direction), Teacher Action (Question),

Topic Fccus, Timing.

Lesson Three
’

David's first planning th.ughts occurred two dayé prior to
lesson. His attention was directed initially to the lesson prescription

statement (Learner Behaviour). He mentally noted two wcrds within the

statement (good, always) that he considered significant and a prospective

Tooic Focus. He recorded the fact that he had envisaged directing

(Teacher Action - Unspecified) the children's attention to these words,

with the apparent intention that they ke alerted to the fact that these
words had significance, and would be considered in the course of the

lesson (End-State, Learner Knowledge cf Intended Topic Focus). David

may also have intended to indicate the nature of the key learning be-

haviour and associated topic focus, but this was not uneguivocally estab-

lished in the course of the interview.

Thought then shifted to the possibility of having the children under-

take a task (Learning Behaviour) prior to the lesson, which would require
them to examine some advertisements (Materials), and identify and collect
examples of advertisements that they considered 'good' (Evaluative

Criteria - Learner Behaviour). David felt that such a task was necessary

because:

"I think the ideas put forward for critical evaluation need

more than instant lesson discussion. That it needed a bit
of pre-thinking about."”  (Evaluative Criteria - Data Source)
(PRI - 3)

It was envisaged that the children would present (Overt Response)

these examples during the lesson, and both the Response Mode ("oral

presentation/role-play", PR - 3) and the Evaluative Criteria for this

Learner Behaviour was considered ("so I thought, let's get some examples
of where it's always good", PRI - 3).

David then considered the opening events of the lesson. He thought

that the examples the children had collected (Data Source) would be dis-
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cussed in the first (Timing) Phase. Discussion (Teaching-Learning -
Method) of the words 'always®' and 'good' (Topic Focus) would, however,
be the opening move (Timing}. This was in turn reconsidered, as he

thought that the children's attention should be first (Timing) directed
to the word good (End-State:

Learner Knowledge of Intended Topic Focus),

as the succeeding discussion would be initially focussed on good aspects

of advertising. It was decided that the word ‘always' (Topic Focus)

would inevitably surface during discussion, and thus he would no% need

.

to deliberately direct the children's attention to it.

"I thought that the discussion on good, by focussing on the
good part of it, good and not good, I would also invariably
be covering always and not aluays."

(PRI ~ 3)
The Timing for the Topics this opening phase was then confirmed in his
mind. He also recorded the fact that he had mentally gueried why the

researcher had, in fact, included the word ‘'always' in the lesson pres-

cription statement.

Attention then shifted to the type of data (Data Source) that was to
be considered. The prospect of discussing advertisements that had been
collected or recalled by the children, or those presented by the teacher
were considered as possibilities. No definite decision on this aspect

was made immediately.

David's thoughts were next directed to the act of recording response

(Teacher Action - Record) on a recording sheet (Materials), the format of

the latter being simultaneously envisaged (Evaluative Criteria - Materials).

This prompted, in turn, consideration of a further Topic Focus for dis-

cussion ("the implications of advertisements"). Tne possibility of the

children presenting examples by r.le play (Overt Response, Response Mode)

again emerged in thought as a possibility, with again no definite decision

being made.

Unrecorded on the planning record were several further thoughts and
decisions that occurred later on the same day. These were concerned with
the task David had confemplated the children doing in advance of the
lesson. He decided that they would be asked to look at advertisements,

pick out what they felt to be good and bad aspects (Learner Behaviour,

Evaluative Criteria - Learning.Behaviour), and make a written record

(Overt Response, Response Mode) on a recording sheet identical to the one

that he had already considered using (Materials).

David reviewed these previous planning thoughts the following day,
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making a final formulation of the key elements for the forthcoming lesson.

The plan now assembled represented a relatively clear, ordered set of

specifications for the lesson. Succeeding phases of the lesson were

demarcated by shifts in data focus, learning bechaviour, teaching actions,

topic focus and the specific learner responses being sought.

Mentally laying out the succeeding elements of the lesson, (Timing)

he decided to begin the lesson by indicating (Teacher Action - Inform) the

statement that is to be the central Topic Focus for discussion. He then

envisaged commenting (Teacher Action - Inform) on the word ‘'good' (Topic

Focus), (Timing). The word ‘'always' remained a source of uncertainty.

The man was bugged I tell you. The man was bugged about
that statement. He really was. He was reaily hung up.

He thought by analyzing it, he could first of all deal with
it in terms of good things, good adverts. Whether it's good
or not. And throw in the 'alwoys' afterwards. To handle
that as it was, was difficult.

The phrasing of the Teacher Action (Direct) that would initiate the next

phase (Timing) was then envisaged. Other thoughts associated with this

next step included Teaching Method (Discussion), Data Source and Topic

Focus ("Carclyn's list").

A Data Source shift and associated (Timing) was next identified
("Other's lists"). David's thoughts continued to be focussed on the data
source as he wondered whether the children would have been able to "pick
up bad as well as good features" when they had completed the pre-lesson

task. With this in mind, he wondered whether to "give" (Teacher Action -

Unspecified) examples of advertisements himself as a Data Source for the

discussion, A decision was not made immediately.

His attention then returned to the prescription statement, and the

decision was made to ask (Teacher Action - Question - Scripted) the

children to identify the important words in it (Topic Focus). The res-

ponses (Evaluative Criteria Learning Behaviour) sought were also in mind

again ("GOOD", "ALWAYS"). A Learner Bchaviour and associated Response

Mode ("Rewrite statement, give oral examples, PR - 3) denoted the next
stage in the lesson (Timing). The conclusion of the lesson (Timing) was

identified by a Teacher Action (Question) and its associated (Topic Focus)

("Final when next see ad, what basis for review").
An additional Learrer Behaviour was envisaged.

(T) ...and went on with this gala day. Can you say a
good ad. Can you scy a bad ad for our gacla day.

(R) Say a good ad. You're thirking of what you want the
eiildren to do, or your own statements?

(T) Both really. (PRI - 3)
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Associated thoughts then included Teacher Action (Direction), Response

Mode, and Evaluative Criteria Learning Behaviour.

David also decided
that he would try to elicit (Teacher Action - Unspecified) certain types

of advertisements (Topic Focus) (Evaluative Criteria Learning Behaviour)

from the children if they did not come up with these without prompting
(Conditional).
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APPENDIX E

DAVID'S PLAN QUESTIONNAIRES
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50N _PLANNTNG Please respond to the following questions.,

Remember to be as gpecific as pos

cible in your answers. -

1. Looking back over your planning record,what aspects of your lesson did yOﬁ find
easiest/most difficult to make decisions about? )

EASIEST

MOST DIFFICULT
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2e Lookiné ahead to the actual lesson, what aspects of your lesson do you consider
will be most likely/least likely to occur exactly as planned?
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3. What aspect of'your plan of action do you think you will find

easiest/most difficult to implement successfully?
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2. Looking ahead to the actual lesson, what aspects of your lesson do you consider
will be most likely/least likely to occur exactly as planned?
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%, What aspect of your plan of action do you think you will find
easiest/most difficult to implement successfully?
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CUESTIONNAIRY: BEFORE TLESSHOM ELIGINTING P

Remember to be as specific as pos

55ible in your answers.

case respond to the following questions,

-

1. Looking back over your planning record,w

cagicst/most difficult to make decisions
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2. Looking ahead to the actual lesson, what

will be most likelv/least likely to occur exactly as planned?
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'3, What aspcct of your plan of action do you think you will find
" easiest/most difficult to implement successfully?
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APPENDIX F

DAVID'S PLAN QUESTIONNAIRE INTERVIEW
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PLAN UESTIONNATRE - LESSON ONE

S DAVID

1. Fasiest Planning Decisions:

1.  Strategy Selection
2, Procedure to be taken

R Strate selecti - i i 3 s

T That'sgiight. ion an inductive approach is the most appropriate?

R ?rocedure to be taken. Does this mean it's a predictable strategy
in terms of steps or stages.

T I find it easiest to work from, from data to generalization.

R So that was the easiest approach in this instance.

T Mmhm.

2o Most Difficult Planning Decisicns:

1. Personal tension of .-mpleting exercise due to
pressure of work in general and other expectations
that day

2. Booking Library Space

3 Individual or group activity

R So this is just experienced as ycu do your planning - cn you don't
do the planning.

T That was an influence. Well I had to attend the Teachers College
this morning and I spent some of the afternoon sitting the school
canp site. Both which required completion if you like. They
had to be done. I mean apart from, I mean if it wasn't that it
would have been something else. Just at this moment there seem
to be an awful lot of things geing on.

R Your style of life is this all the time?

T Right.

R Booking library. This just stayed in your mind. .

T It did. That I hadn't done it. That I hadn't, you know, done it
vefore Friday. I hadn't got any space, ard by golly, we must have
a space.

R But you thought that you'd be working in the library?

T Mnhm,

R Individual or group activity. This is whether you'd have the
kids working individually or...? )

T I don't know. Yeah. I don't...I must clarify that one. It
didn't really matter to me which one it was, but I think I would
have liked to have had it clear in my mind before I took the lesson.

R I see.

T That & decision should be taken was, I think, the difficult thing.
Sorry. That I should make a decision about whether, vhether we're
going to do it indiwvidually.

R Rather than the actual decision?

T Yeah.

3. Aspects of lesson most likely to occur as planned:

1. Sorting and categorizing

R Looking ahead, the...

T ‘ The most likely, sorting and categorizing. I thought that would

work well. “hat would te most likely to ocucceed.
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L,

Aspects of lesson least likely to occur as planned:

1. Likelihood of uninterrupted time in library or

actually securing a book for the library

2. Survival of agreed definition of advertising

3. Sharing ideas

Likelihood of uninterru
interruptions.
Arrival, the arrival

pted time - and in fact you had quite a few

of an agreed definition of advertizing.

That there should be an agreed, I thought would be least likely,
bc?ause even at this stage, I had no idea of which children I was
going to take. But just thinking of that class. That we should
actually azgree on a common definition I thought would be the least
likely thing that would occur as planned. That my idea of a
d:finition of advertising which is, which is not what they arrived
a L]

Viere you hoping that you would arrive at a common definition? You
would have preferred to, but you recognized the possibility that
they would read a concensus. Or were you comfortable with the
prospect that there may be no conceasus, in fact?

Now., Well remember at this stage I was still thinking in terms of
the possible two group's feedback. Now, I think that's partly a
hang-up of not only intergroup agreement, but intra...meaning

within the group. The hang-up that I had about pecople's domin-
ance. .

Right. Sharing ideas.

¥mhm, The same sort of thing. Really dominance fror: someone.
That, I wondered how much sharing would be going on, becauss they
are often as fiercely competitive as they are co-operative. And
it tends rpore, unfortunately, towards the competitive. Do your
own thing and tell the others more readily about what you've done...
more readily than to listen to what others have done.

But, did you have an unstated objective - that you wanted them tc
share ideas in this situation?

¥mhm.

=N ]

Basiest aspect of plan to implement:

1. Managerent

. Basiest. Management. You anticipated no difficulties in the
. sense of controlling events, the kids behaviour?

Yes.
In fact, there was no need to plan for this?
True.

Most difficult aspect of plan to implement:

1. The labelling of the categories of ads (spelling,
selection of label)

Most difficult...the labelling of the categories.

Ah, not that I'd find it difficult, but if I had to put all the...
this was in a continuum, That would te the bother one I suppose.
That the children should be able to spell the word. That they be
able to think up a suitable label and spell it reasonably well is
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going to be shared and vehicles is not to be spelt six different
ways: And, you know, I thought the selection of their lable...
They'd be able to categorize them all into a group, and then

actually to label them in a written form, I thought might be the
most difficult part.

Difficult for them or for you,
For then. Mmhm.

So, in a sense that almost belongs in here.
I see. Yes.

I'm concerned here with the aspect that You are going to-find more
difficult from your point of view.

Oh hang on. Sorry. I mean difficult for me too.

ee.What's going to be difficult for you?

Now I wanted. Yes it's both, it's both the children and myself.
And from my point of view it was that. ...You see, you think of
all the advertisements advertised in the movies or in the enter-
tainment pages in the vapers. Now, the difficulty for me was that
this could be sub-categorized into movie entertainment through to
dine and dance type of entertainment. And that some grourc might
sub-categorize them and some others mightn't. Right, and then
the next thing was that when they actually came to label thenm.

One group might label them movies and one group might label them
family entertainment you see. That meens that the children might
use the same kind of material to give a different label to. And
I thought it might be a difficult thing for me to manage.
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PLAN QUESTIONNAIRE - LESSON TviO

DAVID

Basiest Planning Decisions:

1. Once resources found planning

Once resources...?

; was uptight about the resources that were involved here. The
1§ea of the relative techniques. I thought, well, we're dealing
with an abstract form which I went exemplified in a, in a sort of
a labelled or a concrete manner. Now this is, I was uptight
about getting advertisements that would show this.

Clearly?

Pretty clearly. Yes, that's why I used that little folder,
because it's set out there. They obviously pre-selected those
as examples of particular techniques. And I thought now, if I
get a Vioman's Vleekly and take a page out of there...

More at risk?

Yeah, dore at risk becausc there might be a dozen techniques
enbodied in one advertisement. And I'd rather pick out ores
that, that obviously had one technique at a time, where possiole.
That's why I chose that book. I was limited to that sort of
resource...(indistinct)...a successful strategy and in my first
couple of days involved within...would be the use of a suitable
resource.

And then one you had it, then it fell into place relatively
easily?

Yeah. That was easy. Yes. This was all laid out handy.
Very easy, easy.

Most Difficult Flanning Decisions: .

1. Finding evidence of techniques - concrete resource
materials for use

2. Structure - How directive to be *

But that, the most difficult. That was awkward. I wanted to
clecarly show the techniques.

You're saying the whole thing revolved around the selection of
appropriate materials.

Yes. That is what bugged me. You know. So I don't feel anywvay
apologetic. This time yesterday was the first time.I got on to
this because lunch time and after schocl the previous days I was
as I say wandering around and seeing what we had and asking people.
Because I wanted to get, as you say, an advertisement that showed
a great strong muscle man that clearly portrayed the beautiful‘
body image withcut a whole lot of other attributes as well. Now
this one here I thought would be most difficult. How directive

to be. Now there's no specific question sequence in there, but
the point how directive to be worried me.

You actually, what, go in feeling that you would try to be as
non-directive as possible, or did you go in thinking, well, given
the materials I'm probably going to have to direct it, or was it

a matter of wait and see. I'11 wait and see what happens in

terms of their responses to the material?

Right. That exactlye. I, I think I said to you before the
lesson, I think I made the facetious comment about the question
sequences and so on...this was bugging me that so much of it relied
on, sorry,...given the children's answers, I knew I was confident
that I could be able to handle that with questionirng.
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"’ .the children's own environment. Now I didn't have a word for that.

" be a piece of cake, really.

Without Planning?

Y§§id B?t I needed, I needed badly to have first of all some
¢hyldren's answers, because I was relying on that to be able to...
Guage...? -

Right.

Now I thought once I get st '
questioni get started I'1l be able, my

ng.techniques will be such that I'l1l be able to handle it.
And ; ?ag ?1ther leave it more open to them generating the '
possibilities, and so forth, or I can close up tight and then have
them very...highly structured, especially...(indistinct).

And wvhere, in fact, did you find yourself once you got in there.

I foundAmyself...because it began well and they all honed in very
qu}cgly on the first one, pulled out some techniques and then my
sprr%ts lifted., But it crashed on the one with the...(indistinct)..
I thirk we should really have those resources here. The one with
the two attractive people standing by the candlelabra...and...all
best, vealthy people in...(indistinct)...And I thought it was going
to be a walk-over because this exemplified those techniques of
femininity,...It foundered on that one, and then I started getting
worried about two things. Gae, have I really got techniques
really using examples that make these clear to pupils. Because,
they're pretty mature really. And secondly, I was bugged about

an earlier question. You see, the key question is 'what techniques
is the advertiser using'. The 'techniques' is not a word that

these children relate to. So, if I translate that - Now, I think
I made a muck up.

In your translation?

In my translation. I was using other words such as what about
this catches your eye, that initially interests you. And I think
that's where I made a mess, and I could have thought that out more
clearly, that part. I thought that would be an easy one to
translate, but I actually found it difficult to translate. It's a
parallel problem with this one. As a parallel problem with the
one of getting pictures to show one technique at a time. Pre-
dominantly. That stands out. Right, I had the translation
problem of the fundamental question, 'what does the advertiser use
to attract your attention'? I think I should have had a trans-
lation of that more clearly in my head...If we're talking somewhere
in the band between concrete overational and the beginnings of the
formal reasoning stage, as we are here, then the word technique
does need to be translated. It's a very abstract concept. And
it should be, it should have a link, which is what we're on about
here. It should have a link to something uh, more tiamnslated to

I wish I'd clarified that at the beginning...It turned out to be
harder than I thought it would be. Actually, I thought it would

Hn BXD

Aspect of lesson most likely to occur as planned:

Te Directed aspects

The directed aspects?

Vhich means when I, you know, such as, 'I want you to focus on
this' sort of thing.

You would be giving directions?

Yes.
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Aspect of lesson least likely to occur as planned:
1.

?liciting accurate terminology for the techniques
l.c. questioning

The words you had used to label techniques.
those?

Well, I couldn't count on it. Ah actually this is something I
might add...(indistinct)...Now femininity, being feminine. I
don't thlyk that really emerged. But being attractive did, you
sece. Being attractive, good looking...One hassle I had with
these things...I had the blanking out sheet. I had this blanking
out §hcct. I didn't want them to race ahead and say, while I was
d?allng with this one, listening aspects of this for example...l
didn't want them to suddenly point to this one below and ;ay 'but
that ones using something else?! I wanted them to keep their

focus on just one at a time. I just made a note there. Remember
to fold back the page.

Vere you wanting

R So you've only got one exrosed?

T Only one exposed. Yeah. Right.

R You anticipated that the kids could be distracted?

T Yes. That came in somewhere else. I think earlier on I've also
got something about that. Now, somevhere - oh, blank out. You
see, 1'm using Marland, Set 3, No. D, Blank Out E.

R This was one of the first thoughts you had?

T That's Taba of course. The idea of focussing. You know, Taba's
techniques of listing concepts within pictures. Strong focussing.
Directive aspect.

R You thought of Taba at the time, or that, that's something you
recognize in hindsight. It's based on your appreciation of, of
Taba's views?

T Yeah, but hang on. Oh, yes, but Taba. Too right. Taba would
have crossed through my rind.

R That went through your mind?

T Oh certainly. Because I was dealing with - too many pictures.

I wouldn't have been able to have Taba'd them all. Because by the
time the Taba process goes through one picture, we'd be here all
day.

Se Easiest aspect of plan to implement:

- control
- structure

T Well, control of the group. It'd be a structured lesson.

R Seeing them through this. It parallels this response?

T Right. Wthere I'm directive,

6. Host difficult asvect of plan to implement:

- questioning
~ follow-up activity if motivation low

-~ covering up the next ad in sequence (manipulation)
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I thought my questioning would be the most difficult. I was con-
cerneg that the follow-up activity drawing the picture would be a
drag if motivation at that stage was low. I was conscious of
Carol's programme in the classroom - might have been an influence.
That they had done smoking advertisements in the classroom. Ah
here we are again. Cover up the next ad in the sequence.
Physically coping. With this?

Mmhm. I didn't want them to jump from one to another, because
each advertisement clearly shows a particular technique. I didn't
want them jumping to others.

Did you in fact find that that went in the most predictable, in
the least predictable way, that section? And did you find your
questioning was the most difficult aspect to handle?

Yeah. Along, in hindsight, along with the translation of the
question, filhat techniques is the advertiser using?!

You hadn't...had you anticipated that?

No. No, I'd thought of questionning, but I hadn't really quite
had that in mind. I was thinking of questicning more in terms of,
is this the right question? Now that's strange. I don't like
that because that is too fundamental to get a hang-up about.
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PLAN QUESTIONNAIRE - LESSON THREE DAVID

1. Easiest Planning Decisions:

Resource

R Right. Easiest, resources?

T Yes. This was going to be largely ideas.

R And you had available ads from previous lessons?

T Mmh.m.

2. Most Difficult Planning Decisions:

- word always

translation of adult

to children (critically evaluate)
- pre-planning

T Oh. It, always. I got over this, but when I wrote this it was
bugging me still.

R Right. Translation of adult to children. Critically evaluate?

T Critically evaluate...

R How do you explain the nature of the task?

T Yes. Now, because...I'm disappointed. I should have given...if
I vas doing this again, I would have listed my questions.

R You would?

T Yeah, which I don't often do. But I would have put a lot of time
into answering the questions, in exactly...what I would have done...

R You would have gone in with a script? A few prompt notes on
quecstions?

T I would have. Badly. I'm feeling a little bit embarrassed
about this one. And that bugged me, because I thought boy, per-
haps I didn't do justice to it. The planning. Yeah, I didn't
think this was the easiest one to plan.

R Overall this was the one that was difficult?

T Yeah.

3. Aspects of lesson most likely to occur as planned:

list of ideas at session

R Most likely. Getting the ideas from the kids?

T . Right. I thought it would come quite easily.

4, Aspects of lesson least likely to occur as vlanned:

- Role play

T Least likely to occur was the role play possibility.

R That was just there as as...

T Now, I actually didn't write that in.

R You didn't actually have it in your plan?

T No. But I put here, when I was thinking about it, I thought,
role play. .

R You've got.two references to it in fact.

T Yecah. Well yes. Now, perhaps this is just something I kept in

my mind. Rolc play possibility. There it is. Well, and I'11
lay this one on if...




It's one of those conditional thinps? ituati s
ftoels to soin ey a ings If the situation lends

gill: I was aware of one, two of the kids that will turn on.
te{hre used to it, so to speak. They will role play something
a e drop of a hat, And T had said to them yesterday...and I

TuSt make this point clear...that I had said to them yesterday,
If you've got any role

bfing ?hem along!'. I left it at that. Vlell, as it happened
?Jey did. They had thought of one, and they turned it on for us
in the lesson. ’

D%d they remind you of the fact that you had suggested this, or
did you remember in thc course of it.

On the way, when we were coming down here this morning, Trudi
came to me and said, oh Carolyn and I have got a role play.
can turn it on. I said okay. Alright.

Your direction to them yesterday was simply to make up a list on
a chart of what they thought were good features of advertising.
Yes. I had them write down your key idea on the top of the page
and write 'good' and, just as I have on their board there. And
they were to make their own versonal lists. And they were to
bring that along with them today, because I think the ideas put
forward for critical evaluation need more then instant lesson
discussion. That it needed a bit of pre-thinking about. And

1 directed them to look at some ads and to make a list.

