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Chapter 9 — Conclusions and implications

of children considering parents in their daily actions, were renegotiated to resemble
the much looser New Zealand typification.

The extent to which the participants’ CHC typifications and social recipes could be
reconstructed was to some degree reflected in their choices for their future lives.
Where participants showed less willingness to reconstruct and renegotiate their
cultural knowledge they manifested a going back mentality. That is, life in the host
culture was a sojourn until they returned to take up professional employment and
resume their first culture lives. This was most noticeable among the Malaysian
undergraduates. By contrast, those who either had or who sought permanent
residence, namely, the Chinese participants, demonstrated a much greater
willingness to reconstruct their cultural way and communication styles to understand
and accommodate those in the host culture.

A further aspect of social constructionism includes multiple realities. Schutz defined
this as individuals’ constructions of their realities within ‘the world of everyday life
[which] is the scene and also the object of our actions and interactions’ (Schutz,
1973, p. 209). The findings illustrate the existence of multiple realities as
participants described diverse interpretations of intra- and intercultural
communication experiences. For example, multiple realities can be seen in the two
very different views of Malaysian group regulation through the typification of
gossip. The gossip network regulated AS’s actions among her Malaysian peers.
She did not want to be seen as transgressing the rules for behaviour. By contrast,
SY shunned the gossip network and the Malaysian students associated with it.
Living in New Zealand and associating with New Zealand students enabled him to
detach himself from such networks, networks which he had disliked in Malaysia.
Consequently, he largely rejected communication with the other Malaysian students.

Analogies between the participants and Schutz’s stranger

Schutz’s (1971) analysis of the newcomer, the stranger, to the host culture provides
a foundation for understanding the social dislocation which resulted when the
typifications and social recipes underpinning the participants’ first culture no longer
fitted with those of the host culture. This is the crisis these CHC students faced in
entering a new culture. Like the stranger, these participants lacked the knowledge of
the host culture necessary for interpreting the cultural patterns of group life, that is,
the folkways, mores, laws, habits, and customs of the approached group (Schutz,
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1971). Thus, the basic assumptions about social life become problematic. For
example, their thinking as usual is no longer shared within the host culture. Nor do
the cultural patterns and communication styles of the approached group have the
authority of a tested system of recipes which have already been formulated by them
in their first cultures. Furthermore, the history of the host culture has not become an
integral part of the history of these students’ biographies. As a result, the
participants experienced reality shock (Kramer, 1974) upon arrival. Thus,
intercultural communication provided an important medium through which they
could reconstruct and renegotiate their social realities in the face of this new
knowledge.

Schutz regarded the experience required for intercultural communication as
important. Like the stranger, these participants found themselves marginalised from
the in-group (the New Zealand students in the learning environment and others in the
social environment). They found themselves on the border of the cultural pattern of
in-group life. For the Malaysian students, in particular, constructing first culture
and CHC communities provided a means of coping with this dislocation and
marginalisation. These communities provided a familiar and safe context for social
interaction within the host community, albeit among other CHC students, and a
support network. The existence of these communities reduced the opportunities for
these participants to gain experience in intercultural communication, to reconstruct
the cultural and communication patterns that would facilitate interaction.

A further process of reconstruction the stranger needed to undertake was to translate
the cultural patterns -- the typifications and social recipes -- of the host culture into
those of his or her own group. Interpretive equivalents did not always exist. This
process was most noticeable in the learning environment where the participants had
to acquire new recipes for learning, for example, independent thinking, critical
analysis, working in groups, and giving presentations. Further, interpretations of
cultural patterns did not always coincide with those of the in-group. For example,
LJ and KZ found that the New Zealand students’ approach to group work, of
distributing work to individuals and then joining the parts at the end to reach a co-
ordinated product, did not fit with their understanding that group work required
ongoing negotiated co-ordination in order to succeed.
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Another area of concern was language. The participants, like Schutz’s stranger, had
to develop the communication skills and strategies for effective intercultural
communication in the host culture. That is, they had to acquire knowledge of these
new cultural and communicative patterns before starting to adopt them as the scheme
of their own expressions. Schutz noted that in language learning there is a
difference between the passive understanding of a language and its active mastering
as a means for realising one’s own acts and thoughts. This discrepancy was
fundamental in enabling and facilitating participants’ intercultural communication
experiences with the cultural other. Notwithstanding this conclusion, Houlker
(1996) and Zhou (1995) concluded that language deficiency is used by international
students as a mask for other problems in communicating with those in the host
culture. That was certainly evident in this study. For example, FO and WK
remarked upon the difficulty of going beyond perfunctory greetings, what they
called common topics. And KZ lamented that New Zealand students had ‘New
Zealand interests’. Thus, the difficulty lay with what to talk about, rather than with
how to talk. That is, they did not share topics of interest with the New Zealand
students. |

