






Sociocultural assessment focuses on the adults' 
role in ensuring a co-constructed learning 
environment and also provides the learner and 
their families/whanau with a voice. 

Another key point of difference is that early 
intervention seems to be more determined by 
international standards rather than looking at what 
we have developed locally within Aotearoa/New 
Zealand. Unlike the Early Childhood community, 
early intervention assessment is still dominated by 
internationally designed standardised tools which, 
we would argue, are not entirely aligned with 
contemporary early childhood culture. We do not 
have an early intervention assessment tool that 
connects to the national curriculum Te 
Whariki (Ministry of Education, 1996), and few 
early intervention tools work in un ison with current 
early childhood practices. The bicultural nature 
of the curriculum is obviously not present in any 
internationally constructed assessment tools and 
this aspect of practice is left to the experiences and 
knowledge of early intervention teachers. 

Realignment 

We have in this paper signalled the possibilities 
of a realignment of ECE and EI, which ideally 
could function in a more cohesive manner. While 
we would not advocate losing criterion-based 
assessment, we would certainly argue a case for 
the presence of some other formative assessment 
practices somewhere in documentation and 
delivery. Multiple lenses can provide a richness 
and depth that a singular lens cannot. This would 
also allow for families/whanau to have a say in 
their child's assessment. This could also provide 
the opportunity for families/whanau to have 
their cultural beliefs validated in an assessment 
procedure. 

One concern is that while learning stories is an 
assessment practice used in early childhood and 
is inclusive of Te Whariki (Ministry of Education, 
1996), the approach does not have the adequate 
measurement competencies required by the 
Ministry of Education to be deemed a formal 
assessment tool. What we suggest is that this 
system be adapted to suit both early childhood and 
early intervention specifically, with the key focus 
being on the assessment itself and the associated 
processes and procedures. Research by Lepper, 
Williamson and Cullen (2003) began to explore the 
possibilities of such a model, but little research has 
been conducted to investigate what assessment we 
as a country would like to develop with regards to 
early intervention. Forthcoming work by Dunn will 
be helpful. And of particular interest would be the 
view we hold nationally with regards to inclusion, 
valuing difference, children with special needs, 
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their families and how we should deliver speCialist 
assistance. It is important that both disciplines 
are working more in unison and are speaking the 
same language to each other and with families/ 
whanau. There are some key questions that we 
believe we should be asking of ourselves as an 
early childhood community. How should we assess 
tamarikilchildren? How do we validate the cultural 
heritage of our tamariki in our assessments? How 
are parents, family and whanau perspectives 
acknowledged, valued and supported? 

Internationally there has been a push for re­
evaluation of our values as a community, 
particularity with regards to people with disabilities 
and supporting a rights discourse (Neilson, 2005). 
Van der Heyden (2005) supports this initiative 
by asking a question of the early childhood and 
early intervention communities: Should we be 
measuring what is possible rather than what is 
currently present? McLean (2005) also agrees 
with this perspective - that we should be looking 
at how we determine eligibility and why are 
we so focused on a measuring stick. McLean 
(2005) suggests that we should be more focused 
on a progressive form of assessment in early 
intervention. In order to do so we would require 
some extensive research into the field of early 
intervention in the context of Aotearoa/New 
Zealand. 

In Aotearoa/New Zealand the use of learning 
stories provides a forward thinking assessment tool 
specifically designed with relevance to our Te 
Whariki (Ministry of Education, 1996). Assessment 
tools which have been developed to support the 
quality of learning stories include Kei Tua 0 te 
Pae (Ministry of Education, 2004/2007/2009) and 
Te Whatu Pokeka (Ministry of Education, 2010). 
Surely we could use these resources to realign the 
two disciplines and to respond to the New Zealand 
context. With adequate support from the Ministry 
of Education, and research into alignments of early 
childhood and early intervention communities we 
could continue on this proactive search for quality 
for all children. 

In considering a possible bridge between early 
intervention and early childhood, a critical issue 
is the bicultural nature of Te Whariki (Ministry 
of Education, 1996) and the importance of 
responsiveness to the New Zealand context. Te 
Whariki recognises the dual heritages of Aotearoa/ 
New Zealand, and the importance of diversity 
and social justice. Development is perceived as 
occurring in multiple contexts, is formative and 
holistic, and values the rich cu ltural fabric of each 
family and the influence this has on the child's 
development. This recognition is particularly 
critical to the assessment process as it illuminates 
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the unique setting and cultural capital of each 
learner. It also situates the child within a rich, 
wide environment and context that is reciprocal 
and unique as the learners themselves. By viewing 
children in this way we will recognise the strengths 
of their context and richness of their families which 
is crucial to both early intervention and early 
childhood. 

We would recommend further exploration of 
these ideas and in particular a closer look into 
the outcomes and possibilities for assessment 
procedures in early intervention for Maori learners. 
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