We

-play possibilities, if you have, then -

Easiest aspect of v»lan to implement:

Overall Structure

6.

lMost Difficult aspect of vlan to implement:

Nil

Easiest. Overall Structure. Working through the entire.plan
would present no difficulties.
Right. There was nothing in particular.
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TRANSCRIPTS OF DAVID'S LESSONS
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thrce therc. Sust itaxe those three there. o whals common atout 2ll thoue

Vietre ve' st $ ’ ..
¢y we'lre just having a short lesson here on adverticing, and work,

we'll just work , I'p sorry about the area (old library) but we'll

viork in this floor Space thatwe've got here, we'll, you know, on the

corner of the benches and vhercver you can go. And what we're going to

do is first of all, uhkm, pardon e, uhm, group different kinds of

advertisments uhm, think about these, and other kinds of advertisments and

then finally see if we can define what advertising is.

Of course you can work indifidually, in a group, or whatever you like.
Uhm, but the group meaning pairs, I think , is rlenty, or on your
ovn. It doesn't really make any difference. Now I wvonder, wonder, if
youtd begin uhm, here..I've got some felt pens. Zou've got some
pens too, if you prefer to use felt pens, and here I've got some
riecces of paper. I thought we'd use these as labels because they've
all ah, all much the same size if I cﬁt them correctly. Zlizabeth,
whip the guillotine through those please, thrpugh those. How, in here,
I have some advertisments. Now I wondered if I gave you some advertisments
each, uhm, you can go away and sort them into groups of similiar
types of adverticments MXlh (C/0)

can we dc¢ this up here
Viell, how are you going to work. You'rce going to work in a, are you
going to work on your own or in a pair.

pair
Richt. (&) Ukm Elizabeth, you're working on your ozn or in a pair?

pair
Viho with

Sonia
Wiith Sonia (a) You two, and you two. OK Good. Fancy you two being
together in a pair. “ncredible. Well, look in your pairs then, children,
in your pairs, uhm, take, I'll give you a set of advertismonts, and you,
you're to go through uhm the advertisments, and sort them in to
advertisments of groups of similiar types of advertisments. I hoge
you've got them the right way up. Its pretty casy to see which way
up. I meany you know, whether you've got the front or the back of them.
ARright, if you, when you've sorted them into groups of similiar
types of advertisments, give me a lab.l for cach one. On here you cap
write a label. I won't sugpgest a label. But if you've got a wholec lot

of advertisments that look for that, look like that, uhm, like those

Oh ©0ee
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P
T  Change something for that ohe (%) Righto, they(rc¢ all?
P trucks
T  Mmh, Thoce are all
» size
T Right, They'rc all the same size. But the advertisments themselves?
P truck
T imh, Fmh, all about trucks. ¥hats another one. ‘hats another grouping we
could give to the,
(no respon;c )
T Vhat classification in the newspaper would you find these
P
T Say it again Carolyn
P
T Vehicals for Dale (i) Those are the sorts of things
P all over 520C0
T They're all over $2,C00 dollar advertisments. OK. Now if you want to
put your label on there, you then, if you make your separate piles of
advertisments, how many you have, and then just write what sort they are,
and on a bit of paper, and put it on top of them. OK
Do that now guickly. It won't take long.
PS working/T monitorung
(Approx 30 secs)
T  Put some labels oan them Carolyn.
Aaron, there are some labels for you
(Approx 40 secs)
T Is that part of that set there, or is that separate
P on its own
T Thats making up that set there Aaron. i/hats that about
P
T  Sorry (“epeat)
P family entertainment
T Famnily entertainment column. OK anily centertainment sort of thing.

d

}i

Yes right.
can have some paper please
Teak, help yourself

(Approx 25 secs)

‘s there any dificrence . that one therc that you categorized as

ah family one,

I wondered about..l wondered aboul holidays you know uln

(Approx 15 secs
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wgh) Ye1l now, 1 don't know. lleh, don't worry wbout them. I'm sorry

Vit . .
(Visiter) I daianty even inform you. We'rc just a last minute

! 1 g .
T O T osee. Youn, very good of you. Library empty now to two.

Yes, OK. Vell we're up here. Do you ming if
‘no I don't mind |
T Oh thanks V Yeah v Right

Oh right uh

Well, uh, whose it about

P

T  Yes (a)

P a speech

T A speech about..

P politics

T  Right, OK. Political advertising isn't it

P

T That's.fine yeah (A) Yell you can label thosc ah Owen wher you've
sort;d them

P ? do just write..

T TYes Mnh (4) (Indicates acceptable)

P a2l done

T Good girls. Right
V/ell now, lets-put these ah along here, so, su it, can be read from
this side. Elizabeth, what what do you have there. You have ah..
Well can you put the labels so we can read them this way ugp. Yep

P ¥r Vlard

T Yeah (C/0)

P

T Vehicles., V=Z=l=I=C=L=E=S
Food, holidoys, churches,

P we're finish.d

T Yeah, OK girls. Bring them over here

15

Noiv can everybody bring their labels and put them all like uh Blizabeth,
¥yease, Varolyn
P '

Us l.c:\h, well OK That's ripht

Yea., could you put, put them in herce so we can all sce them from

Lthis oide hathy
il

. 1,
Lave you...,ucl you'leo din
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Viell put them, Blizabeth, back off'dcur

Right, just so we can read them all this side

Oh, well., Elizabe

€ot a vehicles and vehicles, Righto. Its a bit like playing cards.

What about Joining those two together, if people agrce on the..uhhuh

sho=s and movies

Alright (A)
Yep. Good, Good (i)

E3zabeth, only if they used the same label dear

what about these ones

Viell, which is that group we put movies

Sonia, do you mind that, your going in a pile called shows and movies

Right (A) Come along Harley.

Get your labels done

everyone else has got..

Thats , alright, it doesn't matter, Of course therc'll be an overlap,

because you've all got much the same range

Yeah (4) Can yéu bring them over boys.
is that one

Viell what'bitadvertising
I don't know

Its a film that one..

Lpprox 4O secs

Now right, Lets have a look at them and what have you got.

You've got cigarctte advertisments, Food advertisments, holidays,
vehicles, spclt in a funny way, church notices, shavers, fire places,
and finc tools, shows and movies, family entertainment, political,
products, socicties, Urcat. OK
¥r viard
Mmhmm (C/0)

thats fire places and [ire tools
And fire tools, sorry. woof your pardon, Yes alripght.
How all these ah advertisacatd that you've got here. ‘e we just go
throuch again.them There's cigarbttes anda lood oncs.

products

th, as they come in, You and Sonia could see, if you've
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They're all products, yes.

Yes (A) The church notices one., I

No

s that a product

The vehicles one a product?
Yes

Yes, In a way I suppose ., Uhm. The adverticment for Mr Muldoon

he isn't a product
No (a)
he's a political product
Laughter. Good on you. These are all newspaper and magazine type
of advertisments. They're all advertising products or somthing as

-~ e . : ) $
Carolyn says, wkat other kinds of advertisments. These are advertisments

in books you see. ‘hat other kinds of advertisments are there

Right TV (A)
radio’
Yes (A)

n

Film advertisments. Yes (A)
"
Comic advertisments yes. What other sorts have you sce. Vialking doen
Victoria Street on Friday night
n

Billboards, yes (A), and

Posters, and

Flasking lights
11
Pictures, as opposed to posters ?
at picturcs tihey have..
Oh yes. fA) That's what, thats the uhm. I think thats what Elizabeth

meant by..

Yeah, at half, at half time break. If you, while once out in the

playground, we saw an advertisment in the sky. Do you remember

Yes wasn't i. (i) ‘rowing that..
.
cign
Sign. what did thas..what was that advertising
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can’t remember myself. It couldW8t have been a particularly

good advertisment could it, even though it was so different..
onc them had a circus onc on it

Oh, I think it, what..You night be right therec uarre

In the, There are other different types of advertisments other than
those that we can put into magazines and on paper, arcnT there. And,
You've senn all those categories herc. And earlier on, if you want

to divide these up, you can divide them up into products, and ?

°
"

Entertainment. Yes (A) And ?
Oh, was that entertainment. Elizabeth

o

Thats not entertainment (A)
Vell

Yes (A)

Yeah. Right, So those, those three there, all have in common that

they're al..
entertainment
Right, yes. So we draw an imaginary line through there. Ah what
about khat? '
Buman Rights are Your Rights. In Spptember
Mr VWard
That hadn't to be an SPCA church. Righto. Come and pray for animals
adveféisment. (Exptn)
(LaéghterP
Uh. Thésc are the shows and movies, and and family entertatinment right.
Now, is that a product
yes/no
Vell?
Right therc are the products. We11l name those over there Elizabeth
the product one.
and products are products
Yes (A) That goes over there with those, so wo've got products, and
wé've got cntertatinment. Ah now, lets see whats lch out. Product.
Now church notices, Is that a product
lio
I it e¢ntertainment

lio ¢lc just a notiece
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1ts a notice (A) Ity a co..we'll Just put it half way into that set
over there., Now holidays .

entertainment

Right (&) Now heres a notice that sovs. Sorry, heres an advertisment that
says, uhn, Human Rights are Your Rights. It is now unlawful to

diceriminate in a wide area of activity siich as employment, partnerships,

access to facilities and co forth.
Vlhat sort of advertisments that
political is it
No (NA) Th? Human Rights Commission is, is a law, Its based on an act.
law advertisment
Its not, advertise, its advertising a law, or a rule, or an act. Yes
It doesn't go there, and it doesn't go there
it must go there
Vlhats, whats it it doing though. Vhats it trying to do
informing us about something
Right (..) Its trying to inform (A4) No more. Not for selling a product,
not for selling a a entertainment. Now what aboutthe Church notices
half vay
The're half way (Inf/Znt) there
If you look at all these and the other sorts of advertisment you've
senn,vhat are they all trying to do.
selling things
Sell
" ” n
Tell you about something. You agree with that Sonia ?
Yeah
Thcyfrc trying to tell you about something. I winder if you could, I
&ond;r if you could define advertising, by looking at these, and what

thoy'ie tfying to do. Could you define what an advertisment is

Tell me briefly what it mcans then, VWhat does advertising mean
Fause
tell about something

to tcll about something. Are oIl of these telling about something.
Yes (A)
Low's that enouch. I can cay ite half past two. s that it, is that

adverticing. alrigit, well you mipht need & bit more than that.

Whats adverticing then.
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Te  Well, why are they wanting to tell you about somcthing
P mak:: noney .

§ 5 nm .

T Right. lollnxg about something, to make money

P

Ri(’;ht (I‘\)o ND\'I, do you want to b\ly a church
P Laughter

T So well. They're a1l telling them, telling about something. Why are they
telling about somcthing.

PP s0 know more about

T Right, so you will know more about whats hapoening (A)
Kathy. Advertising is telling you about something, so that you will
know more about whats happening. 1s that right Carol

PP

yes/ I1l tell you its half past two, I'm telling you somcthing
T TYes (A) Is that an advertiscent
Ps No
T Alright, Now
Ps
T Come back, come back to what we're after, and that is, what is an
advertisment, or what is advertising. Now, we've got as far as telling
abou£ something. why? For what purpose?
No response

Well, look at 21l these. “hy are they telling about something, and what
is their purpose.

Pause, No wait, illo resp
Haven't heard from you larry yet. Harley, I mean Aaron.

Pause No resp

Right, all of these advertisments here. 'What are they all trying to do

P tell you somecthing

T Right (A) thy are they trying to tell you about something.
P its important

T Its jimpertant to who

Ps to them

T o them. Right (A). They're telling you about something thats
important to them. Yes. \hy
Pause/ Mo resp
wcll you gomething thats important to them Vhy. Vlhy are they telling
you. Going to all of this trouble. Spending thic money. Flashy lighte.

posters, acroplancs, nevspapers and all the rest of it, Vhyv

iy hathy .
1 agree

T  %You agree with that (4) why is that




405

»

Ps

PP

-

Right, so telling a message thats important to them, to get more

pcople to come, to thciriplaco. Alright.

Or movie, ah to buy a truck, to buy food, to buy cigarettes, oh yes, to

£0...what vhat about the holidays one

inc " "

Lo po on holiday. Yes (A) Uhm. yhat about the church notices one.

" " "

to make you want to join, or come al?ng Yes, alright. ilow lets go
back to our definition againe. Right, all the advertisnents are telling..
carry on. They're all telling somecthing
scviething important to them
Yes, because?
know about, come to

Now, on the

. il ’

The person who amde the advertisment, wanted to tell, because it was
important to him. Now what about you and I, and all of the rest of the
:peoplc who are looking at the advertisments. What does he want us

to do.

respond to it

“espond to it (A) Righto . How P Sorry P

Right telling about something that is important to them, so that we

will respond to it. Come in Yeah. Come in (visitor

Now, how will we respond to that. Shows and movies

go along to it
Right. What about the things for sale, in the small column there

Buy
Frobably buy it. \hat about the cigarettes

smoke, give pecople diseascs
Yes, and that to do, thats to do with the health one. ilright,
I wender if you can now, on those pieces of pmpper that you have there,
write your definition of what ic an advertisment, or advertising means,
on your piece of paper there.

10 sccs
Show it to your friend, and have some sort of agreencnt about cach
others definitions
ho sees

irc Tell you later. Tell you later
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You able to write one larley, ws you haven't onc. lere, write

onc dovm
20secs

Vhat have you wiritten ©lizabeth

An advertisment is telling about that is inportant to them, so

they will respond to it, o they will make more noncy.

Good girl. Thats great

VWhen you've written down your definition and shown it to your partner,

thats fine. I don't vant you to miss out on your plytime, and

we'll take it up from there sometime, in a couple of weeks time.
We'll come back to that one., I'd  like you to hang on to those
if you would Tell an

reads out

Good girl Carolyn

Good girl. Those are great. Ye'll lecave it there for
Y

aow girls,
ou run along and have your play time and thats very good. Hold
on to those would you picase¢ Harley and “aron. I'd be grateful if
you'd clean that up please, and Carolyn could you please take

those pens back to the classroom. They go on my desk
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Right, now we're avay .
et oq -
We're looking today ot some of the techniques or things that advertisers

do to make you buy their produsts. Righto, if you look at that picturo

there, for instance, could you, any of your, just point to, quickly

' point to the one that catches your eye.

Yeah, right. Eliznabeth and Harley pointed to the car. Wha, why why did
that catch yéur cye first?

n 1)
Sports car. OK. (A) And, and whats, what goes along with being a,
having a sports car.

Yast. You like to be fast. Fast and smooth and glossy. Eh, Yes,
Vho pointed to the lady.

‘hy?
Yecah (A)

Yeah (A) Fine. Yeah. OK. So perhaps the mane.. Elizabeth, who drew that
eleek sprts car did it because he said, somewhere out there is Elizabeth
Carr, who likes sleck cars, and so we'll put that in, and that will
quickly catch her eye, as it did. And they'll say, somewhere out there,
there are beautiful girls, who like to look like of beautigul ladies

lying on their sides.

. No, cn their sides, right. That will catch Kathy parkes eye too

and you'll..

Lets uhm, now in this one here, here's an advertismept on this page
:here for uhm drinking rmilk and its headed, drink a pinta, have fun.
Its how to have friends and kcep them too. “Why, every sip of milk you
drink makes you physically morc active, and mentally more rclaxcd.
So you're fun to bec with and lcss worried in case you make a fool of
yourself. Fun is infecctious, so drink that fricndly glass of goodness
down, Vhats the advertiser uspd there to try and sell the milk,
Whats he used.

health-

Health, Yeah ()

You know every one wants to be hcalthy, so thatc the key. 'ihat clse does
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T Fitnees, yoah (a) Hakes you physically more active.

P Friends- ’

T

PP

Ps
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and fiiends. Righto, Mow in cace you're worried about making a fool

of yourself, he gays if you drink milk you won't. So the ideas he's uzing

then, arc being fit, everybody thinks they want to be fit, everyboidy

thinks they want to be friends with cverone else, and what was the other

one you said.
Healthy-

and healthy. These are all things rigiht. So if you wanted to sell semething,

= you could say, 'Buy Jetto Soft Crayons, MNo , you 'ouldn't
You!

say that.
S say.. that mightn't , be interested in, enough in buying crayons so

we'd say. Do you want to be fit. Do you want to have lots of friends.

Do , 5 want to be healthy. The answers to which are always, yes, yes, yese.
Buy Jetto's crayons. Righato.

(Laughter)

Now here's onc here, at the botiom there. OK

Yes I remember when they asked me to rose for that one. (L)
‘hat advertising technicue have they uced there? Boys, you mighl be a
Pit better at answering this than the giris. I don't know.
- big nuscles-
Would you agree with that Harley? That they'¥e, they'wye said there,
be muscular, have the world at‘your feect.
Vihat's the advertiser said, when he made that. #ha.. Sorry, why did he

draw that picture there. Look. That picture there?

I wonder if its the other way round Elizabeth. That's what he's supposed

to look like. I see what you mean therec(a)

VWould you like to be like that Harley?

Not mure

You're not sure Right (A)

The advertiser probably assumes that men would like to look like that,
and they'd, they advertice it in that, in that way. Kow hcre's another
one here. Oh sorry. liere's another onc here. If you look at the picture
in that, why did the adverticer usce that picture?

Right, boyfriend would like them to have that stuff (A) Yeah lMmnhom

Its best fores.




409

T

P
T

§S

T
P
T
P

L= - B L - B - B - - B -

s

PP

MM o e
hmm (&) (Chns Laughter) Yes, right, its best for that.

Vihy . y
hy. I mean thers, thers that man thero, passionately kissing that

lovely lady, righto. How are they dressed?

" "

Ac if they're on a date or something Righto (A)

They look...how do they 2...they look. How do they look
(Chns laugter)

Fancy, smart. Do yPu think it's be the same Pict..same advertisment
if they'd had two people in overalls, or working clothes, or

ol
go why put them in smart clothes

Yeah (A) but why does he want to make them look nicer, Sonia?

L]

Come on Aaron. Keep going.
" 11

So it catches their eye, yes (A)
Is it perfume

Its pefume they're selling, yes.

.Yeah (A)

Yeah, so, so why have they put them in in smart evening ear. You know
smart. Dressed up. '
becaune you put perfume on when you go out
Mmhmm Alright (A) then.
Then why put the candles, this this very expensive oh candlelabra
its called, in front of them. "hy is that in the picture I wonder.
Candlelight dinner - restaurant

Yes alright , now why would ii, why would it, no its nothing to

! do with a restaurant. VWhy would you have that, such an expensive

i~candlclabra do you think?

ghow they're nice-

Mmhmm. OK. So if ther's one idea about that picture, what is it?
One {dca I want you to lool ...that catches your idea. Vhat is it,
one word that sort of labels somethin about it.

n
They're rich, OK (A)
It assunies that cveryhody wants to be rich, so thatlcatchcs their
eyec. Ririto. 1lts, it goes with class, and money. You Jnow, the
viealthy people.lhey use Hanhattan, Lady Manhattan perfume,

you sce. 1t wouldn't be the same if you had people ther in overalls
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So what are they working on? Vhat thing are they working on to catch you
out thero?
No R

What sensation are they working on to catch You out there, to to mcke

it attractive to you?

Vlell you alrcady caid it.
that you could look like that
That you cou}d look like that, yes (A) So they're using that, that you
should, that you can look attractive. Righto..Its for attractive people.
And people want to be attractive. Righto. And then o course, there's
the other one.

makes feel like a million dollars
Right. Its all very expensive. All the way through. Uhm, In novi,
This one here is one that you _ve seen before. Uhm, If I could read it

to you.

Grest win Gordon. You came up brilliantly out of that last length.
Get changed now and we'll join the girls. You go. I'm feeling a bit
wacked. Thats, how can I face girls with a complexion like mine. see
spotty faced - Gordons a brilliant swvinmer, says an attraetive girl.
Look. But oh dear, those spots of his really put me off. I krow.

Vlhy doesn't he do sometking , you see she SaySe

Another attractive girl. Then meanwhi;e back in the changing room o r
swinming pool, why be a lone wolf Gordon. You xan clear up that
complexion fast with Tackle. Its a medicated clear gel, absolutely
invisivle. No one will ever know you're using it. Invisible ch. Perhaps
I'1l have a go. Vlow, Tackle really is invisible etc etc etc.

Now then look at this picture here. Here he is coming out of the
pool again. No spots on his face. Gosh, you're alwyas win Gordon.
Shaii:I gct you sonicthing hot to drink days another attractive
giri.,ﬂcll thanks girls. ‘hat are they get. \'hat emothion are ghey
gettiﬁg at there, to make you buy the stuff,

the sex
the sex. Yes, being male, being, yes, one
" "
If it works. Righto (A) Somcthing that really works. ihat else docs
it do?
" n
It attracts girls. Righto (é)
llere is gomething that will attract girls to you, and make you more
popular with people. lighto (i)
(Laugis)
So there you are, ilarley

Those are ones, just to make you wore attractive there,
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In this one here, if you Yook at those (Sh) vihat immediately attracts

You on those ones. ‘hat tochniguen?

Toys. OK There they are. Righto

Yeah

Yeah, righto. A1l children like toys. If you want to buy toys, well

then you can use the bank or this book token, or whatever it is. Therc's
another thing there aight be har ‘r for you to find. They've done

somcthing else too that you night but, some of you've already picked

up, to make it appeal.
casy to get bock token
That its easy to do. Yes (A) Its easy to do.

Look at this elephant hnere. Vhy, “hy'd you laugh, Sonia?

Right (A) So what have they used there to make you laugh, to attract
you to- that,

Getting squashed, yes (A)

Yes (A) we.. now. Sonia laughed about that Presurobly she thought it

was funny. So what did she use there to make it attractive to you?

Mmhmn?

A funny picture. They've used hunour, haven't they. Righto. They've also

-

used humour in this one here.

Right (A) ihat's rignt.

Ycah

Thats that right. So they've uscd...

They've used gome humour there to, aiso you know to attract you.

Say, farming, some discerning farmer. Lool, they've spelt farmer wrong
there., So ito sort of - a funny part of it. Look at the pvoor elephant,
Tts the funny part of it that catches your cye, catches you eye first
of all. And then, now. vhen I turn this around, 1 wonder if you'd

et this sheet, and oace apain, point to the first thing that cutches

your cyce There
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Right, looks have a look. Ve've got them. Right. Why did you

point to that one Kathy.
"
The biggest. OK., Yep, right. Are there any other reasons, other pcople
who pointed to the lady?

Right OK. (A) Yes (c/0)

Yes finc'(A) That's differcnt isn'*iit. Sort of half uncovernd. Yeah.