The task for the stranger, then, in acquiring the knowledge for intercultural
interaction is summed up by Carbaugh (1990). Carbaugh argued that a better
understanding of the nature of communication during intercultural contacts comes
from an understanding of the norms, forms, and codes that pattern social lives and
of listening to the ways in which culture is articulated by the in-group in such
patterns. Such socially situated knowledge he regarded as necessary for interpreting
the common meaningfulness of communication to its participants. Participants
opined that they lacked common topics of conversation with the in-group, resulting
in difficulties in initiating and sustaining intercultural communication. This suggests
that they had not sufficiently reconstructed and renegotiated their social realities,
their own norms, forms and codes that patterned their social lives in their first
cultures to accommodate those of the host culture. While that may be the case for
some participants, there were others, such as SY, who succeeded in articulating the
patterns of the in-group as he became an accepted member of a group of New
Zealand students in the Halls of Residence. And for LJ, in some cases, his
acceptance within the in-group was inhibited not so much by his inability to
articulate the patterns of the in-group, but of rheir inability to reconstruct their
patterns to accommodate an outsider.
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The implication for researchers here is in the importance of foregrounding culture in
studies of intercultural communication in order to understand how both outsiders
and people in the host culture reconstruct and renegotiate the norms, forms and
codes -- beliefs, values, and cultural practices -- that pattern social lives to enable
intercultural communication. Social constructionism, as a broad theory that enables
researchers to describe and interpret for understanding the ways in which individuals
construct and reconstruct, negotiate and renegotiate their everyday lifeworlds in
interaction with the cultural other, provided a valuable foundation for this process.
The theories explicated by Schutz (1971; 1973) and Berger and Luckmann (1966)
were supported by the practical findings in this study.

9.3.2 Intercultural communication

Just as individuals construct and negotiate their everyday experiences to make sense
of their social worlds, so in intercultural communication must individuals and
groups negotiate their relationships with one another and, thus, redefine or recode
their ways of speaking according to culture-specific criteria (Gonzalez, Houston,
and Chen, 1994). Communication is also cultural in that where unshared cultural
patterns exist, misinterpretation and misunderstanding can arise (Carbaugh, 1990).
Given the degree of heterogeneity between the cultural and experiential backgrounds
of the CHC participants and their New Zealand hosts, the potential for
misinterpretation and misunderstanding in intercultural communication was high,
and the processes of reconstruction and renegotiation of the norms, forms, and

codes for communication were greater.

By focusing on the conversational context of everyday life, on the meanings
generated by participants in their interaction with New Zealanders in the host culture,
it has been possible to better understand their intercultural communication
experiences. Further, in looking at the meanings and significances of the
participants’ ordinary everyday lives as they reconstruct and renegotiate their social
and communicative living traditions in the host community, it has been possible to
develop an understanding of their subjective and intersubjective lives. Thus,
communication, as conceptualised in this study, has enabled an exploration of the
ways in which the outsider acquires the cultural knowledge, the living tradition, of
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the host culture, and the ways of talking (Shotter, 1992) to begin negotiations in the
host culture.

Participants were much more successful at creating, sustaining, and sharing meaning
in groups through intra- rather than intercultural communication. The participants
shared their socially constructed reality through their Confucian heritage. Shared
language, although important, was sometimes subordinated by shared culture and
cultural identity. This was noticeable in the preferences for relationships and
friendships the participants formed, not just with those from their first cultures, but
also with others from CHCs, and in the constructions of CHC communities. The
participants’ intracultural communication patterns fitted Hall’s (1976) notion of high
context cultures which are characterised by the use of indirect communication and
the ability to intuitively understand others, the process of drawing meaning from the
social context, and the importance of context and the roles and relationships of

communicators in modifying the spoken message.

A second aspect of Hall’s theory concerned the attribution to context (Miller, 1984),
whereby collectivists rely more heavily on contextual information such as
interpersonal relationships, situations, group associations. By contrast,
individualists use more context-free, abstract information such as abilities, traits,
knowledge, and cognitive-emotional style. Thus, there is a dependence on context
for the regulation of social action. These differences were played out in the
participants’ descriptions of their difficulties in reconstructing their communication
styles to accommodate the cultural other in both the learning and social
environments. For example, WK did not know what to talk about with the New
Zealand students on his floor in his Hall of Residence because they did not share the
same contextual background of place, family, and socio-historical background,
unlike the other New Zealand students on the floor who were able to interpret these
contextual features. Such differences also suggest why participants preferred
intracultural to intercultural communication experiences.

Thus, these conceptualisations of (intercultural) communication have enabled an

interpretation and understanding of these CHC participants’ communication styles
and experiences in a host culture.
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9.3.3 Cultural identity

Collier and Thomas’ (1988) framework for understanding cultural identity was
useful in understanding the extent to which the participants in this study
reconstructed and renegotiated their cultural identity through intercultural
communication. This process can be better understood by returning to the
conceptualisations of cultural identity as presented in Chapter eight. First, cultural
identity is a person’s understanding of and identification with the culture system of a
particular group, but is contextual, processual and dynamic, and is played out in the
intercultural encounters between and among individuals and groups. All of the
participants retained cultural identification with their first culture, for example, the
Chinese in their maintenance of family values and desire to be thrifty. The
Malaysian undergraduates demonstrated cultural identification to their own culture
system to the greatest degree, manifested in the formation of a Malaysian community
within the host culture, in their ties with others in the Malaysian community, and in
their resolve to return to Malaysia upon graduation, what they referred to as going
back.

Second, an awareness of cultural identity is formed and managed through
intercultural communication and through intercultural contact. In identifying with
the living traditions of a culture individuals are able to give meaning to these forms
and the boundaries that they render. For example, LJ came to know what his culture
was as a result of living in and communicating with the cultural other: ‘If you [have]
never been to the other culture’s environment you only get one cultural experience.
You don’t know what’s the unique feature of your culture’ (LJ). Linked to this is
the third component, cultural identification which develops through a process of
contrast of self to others, and one’s group to other groups. And fourth is
acknowledgement of the defining features of cultural identity -- the cultural practices,
beliefs, and values -- by which individuals have been educated and guided in
interaction and in (intercultural) communication.

As suggested in the major conclusions, all participants showed some degree of
reconstruction and renegotiation of cultural identity. The Malaysian undergraduates
exemplified the process of identity negotiation in their questioning of the cultural
values underpinning their cultural identity. In accommodating some of the values of
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the host culture, for example, in appreciating independence from their families, in
valuing opportunities to explore another country and its people, and in questioning
their conservative attitudes, these participants showed varying degrees of
acculturation. In recognising their own values and how they are reconstructed and
renegotiated within the host culture, the participants are demonstrating an
acknowledgement of the defining features of their cultural identity.

Participants who desired, or already had permanent residence, showed a greater
willingness and effort in reconstructing and renegotiating their cultural identity as
they actively sought intercultural contact and tried to better understand the host
culture. Examples include LJ in his desire to identify with the host culture through
his social interaction at the Cosmopolitan Club, and in his association with the staff
of the School in his position as international support person, and MC in her efforts
to host people from the host culture at her home. And KZ noted how certain aspects
of his cultural identity, particularly, his Confucian attitudes towards family were
either confirmed or modified as a result of his contact with New Zealanders. These
strategies suggest an awareness of cultural identity as it is formed and managed
through intercultural communication and intercultural contact.