Vlho pointecd to this one here

Vihy that one Zlizabeth

Oh (A)
lmhon

Vlould you be attreated by the horses, or the difference?
"
Both probably. You know which one..I thought you'd th..which one appecaled

ne first of all. vhich one do you think appcaled to me?
That's right Sonia. Yeah (A)
Righto

Children. You sec. Teddy Bears. Children, sort of you know, soft
and sentimental. Alright. (Laughs), and then, Uhm, if you have a look
at, finally, have a look at this pne here. Join the Beatuman Group.
the B- Hinis
Iicht. Sorry, the Beat Hinis. Beatmint. Its, a its a, its a lolly.
The beatmint. The beatmint group. Righto
\/hy do thcey usc her
"
Attractive again. Righto

Vhat about the word group. Why is that importang?
Yeah

. . . .
Rigat. Snazzy proup of peovle here. Righto. Why, what aboul that oac

theres why that?
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r " Whats a ¥olyblend:
T “ait on, Don't worry about what its advertising. “hy do you think they
use that girl there. .
P "
T Attractive (A) She's a very pretty girl. Righto. Bang. Straight away
Harley's eyes focus, that you sce. (Laughter)
Right. Vhat do you think they've used here. This is familiar to you row,
But whats
P funny
T Its funny. Yeah (A) Good; its funny, Lo its its diffcrent therc too.
Aside: Down there $oah
So nov what haven't they used on these ones we've been looking at.
There are some things, techniques, or things. You sce we've looked at
koening fit, friends; attractive women, being healthy, being part of
the group, havinglots of money, becing popular, humour, and things like,
ah all things that they've used to get Fou to look at their advertisment.
ihat haven't they used in these brochures we've looked at.
P - )
T Colou; good. Colour. they haven't used.
P
T ‘Hmhmm
Pc
T ¥mhmm
Pc
T Krnhnmn
Pc
T Right
Pc
T Yeah
P
T Yeah, Right. OK Vhat else could they have used. Colour onc. Good. lihat else?
waits
Put it another way. J'i‘ you were writing an ad, for to se2l something %o
the children in our ciass, or in our syndicate, and you're doing this
deliberately to set out to catch them, to malke them but something. i'hat
would you use?
P
T Right, yes yeah (A)
P "
i Dip letters. Yeah (o)

P

what would you do if ryou werce ariting an advertisnent Lo cateh out

Kathy liack, Blizabeth? .

horses
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Right. Ve ] H
ight €11, blow the price, bul just the horso, the picture of the howsj;.
OK Houldn't you. Iight

b} Y W

hat would you ah. Vhat would you ah use Xathy if you were vriting one for
Sonia?

guinca pig

vhat. A bit picture of a guinea pig? Do you think that Sonia, that will

catch hc; eye, will it,

yes

Yes. (A) What would you use AAron -l you were writing one for Barley?
"

A Penthouse nagazine. (Laugh) Goodness me Harley. Viell (IND) %ell, I

was thinking more in terms of that I'd make a smart skatebosard picture,

you sec. Does Harley, Does Harley skaycboard?

I skate boeard

Alright (A) Does he. Alrighto Elizaboth. Rizhto Elizabeth, One for you.
A smart skateboard there Jjust catches your eye, to (Ind) Yhat could
you usé Trudy? %What would you do if you were writing a uhm , for the
Standard three girls, to catch their eye?

Books, would you (&) iiould you use colour?

If you had a picture in your..If you had a big picture in your
advertisment, what would you uh nake'the picture of?

exciting ook
WWhat would you make the picture of?

books

Yeah, but, just any book, that would that would be exciting, would it..
Jjust to have g book there

That's alright then. Mhmm

Lets have a look at these uhm, these are the things that we use,

regardless of what they're selling, because they belicve that everybody

would like to be like this. .
Fit, be friendly, be hecalthy, be attractive, have lots of money,

be very popular, humour, and we got on to other things that you
mentioncd here. Righto. Colour, horses and other thibgs that can catch
you up there. So if you look at advertisments, you see probably onc of

those things being used. How lets go back to the ore we started with., lLets

go back to the one we started with. .hich onc of thosc have they uscd there?
Lots pick one we didn't choos?, we didn'i choose before. That one there.
.

Sorry
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T She looks attractivo, sho looks healthy (A) She certainly
P fit
7

. somebody,

and fit yes. She certainly does/ Anyway, we'll lecave that there now. Using

these cheets here, and thosec there, and any of these here, you can make
draw something that will..you think will catch an eye, and sell it to

using any of those techniques.,

LND OF DISCUSSICN
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Right he said go..Now, Yes here we are. Right now, we've ‘ this

statement, Advertising, advertising is always a good thing, which I left

with you yesterday. And you were going to make a list. And I wondered
if we could ah look at that statement first of all, apart from the

word advertising, whats the 1 most important, say word, there apart
from the word advertising. Trud:f
"

Good, good. Righto, so advertising is always a good thing.
So thats the word we're going to be looking at. If its always a good
th.ng. And out purpose is to look at that very carefully - that
statement, because at the end of the lesson, I would like you to

say or write, that statement, the way you think it should be. Righto.
For instance, how many of you think that is correct, the way it

stands now

Nobody , right. So you might want to rewrite that statcment. Lets uhm
begin with uhm, with you; list you have there, in which you are rcviewing
some things that are good, and some things which are not good.

i/hat did you have in your good list, ah, First o f 211, assuuing its

2 good thing
Oh gce, sorry Sonia, Say it again

It lets people know the things that are available (a)

Tell me a bit more about that

Yes (A) How do you feel about that Aaron and Harley. Is that a good
point about advertising

¥mh
Give me another example Harley, of ah a good thing, or a good prodﬁct

that you. might want to sell

The what?

The Fgeedcnt Gun (A)

Ch, I scec. So thats a good thing. Richto (A)
ahm, telling people what is nvailable (hai bid)

Riﬁht,.vc might be returning to tuat one. .hat elae have you ot there

Seonin
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It mcans employment for the people who print , and put what

Oh, I sec. Gives employment
No,

« Who did anyone elsc think of that one

Alright. It provides employment. Now what happens Spnia, if

I had an advertisnet, trying to ask you to buy cardigans, that actuaily

fell apart six months later. Now I want you to buy it, because ah,

when it falls apart, you'll have to come and buy another one. see.
You spend lots of money. Now, if I had made that advertisment and been

employed in designing it, and having it printed and everything - Is
that a good thing.
Yes
Its still a good thing (i) Would you agree with that Trudy
no bad thing good/bad thing
I see. Alright. So it provides employment. Thanks (A)

Oh well, thanks Sonia. Right, anything else

Well; can anyone add to.Sonia's ah list. She's started off with the
good things about advertising Carolyn
doesn't exaggerate good honest
Yes (A) And, what what makes it good Carolyn

They didn't exaggerate at all (A) Yes, and they also told you?

Mmh (A) OK. So they uhm, give accur;te information (RECBB)(ovn label)
Yes, fine, (A) Any other good advertisments or good things about
advertising.
sell advertising easier to sell it

Right. So what makes it. OK, so you've got a uhm, pardon me, you've
got a dolls pr.m for sale. Right. Soria's grown out of her dolls
pram which means that she cant fit in it any more, and she wants to
sell her dolls pram , and she can tell Trudy and Carolyn, and Harley
about it. Uhm, or she could advertise. \Whats the advantage of
advertising for her dolls prame.

lots of people
Right. Good on oyu. Yes, more pcople are going to see it. So (RHCBB)
wiec could say more people will have a chance of buying it, or a wider
audiencc. Hore people arc.going to see it. What other good things

about advertisinge.

say some more Aaron,

funny captions, tell kids at rnehool they look in paper, buy it
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Yinkimm Yes. What do you call that. Cua you give me anc name for that
" ‘
Humour. Right, Thats a good thing about it. The humour of advertising

Yes OK (RECBB)

Yes, good. Any other good oncs - points. Summer time's coming on.

M¥h, and in summer time there's one popular activity we do.
Yes, right Aaron

Swimning (A) Now, what about swimming

Right (A) So you're ._*ill telling what is available, which is the
one that Sonia mentioned here., Yes (i)
Y'hat else about it

"
Surboayds (1) Yes, but now, but now, what else. There's a type of
advertising that goes along with surfboeards and togs and swinning, and
they advertise, not only a message to people. Who uses togs and sufbo ards
and go swigming.

keep out of deep water
Mmhnom. Righte. So whats a good thing about that sort of advertising

keep pcople safe

Right. We have saftety warnings (RZCBB) Now, one is about keeping out
of deep water. \What are other safety warnings that they advertise.

"

Watch out for glass on the beach. Good (A) Others
Right, Yeah (A)
Stranger danger. Yes (A4)

Yes (A) But ther are other ones as well about safety, aiong the

idea of, not only in the water, but safety where else

Mmhmm (A) Such as
seat belt
Yeah (A) low srec these good advertisments

Right (A)
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Hohmm (A) If you sola the seat belt TCOM)
laugh
To me that sounds the same ag I think they should sell wheelc with-
cars you sec. So when you go and buy a car, you get four wheels. You get
four wheels with it as well
you do

Well, well Trudy. This is what “rudy is saying. If you buy the car
you get the seat belt with it don't you, Right

Our car in Australia, it didnT have seat belts in it

Oh, didn't it (a)
Didn't. Oh O I see OK (A)

Oh Uhm. Now what are some of the things that are not so good then

Yes (A) So what would what would be the bad point about that Carolyn
using other pecoples things to advertise their product
Yes (A) other people's wvhat ?
other people's music
OK. So wvhat happens if we had, ah Greasec music to advertise ah
water safety. Would that be alright
more people listening music, not words
Oh I sce. Right. Right OK (A) (RECBB)
Some things are not so, other things are not so MkMh (C/0)
g0 too far cows with forks K Fried ad

Yes (&)
Well, why is that a bad thing

Do you read Footwot, Footrot Flats.
yeah

Is he a good thing

Last nightn YFootrot Flats was lcading the draught horse along, and

because ‘Malcouldn't handle them. Did you sce that one

Yeh, but you see Footrot Flats, that that, he he's also able to

ah ﬁug Wal, ah think, uhm speak to himself, all sorts of sign
lansun;;e. Yet, you you enjoy that, but you don't enjoy the cows cating
with knives and forks.

Oh Right (A) so you can haves..
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ould you, coulg you please tell pe then, the differcnce between

your entertainment ang udvertisiné
PP

Now ig this good or bad
pe

T Yeah. OK, Right. Fine. What elsc., don't you like

Oh, I megn, sorry, I mean what else don't you like. What glsec is

eevwhen's advertising a bad thing, shall we say, or not too good.

"

Exaggerate (A) Can you give me an example
(RECBR) Yes Right (A) Mih c/))

exclusive to “o."woths but also in others
So whats had about that

lies
They're not being trathful. Yeah (a) Right (RECBB) Yes
Yes (laughs) Yes (4) Yeah, that's not truthful?

no

No (A)

Fmhram (A)

H W B W R\l Y 3 "o\l W a3 W o3 YW ol WY

Yes, Right. Oh thats a good one. Carol. Yes
Uhm, what else arc bad things
ause

Could you say tkat again, name

Yeah (4)

QY 1 w13 W

Oh right, yes (A) Any others

What about uhp, fear. Do , do any of you , aware of an an advertisment
that sorts of frightens you into doing something

P cafety belt ad

o]

Mmh (a)
Pes

T Is that a good point or bad

T  Fmhmn, Fnhmm (#)
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_T Yoo (4)
" PPs
T Right (a)

didnt cven do thenm up properly

Drape them over. Yes ()

Oh well, to come back to the fear point of view though. Ah thats one

where they'we frightencd You for a very good thing. Can you think of

anything where you feel that you are frightened, or forced oh into

buying something, because on an advertisment.
door lock
Mmh. Gag, goodexample Karen, uood example. Uhm, Gala Days coming
up. I wonder if you could say a gecod ad, or rather an ad an advertisment
used in a good way to advertise Gala Day, at Hamilton ‘iest School,

fourth of November. I wonder if you could tell me a good ad. Think

one up now

Uhﬁ: now, does tha£, thats told us whats avallable. s it accurate
yes
Yes (A) It has some humour. lmh. Yes well Yes (C/))
song for éalal Day
Was that a good ad

not sure
Mmhmm (i)

Could you give me ah an example where advertising could be used

in a not good way to advertise Gala Day

Mmhmm (A)

imhmm (A)

Now, o come back to it. What would be a , Come back to the bad ad
Ihebnd points of advertising fir Gala Day. You'd say that its the begt

yet. Uhm everythings available. What else could you put in
Right (A) Thangs that are available that aren't,” Yes (A,

'Hmhm,Hmhm limhim Right ¥Fine (.)

Uhm, what about, anyonc got any other ideus for a uhm another gsori of
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T
¢ play, or ideas that hhve anything

cither good or bad, or or ideas role

to do with the €00d or not so good pointa of advertising

Somconn thing one up now

P
ause

Such as. Do you want your child to be the neatest writer in school, If you

do, make sure that you buy Phosphate Water Markers. (Laughs) Cae of
these is certain to turn your child into the best handwriter in the
class. Available everywhere. All put to (Ind) music. Right.

toy shops go to favourite and not there, sold out

Oh I gee

3

‘g

sold out

T Yeah, so oh praps o, anybody, anyone, come on people. Anyone give me
a1 ad. I've given you one. You try

b3 I811 tell you one we made up last night

T Right. Yes please

Pc

T Oh Come..

PcP two'pupils role play

T Very good. Give them a clap. That's very good indced. Good. Right,

PThat was exccllent, excellené Xaren and l‘ru:.ly. “ell dore,-Well done,

What we're, whar were the ah, what were ;he gscod thinge about that

advertisment you did

p " "

T It was funny, right . What else was good about it.

P her voice

T It changed her voice. Yes. 'that else was good

P sh;wed what voices like before

T That mightn't be truthful though. It might be Carolyn and her twin
sister doing the advertisment. You see. It mightn't be.. Carolyn bring

P igitating her

T Could have been too. "ell. you didn't krnow therec was a voice changing
thing available - on this chart here. You didn't know there was a voice-

changing ah placc available did you until Carolyn and lrudy told you

about it. “ell now you know you sce., You've been told about it.
Ps
T what were the bad things about that voi..advertisment
P didnt tell where it was
T No'(h)
pp

7 Uhkn. I'm not guite zure what pqint yor're making there iiurley, but

never minde.

e ]
T ell , whats the point you're makine Harley
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PPP

On, I seec (&) Yesr Could also make their teeth cleamncr to Yes (Laughter)

Make them buy some?

toothpaste -

have to ouy more toothpaste because like the taste

Vihich is just what they want you to do. And of course you will notice that
the amount of toothpaste they put on the brush
Quite a long length of it, or Ah
Can we just work up in this corner - others in library
right
Very happy to. Yeah. Ahm, lets come back to this again. Advertising

is always a good thing. Like to re.. like to make another statement

carolyn

somctimes a good thing
Yes (A) Any others . Y
Right OK (A) Advertising is not always then
Arc you clear about somé things which are..Do you think if you look

in an advertisment, on the television. Are you able to discuss

what are the good things and bad things about it

Ah (A) Right, well you tell me then, just to show what you nean.,
Here's an advertisment. It sayse On Oct..on November the fourth,
ther's to be a Sala Day at Hamilton ilest School. There'll be a variety
of things.for sale, at cheap prices. If you are part of the in-group,
you must be seen at the Hamilton Vlest Galal Day. Right, now, what,
what are the good things about that advertisment

gives information
Right

except for end bit

Whats wrong with the end bit
Right. Sood on you. Ah we'll..Carolyn

But, but some of the things that you say are bad, is that being
woo ed by the music and the exag, exag, exaggeration, and not
being entirely trithful, und‘using fear tactics. Those thitgs that you

point out might be used to make you buy somcthinge. It might be sort of

bad advert, Carolyn, but it could ttill make you buy someting.

-

Welll icave it at that anyway, and perhips you will look at adverliuing

the a teduvteiong and radioy and newspaper in a bit more
on 1C AN .

on the Kt than you have ot the moment all beinn well

ariticnl 1li-
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APPENDIX H

DAVID'S STIMULATED-RECALL INCIDENT RECORDS



REFLECTIONS
een|ncr|ine toin

—

rac |rcclLsr|eve

PERCEPTIONS =, , |¥ [¥|™
LEL\rRre\TAs oFe Nm(iPco M
va85b| occ | NvS
/
B
ANTICIPATIONS

JUDGEME
AFP|ECE (A

A

11245

7EACHER David LESSON NO. 1 INCIDENT pNoO. 1

R That reminds me. Ve really need to record the fact that there waa that -
decision made about location finally. *

T Yes. And ancther decision that initially..just the floor’ area..but the
possibility of using the corner of those benches there, and the tables and
so forth.

R These were the things that were running through your mind when you came in
here?

T Ah, no. I'd only thought in terms of, we'll use this space, this generally,
ané actually, just when I said that..as I was saying that I thought, well
come of them could use the benches over there, the bookshelves.

R To perch themselves on?

T No, no..to put their, to put their labels on to write on or whatever it was
rather than to work on the floor.all the time, which is a decision I made.

R And that was just triggered by the fact that you looked around and noticed
there were these other possibilities in the area.

T Yes.

R And you actually thought in terms of them doing their writing and sc on on
these benches and shelves.

T YGSO

T

«

“I'm sorry about the area (old library) but we'll work in this floor space that

we've got here.,.we'll, you know, on the corner of the bencnes and wherever ou
] \]
can go."

A final pre-lesson planning thought.

TEACHER ACTIONS

ACTION CCNDITION

Location

END STATES

A
Learner Zehaviour
Overl Response

EVALUATIVE CRITERIA

1474



REFLECTICNS
TEACHER pAYID LESSON NO, INCIDENT NO. 2 F;:' Acr|ine o | o Srouping
x* wt Learnes informoron

T Decision there. That they should work in pairs..as it transplred with the v/ v/ ‘

nature of the chlldren..as opposed to individual ch01ce54 : TR
R You thought this? , PERCZPTIONS scol7im
T Yeah, yeah. It was something I hadn't made up my mind about, remember. Now L85 TACITIAE | SR I e

I had to. ' _ vasioy oce e
'R ihen you say ‘the nature of the children, you mean? J
T Trat they were people who were compliant to working together in pairs. There — 3

rappened to be only two boys in that group. WQ}?EE???E%?S
R There was no one who looked as if they needed to work on their own. They

confortadly...
T No. Well Elizabeth does tend to be a (indistinct) often, and Sonia's not

recessarily...
R But as a group there was no one necessarily to keep apart or anything. ,{UDGBM;S?S
T YNo. No. £FE |ccFluis mue
R _So_you were actually conscious_of these_sorts_of,.ah features about the kids

at this point..as you looked them over..compliant, only two boys and so on. )
T Yeah,

TEACHER ACTICNS
T "Miell, look ia your pairs then, chlldren, if your palrs takess,"

1

. ACTION CONDITIONS

.,fra wp :':)j

END STATES

EVALUATIVE CRITERIA

XA 4



TEACHER DAVID LESSON NoO, 7 INCIDENT nNoO. 3
T I happened to pick up, just pull out three advertisements and noticed that they

were all the same. So I said, bang, what's common about those., Then I noticed

one of them..they looked like three truck ads you see., That one was actually
a picture of a truck, alright. But it was one of these campamatic things that
they were advertising..a tour. Here's this campamatic. I said sorry. Change
tazt one. But again it's one of these rather instant decisions., But neverthe-
iess, I changed tnat for one that happened to be another truck one.

R You can remember actually seeing, thirking_ oh _they den't in fact,,.?

T Onh heavea's yes. Certainly.

I Vie're on the right wavelength, I think. You were conscious of the ad and it
not "eally being the same as the others, but your reaction from then on,
changing it for another one, was pretty well automatic. You didn't think, oh
I u“st ckange that. . .

€ Rigat, lieil, yes.

REFLECTIONS
cza|ner|imiE join

rac |HcclesT |EVE

PERCEPTIONS A el
LELNIAC|TAF (0PEMMINIPCO | TIM
yas/o ocs | NYB
\/ .
] i
ANTICIPATIONS

JUDGEMENTS
APP [LCF A8 [MNS)

A

od. ingppropriatle

TEACHER ACTIONS

ACTION CONDITIONS

END STATES
1]

EVALUATIVE CRITZRIA

Ley



TEACHER ODAYID LESSON NO. 1  INCIDENT No. 4

T I would have consciously... I would have decided to read the notes then move
around a bit. I decided to move around.

R Your movement is..is a thing that you automatically do..or did you in a sense
say to yourself here, well I'll check my notes and then move around and see
how they're going.

T No, this was definitely conscious.

R You can see in some situations you may be there, and you can sec that a group
is obviously in trouble..they haven't comprehended the task..and you mentally
note it and go to them. Whereas, this group is basically working as you
intended, so...

T Yes. t'iell I had..the Carolyn group were doing 1t. I looked at them_and they
were clearly, well, in a controlled situation. I went across to look at
another group there of Aaron and Harley and became involved with them because
I saw what I thought were some discrete categories there that I thought should
have been involved in categories they already had, and hence my 1nvolvement with

~ that group.

R So there may be decisions associated with working with that group. Did you sort
of conscicusly note this overlap, and think...

T Yes. I thought I'l1l need to sort that out with them (follow=-up required)

R This is Aaron's group is is?

T Yes.

R Right.

REFLECTIONS
PLN|ACT I8F |OIN

rhZ JACC|ESTOVE

! |GP 1.4
PERCEPTIONS
L2L | TAC|1AF |CFR M PCOI TIM 7
V8 s/o| occ | AVB
ANTICIPATIONS

JUDGEMENTS
Lep |EcF |ing (Mg

vd

TEACHER ACTIONS
Reacl

Other
UunSpeciftedd

ACTION CONDITIONS

END STATES

EVALUATIVE CRITERIA
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TEACHER DAVIO LESSON NO, 7 IMCIDENT NO. 5

R \iere you aiming for a higher-order classification?

T Yes. Now this was a decision I had not planned on., They seened..Thelr Eroup=
ings seem to split themselves initially into two clear groups.

R That was your impression of what they'd ended up “with?

T Yes. I decided..that would be a conscious decision..by_ gollyt let's_try this
one..I'I1 try to get them _to come up with these two, because it would solve two
problems. I made it to solve the problem of a lot of product sub-categories
that needn't have been discrete categories at all actually.

R Tne same sort of problem as Aaron and Harley had?

T Yes. They had fire-places, shower, electric shaver ads and so on. So we
initially..I decided, well, we'll put those into a larger group, larger groups,
and that would solve that problem..and also the second purpose was that there
were some there that were difficult to fit in anywhere. Would they. be a
separate larger group on their own, or..and in the end, I didn't,

One set there about, oh the political broadcast, the political meeting for Mr
Muldoen, and the one about the church services, stayed towards the non-
productive, entertainment ones. Away from the..sorry..towards entertainment
and away from the products. Youn'll hear the discussion about that one.