The participants’ experiences also support the notion of multiple identities (Belay,
1993) which are fluid and negotiable, and are formed, negotiated, modified,
confirmed and challenged through communication and contact with others (Collier
and Thomas, 1988). All of the participants, as they encountered a range of
intercultural interactions and contexts, were engaged in this process of multiple
identity construction. For example, those with permanent residence, namely LJ and
MC, were constantly reconstructing and renegotiating their cultural identities as a
result of their intercultural communication experiences, and through a process of
acculturation, but, specifically, through a desire to gain acceptance within the host
culture. LJ’s experiences crossed a range of contexts: as International support
person dealing with international students he drew on his CHC identity. On the
other hand, he also had to collaborate with School and University staff who were
New Zealanders (both Maori and European), or those of European origin. As a
graduate student he sought classes where there were few intemnational students thus
facilitating contact with New Zealand students so that he could develop his New
Zealand identity. As a father and husband supporting his parents here in New
Zealand he was reminded of his CHC heritage, and as a member of society
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exemplified in his membership of the local Cosmopolitan Club he sought ways to
improve his intercultural interactions with members of that club. And MC, in
addition to negotiating the role of undergraduate student, managed a range of
accommodation experiences, developed a relationship with a Chinese Thai national,
purchased a house in New Zealand, and maintained close relationships with
Taiwanese family friends. And SY, who had international student status, was able
to move between immersion within the social and learning world of his New
Zealand peers, and links with his Mandarin speaking friends from Taiwan and
Malaysia. However, in experiencing these multiple identities, SY appeared to be
expressing a degree of dislocation. On the one hand, his communication
experiences with his New Zealand peers were expressed positively and he was able
to make shifts in his values to accommodate a different cultural way, to reconstruct
his cultural identity to live side by side with his New Zealand peers. On the other,
his feelings about his place and his legal status as an international student prevented
him from feeling as if he belonged, from becoming a New Zealander.

In applying the theoretical conceptualisations of Collier and Thomas’ (1988)
framework, it is possible to interpret and understand the ways in which participants
experienced a changing identity. For example, a return sojourn to the first culture by
some participants enabled them to better interpret the extent to which cultural identity
reconstruction and renegotiation was occurring, resulting in reflection upon their
sense of identity and place in both their own and the host culture. This sense of
cultural identification emerges through the process of contrasting self to others, and
one’s group to other groups. A return to their first culture also led them to both
question and value parts of their own culture, and also to appreciate their
intercultural and learning experience in another culture. For example, LJ returned to
New Zealand appreciating the independence he had gained from his family and no
longer expecting financial support from them as some of his Chinese peers still did.
FX valued the confidence she had gained in rejecting the snobbery attached to
fashion, and she appreciated, like all of the participants from China, not having to
focus of nurturing connections. MC looked forward to returning to New Zealand
from Taiwan to resume her independent life and complete her studies. She no
longer shared the same interests in night life as her Taiwanese friends. These
examples indicate participants’ acknowledgement of the defining features of their
cultural identity, their living tradition, formed and managed through intercultural

communication.
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Further constructs contributing to my analysis of cultural identity, that is,
community, values, and third culture building, are now explicated.

Community

The existence of a Malaysian community and, to a much lesser extent, a Chinese
community support other claims within Collier and Thomas’ (1988) framework:
that identities are negotiated through a process of contrast of self to others and one’s
group to other groups; that individuals culturally identify with such groups which
share preconceived stereotypes, opinions, meanings, and norms; and that cultural
identity is inscribed within dimensions such as nationality, personality, and the
contextual setting. There is also a relationship here with Cohen’s (1985)
conceptualisation of community, where ‘members of a group have (a) something in
common with each other, which (b) distinguishes them in a significant way from the
members of other putative groups’ (p. 12). And community is where one learns and
continues to practise how to be social: where one acquires culture, that is, a
knowledge and experience of the symbols (typifications and social recipes) which
will equip an individual to be social.

Participants, particularly undergraduates, identified with others who shared a similar
world view. As intercultural communication was problematic for most participants,
the emergence of a Malaysian community, where there was shared Confucian
heritage background and opportunity for student bonding, provided a context for
negotiating the purpose of their sojourn: the attainment of a degree. Further, the
community provided learning and social support. Similarly, the existence of the
Smithfield community was an example of this same-culture identification, where
there was shared knowledge and experience of culture.

By contrast, the Chinese participants were more resourceful and demonstrated
greater independence from the Chinese community. It provided assistance for daily
life rather than existing as a key source for intracultural communication and social
interaction. Chinese participants observed that within this community they were
beginning to construct much looser relationships and interpersonal communication
patterns with other Chinese members than they would have in China as a result of
their stay in New Zealand.
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The difficulty participants experienced in establishing communities that included
those from the host culture further created and maintained cultural difference,
especially within the learning environment. Participants found greater acceptance in
communities such as church, or in friendships with other New Zealanders beyond
the University (although such friendships for most participants were rare).
Homestay communities sometimes heightened intercultural contact (as with PS’s
experience), and sometimes diminished it (as with MC’s and YR’s initial
experiences).

Community also provides a marker of cultural identity through the concept of
boundary. Cohen (1985) defined boundary as the beginning and end of a
community. Boundary marks belonging to the community, and provides people
with a referent for their personal identities which they can then express in social life.
For example, WK’s desire to cross the boundary from his Smithfield group into the
host culture, in his desire for further intercultural contact, marked the importance of
this feature of community. It also created a dilemma for WK because he did not
want to be seen by his Smithfield group members to be showing a preference for
communication or identification with the cultural other over them. By contrast, the
reluctance of SY and FX and, to some extent, YR and LJ to identify with their
community resulted in their distancing themselves from their first culture
community.

Philipsen (1990) made the point that when people from diverse communities try to
communicate with each other, they bring to the communication encounter different
typifications and social recipes about what is appropriate and proper communicative
conduct. The typifications and social recipes that united the Malaysian participants
within their community were evident in the support they showed for one another in
the academic environment, in the need to establish trust in friendships, and in the
maintenance of such cultural practices as gossip and adherence to familial
expectations. By contrast, the participants’ inability to find common topics of
conversation with New Zealand students, both in the academic environment and in
the Halls of Residence, suggest that they did not share these typifications and
recipes, in what they considered to be proper communicative conduct.

In some instances, a common language provided an underlying unity for their
communities. Cohen (1985) concluded that through communication in a shared
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language individuals are able to affirm their shared identity and, thus, establish a
common basis for meaning and actions.  Philipsen (1990) labelled this sense
making process a how to act, either when with those who share the identity, or
when dealing with others who do not, as is the case in intercultural communication.
This important aspect of shared language has resonance with the participants’
experiences as they sought to make sense of the cultural other and the host culture
through intracultural communication within their communities. The participants’
often limited English language competence, together with their associated lack of
confidence in communicating in English, made intercultural communication
problematic and, hence, made crossing the boundary into the academic and social
communities of the host culture more difficult. Because SY was able to transcend
his own cultural notion of how fo act and reconstruct his cultural identity to conform
with that of his peers in the host culture, he became a more successful intercultural
interlocutor. )

The findings in this study suggest that shared cultural identity and shared
typifications and social recipes were at least as important in creating community as
shared language. For example, within the Malaysian community, participants
shared to varying degrees some of the following languages: Cantonese, Mandarin,
Hokkien, and English. By contrast, the Chinese participants, although they shared
Mandarin as their key language of communication, had a far less cohesive
community. Thus, while some degree of shared language played a role for these
participants in shaping communicative conduct and identification with a particular
community, the typifications and social recipes of these CHCs provided an
important underlying unity.

Values, cultural practices, and beliefs

Ward and Kennedy (1993) noted the importance of foregrounding the role of culture
of the sojourner in future research into international students. This study has
attempted to address this call by focusing on the elements upon which culture and
cultural identity are predicated: values, cultural practices, and beliefs. It was
concluded that all participants showed some reconstruction and renegotiation of
values, cultural practices, and beliefs as they sought to understand and accommodate
the host culture.
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Participants tended to reconstruct and renegotiate their values to their advantage,
complementing their own cultural values with what they regarded were positive New
Zealand values, and being more critical of their own values which denied freedom
and independence in choices for their future lives. For example, the Malaysian
participants who had chosen to return were faced with having to accommodate the
best of both worlds on their return to their first cultures: more time for leisure, less
emphasis on the material aspects of life and valuing independence, juxtaposed with
the need to maintain and respect the dominant Confucian familial values, and to
preserve harmony and face.

Participants showed less willingness to shed values concerning the family -- filial
respect, obedience, and responsibility -- and they generally eschewed their New
Zealand peers’ less reverential attitudes towards the family. They also noted that the
CHC virtue of showing modesty disadvantaged them in the learning environment as
they were seen to be less capable and knowledgeable than their New Zealand peers.