R Now can I just check this off egain. As you were getting these groupings laid
out it looked to you as if they were falling into two broad categories.
Products and entertainment. And the 'different' group too. That was in your
nind?

T Right., ' .

R So you decided to see whether the kids could recognize those groupings?

T Exactly it.

R And the problem of all those overlapving sub-categories - that was something
that you'd thought about, been concerned _about at the same time?

T Mahm. .

R Good. Ifve got that clear now.

REFLECTIONS
Brr|ner|ine o

v
nN
PERCEPTIONS ¢ ojer |
L8174 |ora)MvlPeo | Tim| V7
8 50| occ | AV3
v v’ s v
ANTICIPATIONS

YRC |ficcfucy JAVC

JUDGEMENTS
AFP |ECF |18 |MN3)

v

TEACHER ACTIONS .
UnSpeeified = "Il frytoget dem .-

ACTION CONDITIONS

END STATES

A Y
Learner Beraviour .

“Comne up ity asC TWO

EVALUATIVE CRITERIA
Learner Behaviowr
(Garegories Joughf)
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REFLECTIONS
TEACHER ODAV/O LESSON No, 7 INCIDENT NO. 6 ‘ Purl|per| e o
T Now that was one of those timee when, for some reason, ... I just remembered
then that wel!d seen an aircraft towing one of those advertising banners. S PTIONS crjer T
R Tae..you remembered it, and then came the question. ffi?fépjf,t Crs | MEN|PLE| TIM
T 1It"s more you get a_flash of an idea and then the next thing you're asking a T
question.
R So you get the idea of a topic..in your mind, then the question..you frame 1
that up, you must frame that up pretty well automatically. But there's not - T
P : . . ANTICIPATIONS
much of an interval between the idea and the question. rAC |ASC)ESTIEVE
T No, no, no.

- JUDGEMENTS
LFP |EcF |3 |mNgG

TEACHER ACTIONS

. ACTION CONDITIONS

Topic Focus

END STATES

EVALUATIVE CRITERIA

(0124



TEACHER DAVID LESSON NO. 1 INCIDENT ~NoO. 7

T There's a conscious decision that comes in here..was to do that at that
stage of the lesson.,

R Right. You had it there as a conditional one to put in at some point.

T 1It was planned. I had planned that I would go beyond things in books and
ra5a21nes. to sollclt ideas on other forms of advertising. Now the con-
scious declslon in_ here was to do it then, because now..you saw how I come
back to that. Now I do, I did that deliberately because it's, because I
resembered, or I was always conscious that if we were going to work towards
a definition of advertising..now this would be a good_ stage if we were going
to do that to go, to consider other forms of advertising. If we were to
come to an overall definition of advertising

R So it was really, in a sense there was a decision to do that. Within the
lesson. -The decision related to the timing of doing that. This wgs the
appropriate point.

T Yeah, yean.

I don't think this is a particularly weighty decision at all. I knew that
it had to be done. This seems to be a timely point to do it. '

R And you gust read the situation and it seemed timely?

T Yes.

REFLECTIONS
oM lAacT|InF [oin

v

e FoCcUS
» % TDpic Fo¢

PERCEPTIONS
LBL|TRC |TAF |ors HM:(IPCOIWM

cP

va 5o

occ

NY8

ANTICIPATIONS
rRC |ACC|&ST|EVC

JUDGEMENTS .
APP|eCF(uit lrng

v

TEACHER ACTIONS

ACTICN CONDITIONS
Topic Focus
( ’ﬁm:fl?

END STATES
A}

EVALUATIVE CRITERIA
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TEACHER DAVIO LESSON NoO. | INCIDENT NoO. 8

o3

T There viere one or two things there Neil ‘

R Vere you, I was just wondering whether you were..You put.the queotlon..Were
you thinking about the fact that you dicdn't actually get an immediate response?
No that wasn't actually bothering me.

You were Jjust hanging on.

Yes, I was conscious incidently that they weren't answeringz. This question
sequence is not, did not go as well as it might have done. And the girls on
the right were having a wee,giggle about something. I've forgotten what it

vas to do with the..to do with Mr kuldoon or something. They had some little
giggle session going. The question was sort of lying there, and my own concern
was you know, I presumed they were still thinking about this because..this might
be wait time .extraordinary. It took a bit of kicking into life there for a
minute, because the girls giggling on the side there. ‘

R Distracting the others from the question?

T 7Yeah, and two of the girls there are two girls who are extremely close friends
and do a lot of giggling together anyway. But I thought we were getting a bit
off-track there.

R That was in your mind?

T Yeah. But it wasn't a major concern

R You mentioned wait-time. Conscious wait-time? .

T Definitely, A bit of SQAIES., I used it a couple of ‘times there.

REFLECTIONS
PLNIACT | 12/F |ON

¢t {GP 4
PERCEPTIONS ™
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TEACHER ACTIONS

ACTION CONDITIONS
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END STATES

EVALUATIVE CRITERIA
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TEACHER LESSON WNO, INCIDENT No. 9

R By the way, in a section like this..when you're trying to get a particular
answer,..is the answer you want..oh, sort of registering in your mind

T Well, I know what I'm after. I wanted some reasons there, Not that I'd had
certain reasons..but,

R And when you can't get what you want, do..are you likely to have particular
thoughts about what's happening.

T Viell..frustration of course sometimes. It depends really whether I think that

(2R

there's no reason why they can't give me the right answer. It could be a bad
question though and the kids don't really know what you want. Like I wasn't
that satisfied with the questions in this lesson.

Did you thirnk that while you were teaching?

ot so0 much then as after.

REFLECTIONS
Frerilacr| inF |oeN

PERCEPTIONS
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JUDGEMENTS
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TEACHER ACTIONS

ACTION CONDITIONS

END STATES

EVALUATIVE CRITERIA
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TEACHER DAVID

T

LRl ] J X

3

(= -]

LESSON NO., 7 INCIDENT NO. 10

Now that was something again that I hadn't decided on before..hadn't made up
my mind about. I knew we'd try to get one definition but how we'd specifically
go about that... o '
You were thinking about two groups discussing it and reporting back originally
That's right. But, I thought ‘there,..ve had paper_sand pencils_on hand, so_why
rot, I thought they can each write a definition down and then we'll go back over
them and try to get some agreement on one.

Did the..were you noticing the materials, the paper, when you were about to go
into this section? Did that trigger the thought?

Oh, not really. It just occurred to me as a way of handling that.
Handling..?

Handling the definition. .
So.,.I'm just wondering. When..you've got this plan in your mind - does, are you
conscious of the point you're at in the plan at a transition point like this.

I suppose sometimes. I was here because, as I say, I hadn't really finished

all I should have planned for that.

So the plan sort of surfaced, perhaps because of that ?
Yes, I woqld think so.

REFLECTIONS
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TEACHER ACTIONS

ACTION CONDITIONS
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TEACHER DAVID LESSON NO, 7 INCIDENT No. 11 ’
T Another thought there while I wis waiting., Some were likely to. finish before
the others. ‘ ’
R You thought...? ‘
T Well, I knew ones like Harley might take a while, and... .
R They'd work at different rates?
T Yes. So as they finished they could compare their's with someone elses' or
R their partner and try to agree on one.

Yo o -

REFLECTIONS
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TEACHER ACTIONS
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Rarpciparon

END STATES
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TEACHER DAVID LESSON No. T INCIDENT nNO. 12
T I thought about going on, but I knew a couple of them had missed out on the
break for two days running, so I decided to finish up there.

Note: Best mngs at this point .
R So their having missed out came into your mind then...when the bell went?

T VYmhm. Because I could have gone on a bit longer

REFLECTIONS

CLN|aCT [1riF fOIN
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. . REFLECTIONS
TEACHER DAvVID LeSson No, 1 INCIDENT No. () Pun|acr|inF |oun
I came in with sheets of, sheets of dupliceting paper, folded in half. And in
that instance I went down just to tear them. I'd folded them, and I thought,

tear them in half, because of half a sheet is plenty for a label,

I made the PERCEPTIONS Ccl |cA | mw
decision. I mucked up the tearing cf them, so took a list that wasn't... Now L8 s | TAc|TaF |cFB| MM PCO| TiM
this-was an interesting stage because you, when I said if I tore through them’ VEyo| occ V8
properly, this is usually just to split the paper, but I didn't, I said to
Elizabeth, would you mind guillotining them. There's a guillotine near by.
So she went and put them through the guillotine and that was that.

Now just one thing.

R ANTICIPATICNS
Sometimes there are somethings you really do almost c|e il
spontaneously.

They're just an inevitable outcome of the situation, and there's
not really a deliberate, a deliberation or a, a conscious sort of concern with
it. And that's just the only thing to bear in mind. Some people have commented
that what they were really doing was offering me an explanatioa for something JUDGEMENTS
trey did as sort of just a straightforward automatic response to the situation, £FP |ccr |wms [raa
and as they acknowledged in a sense when I queried it initially, it didn't really

demand, it wasn't associated with any conscious thought. It just occurred
automatically.

That's one of those, You're looking for conscious lesson changes.

Good, Now we're clear. Ones where you can actually recall the sort of deliber- TEACHER ACTIONS
ation rrocess, or the one, for example that occurs when sometimes you hear a child
give an answer and think, well I must come back to them. But you've got to

finish hearing someone else answer and you're th1nk1ng..otop talking. I want, I
want to tell you abocut this.,

ACTION CONDITIONS

END STATES

EVALUATIVE CRITERIA
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TEACHER ' LESSON NO, 1 INCIDENT No. (b)

T

There's a long stage here..this is by explanation..where they're doing the
sorting. And my next thing is working with one group. I started moving
around the group then, as far as the microphone lead would allow. It wasn't,
it wasn't a really needy case for teacher intervention. Everybody was working
very happily on this.

The sort of thing you do as a matter of course. You're just monitoring.

They were doing the thing very well. But I would, as you say, monitoring to
make sure they were doing what was expected of them. But no-one was. It

was all,..

Ncthing stood out.

No.

REFLECTIONS
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’ REFLECTIONS
TEACHER LESSON NO, 7 IMCIDENT NoO. (@)

Pun|Aacr| iuF ot

Just to explain. The first group had finished, well and truly ‘finished, and

were laying out the line of... . ‘ =T Tow
So you went over. That's Elizabeth., A separate group from Aaron? PERCEPTIONS

Yes. ‘ LBL | TAc|TAE |cF8|MuI [ PCO| TIM

Arnd you'd just noticed the fact? Wb | oce | xve
They brought them down, and said we've got them here in a bundle, all with )

their labels on. And then that's where I'm saying lay them out on the other

side of the floor there. That's the start of the process where I..lay them  ANTICIPATIONS

out. Zveryone comes along and looks at their categories and it will be.. TaC |Aee ST

But this is basically a case of the plan just running it's course

Yes.

¢ JUDGEMENTS
LPP |EcFwiB |mia

TEACHER ACTIONS

ACTION CONDITIONS

. END STATES

EVALUATIVE CRITERIA
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TEACHER DAVIO LESSON NO. 7 " INCIDENT nNoO. (d)

T At that stage, I think we're virtually all finishing, and all coming together..
that pile at the end there..and people are laying out their stuff and they're
laying them out and putting together their groups where necessary. I think
the next stage was where I started to hassle up those who were dragging along.

R Nothing specifically in your mind

T No.
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. N : REFLECTIONS
TEACHER DAVID LESSON NO, 2 INCIOENT NoO. 1 Purt|acrlne o
T Translation number one. Righto, that's translation. Sorry. I'm just bugged
about this ’ T
R So, were you actually consciously trying to frame up that one, right at the" PERCEPTIONS
outset? Lar T,gclff,'p CPA|MRN[PZC 7""".
T Yes. You see, I am always absolutely satisfied that I car do this. I think V8 50
I've done it quite well there actually. ' ' v
R The 'do' is a very straightforward.
T Yes, very straightforward. What do they do? Righto. I'm always confident %N?ICIRAT£9FS
that I can do this. I'd never, I wouldn't have to write that down. But I've A el i
still got this scheme at the back of my mind that.I would have liked to have
clarified it first rather than wait for it to spew out.
R Did you actually think..were you thinking that in the course of the lesson
T Yes. Yes. Too right. That's crucial ¢ JUDGEMENTS
R And you were aware of the question as you were framing it up. AFP |SCF | thante
T Certainly. ]

TEACHER ACTIONS
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TEACHER DAVIO LESSON NO. 2

T

INCIDENT NoO.(2)

Yes, decision one there would have been to..actually.to have them point

to the picture. Ah, I had planned on "Let's look.at these. Let's talk

about them..talk about techniques.”™ But the translation of the most
obvious technique in children's terms was point to it. That was a
decision I made in the lesson, that I'd do that rather than "Let's
have a talk about it." Point to it and justify why for your point of

view. Which was much better in terms of the chlldren than say,..that's
what I want you to talk about, techniques.

We'd better check this out again. Did you decide that more or less
automatically, or was this a decision to translate what you'd, you'd
planned because you were conscious there that that word technique was..
or might be a bit of a stumbling block if you just went ahead and said
the discussion would be about techniques. See,that was what you'd
planned. Discussion. What techniques used to attract attention?

Right, Neil, Right. I vas I _was_ conscious of what I would say.to.

______ “What 1'd planned wasn't.,

So that-applies to your openlng, all of these opening statements.
Thinking what you're saying, or going to say.

Mmhm.
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TEACHER DAVID LESSON NO, 2

INCIODENT NO. 3

I deliberately overlooked the one about being intelligent, being intelligent,
The idea..it boiled down to- just be..(IND)..and he's more intelligent than
others, is one thing that I would miss (not comment on) as a teacher,

So you actually, consciously left that side of it?

Surely. Yes. I prefer it to be on a comparison basis with the child's own

ability, rather than with any one else. So correct _ but I didn't want it to
begome an issue.

And those sorts of concerns were in your pind there were they? It wasn't Qeeo
vasn't an appropria‘e idea to follow up?
Right Neil. Not a good one for a probe.

REFLECTIONS
Pirlacr|ine (o1

TARC |ACC|aT | EYE

JUDGEMENTS
APP |ECF|LAB IMNS

v ﬂfp. as poasible topic

TEACHER ACTIONS

Not to act

ACTION CONDITIONS

Tohic Focus (rgjected )

END STATES

EVALUATIVE CRITERIA

PERCEPTIONS ¢l |ap | v
L8 1Ac|Tar lors|mmn|Pco (1M v
v v8spo | occ INvB

s
ANTICIPATIONS

187474



3 A REFLECTIONS
7EACHER DAVID LESSON NO. INCIDENT No. &4

This ‘didn't go very well. I thought this would be a really good one after the
initial start. It was hard work

R Do you think they found it embarrassing?

PERCEPTIONS . ¢royee

T No. Vell that hadn't occurred to me. I thought it would be so obvious that. LBL [VAC|TrF |8 || Peo | T
it would be easy meat. But it didn't turn out to be v’ vayjq o<

R So you found yourself struggling a bit? °
T Yeah, struggling. I krnew I was working hard - N

STReNEES L . ANTICIPATIONS

rRc |acc|ESTIOG
N
. . JUDGEENTS

LPP |ECF A8 Mg

. TEACHER ACTIONS

ACTION CONDITIONS

END STATES

EVALUATIVE CRITERIA
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TEACHER DAVID

)

HKY S8BX

LESSON NO, 2 INCIDENT NO. 5

I'm ashamed of it.

It's interesting. They've got it in a sense, but their phrase, it makes them
feel like a million dollars, which 1s really..they can't give you a one word

label, but that's pretty close

Look here are three examples in there of bad use of children's answers.
Extremely bad, which I thought was not particularly like me., Because I know
exactly what they are saying. Because I am two questions ahead, I couldn't
wait to elicit the idea, what's the main idea behind this thing. I couldn't

wait. I didn't even listen to the kids answers which were really worth
building on

So you had your answer in mind for it?
No, no.

Because I was thinking, look, the question I've got to ask is what's
the key idea behind this advertisement, and I didn't even know I could have

built on..there are three answers that I should have built on.
there. I was thinking way ahead. Vhat I've got to get.

So you were actually carrying the question you wanted to ask in your mind?
Yeah,

I was hung up

And the main idea you were wanting? Your answer, the one word?

Yes, again. I mean someone says they look expensive. Someone says looks like
a million dollars. Excellent answers that I could have built on, I'm ashamed
You weren't aware of that at the time though

I was a bit on edge, yeah, though,
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TEACHER DAVID LESSON NO, 2 INCIDENT NoO. 6

R At a point like that, are you carrying 'humour' in your mind?

T Ymrhre. Yes. That's what I'm working on., Yeah.

R And working towards it. .

T Yeah, hard. Hard. Yeah. No one else will get a word in edgewise. You
notice. Working hard. _My god. They'll say the word humour at all cost.

R But we all do this at times don't we. Particularly in a situation where
you've worked through the materials, and you've laid out for yourself what
you would hope to get. ' ’ That's what this
(the plan) is for isn't it. Carry things..that you've got end-points in
mind?

T Yes, that's very much me.

That the goods have to be produced.
realized it was at such a pace as this.

conscious attempt not to.

But I never
There are some times when I make a
The sciences one, where we go all Brunnerian if

- C e COF|LAS (MNG
you like, and the use of the data to come to your own recognition of what are AP |ECF (S

the essential attributes for example.

are made. If you like, we then jump into a testing hypotheses idea and in a
science lesson it's, oh I don't care. I'm not..if the wrong ones are made
because I, given time I can question the inference in a small group. I
suppose what you call testing hypotheses, and theory testing. And there, if
don't get them, I can always tell them, I can always turn around and tell.
can always,.you know, to correct their proposition, because I believe it is..

. but here, today though, is you know, unfortunately..very much, what you're

listening to now. They will say the word humour. And they're getting it. I
wasn't expecting the answer at all in this bit.
to. We do in the end.

R  And does this occur for other ones?
T Certainly. You'll hear it.

In some cases this is..wrong assumptions

But that's what wec're getting
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TZEACHER OAVIO

LESSON NO. 2 INCIDENT NO. 7
Did you plan for that?

No, I didn't plan for that at all.

Was this another one on one of the sheets. '
Yes. One of the ones ocn the sheet. That was one of some chewing gum or
whatever it was. I thirk, I think it's because it's a further confirmation
of something we..perhaps I'm too uncomfortable at this stage you see, and I*'1l
say right, we'll see, can..l could have thought, well let's see if we can pick
up one of these attributes we've used before.

Just in passing.

But by the way you're saying it. You're saying, I think I did it probably for
such and such reasons, which suggests that you did it pretty automatically and

spontaneously. There was not a lot of deliberation
Ch, no.

There vias no specific thought, oh like after you notice something and it's a
matter of bringing it in later

No I think, recalling it. I was closing up that probably. We'd used the
centre spread to point out, and I was closing it up and I, I thought, boy,

there's an attractive..well it caught my eye. So I thought, bang, what about
this., What about that.

You did it very automatically
Mmbm,
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7eAcHER DAVIO

o 3

LESSON NO, 2  INCIDENT NO. 8

Vlere you thinking anything at that stage?

I thought it was a bit discrepant.for old Harley
Harley and Penthouse don't go together?

Not really. ’
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TEACHER DAVID LESSON NO, R INCIDENT NO. 9
R You were still hoping to get youv. media there? .
T No, Ho. Anything in the children's terms. I just wanted an answer in children's

33

W 1B W0

[B-¢) H o

_be likely to react to, in their terms. So I just thought —if they were writing

terzs. And the one..Kathy, what would you like. A horse. It would be a
picture of a horse. A picture of a guinea pig. In children's terms what would
they like. You know, for themselves. This obviously because of my concern
that some of the things we discussed mightn't necessarily be part of their
environment - such as glamorous ladies, and

So that's the reason behind that?

Mmhm, yes.

And you thought trat in the lesson, or

No, wait. No. Hang On. No that is. No that is clearly one that..no that ir
clearly a decision I made because I always had this in mind.

You had in mind this possible gap between your ads and the kid's experience?
Back in your planning?

Right. And I'd intended them at the end to write an ad with their ideas. This
was a bit of a variation on that.

This was imagining writing an ad. Did you consciously frame that up? I
noticed that you waited a moment back there..when you didn't get any more
answers. '

Only in the sense that I was thinking..they'd only given me colour at that
point. Nothing else was coming up. O.K. time to shift to things they would

“an ad what would they use
Sc was the thought about what you'd say, or what they'd do or think about?
Vinat I'd get them to do.I suppose. Think about writing an ad, and work out
what you'd use. Eut it wasn't something I thought much about at the time
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LESSON NoO. 3 INCIDENT noO. 1

‘There was nothing running through your mind at that point?

Nothing except that he was a thickhead, and we're off the point.

Beth of those things you were conscious of? His answer in particular. Harley..?
Yeah. Harley .

hAnd what about the reaction..he's a thickhead. That actually passed through
your mind? '

Certainly. Not an uncommon thought as far as he's concerned,
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REFLECTIONS

7EACHER DAVIO LESSON NO. 3 INCIDENT NO. 2 Piri\perine |0
R Say some more. Y70u were unsure what he was..the idea that he was really
rying to convey? . '
™ ;eil'syes.c & . PERCEPTIONS “oee
A ) ) . LBE |TAC|TAF | CF8 mmpco,rm
R I wondered, hearing that, whether you were mentally noting "I'm not sure what
he meant here" ' ‘ V8 o] 0 [AVS
. - / v
T Yes. I was. That happens a lot l [5J
R Does it? — -
T Yes. In this particular discussion. ;CNTAICSIE_?}&“S
R Why was that? :
T Oh, because the thinking was..is..where the level is
R You felt this lesson was more demanding in terms of levels of thinking?
T Definitely. .This is critical evaluation. g
R The ‘say some more’ probe...Done "automatically or in your mind to ask ﬁ;;UEGE’{EFNTSM.
T No. The sort of thing I do without thinking about it. M i h
R But the wondering what_he was talking about., _You can recall that being in ~
your mind? Toommm e o o
T Yes. Certainly.
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7eacHeER OAVID LE5SON No, 3  [HCIDENT NoO. 3

T

(=Rl
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B

I found this very difficult to handle because I was thinking there, with
childrens' fantasy, animals using knives and orhs. 1mpact on..the impact
made with the cartoon or the characters, or whatever it, is, to fantasize about
should appeal to them. And that really surprised me, espec1ally from that
fellow. And that threw me. Absolutely.
Were they sort of querying this being used as a technique

Yeah, that really got me struggling, trying to work it out.

Yes, I could sense, see..hear you sort of

I floundered badly because I wanted to go on to..we've got a play on at the
moment, a spoof on Cinderella, and we're doing a lot of this spoofy type of
stuff. But that really bugged me, because on the one hand in the classroom,
we're working purposefully on children's fantasy, and on the other hand they
don't sort of accept it. I thought they're making some sort of dlstlnctlon
_between entertainment and advertising. Actually a bit later I asked them

“zbout this.

You can recall thinking that they've got, they must be making some_sort of
distinction?

Yes.

And then deciding to ask them about it. Was that deliberate?

Mmhm,

RLrd
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TEACHER pAvVID
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LESSON NO, 3 INCIDENT NO. b

That's a decision to involve a .stupid question like that..which is really a
non-issue really to the whole thing

Is that in hindsight or did you think that at the time?

At the time. I wondered what I was_going on about Footrot for.
how I got on to it

It just slipped into your mind?

Yeah. I was trying to point up that they didn't object to fantasy in comic
strips and so on, so why in ads.

I don't know
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. ) REFLECTIONS
TEACHER DAVIO LESSON No, 3 INCIDENT NO. S 2241 [ACT | 105 |01

. . . v keamer Informotion/
The business of fear ads. Was this just something that
That's something that I must have had in my mental list of a bad point.

Ads that frighten LEEREEP?;BN‘C" . cr |cP [N
Yes. And what was going through my mind_there was that this_age-group would  -||*""|7'¢|™"erefmm|ree

BB

not be as much influenced by fear advertising or coercive advertising in _ A j vayo| occ VB

terns of joining the group..if you don't do it you'll fail school cert and

this sort of thing. But they're below that level. And that accounts for -
the frequent reversal back to examples of something. You know, I know a man rﬁf%ﬁ&?
who broke his leg and things. Yeah, I'm ashamed of the way I've handled I
answers in this part.

R Are you hearing answers that you could have followed up

T Xy handling of the children's answers I'd like to think this was a typical,
Yell, okay that's a sample, but-it's not like me at all. I don't know, what. JUDGEMENTS
There's something_bugging me. Obviously there's something bugging me. APP | LCFUAS FING) .
Look Neil, I don't know what it is, but there's something bugping me that..
because, some of those answers, just before. I shudder at the way I used
replies, and I hate to think I do that sort of thing. I wonder if I'm
bugged about the whole evaluative idea. That I'm still, that I've still got
tc get to this,..the suitability of the data I'm dealing with for making

evaluative type judzements. That's what's bugging me I think. The gap is
so wide (Uncertain). :
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_ TEACHER DAVID LESSON NO. 3  INCIDENT No. 6

R Were you sort of marshalling thoughts there or .

T Oh yeah. You can see what's going on there. I'm clearly a bit distressed.
because I've still got the gap between what we're dealing with, to making
Jucégements. Perhaps it seems a.bit wide. And here I'm thinking, I'm

_obviously thinking, shall I throw the role play part 1n here._

R Had you felt the appllcatlon thing had worked? Was there evidence there
that they'd been able to close the gap?

T Viell, they had given me an example of a good advertisement and a bad advert<
1seﬂentt_and when I'm relatlng it, that s actually going_ through that, that
I had on the board there, using it as a bit of a checklist

R I'd better check. Make sure I've got this clear. The gap you mentioned
refers to?

T

Well, we'd worked through some data on the good and bad features., ,Then, we
had to come to an, a judgement. Whether advertising is always a good thing,

using the data. I wasn't sure whether we'd covered enough data_for_ them_ to
be able to make a judgement.
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TEACHER DAVID LESSON NO. 3  INCIDENT nNo. 7

B3 g

Right, this is your return°
Yes.

It's a fairly deliberate move?
Very. I'm getting morose at this stage, and thinking, well, I have not, I'm
not realizing my obaectlves as vell as 1 thought I m1ght. OK Now we're

going to make a big jump, feet and all, back to the statement, I I thought
let's go to _this stage here (1nd1cates in plan) and rewrite, giving an_odd

__erarﬂle.

Not realizing your objectives meaning not being able to get a good set of
data on the good-bad features?

Right. The whole thing was pretty messy somehow. They just didn't come up.
with the goods. I didn't know whether it was them or me.

And you're avare that this is the point in the plan that you want to, that
you have to get to?

Right. I had to take the plunge.
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TEACHER DRYIO
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LESSON NO, 3 INCIDENT No. 8

What's happening here Neil, is,just to sort out this hash here, is that I

asked the children to give me a revised statement of your advertising is always

a good thing And I got two of those. Advertising is not always a good thing.
I forget what it is now. Right, now clearly, what has happened here now is..

I have Jjumped back to another example. I've come back to the gala day, and
The original intention was to get them to..

That was. They have given me an oral .
example of the rewritten statement |

Right, they've given me a couple of those.
it at_that,

In our mind?

Yes. And 1 dec1ded let's go back to gala days. I'll give them an ad. Now
i¢§_§n§valu=te that ad for it's 5ood and_bad features,

Now I'm feeling reluctant to leave
So I'm hunting around for pOSulbllltleS

- . . Py (
Again to check whether they can in fact...

That's what I've done. Right, so what I'm doing is just sort of bolstering

my own certainty that they've got some idea what might be good and bad
features.

’And that...the possibilities for doing that activity included...were in

your mind were they - the gala days topic, giving ‘hem an ad, having them
evaluate the ad?

Oh yes. Thats what I thought I'd do.
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TEACHER DAVID LESSON No, 3  INCIDENT nNo. (a)

R

3

oe)

(=Rl

Did you go on to this phase because you thought you'd got all there was on
the lists

Vmhm, yeah, on the good points. There were more godd points than I thought"

that there would be available

Did you go on sort of automatically, or did, were you conscious of of their
lists..seem to have gone as far as they were going

I don't know. I must have presumed they had run out of good points
Obviously you've done it automatically, because you haven't recalled..

I just presumed, and that's the next stage.
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: : REFLECTIONS
TEACHER DARVID LESSON No, 3 INCIDENT No. (b) oaslacr|ine Join

td 3

ER A

You said earlier, ah you made a lot of decisions..but not up to this point

Yeah '

Wiell, I think you said, I must have made a lot of decisions, when you were PERCEETIONS ¢ jep |
looking down at this L85 TAC|Tar |arermn|Peo | nm

Viell, perhaps not so far. No« B0 | oce [ave
Not so far. It's just ticking over. This is what you had in mind

And two or three instances where I draw discussion back on to the point,

that we were supposed to be discussing, you will notice. I did that n2§€i§3ﬁ§3£8§5

But you did that pretty automatically? T

3 o

Did that automatically. But I think later on. I.think'this. Yes, we'll see.

. JUDGEMENTS
AEP | ECF 1R 3 NG

TEACHER ACTIONS

ACTION CONDITIONS

END STATES

EVALUATIVE CRITERIA

6SP



TEACHER OARVID LESSON NoO. 3

(=]

INCIDENT No. (c)

Anything happening in your consciousness herec.

You'll notice things have picked up and livened up, and we're moving along a
bit more quickly. But we're still plugging the same old..

So’'it's a case of rather than you making any drastic decisions or anything,
you have this sort of rise and fall of satisfaction dissatisfaction with whats
happening without necessarily making decisions.

Yeah, well..but what's clearly happening here to me, is that certainly the rise
and fall things picks up a lot..things go well, and then we.have responses that
take us further away from what I'm at. Silly old Harley's interpretations of
two ads, and he'll go on reeling off anecdotes all day. But taking us further
away from what I'm getting at, getting towards. Now what I will do in my
typical manner, will be actually just jump that gap, bang.. I've been so used
to just being able to work along step by step, and getting there quite happily
through a little bit better questioning, and use of kids' answers than I'm
using today, and arriving there, but I think you'll probably find I'll

suddenly go..right now let's critically evaluate Neil's statement, right.

REFLECTIONS
FPun|acr| e o

PERCEPTIONS
LBL | TAC|TAF | cP2|MUN[PCO|TIM

c/

GaP

IN

v3 5P

ox

"8

ANTICIPATIONS
rnAc |ACC|ESTIEVE

JUDGEMENTS

LFP |scF|ns mia

TEACHER ACTIONS

ACTION CONDITIONS

END STATES

EVALUATIVE CRITERIA

\
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. REFLECTIONS
TEACHER DAVIO LESSON NO, O INCIDENT NoO. (d) Peridaer!ine |om
T But this shows a bad feature of my..when two children in the group were able
to give me that statement in different words, in their own words, and this is ZR(EPTIONS ¢t lco | in
a ploy that's always typical of me unfortunately, and that is, I will apply ) LBP,: Tc| 147 | 2P| MIOL| PCO| Tt l
that, that's not enough. DNot being satisfied with that, I will apply that same I
generalization to lots and lots ard lots of examples as thought, a little ' 39
Ausubel coming out, here in a way, is that, boy, if we give that same general=-
ization & wider application, and covering many examples, in a way there,.. ANTICIPATIONS
R It's going to drive it in, and provide you with more and more confirmation hiC |ACE|ESTIONG
that you have got that generalization
T Yes, and this comes through. And I feel very keenly about it. Going through
my mind at the moment is innumerable social studies situations where the high
level generalization is arrived at, and I'm frightened that it's only arrived JUDGEMENTS
at by very few children. Now, well I think, what about the rest. « £ps 5§1uwlm@
R That's shakily held.
T So away I go. Ve think this I say, knowing that it's orly one kid who thinks-
it. Look this could apply here and here, ané here. We have aspects of our
school trat show we are a unified community...
R And you actually deliver the examples yourself. You don't solicit them. But TEACHER ACTIONS
you basically give them. :
T Well, I've solicited them
R The generalization
T Yes . o . .
R: And then you turn around and stop soliciting and then ycu give a series.. \ ACTION CONDITIONS
T Yeah. '
END STATES
EVALUATIVE CRITERIA

T9%
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APPENDIX I

SUMMARY OF DAVID'S CATEGORIZED STIMULATED-RECALL



Tz:2~2%  DAVID

tessoNn No, ONE

IM5T0R CArscecrY

FITIS &F AITENTION ANO THOUGHTS

Sw8-CATECORY

NnO. OF
INCIDENTS

TEACHER STATEMENTS

REFLECTION

PLAN

ACTUALITY

2

10

23

Decision there..that they should work in pazrs...

You thought this

Yeah, yeah. It was something I hadn't made up my mind about,
remember, Now I.had to.

There's a conscious decision that comes in here..was to do that
at that stage of the lesson...It was planned. I had planned
that I would go beyond things in books and magazines, to
solicit ideas on other forms of advertising. Now the con-
scious decision...because I remembered or I was always con-
scious that if we were going to work towards a definition of
advertising...now this would... .

Now that was something again that I hadn't decided on before,
hadn't made up my mind about. I knew we'd try to get one
definition, but how we'd specifically go about that.
I'm just wondering. \When...you've got the plan in your ~1nd...
does, are you conscious of the point you're at in the plan at a
transition point like this.
I suppose sometimes. I was here because, as I say, I hadn t
really finished all I should have, planned for that

{
They secemed...their groupings seemed to split themselves
initially into two clear groups...
Now, can I check this off again. As you were getting these
groupings laid out, it looked to you as if they were falling
into two broad categories. Products and advertisements. And
the different group too. That was in your mind.
Right.
And the problem of all those c¢verlapping categories...that was
something that you'd thought about, been concerned about at
the same time.
Mmhm .

€9V



Lesscwn No., ONE

MASTOR CArszeRY

RS ©F AITENTION ANO THOUGHTS

Sw8-CcATrECORY

NO. OF
INCIOENTS

. TEACHER STATEMENTS

"PERCEPTIONS

LEARNER BEHAVIOUR
- Group
- Non-Verbal

- Class
Verbal Substance
- Non-Verbal

- Class

Verbal Behaviour-
Other

- Occurrence

6

1

12

Now that was one of those times when, for soée reason...l just
remembered then that we'd seen an aircraft towing one of those
advertising, advertising banners.

As it transpired with the nature of thé children.

So you were actually conscious of these sorts of, ah features
about the kids, at this point...as you looked them over.
Compliant, only two boys and so on?

Yeah.

Another thought there while I was waiting. Some were likely to
finish before the others. : ’

You thought

Well I knew ones like Harley might take a while and...

I thought about going on, but I knew a couple of them had
missed out on the break for two days running, S0...

e«ssWlell I had...the Carolyn group were doing it. I looked at
them and they were clearly, well, in a controlled situation. I
want across to look at another group there of Aaron and Harley
and bccame involved with them because I saw what I thought were
some discrete categories there that I thought might...

«..Did you sort of consciously note this overlap, and think...
Yes.

They seemed...their groupings seem to split themselves initially
into two clear groups (etc. as, above). .

I was conscious, incidentally, that they weren't answering...
And the girls on the right were having a wee giggle about
something.

vob



TZAIrER DAV

LessoN No, ONE

No. OF

FOLCIS CF AMENTION ANDO THOUGHTS
[90T0R CATrEZCRY Swg8-CATECORY INCIDENTS ,.T—EACHER STATEMENTS
MATERIAL MEANS 3 |T I happened to pick up, just pull out three advertisements and
noticed that they were all the same...then I noticed one of
: them...they looked like three truck ads you see. That one was
actually a picture of a truck, alrlght. But it was one of
these campamatic things... .
R Ve're on the right wavelength I think., You were comscious of
. the ad and it not really being the same as the others, but...
T Right Neil. Yes. -

L } T because I saw what I thought were some discrete categories
there that I thought might have been involved in categorles
they already have., (sample ads groupings)

5 | R As you were getting the groupings laid out, it looked to you as
if they were falling into two broad categories. Products and
entertainment. And the different group too. That was in your
mind?

. T Right. (Attention to learner behaviour-and materials)
PHYSICAL CONDITIONS 1 T I thought, well, some of them could use the benches over there,

the bookshelves,..

R And that was triggered by the fact that you:looked around and
noticed that there were these other possibilities in the area?

T Yes. .

JUDGEMENTS APPROPRIATENESS ' 3 T Then I noticed one of them...But it was one of these campa-

matic things...Here's this campamatlc.. I said sorry. <Change
that one...

R You can remember actually see1ng, thlnklng oh, they don't in

' facte..?

T Oh heavens yes, Certainly.

R ...You were conscious of the ad not really being the same as
the others... '

T Right, Neil, yes. °

.
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TEZ:ClmER DRVIO

LeESSON No. ONE

ECCES &F ArTSENTION AND THOUGHTS

/0. CF

R TEMENTS
MATOR SATECCRY Sug-CATECORY INCIDENTS TEACHER STATE M
CRITERIA FULFILLED 4 T Because I saw what I thought were some discrete categories
there that I thought should have been involved in categories
they already had...
R ...Did you sort of consciously note this overl ap, and think..e.
T Yes. I thought I'll neced to sort that out with them.
ECF 5 T I made it to solve the problem of a lot of product sub-
CRITERIA FULFILLED categories that needn't have been discrete categories’at all,
actually...
R And the problem of all those overlapping sub-categories - that
was something that you'd thought about, been concerned about at
the same time? .
T Yes.,
CRITERIA FULFILLED 8 T But I thought we were getting a bit off-track there
APPROPRIATENESS R That was in your mind?
T Yeah. But it wasn't a major concern.

"TEACHER ACTIONS | READ b T I would have consciously...I would have decided to read the
OTHER notes then, move around a bit . .
UNSPECIFIED® R Your movement is a thing that you .automatically do...or did

you, in a sense say to yourself here, well, I'll check my
notes then move around and see how they're going.
T No, this was definitely conscious.
T I thought I'1l need to sort that out with them.
~ UNSPECIFIED 5 T Yes, I decided...that would be a conscious decision...by golly,
let's try this one...I'1l try to get them to come up with
. these two.
WAIT 8 R You méntioned wait-time. Conscious wait-time?
) T Definitely. A bit of SQAIES. I used it a couple of times

there. .

997



T:2mER ORVID

LessoN No. ONE

0. CF

FOLUS  &F AITENTION ANDO THOUGHTS s
MATOR CATECCRY Su8-CATECORY INCIDENTS TEACHER STATEMENT
ACTDAN CONDITIONS | LOCATION 1 (T I thought, well, some of them could use the benches over there,
. the bookshelves...
) R And you actually thought in terms of them writing and so on on
these benches and shelves

T Yes.

GROUPING 2 |T Decision there...that they should work 1n palrs...as opposed
to individual choices.

TOPIC FOCUS 6 |T It's more you get a flash of an idea, and then. the next thing
you're asking a question.

R So you get the idea of a topic...in your mind, then the
question. You frame that up, you must frame that up pretty
well automatically. - But there's not much of an interval
between the idea and the questlon. ;

T No., No, no.

S TOPIC FOCUS 7 |T There's a conscious decision that comes in here...was to do
TIMING that at that stage of the lesson.
MATERIAL MEANS 10 [T But, I thought there...we had papér and pencils on hand,'so
T-L METHOD ("go back why not, I thought they can each Vrite a definition down and
over") then we'll go back over them, and try to get some agreeament
on one.,
PARTICIPATION 11 T So as they finished they could compare their's with someone
elses', or their partner,
TIMING 2 |T ...so I decided to finish up there,
END-STATES LEARNER BEHAVIOUR 1 And you actually thought of them doing their writing and so on,

OVERT RESPONSE

on these benches and shelves.

LoV



T2:cmER DAYID

LesSsoN No. ONE

MNTOR CAreccRrRY

ELUIS C&F [ITENTION AND THOUGHTS

Swg-CATECORY

NO. OF

IHCIOENTS

. TEACHER STATEMENTS

EVALUATIVE
CRITERIA

LEARNER BEHAVIOUR

LEARNER BEHAVIOUR
- Cognitive

OVERT RESPONSE

- Response Mode

LEARNER BEHAVIOUR
- Cognitive

OVERT RESPONSE

- Response Mode
LEARNER BEHAVIOUR

LEARNER BEHAVIOUR
LEARNER BZHAVIOUR

LEARNER BEHAVIOUR

5

10

1

10

11

Yes, I décided...that would have been a conscious decision...
by golly, let's try this one...I'll try to get them to come
up with these two...

So you decided to see whether the kids.could recognize these
groupings?

Exactly it.

I thought they can each write a définitionldown,

So as they flnished, they could compare their's with someone
else's or their parther, and try to agree on one.

I'll try to get them to come up with these two.

Well I know what I'm after. I wanted some reasons there.
No that I'd had certain réasons,.cﬁbut

I thought...each write a definition down, and.;.try»to get
some agreement on one

«esand try to agree ‘on one.

89%



[ TEImER DAVID LessoNn No. 7Two
ELLS CF AITENTION ANC THOUGHTS NO. OF ”
19537 0R CATETCRY Sug-caTECORY INCIOENTS TEACHER STATE MENT-S.
REFLECTION PLAN 4 T Because I'm twoc questions ahead, I couldn't Wwait to elicit the
idea, what's the mzin idea behind this thing...Because I was
: thinking, look, the question I've got to ask is what's the key
idea behind this advertisement.
R So ycu were actual;y carrying the question (plarned?) you
wvanted to ask, in your mind?
T Yeah.
6 R At':a point like that, are you carrying 'humour' in your mind?
T Mmhm. Yes. That's what I'm working on. Yeah.
R And.working towards it? “ )
T Yeah, hard. Hard. Yeah. No one else will get a word in
edgewise. : : )

2 T Yes. Decision one there would have been to...actually to have
them point to the picture. Ah, I had planned on "Let's look
at these. Let's talk about them...talk about techniques.
But...

. R We'd better check this out again. Did you decide that more or
* less automatically, or was this a decision to translate what
you'd, you'd planned because you were conscious there that word
technique was...or might be a bit:,of a stumbling block if you
went ahead and said the dlscu551on would be about teciniques.:
See that was what you'd planned. Discussion. What techniques
used to attract attention,
T Right. Neil. Right. I was, I was conscious...
PERCEPTION LEARNER BEHAVIOUR 3 T I deliberately overlooked that one (answer) about being
' - Individual intelligent.
- Verbal-Substance .
- Individual 8 T I thought it (learner comment) was a bit discrepant for old
- Verbal-Substance Harley
’ R Harley and Penthouse don't go together?
T Not really.
- Class 9 T Only in the sense that I was-thinking, they'd ornly given me -
- Verbal-Substance colour at that point. Nothing else was coming up.
- Cccurrence '
l

69V



Lesson No, Two

FTLES C&F ATTENTION AND THOUGHTS

NO. OF

MATCR CAreccRY Swg-CcATECORY INCIOENTS . TERCHER sr,qremz-:Nrf
PERCEPTION TEACHER ACTIONS 1 T But I've $till got this scheme at the back of my mind that I
would have liked to have clarified it first rather than wait
for it to spew out.
R Did you actually think...were you thlnklng that in the course
of the lesson?
T Yes. Yes, Too right. That's crucial.
TEACHER AFFECTIVE STATE| 4 T ...I thought it would be so obvious that 1t would be easy meat.
But it didn't turn out to be.
R So you found yourself struggling a bit?
T Yeah. Struggling.
L ) 5 T I was a b1t on edge, yeah, though. .
MATERIAL MEANS 7 T No. I thlnk, recalling it, I was closing that up probably.
We'd used the centre spread to point out, and I was closing it
up and I thought, boy, there's an attractive, well it caught
‘ my eye. So I thought, bang, what about that,
JUDGEMENT APPROPRIATENESS 1 T At the back of my mind I would have liked to have clarified it
. (Teacher Action) first rather than wait for it to spew out.
APPROPRIATENESS 3 T I deliberately overlooked the one about being intelligent...
CRITERIA FULFILLED and he's more intelligent-than others, is one thing that I
vwould miss (not comment on) as a teacher...l prefer it to be
on a comparison basis with the child's own ability rather than
with anyone else. So correct, but I didn't want it to become
an issue. .
APPROPRIATENESS 2 T Pant to it and justify why for your point of view. Which was
much better in terms of the children than say...
MEANING 8 T I thought it was a bit discrephnt for old Harley.
TEACHER ACTIONS INFORM 1 R So were you actually consciously trying to frame up that one,
: right at the outset.
T Yes, you se€...
R And you were aware of the question as you were framing it up
T Certainly.

oLy



izssenN No. Two

IS OR CRATrEZCRY

FTLuS &F AMTENTION ANO THOUSHTS

SuBs-cATECORY

1O, OF
INCIDENTS

TEACHER STATEMENTS

TEACHER ACTION

ACTION CONDITIONS

END STATES

DIRECT

NOT TO ACT

QUESTION

TOPIC FOCUS
- rejected

TOPIC FOCUS
TIMING

LEARNER BEHAVIOUR
OVERT RESPONSE

- Response

- Mode

o2

-3

2 B (=T (= =]

Ah, I had planned on "Let's look at these, let's talk about
them...talk about techniques." But the translation of'the
most obvious technique' in children's terms was point to it.
That was a decision I made in the lesson that I'd do that
rather than '"Let's have a talk about it" "Point to it and
justify, why, for your point of view"...I was generally con-
scious of what I would say to start them off - putting it in
their terms. : :

So that applies to your opening, all of these opening state-kl

ments. Thinking what you're saying, or going to say.
Mmhm, '

So you actually consciously left that side of it?
Surely...I didn't want it to become an issue.
i
.sobecause I was thinking, look, the question I've got to ask
is, what's the key idea behind this advertisement...
So you were actually carrying the question you wanted to ask
in your mind?
Yeah,

4
I deliberately overlooked the onei about being intelligent.
So you actually, consciously left that side of it.
Surely.

Only in the sense that I was thinking...okay, time to shift
to things they would be likely to react to, in their terms.
So I just thought, if they were writing an ad, what would
they use.

Yes, decision one there would have been to...actually to have
them point to the picture...that was a decision I made in the

lesson, that I'd do that rather than Let's have a talk about it.

Point to it and justify from your point of. view.
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LassonN No. Two

MATOR CATrsscrRY

[

LCCAS &F ARITENTION AND THEUCHTS

Swg-cATECORY

2M0. OF
INCWDENTS

. TEACHER STATEMENTS

EVALUATIVE
CRITERIA

LEARNER BEHAVIOUR

TEACHER ACTIONS

TOPIC FOCUS

9

This was.imagining writing an ad. Did you coénsciously frame
that up?... )

So I just thought, if they were writing an ad, what would
they use?

So was the thougﬂt about, What you'd say or %hat they'd do or

think about?

What I'd get them to do, I suppose. Think about writing an
ad, and work out what you'd use. But it wasn't something I
thought much about at the time. )

Sort of the thought and the words camé almost at the same
time? ) :

Right. Very much so.

I was generally conscious of what I would say to start them
off - putting it in their terms. : ;

Okay, time to shift to things fhey would be likely to react
to, in their terms.

Ly



T=Z:I2EX  DAVID LessoN No. THREE _
FCCuUS OF ARITENTION AND THOUGHTS No. OF )
TEACHER STATEMENTS
MaTOR CAreLcRrY [ Swg-CATECORY INCIDENTS & E
REFLECTIONS PLAN 7 o+l thought, let's go to this stage here (indicates in plan),
¢ and rewrite, giving an odd example.
And you're aware that this is the point in the plan that you
want to, that you have to get to.
Right. I had to take the plunge.

ACTUALITY 6 Well, they had given me an example of a good advertisement
and a bad advertisement, and when I'm relating it, that's
actually...

Well, we'd worked through some data on the good and bad
fcatures - they, we had to...I wasn't sure whether we'd
covered enough data for...

LEARNER INFORMATION 5 Yes, and what was going through my mind there was that this
age-group would not be as much 1nfluenced by fear: advert;slng
or coercive advertising in terms of joining the group.

'|PERCEPTIONS LEARNER BEHAVIOUR 1 Nothing except that...and we're off the point.
! = Individual

- Verbal-Substance

LEARNER BEHAVIOUR 2 But the wondering what he was talking about, you can recall

- Individual that being in your mind?

- Verbal-Substance Yec, Certainly.

LEARNER BEHAVIOUR .3 And that really surprised me, from that fellow,

- Individual seeeo.l thought they're making some sort of distinction between

- Verbal-Substance entertainment and advertising.

= Group 6 seel've still got the gap between what we're dealing with

- Verbal-Substance
- Class
Verbal-Substance
(N.B. PXR)

(includes learner responses).
.s.we'd worked through some data on the good and bad features.
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TZEZnER OAVIO LEaSSON No. THREE
FOTUS &F ARITENTION AND THOUGHTS NO. ciF ) TEACHER STATEMENTS
MATOR CArsccrRY Swg-CcATECORY INCIDENTS
TEACHER ACTION b T At the time I wondered, VWhat I'm going on about Footrot Flats
abouta
TEACHER AFFECTIVE.STATE| 5° [T There's something- bugging me.’ Obviously there's something
bugzing me.... .
Look Neil, I don't know what it is, but there's something
bugging me that... ,

7 T ...I'm getting merose at this stage and thinking...

8 T Right, they've given me a couple of those. Now I'm feeling
reluctant to leave it at that...right, so what I'm doing is
bolstering my own certainty.

3 T And that really surprised me...And that threw me. + Absolutely...
yeah, that really got me struggling...I floundered badly... :
But that really bugged me.

JUDGEMENT CRITERIA FULFILLED 1 R There was nothing running through your mind at that point?

MEANING T Nothing except he was a thickhead, and we're off-track.
(Uncertain; Reflection-Learner Information or Judgement -
Meaning, Included in Judgement), ¢

APPROPRIATENESS 3 T I found this very difficult to handle, because I was thinking
there, with children's fantasy, animals using knives and forks,
impact on...the impact made with the cartoon or the characters,
or whatever it is, to fantasize about, should appeal to them.

APPROPRIATENESS . 6 T I .wasn't sure whether we'd covéred enough data for them to be

LEARNER ABILITY able to make a judgement.

APPROPRIATENESS 7 T I'm getting morose at this stage, and thinking, well, I have

CRITERIA FULFILLED not, I'm not realizing my objectives as well as I thought I
might have. ’
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TZiZrER DAYVIO

LESSON NO. THREE

FTLUS ©F AITENTION AND THOUGHTS no. OF >
MATOR CATECCRY SuB-cATECORY INCIDENTS TEACHER  STATEMENTS

R Not realizing your objectives meaning not befng able to get a
good set of data on the good-bad features.

. T Right. The whole thing was pretty messy somehow. They just
didn't come up with the goods. I didn't know whether it was
them or me.

TEACHER ACTION UNSPECIFIED 8 T Yes, I decided let's go back to gala days. I'1l give them
‘an ad, S .
ACTION CONDITION | TIMING 6 T And here I'm thinking, I'm obviously thinking, shall I throw
the ‘role-play part in here.
4 T I thought, iet'"'go to this stage here...

R And you're aware that this is the point in the plan that you
want to, that you have to get to. : .

T Right. I had to take the plunge.

TOPIC FOCUS-Timng 8 T Yes. And I've decided, let's go back to gala days.
END-STATE LEARNER BEHAVIOUR 8 T ....S0 I'm hunting around for possibilities
- Teacher Knowledge R In your mind? .
of L. Behaviour T Yes. And I decided, let's go back to gala days. I'll give
them ar ad. Now let's evaluate that ad for it's good and bad
features,

R Again to check whether they can in fact...

T That's what I've done. So what I'm doing is just sort of
bolstering my own certainty that they've got some idea what
might be good and bad features.

ILEARNER BEHAVIOUR 6 T I'm obviously thinking shall I throw the role-play part in

OVERT RESPONSE

here..
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APPENDIX J

SUMMARY ANALYSES OF PLAN-REALITY
RELATIONSHIPS FOR TEACHER ACTIONS, TOPICS,
LEARNER RESPONSES :DAVID



TEACHER ACTIONS - LESSON ONE

wonder if you could define
advertising by looking at
these and what they're try-
ing to de? Could you
define wha*t an advertise-
ment is. Tell me briefly
what it means then. Could
you define wnat an adver-
tisement is? VWihat does
advertising mean?

Planned Act | s N-
C Actual Imp Imp
]
1. Cutting up sample advert- Oth | N/a| 1. v
isements
2. Is there_a nessage of Quest| SC| 2. "If you look at all these
common_tneme to all these and the other sorts of o
advertisements? advertisements you've seen
wvhat are they all trying
to do."
3. What is advertising? Quest| SC| 3. "I wonder if you cculd, I




TEACHER ACTIONS - IESSON TWO

478

the book. Let's look at
some of the other pictures
we didn't pick out first
of all and apply those.

one of those have they
used there?

Planned
Act sc Actual Imp| N-
Imp
. Show (sample adverti
isement)| Show 1. "If you look at that Imp
picture there for in-
stance, could you...
Read (show)
P o ead. f
Read 2. "Why, every sip of milk...| Imp
3. Blank out. Other 3 (reads) 1
. mp
4, What (techni i \
lihat g"someiggﬁé :iozsed Quest | sSS| 4. "What advertising tech- Imp
those lines") g nigque have they used here?
5. Record. 5 Imp
6., Ask children to scan it. Direct 6. Whnen I turn this around, Imp
I wonder if you'd scan
this sheet.
7. Which appeals. Quest SS| 7. And once again point to N-
the first thing that Imp
. catches your eye.
8. Why (does that appeal) Quest | SS| 8. Why did you point to Imp
' that?
9. Now look ah, what is Quest SS} 9. "So now, what haven't Imp
' missing from the tech- they used on these ones Mod
niques we've seen here? we've been looking at."
What other techknicues are
used?
0. Which of these techniques Dir SS| 10. Let's go back to the one Imp
fit the other pictures in Quest we started with. Which Mod




TEACHLR ACTIONS - JESSCN THREE

479

Planned

Act

SC

Actual

Imp

N-
Imp

1. Direct pupils to
R. tell them... T. Yes.

2. Record.

3.

5.

7. Prompt. (Unsp/Condtl)

Let's review your list.

Wnen next see an ad,
basis for review.

Can you say a good ad.
Can you say a bad ad.

give an ad

having a type of ad to
mention to them (associ-
ated with 7)

what

Inf

Dir

Unsp
Inf(?)

Quest

Dir

SS

SS

10

20
3.

7.

And (wondered
could look at
ment first of all, apart
from the word adver-
tising, what's the most
important say word there
apart from the word adven
tising?

So that's what we's go-
ing to be looking at.
If it's always a good
thing.

if we
that state-

Let's begin with uhnm,
with your list you have
there in which you are
reviewing some things
that are good, and some
things which are not good

See page 3 script
(solicited with prompt-
ing rather than given.

Do you think if you look
at an advertisement, on
the television...Are you
able to discuss what are
the good things and bad
things about it?

I wonder if you could say
a good ad, or rather an
ad, an advertisement used
in a good way to adver-
tise...I wonder if you
could tell me a good ad.
Could you give me, ah, aj
example where advertisin&
could be used in a not
good way to advertise
Gala day.

Frompting implemented.

I mp

Tmp




TOPICS -~ LESSCN ONE

PLAKNED

ACTUAL

W W=
.

t O WO

M ¢t

at

a
her

.88SS
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12,
13.
14,
15.
16.
17.
18.
19,
20.
21,
22‘
23'
2k,
25.
26.
27.
28.
29.

Lesson Topic
Physical Conditions

Learning Task Specifications

Grouping

laterial Means

Learning Task Specs
Grouping

Learning Task Specs
Categorization Basis
Category for Grouping
Mewspiper Classification
Learning Task Specs
Categorization

Diffces between sample ads
Library use/booking
Category of advtg
Learning task specs
Category

tcceptability of Catg.Ltn.
Leerning Task Specs
Category Overlap

What advertised
Categories

Other categories

Quality of adver%.

YWhat advertised
Categories of sample ads
Purpose of advtg
Definition of advig
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30. Reason for advtg
31, Definition of advig
32, Fulfillment of ad
criteria

33, Definition of advtg
34, Purpose of advtg
35. Learning task specs
36. Definition example
37. Learning task specs
38, Definition Example
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TOPICS - LBESSON TWO

PLANNED ACTUAL
G |PL UPL PG |PL UPL

1. Techniques to attract 1. Lesson Topic 1 v | 32. Learning Task Requts 6 -

attention 2. Advertisement catching eye v .| 33, Reasons for ad feature <

2. Ads that appeal 3. Reason eye-catching v 34, Harley's reaction 7| v

3, Reason for appeal L, Sports car ownership assns, v 35. Technique used -

L, Other techniques - 5. Reasons eye-catching “// 36, Other techniques used —
zedia 6. Technique used 37. Techniques reviewea o
colour ’g. T. example of technique 2V 38, Other techniques

. Joke aside V'l 39, Colour technique discd, v

;izzgiier{;iggzzes/ 9. Technique used - o Lo, Other techniques J

10. Reason for aspect of ad 41, Other techniguesad —
1+ Techniques - Appeal to 11. Learner affective response of ad v for children
be healthy 12. Rationale for technigue v 42, Technicue likely to v
- Body Image 13. Reason for aspect of ad v attract pupils attenticn
- Femininity 14, Description of ad feature 3 v | k3, - Sonia 8 g
- Language 15. Whether effective if modified v’ | L4, - Harley v
- Luxurious 16. Reason for aspect of ad v 145, = 8.3 girls v
Living 17. Key desc. feature of ad v’ | 46, Whetner colour likely to v
- Popularity 18. .ants appealed to be used
- Humour 19, Description of ad 4 | 47. Type of picture that in ad v
- Mis-spelling| 20. Vants emotions appealed to e 48, Whether aspect exciting v
21, Technique used 5 |v 49, Techniques summary v
22. Techknique rationale v 50. Techniques in selected I
23. Technique used v example
2k, Reason for response to ad v | 51, L.Task requirements 9 v
25. Technique used v
26. Instances of technique inad '
27. Learring task recuirements v
28. Reasons for attraction toad 6 v
29. Aspect of ad attracting attentiog [v°
30. Judgement ad T. attracted to v
31, Recasons for T. attraction v

18374



TOPICS -~ LESSON THREE

PLAKNED ACTUAL
. PG| PL UPL ° PG| PL UPL
1. Key statement identificationd 1. L. Task Requirements 1 v | 28, Reason aspect classified g
2. Significant words 2. Most impt. word in key statement v bad
3%, Task Recuirements Specified | 3. L. Task Requirement v’ 29. Judgement Footrot Flat v
Lk, *Good aspects of advtg L, Judzement of statement correct- v column bad v
5. Bad aspects of advtg ness 30, Whether column seen
6. Revision of key statement 5. Good aspects of advtg (Sonia's v 31, Fantasy of column v
7. Criteria used to judge ads list s "Kentuciky Fried" o
6. Judgement whether good aspect o %2. Reason aspect not enjoyed
* Conditional 7. Example of good product to sell 33. Difference entertainment/ v
- water safety 8. Intd topic focus - returning to v’ advtg
- traffic safety that one 3Lk, Judgement aspect good/bad v
- information - sports/ 9. Good aspect of advtg listed 2| v 35. Bad aspects Ce "
gala day 10, Whether other is identified v v 36. Example of exaggeration
good aspect 37. Reason aspect bad -~
11, Judgement wvhether specified v 28. Not truthful ads, dtld. -
advt is good e 39, Bad aspects o o
12. Good aspects of advtg 40, L. Knowledge ads that
13. What makes feature good v frighten
14, Good aspects of advtg o d 41, Judgement good aspect v o
15. Advantages of advtg in dolls v Lo, Aside re seat belt wearing 6
pram case L3, Examples frightening/ v
16. Good aspects of advig v forced ads -
17. Name for good aspect descbd. 3 L4, 1, Task Requts - tell good ad -
13. Popular summertime activity v |45, Judgement accuracy of Info. .
19, Good aspect of swimming advtg / L6, L.T. Requt - not good Gala e
PO, Category of advtg v Day ad
. P1. Good aspect of category v 47, Possible bad aspects fora r
P2. Other instances of safety ads v Gala day advt. o
P3, Judgement whether good/ |48, L.Task requts/suggestions 7 _
advts Lg, T, example of advt
b4, Car Sales - Seat Delts v {50, Bad aspect cf advtg. o
P5,. Not good aspects of advtg v 51. Pupil role play
P6. Reascn aspect of ad bad v 52. Good aspects of p. role v
P7, Judgement whether aspect good v play ad e
53. Bad aspects of p.role play ajd.
54, Pupil irrel. reactions %o v
ads (spacific)

(4217



LEARNER REISPOKSES HOPED FOR/ANTICIPATED - LESSON ONE

PLAKNED ACTUAL
PG PL UPL G FL UPL
Pecssible responses - alerted| classified category ' 2 v aircraft banner * 5 v
to when material scanned, entertainment type 21t | v ertertainment) * €/7 |
but ot deliberately sought.| product ads L/sit| products ) 6 |v ,/
1. Classified ad sub- vehicles 3/2/4 v ?Otlcest' 6 L
categories family entertainment L/2 L 1qformil}on £ hi 7
2. Entertainment type holidays 23/47 ?uilée lgg Z l;fz' ’
5. Product ads political ads 34/ “e' ing about s/thing g
food ads 3/k maxe money
church notices 3/4 know more about 8
chow movies 4 know it's important 8
cigarette ads L respond to it J
shower ads L "telling about s/thing| 10
fireplaces/tools 4 that is impertant to
products k/6 them so they will
sccieties 4 respond to it, so they
magazine/-paper types 5 will make more money"
t.v. 5 + 10
radio p)
fun advts 5
comic advts 5
billboards 5
posters 5
flash-lights 5

€87



LEARNER RZSPONSES HOPED FOR/ANTICIPATED - LESSON T%O

PLARNNED

ACTUAL

1. (Appeal to be healthy
2. (Body Image

5. (Femininity

Lk, (Language

5. (Luxurious Living

6. (Popularity

7. (Bumour

8. (Mis-spelling

9. (media
10. (colour

fealth fitness
big muscles

T

(rich, class, wealthy

attractive people)

feel like million dollars

rich

they're nice

that you could look
like that

look fancy smart

the sex, attracts girls

(t - popularity)

pictures of toys

easy to get book token

- getting squashed
- T (funny, gives humour

T gives mis~-spelling
attractive

T grp mbrship
attractive

funny

colour

- big letters
= personally appealing

pictures

3/4

o\

6/7

\

NS (O

WA S VW

PL UPL

UPL

UPL
UPL

UPL

UPL
UPL

PG| PL UPL
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LEARNER RESFON3ES HOPED FOR/ANTICIPATED - LESSON THREE

PLANKE! ACTUAL
PG| PL UPL PG| PL UFL
Possibly through prompting - word good important ! - role-play judgement 7/8 v
(1-3) - statement incorrect v - demonstrates v
! " - let's people know things - truthful e
;: zi:;}iiazzzityg good aspects available v - insufficient detail “
3. information ) of advertising - employment for people 2 v - bad feature of ad v
h. = ' - doesn't exaggerate « | = Restatement g
. Example of good gala day advt . . - .
- - give honest/accurate info.|- s sometimes a good thing -~
5. Example of bad gala day advt o vas . sell t alw co0d thin
6. Learner role-play manff eable? to se v .no'la‘aaygzxooo hing s
7. Statement incorrect wider audience 2/3 ¢/ - Discrimination good/bad v
¢ P . - humour 2/ aspects of ad ~
advertlglng sometinmes a T prompted - gives information v -
good thing P v -
- safety (water, glass - appeal to wants
stranger danger, seat
belt)
- use other .people's music | 4 v
- go to far with enter- -
tainment
- exaggerate s ¥
- lies, not truthful e -
- fear (T introduced) /6 v
- 'good' gala day ad 5 |~
- t'had' gala day ad o
- good-bad aspects Vi .
- role play '

58
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STRUCTURED INTRERVIEW DAVID

1: Y( S5G
ears of Classroom Teaching Expericnce: - 14

21 ual. i .
Qualifications: - M.Eq (University of Waikato)
Currently doing a Diploma of Education

3. Planning Responsibilities.

In my ro
currgculi; :iegépinILEeegge?ged t0...I'm fully responsible for all
of science which is Nikes,ml ard 3 and 4 area, with the exception

60...I have written hil
rogram . ] a philcsophy and a
ﬁtugiesmerizg languag? skills, functional language Skillg’ social
with thé Stané d eadings not finished yet. I also liase closely
ard 2 area, and in a long-term manner, on a skills

basis with the i ) .
develorment. infants...Responsible for continuation of skills

‘*.

Current feelings about the day to day experience of teaching.
iore dissatisfied than satisfied.

5. Factors contributing to your feelings.

Qn?,.th? over—arch%ng one is the inability for me to use my own
1§1t1at1ve, brea?h}ng space, professional breathing space if you
11k? to make decisions, implemeant programmes on a school wide
basis. In short, I am restricted in my role.

You do not have complete responsibility for what you wish to do?

Exactlye.

Do you have to subjugate yourself to (Principal), or?
That's precisely what I'm on about. I find it very frustrating
that icdeas that I iritiate are left on his desk and are just not
acted one. Or secondly, would be acted on by me, implemented and
carried on but cither (a) not supported, or (b) frustrated by, or
(c) interfered with by the principal, due to a feeling of being
challenged or unsurped, or someone is doing something he doesn't
understand because he hasn't got his finger quite on the pulse.

So all,all moves that you make to make changes or introduce any-
thing novel, all have to go through ? You can never act

independently?

The cut-off would be in the classroome.

But even the things that you mentioned. You've got this res-
ponsibility for planning and 5o, you produce a plan but ultimately
that always has to go up for confirmation?

Yes. If I respected him as a cur;iculug innovator, it weuid be

a different story. I would not mind being frustrateati?d ;

BTG TE L Tx ey vere substantigued for ratner rore
as min . )

gratefu} °thot’1 ht it's a very hard one to answer, becauce when

so t?at S . ° then I ratc as a very satisfied Number Two.

I'm in a classroomn, my case there's a

) is very high...In

. as a teacher, 15 : ; 'm i

Ozcrall,mmieach;np role, a syndicate role like when I'm in other
classroo R

- th other teachers in my Standerd three ?rtfozF alcai\ ?n
rooTS_w1 1 ¢ , role of the senior school, adninistrative role o
adudnd o ha 1 But then, of course, school policy and liason
i Wh01c'?Chg?xiﬂ” role. And that would be the order of des-
with outside bodics TO- 70
cending sort ol satisfactior
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And in te
ras .
balance th; dgiegtgsii°:W satisfactions, why does that sort of
. . satisiactions off . X .
things that happen in a clasqroomto seme extent. What are the main
~ .

Oh, becaus
€ your decision- s s .
able. 1sion-making is not interfered with or answer-

You're autonomous?

You!
re autonomous, yeah. You've got the instant feedback.

Tha buck stops with you?

And you can, Obviousl on a s
. . N y vmaller Scal . y S i i i ]
gener t , N e . The old gtory, lnltlatf.'

Your own little microcosm really?

Yeah.

6. Comprehensiveness and detail of pre-lesson planning.

The answer is that one is...it breaks into two, maybe three méin
compartments where I use discussion techniques. One is the
plagned one that every day starts with, with a topic, which is
d?01ded the day before. And the planning for that is virtually
nil, because it is selected as a topic and I play the children's

discuss%on points...yeah. That's no more than a topic idea. The
other big one, the main one is Sccial Studies in which it's moder-
ately well-planned. In short, I have a main idea, outcomes. I

certain}y l%st my data-gathering and processing and possible
gencralizations on a planning sheet - Social Studies, planning
sheet. So I'd say it's moderately well-planned. .

lNow is the data-gathering - refers to the actual activities that
they would be involved...

The kids would be involved in. The things that the, the actual
things that I ask the children to think about, read about, look at.

Give me an examplc of just one of those. A thought that you might
have about one of those.

Right. Last week it was, well there have been two last week, one
of which was, who has the power, 1278, 1978, 2078, and the
generalization was = that was the focussing question of the lesson.
Righto, the data-gathering for that was looking about_?he ba?onS,
serfs and villeins, and the court at the manor, and tn1ng§ like
that we've talked about. So they would_have t@at attention d?awn
to these people and their roles. The nitty gritty sort of things.
The processing type of questions that I could also haye planned
for, was, 'Who had the most to say? Who was subservient to who,

who called?!

You would have actually generated the questions beforehand?
i sould be listed on my

ight es. Too right. And tbese vou

nghv? 2:egt And the final question was, who has, how has i

fiannlzf rity ;r the d in teachers changed from 1?/8,

bhe auti ’ ) : ted down in writing. The other

s sould have been listed dow ‘ A e

1978, 5 T?fielggz week also, the one on syndication. Samn‘there.

qne was lb,leqjoin together for a common purpose. How did Fhey

%heri it ?g;§° How do they do it today? what might happen in

do it in 2

the future?
would be both the que

power investe

stions and gequence?
So there
—————

e ——
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Oh yes., Jus
to have it,
Me

L innm s j i

Ang a{wz Eal 39tt1?g way, but without that...l have

ans that the sepoen Js. l_thlnk it's moderatecly well planuned.
¢ture X think is, I think well planned. . ’

¥hy would you s
fact? Whit's‘*igfthat's not very comprehensive and detailed in
out that you leave to the lesson situction?

tﬁgigm;incgmgr;hensive and detailed is w

would have more .uso:%al studies student who would detail the...
if I'm coverinz ga:s ions than I would. I just know that, while,
come in at theoqaneaé-l can be sure that 6 or 8 other points will
that I have th:tAothlme. . But gndcr these processing questions
it. But I’wouid er points will come in as well. I just know
planned first. Aﬁgvir-g° into it just knowing. I've got them
And I've seen well-pl Just know it will generate other things.

by students or by m552§¥ed’ ;?mprehcnsiVely.detailed lessons done
done for in S.I.T. Socialagtudzzsdg?enizgsfldeo’ or publication,

hat I would expect from a

gggnzzr:;?ular reasons? Is there a particular reason for in-
camee. fj you 1nc1ud§ the questions and the sequence in this
g a ramework -~ within this general framework.

ﬁot Just habit. I think it's two-fold. One a beliei in putting
it orn some sort of cognitive basis. I know it's an assumption“ -
but gll the same, the idea of shaping children's thinking. Mot
shaplgg, shaping the process or controlling the process by
assuring the kids have the data to work with first of all, that
wve made use of this. '

You're really saying there's a theoretical basis for what you do?

Ch, most certainly. Ok heavens yes. Secondly, it gives ﬁe a
personal security.

In the situation it's there...I know what my next move is likely
to be, even if I do perhaps follow something else?

Yes. Oh yes. The other thing is toc - If I just put in my
workbook 'Wiho has the powecr?' and I'll think so and so...if I
did this, I'11 discuss this after lunch, I don't feel, I'm scared
that I'11 (a) won't do justice to it, and (b) I'll live to regret
it afterwards. You know, that I haven't thought of all the
things that I could have said or could have done. That's going

to happen anywaye. But all the same...

When you're actually going in there with that type of gquestion in
mind, have you in a sense also worked out the answer?

Oh yes. Except for - yes, Yes, I think.

ense an answer Ores. 0T there may be a performance

Or, in a s
sociated with that?

objective as
e to...that all children will
‘who will have the power in 2073'.
; i i but at least I have that
! n't envisage all their answvwers ! .
?gumingaso that th:y will offer some sort of gegerallzat%on. But,
of course the main reason of course is that I find teaching

3 o < do
easiere. It's a lot eaulgr to .

Right. That children will.com
give an answer to the question

enciveness and detail of plans.

7 Variations in compreh
Just a topic.

Morning discussions.
rticular topic for these

i selecti a pa
What's the basis for selecting P

3 D
morning scsslonsd

et
PEBSSEE
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3

2o B3 X

Ye
Se Two or three sources.

Programme we decide on As part of our morning discussion

partly pre-planneq 2 topic for the mext day. Somctimes

council tomorrow 'd Another source - 'can we have a clqﬁnu,

the sports roo an d?01de about relocating the sport gear i
M or having an interclass mail box! ports gear in

Initiated by the kids?

Both fronm i
chairmes a;g;;:rin's talk or in the general business part the
S@ys 1s there any part of this mornings meceting

that you'd like t
s s o foll i
it in my workbook, oW MP in todays programme.  So I'd write

So, most of these come from the kids?

L 3 3
That's why - it's got to be., It's kid-initiated

got to produce their answers. Kids have

So it's under their control?

Yes.

\ voul
What would lead you to plan more comprehensively - in more detail?

. . - . .
?otzgylf for video, doing it for an audience, I would say the ones
Ok l1or you were above the moderately. Yeah. I gave more

thought t i s .
not gc. o those, especially as the topic was decided by you -

So it'; not typical in the sense that I'd given you a topic that
you hadn't necessarily...Is it one that youfd thought previously?

vo. But it could have also been a topic that had been prescribed
in my language, social studies or reading...by someone else.

So really yu're saying if the topic is novel. If it's one that
you hadn't dealt with previously?

Right.
And it's more likely to be novel if it comes from someone else.

pretty stable most of the time and
ally for demonstration sort of pur-
Or if I'm planning for other teachers.
If I'm producing fore...

But mainly - your pattern is
really the exceptions are re
poses more than anythinge.

Planning for other teachers to copy.

I see. This is a plan that will be summarized in written form

and circulated?

Mmhm. Yeah. If I take a unit on Mocdern Adventurers, then I

think...this is a good one, &0 I write out the plan for tyring
and putting in the file at school for oth?r teachers to use.

And it will be planned a bit bettgr than it would have”bzin when
I wrote it, initially planned it in =y work plan. Now hlzl
process when I did my work plan would have been vcrydmuc . 13 )
same as what I did for youe. What you a§tually'aske me to do in
those columns is what I'd normally be doing anyway.

ifies ite. So you're really saying those lessons
1ly in that categorye.
ite down the moves more clearly
1ittle bit more I'd say.

Well that clar
were still rea

see d to wr

s, but, but you sec I'ha 1

fgaA I d{d — a little bit more = a

Tt lead you to think them through in a Jittle bit more detnil
- lead ¥ 1ink

- ?
than you might qormdlly.

° e
e
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maths planning for

The thinking brocess is the same

same. I'm j . .

sheets which12§iu:§ief‘ln that I have language and social studies

do anyway. So in °}r“°tured up with boxes and things which I

Planning sheets mnany vays very similar, My social studies
are cscentially a Taba summary in a way. Not

very dissimilar to
N , a what
ning is somcwhat similarb.'ou asked me to do. Hy language plan-

The way I go about it is the

Now then, f ..
sy factors determining variability of detail and compre-

hensiveness m t
. You've i " i i
entioned topic coming from someone else,

and possibly bein
; g novel
previously.  Would that Lo Tights - YOU haven't worked through

Yes.

Sit i i

alsﬁa;:;nﬁewgzie iou're g§0ing to employ the plan yourself but it

thon auy D Cculated to others, so that leads yYou to put more

Saan aver g .D’ Any 9ther‘tpings. There's the other one you

e one . 1scussions initiated really by the kids. You
1ally Jjust allow the opportunity for that to occur.

Yes.

«..the needs of particular kia i
come into it? s. Hi versus 10 groups. Do they

Yeah., Very much so. But I plan very much for the middle and
top. These are the ones who are going to produce.

I was nearly going to say that...but I thought if I do I might be
leading you...but my impression is that you plan for the class as
a whole essentially.

I plan very much for the middle and top because...l mean wefve
mentioned the word cognitive, but I'm wanting generalizing to
come from a lot of my discussion stuff - and the deaf and the
thickies are not capable of it anyway at the time. And vhen
they are capable of it, it's a load of rubbish anyway. So I
initially think in terms of the middle and the tops first of all.
These are going to produce the goods first, and last how I'm
going to accommodate the thickies.

But you don't plan separately for them?

No.

Generate a more detailed plan?

No. No.

Does time, actual time that you've got availablee.eso?

Very much indeed. I find it very difficult to
Unit planning, large scale long—?erm

is domne at home. That's my six wecklye.
one for ever incidentally.

Very muche. r
find planning time.
lanning, unit planning :
ghe workbook, the day-to-day stuff is d

On the spot?

] I like to go into school and set
nove. Before school :
Yeséh zgzmk the equipmcnt, the stuff, ?h? b%acktgirgeinFAgﬁter_
up ? éaily plan, you 8C€Ce Look‘%t s Ziii;s ng inter-
fored S'Wy After school there's a plwe.of It . o rost
fered wltg'd y I took this maths and I think, tha;igzoﬁg Lﬁg°
it e ol i imal fractions. t

adding decanma . >

know very much ?E?u: :;d*write down - tcheck *L': ?hat;? ?y
sheet on the lUpu(d~‘; next daye. So as I'nm taklgg anything,
Che day that's ny daily planning.

usually thioughout the days

otes? R
e

Sort of memo I
e
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Yezh.

And at th -
nore withetgzzeszzﬁg’":: ggu'ri o tainey well T amst take a bit
in fa a u also thinki X 3

act do, How you might set about itf?lG about what you will

Oh heavens yes.

So your note i .
€ 1s more than...it's only part of what you're thinking.

Oh es. i s .
yo& Zn planiizglﬁg ;hls 15 also congruent with the ideas I've told
filled up with b; ar. On my desk is a detailed daily plan,

Xes and so on, That keeps going all the time.

That planning sheet is one that you've developed for yourself?

h s
Oh heavens yes. And to the left of that in another clip on the

sarie board there's a lan i
) guage, altern guag i
studies sheets all through théir. REAne language and social

And the same thing might be happening in turn?

Yeah. Now,-in my work plan, which is a folder, I'1l have the
}esson plan in there, sorry, I'll have a unit plan in there.
What I actually teach in language is written on that blue sheet
there. That's planned there some timec during the day at school.
That's the same for social studies. There's white sheets for
that all ruled up Taba-like, in there. The daily thing, the
really nitty gritty is down in there. I find it gives me a lot
of security and a lot of,...a great deal of structure to my
teaching too. I can't do without it. It makes the jodb easier
and a jolly sight more secure.

8. Elements of lessons almost always think about.

Three of them. One. Vhat the kids are going to produce.

Objectives?

Child performance objectives. In the pupil oriented, generating
ideas, then these will be just that these will be produced.
Always got have those. Secondly, resources. Always concerged
about. Thirdly, management. Management of the clgss. 'Thls
means, it goes along with procedures really. Procgoures in...
the process is always very much the same. Ayout when we go into
groups. Whose going to use the overhead projector. Have wve

got room in the reading bays for that.

Procedurale. Procedural management?

Yeah Essentially procedural management. Always those three
things.
i I i typically have
> mentioned the fact that you will hs h
Andeﬁzigdy:E;ZZigig that fall into a pattern and that you will
cecn sT10NS
%avc also considered sequencee

They're always the same though.

Yes. Yese.
based on a theoretical stance

e adopted a pattern,

' 1y
Because you pted. Taba.

that you've ado

Yese.
i i Y 2 v .
icnce Still frame~worked in this way? What
i ssi :n scicncee. I

Discussion in & n
happens in science? e

o L]

Maths and Scicnce Ausubel has &

Oh no. iaths

You cee. ________,..——-——"“—_..-——

e
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L= T - B = T

What...you're savi
You'll be con Saying you'll use a different i

\ cerne d ! A model possibly there.
you're trying. ed with hierachies or networks ofpideas {hatcre

LR

Hang on. The qi
. 1scussi . .
children will bo prezelon one to me almost inevitably means thst

data which they will pnted with or directed .toward a whole lot of

r s -
to come to a certain ocess by means that I've pre-determined
GEeneralization or generalizations !
= .

And that ca
n operate in socj
3 occi i ;
subject areas really. al studies, science, across a range of

Yes, yes. " . i

sci;nie oy Sg:t 22;;: $:ihzzmes ¥§en I tcach social studies or

ves . T . ere are times, but It

Herzgai:sgg::IO? then. Then it is purely a...}ust til?iggf

pariioinatsos ot e;amples. And there's not, not much child
at all. That's not discussion though you see.

There would be, I i i
, imagine that there would b ions
over atotal lesson, that it would be mixed. ° ARy oecastons,

Oh yes. Yeah. Too right, yeah.
So it's not going to be pure.

Here's Fhe Qata and here are the children working towards a
genera}lzatlon. But with those that don't, tell examples. It
summarizes...Now in discussion techniques it always goes up.

But f9r those that don't, I can't rely, I can't pretend to rely
on spiral curriculum to the extent that we'll leave it be,
they'll pick it up again if they haven't discovered it themselves.
Can't rely on that, so they get told. But that's non-discussion.

9. Use of written prompt notes.

You've got your written plan there. That's a form of a prompt.

And other things would prompt me, but arc not put there for that

purpose. I may be prompted by the vocab that's down the side of
the blackboard...which are words that are likely to arise during

a discussione.

But the plan will be sitting there, and perhaps you will on
occasions go back to it and check questions that you've drafted.

Yes, that's what it's there for. But it doesn't get used a hell
of a lot.

It's potentially a prompt note?

Oh, yeahe.

Part of the security business?

Right, yes.

10. Ease of plan changes.

Fairly easYe.

Reasons? .
i i tos b
ty of my plan to re?urn H

ave the Secuili{ is fairly easY it's bccauce

) ) hing
vhen, d the teachable moment, somethi
namic, R s .-
ing better, more &Y . i ant then I was going
something 15 o damn sight more importa was g

has occurred that * T be probably better; {c) the kgowlod;c
to do. It's L;Ul.m:,farn to cover those, to thosu p:u“L:n?ulzu: .
that I can alwajb li;e there nre two changcse. Oge {s’fhe sor
lcarring...put 30?'u : 4ifforent route to ?hose, in that coone
of change tnaﬁngezﬂz other sort of change is where the ou
direction. i

- e e T
i e ——
s e




494
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is going to be quite
dlfferont routeqto ty
as well, I've sti1]
this eventual

. Now in the case
fairly easy.,
Security,

where you take a
And the other one

1y. But if j : I'm still going to do
. . . it, i at i .
room is more €Xciting ang th; ciiyg;t e occur?lng oihe class-
strange regse @ren are motj

vated for some
then...

Because the reasons for
- S for change : s
cause the kids have got carrieg tG :r:.u ually be

Ve seen that that tangent ig v

R. noted '————/\__

orthwhile Pursuing.

—\/ Route Change

Objectives Change
I'm not too ha

nind., Vhat oft
me by saying the

one (objectives change).
en happens is that the child s

) child throws in an idea, a po
think more often than not I'1l say - tlet:
I terd to make a note in my workbook,
another Planning thing,

I don't
2YS, You triergeored
Ss5ibility. X

s hold this one to laste,

to cue me for later, for
and carry on where I vas.,

But, you, it's rarely taken up at this point.

‘mhm. Yes.

If it is taken u

p there, you'll return to the basic
it through:later

Plan, to see

Yecah., Right, I can think of a beautiful one the other day
(gives example wh

e€re objectives remain the sane but the route
followed is significantly modified).

But if you're asking children to generate ideas in a Taba method
let's say, and someone comes out with this, if someoane comes out
with a particularly...ah, it depends how far down the sequence
you are too, doesn't it, It really does, and whether the idea is
very much at the inventing, divergent thinking, creating, gener—
ating level, or whether the idea is at the generalizing, the
final bringing together of a lot of ideas level.,

So, you're saying, if you're at a certain point, then it's better
Just to hold your course?

Yeah. I think I tend to...

For example on a time scale of 25 minutes into a 30 minute
lesson.

i1l possibly making a notec. That happens, that
g:;ée::tqizii f?equentiy when I think of it. Qui?e frequently
and I've plcenty of evidence of that too, where an 1deg from a
child or a possibility that I didn'F encompass or envisage but
recognize as being a good one, and it should be rev1§1tcd later
on - I jot down. Frequently, but when you say road}ness to
change the plan, I think of that first and foremost in terms of
the child performance objectives. I don't mind. I fairly
easily can do this.

But you don't prejudice them.
X'11 reconsjder that (route). Reconsider that, I don't mind

doing that at all. Right. I'm hoping to come back to those,
that ena.
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R

1. Frequency or pPlan changes,

Changes, Vhen I* 3
comes? I'm going to return to the pre-determined out-

Yes.

So, if my predetermined outco

give reasons for mes arc the children will be able to

a day in the 1if

tod X = c life of a factory worker at Huntl

b ;gozicza;;er than for a villein in 1278, and the children huzc

on tlteruots rec or four reasons for that, I find it easy to take
ative to take an alternative route. Especially in a

discussion method where i
th s vi .
to come up with ideas. e children are divided up into groups

Because you find it very easy, you do this frequently?

N9, not that frequently, But you see, in the planning...this
ties @own well with the planning. I'd go somewhere between
sometimes and frequently. Because you see I've left, before
yog'vg left the data-gathering stage, you'd...see you'd still be
pointing up or generating, or kids to all sorts of information.
The change is not going to happen before that stage. Inlikely
to hgppen. How in the processing and thinking about and usiné
the information, and coming towards a final understanding, that's
wherc the changes are going to be made in that area, as far as
I'm concerned. If it still means that the goods are going to be
produced, I'm quite happy to change.

12. Types of changes typically made.

Two categories. Teacher-centred changes are different meané
such as use of an overhead projector rather than a blackboard
map. - ’

Some objectives within the lesson, but different means?

Yes, by different means. Different methods of recording,
different methods, you know. I might say, rather than collecting
these in a box and a pre-planned worksheet, that the kids have
been given, I might say, tLook, on you Mighty‘Pads, Jot dowq...'
It's a fine day, let's go and sit up in the middle of the field

in our groupse.

Change of location?

. eiy. The others are changes,

es are very lik
These sorts of Shant If children are motivated to

{l-initiated, changes. :
Sg;etgpPZ§; say 'Let's'write a play about this!', ;'m very happy
to change. But straight away my concern as I said before,
becomes a management one. Are these kids really the sorts of

people who are going to produce the goods.

i i jon-type situation. ¥Within
! ' rting from the discussion
N?“ttZ?:uitgzﬁa wha% are the sorts of changes you'd make. You'd
N k2 Y 0
make changes of location, meanse.

i i i ' having a group discussion
But as a result of discussion, if we're g

about...(gives example).

You! saying you're allowing there maybe a different mode of
ou're

expressing their performances.

i e ith my
~ happy with thosc changes than wi

d I'm less happy V¥
Yes, yc¢Beo An
own as teacheT. .?
s . Qwn'
Chanpge of question, change of sequence

ang

Changc of sequencCy noe

. ble.
Tends to be pretty sta

P
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v R ] hO ) . -
horseshoe, )I"n ;zedtme d6ain.  I've gone over the t ]
n .. . . ~ ’ o ” N
because 1 say, hered Urning and any further di"cues~ °p of the
example, any wopg are examples, here's one feussion is only
re, bang, bang, bang ban example, here's an
] 8-

a situati . .

i 1 asklzn of a?swerlng 2ll your own questions?
the qneétioﬁugzziﬁn' IéT concerned thai they have
question, . lat their answers are

You've moved to
I'm after. So
understood what
ar.swers to your
So you're getting relevant answers?
Yeah, Relevant t

hinkin'r
end-product., &

I'm co .
I mean I dont ncerned once again about the

t vant things to get t 0y
. [ co far away.

' .
I'm very conscious of where I'm going
L]

So you're veighing

u i 3 3 .
formances. P» 1s this in this broad band of planned per-

iisZ;; 1251 muc? so., Agd the only other one is that I'm
e coe i urceo‘one again. I cften find myself thinking,
vas a go?d yoint. If I had a world map I could sher ikem
wheFe Angola is, There's one in room ten. Is it worth;hiie
Or is the lead Plugged in for the overhead projector. R

And options?

Zeah. Bgtter ways of explaining my ideas or the kids ideas.
That's going on all the time.

14, Features of lessons going particularly well/turning into
a disaster.

The children are attentive and alert and are clearly on tack.
Secondly, if it's really good, that process of filling in the

gap between entry behaviour and realizing the generaticzation.

In short, the kids have vrocessed the information and. zre develop-
ing their own generalizzticns, or are testing these, or are
depending their own standpoint. That sort of thing.

The objectives are being realized. Does this mean that it's
more satisfying when your overall plan is working perfectly?

But be careful. That's a curly one. There's a spin on thgt
one because if I envisage that children will form op%nions about
something and I see children doing this, very happy 1nd§ed; Now
I mightn't necessarily have encompassed...l.probabLy haw?? ?...
the whole range of possible opinions that might be generated.

Right. Yezah. The goods will be produced. Now.
You're hanging on desperately, and you'll tell them what they
were even?

Oh yes Yes I1¢11 tell the answers and give lots of examples.
i i ly in that situation
: s > ng 'out there! physical b s o
And what's hagiznl gwhat do you see in front of you~%n tefmf o{
Wgen‘thitczg: iou've said they're not answering the questions.
physica .

Yeahe.

Inattentative?
. bei nye.
No That's not allowed. I'm not being funny

i ?
They know there 18 a ground rule

Oh yeah. .

N -1 -ntion. . .
To give you atte . that, I'm sensitive in two W“??' Tvd
sensitive to ! what the kids arc

' " atb's sneningGe.

When I s?{.i— ~sensitive to Whu% ;'ﬁn{i"o O:trcmely tho s are

like to thami == o ne. And n also ¢ sencitive to

doing, thinlkibiis g‘cﬁ”o“trat kids will attend and Ehat t;.o .
yds ar . R . g ol :G RO

needs, and mny nec :r;ty Lujng comes home againe. Vhen things ¢

Ad e old sec N ¢

And oo tte ¢ el

bad, I clam Up and tell

ad, :
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Still keeps to this (Taba sequence) all the way through.
Within these Yhases?

,

Wi.thin rhases; yes,

y y 1
sa ou'v . t f u °t o t C essin .tn e !0“
e &0 our queu ns in :y our da a p! oc o E; ' E .

Oh hcavens, yes If Itve [ i
. got four questions in my processin
stage, change of order, And 1 expect to generate more, ®

Expect to add more questions?

Expect to add more More i i i

0 & . questions, more ideas. Right. !

got stability and flexibility, ! ° rent Thve

13. Whét attended to, weighed up as guage how well lessons
going?

About one-third non-verbval. You see, what, once again I'c very

concerned that everybody is involved. Everybody is participating.
That they look. yboay p ipating

Participation. Now for some people participation means c-n-
tributing answers. Is.ee

I mean participation meaning that they are listening.

Attending.

Attending. On Task. They are attending. They are looking.
In short that they are not obviously doing something else. This
is, I think I'm very sensitive to this T think becausz if a dis-
cussion is going particularly well, and a child is looking out the
vindow, or playing marbles, that aggravates me nc end. So I'nm
very consciocus thzt everybody is attending to what is being done.
So the non-verbals pretty strong there. I'm concerned with the,
the gquality of what's being said.

What does quality mean?

The ouality means are we on task in what's being said. Are the...
if I ask a question, I'm concerned that the children understand
what. But if they're doing it, that makes me very hapypy.

And ycur qualification then is that you are happy not so much that
Your plan of action has all been implemented, but that your
objectives are being realized?

Yeah.

You might have got there by a completely d%fferent'rouy¢'°r a

partially different route, but the main thing that's g1v1ng youb )
satisfaction is the fact that you can see your objectives have been
met. .

Especially when I think the task is a difficult one for the"chllggan
and without that particular lesson they would.not hav?, thSJ wgg )
not have been, they would not have been thinking about those things
at that level.

In a sense knowing that you're responsible?
Yeah, right. Yeah,
For that.

That gives me a hell of a kick.

The bad news one always has the same answer and it iloqe; ?Sw?tthc
discussion. Turns it straight around the ?thef ?3“' o»Tnd fhat
quite answer your question out we must clarify this O“f' ) :?ral{;—
is that wvhen it's falling apart and going bﬂdl?: be?a?ug %?‘(int;;—
ations are not Leing made, and I've mucked up.FAc&Sye%L%g;:: nt
ruptions, whatever it might be, the old.uccuinfz %;l:§1:>i;: out
again. And. they are told truths and given lots of cxarples

the discussion closes.,

: Voo : »1iings
Zo you're saying iun a scnse that it almost moves to a telling
situation?
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And you maintain attention throughout that?
Ah, Yes, yes.
1k,  Children's behaviour that delights/annoys.

When children obviously look involved and animated. Enjoying what
they're doing and producing what I would expect to have them pro-c
duce. The delight category is the one of course when you know
you can see what you're after being produced and kids enjoy doing
it. The aggro thing is my irattentiveness thing. And that
infuriates me when we are doing something exciting and a child
astoundedly pulls his marbles out of his desk and I can't unde;-
stand it. Or when a kid...we're all really worked up about, and
this kid whom I would normally expect to be involved. Righéo
there are some who can't help themselves anyway, or when sometﬁing
happens that I just can't comprehend. Now disappoints, a third

_category. Because I can be annoyed and aggravated. Disavpoint

to me is when a child whom I would expect in a certain situation to
do so and so, doesn't do it. He tries, but doesn't produce the
goods. There's a difference with not trying. When they're try-
ing to produce the gocods and they can't. I'm disappointed. If
they choose not to, I'm aggro, angry.

15. Need for concern with 'control!' of social and Task Behaviour.

Social behaviour rarely. I have very little problem with that.
Perhaps because it doesn't occur enough in my room. On task.
Very concerned with the control of it.

Running through your mind?
Oh. Yes. Yes.
How often do you have to intervene to maintain on-task behaviour?

Frequently, Neil. Frequently, but. I'm very concerned with
children being on task. Very concerned. But the intervention
business. I intervene frequently, frequently with a scowl, a
frown, a point, frequently. And it does concern me a lot and I
intervere indirectly and directly by using a redirect type of
question, I use that. And eye movement. The frown, the non-
verbal, the looking around the room. All those things because
I'm very concerned with on-task behaviour. So I think I inter-
vene very frequently, but the interventions I like to think are
split second ones. They're physical, you know. I can tap a
child on the shoulder.

16. Similarly of lessons to those normally undertaken.
The process, very similar.

A1l I'm concerned with knowing is whether you felt you might have
done anything out of the ordinary for these lessons - whether
there was any sort of extra effort, or extra thinking time.

Oh no. No. I deny it.

You were actually under extrcme pressure at one stage.

Lesson One I was under extreme pressure. No. The process the
same, except that my planning sheets are a darn sight easier to

work than yours because I have literally a box for certain types of
discussions.

The difference being then that when the thought came to you, you'ad
just put it down in sequence for me whereas you ascribed it to a

particular position on your sheet.

Yeaho Right .




- 499

REFERENCES

Barr, R. and Duffy, G. (1978). Teachers' conceptions of reading: The
evolution of a research study. Research Series No. 17,
Institute for Research on Teaching, East Lansing: Michigan
State University.

Beck, L.E. (1976). How well do classroom practices reflect teacher
goals? Young Children, 32 (1), 64 - 81.

Becker, H.S. (1958). Problems of inference and proof in participant
observation. American Sociological Review, 23 (6), 652 - 660.

Best, J.W. (1970). Research in Education. Englewood Cliffs, New
Jersey: Prentice Hall.

Bloom, B.S. (1953). Thought processes in lectures and discussions.
Journal of General Education, 7, 160 - 169,

Bloom, B.S. (1956). Taxonomy of Educational Objectives. Handbook 1:
Cognitive Domain. New York: McKay.

Bussis, A.M., Chittenden, E.A. and Amarel, M. (1976). Beyond Surface
Curriculum. Colorado: Westview Press.

Cameron, P., Frank, F., Lifter, M., and Morrisey, P. (1968). Cognitive
functioning of college students in class. Paper presented at
American Psychological Association, San Francisco, August, 1968.

Clark, C.M. and Yinger, R.J. (1977). Language arts project: Studies of
preactive decision-making. Quarterly Progress Report, August
1, 1977 - December 31, 1977. Institute for Research on
Teaching. East Lansing: Michigan State University.

Clark, C.M. and Yinger, R.J. (1977). Research on teacher thinking.
Curriculum Inquiry, 7 (4), 279 - 304.

Clark, C.M. and Yinger, R.J. (1979). Three studies of teacher planning.
Paper presented to the American Educational Research Association,
San Francisco, April, 1979.

Dawson, J. (1979). The validity of qualitative investigation. Paper
presented at the Annual Meeting of the American Educational
Research Association, San Francisco, April, 1979.

Dunkin, M.J. and Biddle, B.J. (1974). The Study of Teaching. New York:
Eolt, Rinehart and Winston,

Farr, R. and Brown, V.L. (1971). Evaluation and decision-making.
Reading Teacher, 24 (4), 341.

Freyberg, P.S. (1980). Teacher intentions and teacher decisions.
Educational Theory, 30 (1), 39 - 46.

Haigh, N.J. (1974). Teacher expectancy: accuracy change and communic-
ation. New Zealand Journal of Educational Studies, 9 (2),

97 - 112.




500

1 o
Harre, R. and Secord, P.F. (1972). The Explanation of Social
Behaviour. Oxford: Blackwell.

Heather, N. (1976). Radical Perspectives in Ps
Methuen and Co.

ychology. London:

Harrow, A.J. (1972). A Taxonomy of the Psychomotor Domain. New
York: McKay.

Hook, C.M. and Rosenshine, B.V. (1979). Accuracy of teacher reports
of their classroom behaviour, Review of Educational
Research, 49 (1), 1 - 12,

Hunsaker, P.L. (1975). Incongruity adaption capability and risk
preference in turbulent decision-making environments.
Organizational Behaviour and Human Performance, 14 (2),
173 - 185.

Jackson, P.W. (1968). Life in Classrccems. Mew York: Ho.i:,
Rinehart and Winston,

Joyce, B., Morine-Dersheimer, G. and McNair, K. (1977). Thought and
action in the classroom: The South Bay Study Mimeographed.
Stanford University, Stanford, California.

Joyce, B. (1979). Research into the teaching mind: A vital direction.
Educational Research Quarterly, 3 (4), 10 - 15.

Jovce, B. (1979). Toward a theory of information processiﬂg in
teaching. Educational Research Quarterly, 3 (4), 66 - 77.

Joyce, B. et al (1979). From thought to action. Educational Research
Quarterly, 3, (4), Whole Issue.

Kahneman, D. and Tversky, A. (1972). Subjective probability: A
judgement of representativeness. Cognitive Psychology,
3 (3), 430 - 454,

Kahneman, D. and Tversky, A. (1973). On the psychology of prediction.
Psychological Review, 80 (3), 237 - 251.

Klinger, E. (1978). Modes of normal conscious flow. In Pope, K.S.
and Singer, J.L. (eds). The Stream of Consciousness:‘
Scientific Investigations into the Flow of Human Experience.
New York: Plenum. 268 - 581.

Krathwohl, D.R., Bloom, B.S. and Masia, B.B. (1964). Eggggggz .
of Educational Objectives. Handbook II: Affective Domain.
New York: McKay.

Mager, R.F. (1962). Preparing Instructional Objectives. Palo Alto:
Fearon Publishers.

Magoon, A.J. (1977). Constructivist approaches in educational research.
Review of Educational Research, 47 (4), 651 - 693.

Marx, R.W. (1978). Teacher judgements of students' c9gnitive'and
affective outcomes. Unpublished doctoral dissertation.
Standford University, 1978.



501

McCutcheon, G. and Kyle, D. (1979). How do elementary teachers plan
their courses? Paper presented at the Annual Meeting of the
American Educational Research Association, San Francisco, April,
1979. .

McDonald, F.J. (1965). Educational Psychology. Belmont, California:
Wadsworth.

McKay, D.A. and Marland, P. (1978). Thought processes of teachers.
ERIC ED 151 328.

McNair, K. and Joyce, B. (1978).  Thought and action, a frozen
Section: The South Bay Study. Educational Research Quarterly,
3 (4), 16 - 25,

Mintz, S.L. (1979). Teacher planning: A simulation study. Paper
presented at the Annual Meeting of the American Educational
Research Association, San Francisco, April, 1979.

M~rine-Dersheimer, G. (1976). Teacher judgements and pupil observations:
Beauty in the eye of the beholder. Classroom Interaction
Newsletter, 12 (2), 31 - 50.

Morine-Dersheimer, G. (1977). What's in a plan: Stated and unstated
plans for lessons. Paper presented at the Annual Meeting of
the American Educational Research Association, New York, 1977.

Morine-Dersheimer, G. and Vappance, E. (1976). Teacher planning:
Special Study C. Beginning Teacher Evaluation Study,
Technical Report. Far West Laboratory, San Francisco,
California.

Morine-Dersheimer, G. (1979). Planning in classroom reality: An in-
depth look. Educational Research Quarterly, 3 (4),
83 - 99,

National Institute of Education. (1975). Teaching as clinical
information processing. National Conference on Studies in
Teaching. Report of Panel 6, Washington, D.C.

Nisbett, R.E. and Wilson, T.D. (1977). Telling more than we can know:
Verbal reports on mental processes. Psychological Review,
84 (3), 231 - 259.

Peterson, P.L. and Clark, C.M. (1978). Teachers' reports of thgir
cognitive processes during teaching. American Educational
Research Journal, 15 (4), 555 - 565.

Peterson, P.L., Marx, R.W. and Clark, C.M. (1973). Teacher planning,
teacher behaviour and student achievement.  American
Educational Research Journal, 15 (3), 417 - 32.

Popham, W.J. and Baker, E.L. (1970). Systematic Instruction,
Englewood Cliffs, New Jersey: Prentice Hall.

Ross, D.E. (1979). The role of teachers' beliefs in teaching practic§.
Paper presented at the Annual Meeting of the American Educational
Research Association, San Francisco, April 1979,

Schoen, J.R. (1970). Use of consciousness sampling to study teaching
methods. The Journal of Educational Research, &3 (9),

387 - 390.




Scriven, M. (1972). Objectivity and subjectivity in educational
research. In L.G. Thomas (Ed).. Philosophical Redirection
of Educational Research. Chicago: National Society for the
Study of Education.

Shavelson, R.J. (1973). What is the basic teaching skill? Journal of
Teacher Education, 24 (2), 144 - 150. -

Shavelson, R.J. (1976). Teachers' decision-making. In N.L. Gage (Ed).
The Psychology of Teaching Methods. (Yearbook of the
National Society for the Study of Education) Chicago:
University of Chicago Press.

Shavelson, R.J. and Atwood, N. (1977). Teachers' estimates of student
"states of mind". British Journal of Teacher Education,
3 (2), 131 - 138.

Shavelson, R.J., Cadwell, J. and Izu, T. (1977). Teachers'
sensitivity to the reliability of information in making
pedagogical decisicns. American Educational Research Journal,
14 (1), 83 - 97.

Shiffrin, R.M. and Schneider, W. (1977). Controlled and automatic
human information processing: II perceptual learning,
automatic attending, and a general theory. Psychological
Review, 84 (4), 127 - 190.

Shotter, J. (1975). Images of Man in Psychological Research. London:
Methuen and Co.

Shulman, L.S. and Elstein, A.S. (1975). Studies of problem solving,
judgement and decision-making. In Kerlinger, F.N. (Ed).
(1975) . Rev. of Research in Education. Itasca, Illinois:
Peacock, F.E. and Co.

Siegel, L., Siegel, L.C., Capretta, P.J., Jones, R.L. and Berkowitz, H.
(1963) . - Students' thoughts during class: a criterion for
educational research. Journal of Educational Psychology,

54 (1), 45 - 51.

Smith, L.M. and Geoffrey, W. (1968). The Complexities of an Urban
Classxroom. New York: Holt, Rinehart and Winston,

Smith, E.R. and Miller, F.D. (1978). Limits on perception of cognitive
processes: A reply to Nisbett, R.E. and Wilson, 7.D.
Psychological Review, 85 (4), 355 - 362.

Smith, E.L. and Sendelbach, N.B. (1979). Teacher intentions for science
instruction and their antecedents in program materials. Paper
presented at the Annual Meeting, American Educational Research
Association, San Francisco, California, April, 1979.

Taba, H. (1962). Curriculum Development, Theory and Practice. New
York: Harcourt, Brace and World.

Thomas, L.G. (Ed). (1972). Philosophical Redirection of Educational
Research. Chicago: National Society for the Study of Education.




503

Toomey, R. (1977). Teachers'

approaches to curriculum planning: An
exploratory study.

Curriculum Inquiry, 7 (2), 121 - 129,

Travers, R.M.W. (1969). An Introduction

to Educational Research.
New York: The MacMillon Co.

Tyler, R.W. (1950). Basic Principles of

i . Curriculum and Instruction.
Chicago: University of Chicago

Press.

Van Dalen, D.B. (1973). Understanding Educational Research.

New
York: McGraw-Hill Inc.

Wiersma, W. (1969). Research Methods in Education:

An Introduction.
Lippincott, J.B. Co.

Yinger, R.J. (1977). A study of teacher planning: Description and
theory development using ethnographic and information processing

methods. Unpublished doctoral dissertation.

Michigan State
University.

zahorik, J.A. (1970). The effect of planning on teaching. Elementary
School Journal, 71 (3), 143 - 5l.

zahorik, J.A. (1975). Teachers planning models. Educational
Leadership, 33, 134 - 39.

Marland, P.W. (1977) A study of teachers' interactive thoughts.
Unpublished doctoral dissertation. University of Alberta.

Taylor, P.H., (1970) An exploratory study of teachers' perceptions of
the process of planning courses. British Journal of
Educational Psychology, 40, 3, 253-260.




	2023_11_07_13_09_36
	2023_11_07_13_09_46
	2023_11_07_13_10_09
	2023_11_07_13_10_19
	2023_11_07_13_10_29
	2023_11_07_13_10_38
	2023_11_07_13_10_48
	2023_11_07_13_10_57
	2023_11_07_13_11_06
	2023_11_07_13_11_15
	2023_11_07_13_11_23
	2023_11_07_13_11_31
	2023_11_07_13_11_39
	2023_11_07_13_11_47
	2023_11_07_13_11_58
	2023_11_07_13_12_07
	2023_11_07_13_12_16
	2023_11_07_13_12_54
	2023_11_07_13_13_02
	2023_11_07_13_13_10
	2023_11_07_13_13_18
	2023_11_07_13_13_27
	2023_11_07_13_13_40
	2023_11_07_13_15_27
	2023_11_07_13_15_40
	2023_11_07_13_15_48
	2023_11_07_13_15_56
	2023_11_07_13_16_03
	2023_11_07_13_16_11
	2023_11_07_13_16_20
	2023_11_07_13_16_28
	2023_11_07_13_16_35
	2023_11_07_13_16_43
	2023_11_07_13_16_52
	2023_11_07_13_17_20
	2023_11_07_13_17_32
	2023_11_07_13_17_41
	2023_11_07_13_17_51
	2023_11_07_13_18_16
	2023_11_07_13_18_23
	2023_11_07_13_18_33
	2023_11_07_13_18_42
	2023_11_07_13_18_50
	2023_11_07_13_19_06
	2023_11_07_13_19_14
	2023_11_07_13_19_22
	2023_11_07_13_19_30
	2023_11_07_13_19_40
	2023_11_07_13_19_48
	2023_11_07_13_19_55
	2023_11_07_13_20_04
	2023_11_07_13_20_11
	2023_11_07_13_20_19
	2023_11_07_13_20_26
	2023_11_07_13_20_34
	2023_11_07_13_20_44
	2023_11_07_13_20_52
	2023_11_07_13_20_59
	2023_11_07_13_21_09
	2023_11_07_13_21_17
	2023_11_07_13_21_47
	2023_11_07_13_21_58
	2023_11_07_13_22_11
	2023_11_07_13_22_20
	2023_11_07_13_22_29
	2023_11_07_13_22_39
	2023_11_07_13_22_49
	2023_11_07_13_23_00
	2023_11_07_13_23_09
	2023_11_07_13_23_19
	2023_11_07_13_23_28
	2023_11_07_13_23_41
	2023_11_07_13_23_49
	2023_11_07_13_23_58
	2023_11_07_13_24_07
	2023_11_07_13_24_15
	2023_11_07_13_24_49
	2023_11_07_13_24_56
	2023_11_07_13_25_06
	2023_11_07_13_25_17
	2023_11_07_13_25_27
	2023_11_07_13_25_35
	2023_11_07_13_25_42
	2023_11_07_13_25_50
	2023_11_07_13_25_58
	2023_11_07_13_26_11
	2023_11_07_13_26_19
	2023_11_07_13_26_27
	2023_11_07_13_26_35
	2023_11_07_13_26_47
	2023_11_07_13_26_54
	2023_11_07_13_27_01
	2023_11_07_13_27_09
	2023_11_07_13_27_22
	2023_11_07_13_27_30
	2023_11_07_13_27_37
	2023_11_07_13_27_46
	2023_11_07_13_27_59
	2023_11_07_13_28_06
	2023_11_07_13_28_15
	2023_11_07_13_28_23
	2023_11_07_13_28_32
	2023_11_07_13_28_40
	2023_11_07_13_28_48
	2023_11_07_13_28_55
	2023_11_07_13_29_04
	2023_11_07_13_29_15
	2023_11_07_13_29_23
	2023_11_07_13_29_30
	2023_11_07_13_29_48
	2023_11_07_13_29_56
	2023_11_07_13_30_03
	2023_11_07_13_30_10
	2023_11_07_13_30_18
	2023_11_07_13_30_27
	2023_11_07_13_30_34
	2023_11_07_13_30_41
	2023_11_07_13_30_49
	2023_11_07_13_30_56
	2023_11_07_13_31_04
	2023_11_07_13_31_11
	2023_11_07_13_31_20
	2023_11_07_13_31_28
	2023_11_07_13_31_38
	2023_11_07_13_31_45
	2023_11_07_13_31_59
	2023_11_07_13_32_10
	2023_11_07_13_32_17
	2023_11_07_13_32_25
	2023_11_07_13_32_32
	2023_11_07_13_32_39
	2023_11_07_13_32_50
	2023_11_07_13_33_36
	2023_11_07_13_33_47
	2023_11_07_13_34_00
	2023_11_07_13_34_07
	2023_11_07_13_34_15
	2023_11_07_13_34_23
	2023_11_07_13_34_30
	2023_11_07_13_34_38
	2023_11_07_13_34_45
	2023_11_07_13_34_54
	2023_11_07_13_35_02
	2023_11_07_13_35_12
	2023_11_07_13_35_19
	2023_11_07_13_35_27
	2023_11_07_13_35_36
	2023_11_07_13_35_51
	2023_11_07_13_36_03
	2023_11_07_13_36_11
	2023_11_07_13_36_21
	2023_11_07_13_36_29
	2023_11_07_13_36_41
	2023_11_07_13_36_52
	2023_11_07_13_37_00
	2023_11_07_13_37_09
	2023_11_07_13_37_17
	2023_11_07_13_37_28
	2023_11_07_13_37_37
	2023_11_07_13_37_54
	2023_11_07_13_38_36
	2023_11_07_13_38_47
	2023_11_07_13_39_01
	2023_11_07_13_39_10
	2023_11_07_13_39_18
	2023_11_07_13_39_27
	2023_11_07_13_39_35
	2023_11_07_13_39_44
	2023_11_07_13_39_52
	2023_11_07_13_40_00
	2023_11_07_13_40_08
	2023_11_07_13_40_16
	2023_11_07_13_40_24
	2023_11_07_13_40_31
	2023_11_07_13_40_40
	2023_11_07_13_40_47
	2023_11_07_13_40_54
	2023_11_07_13_41_02
	2023_11_07_13_41_10
	2023_11_07_13_41_18
	2023_11_07_13_41_25
	2023_11_07_13_41_33
	2023_11_07_13_41_43
	2023_11_07_13_42_13
	2023_11_07_13_42_23
	2023_11_07_13_42_31
	2023_11_07_13_42_55
	2023_11_07_13_43_03
	2023_11_07_13_43_11
	2023_11_07_13_43_22
	2023_11_07_13_43_29
	2023_11_07_13_43_39
	2023_11_07_13_43_49
	2023_11_07_13_43_56
	2023_11_07_13_44_03
	2023_11_07_13_44_11
	2023_11_07_13_44_19
	2023_11_07_13_44_38
	2023_11_07_13_44_48
	2023_11_07_13_44_55
	2023_11_07_13_45_03
	2023_11_07_13_45_11
	2023_11_07_13_45_20
	2023_11_07_13_45_28
	2023_11_07_13_45_36
	2023_11_07_13_45_48
	2023_11_07_13_46_12
	2023_11_07_13_46_20
	2023_11_07_13_46_29
	2023_11_07_13_46_43
	2023_11_07_13_46_52
	2023_11_07_13_47_02
	2023_11_07_13_47_12
	2023_11_07_13_47_22
	2023_11_07_13_47_32