To conclude, understanding values, beliefs and cultural attitudes are important
because they are the building blocks of cultural identity formation. Further, they are
the source from which cultural differences often emerge. The extent of their
reconstruction and renegotiation, through intercultural communication, are important
steps in the outsider’s ability to identify with the host culture through a process of
third culture building.

Cultural identity change and third culture building

As individuals make important responses to the experiences they encounter during
the intercultural communication process, they begin to reconstruct and renegotiate
the beliefs, values, and cultural practices that underpin their cultural identity. A
major conclusion of this study was that, as participants experienced different intra-
and intercultural communication exchanges in a range of cultural contexts with other
New Zealanders in the host culture, they began to question some of their Confucian
values, cultural practices and beliefs and reconstruct and renegotiate them. These
changes in cultural identity resonate with Collier and Thomas’ (1988)
conceptualisation of identities as being fluid and negotiable, and formed, negotiated,
modified, confirmed and challenged through communication and contact with
others. In addition, they demonstrate a multiplicity of cultural identity constructions
(Belay, 1993).
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Further, the participants’ intercultural communication experiences demonstrated the
beginnings of third culture building (Casmir, 1993; Starosta, 1991) as they
accommodated differences in cultural knowledge with those in the host culture.
Starosta labelled this accommodation as the construction of a third realm. The
participants’ experiences in this study have indicated how the living traditions
underpinning their cultural identities have been reconstructed and renegotiated
through intercultural communication in the social environment with those in the host
culture. The model developed in Chapter two, grounded in Casmir’s and Starosta’s
conceptualisations of third culture building, illustrated this process. Thus, the
model contributes to knowledge of the relationship between culture, cultural identity
and communication. It enables a better understanding of the processes of cultural
identity reconstruction in intercultural communication and, thus, how culture and
cultural identity influence the experiences of cultural others as they communicate
with those in the host culture. ]

Casmir noted that third culture status proper is the fusion of ‘mutually developed
values, communication, and organizational systems’ resulting in an interdependence
of ‘new, effective, and mutually acceptable ways of benefiting from human
relationships (p. 407). However, it was not possible to ascertain the establishment
of the cultural patterns which might underlie a third culture proper, given its focus
and the duration of the study. Nor did the scope of the study permit exploration of
whether those in the host culture showed any fusion of the participants’ CHC values
which, according to Casmir (1993) and Starosta (1991), occur in the latter stages of
the third culture building process.

Importantly, however, the conclusions in the study supported the possibility of
multiple constructions of cultures beyond a third culture, for example, a fourth or
fifth culture, as participants sought mutually acceptable ways of social interaction
with cultural others in the host society. This was seen in the construction of a
Malaysian, a Chinese, and a CHC community within the host society. The
processes by which these communities emerged are akin to the third culture building
process. Thus, just as the participants constructed multiple identities, I suggested
that they also constructed other cultures within which these identities could reside.
All of these processes are underpinned by and constantly challenged through
intercultural communication, as the model illustrated.
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9.4 Methodological reflections and implications

Where the methodology is concerned, four areas emerge for further comment and
reflection. They are the application of the methodology, the relationship between the
researcher and the participants, participants’ views of the research process, and the
use of the computer software, Nud*ist. These four areas are now explored.

The applications of the methodology

Ethnography and the underlying principles of grounded theory were found to be
appropriate in uncovering the multiple realities that the participants socially
constructed in their lifeworlds within the context of the study. An understanding of
the social constructions of the everyday worlds of these participants evolved through
thick description (Geertz, 1973), and through a recognition and understanding of
meanings and significances (Shotter, 1992). This qualitative approach enabled the
richness and vitality of a particular cultural and social context to emerge. In
considering the ways in which the CHC students in this study reconstructed and
renegotiated their social realities, it has been possible to identify the complexities and
idiosyncrasies of the interactional, processual, contextual aspects of intercultural
communication, and their impact on communication, culture and cultural identity.
Because the study constituted an investigation of change over time, the qualitative
methodology applied was appropriate.

The thick description accounted for differences at both the individual and group
level, as well as permitting the emergence of commonalities across this group. It
also accounted for particular episodes that may have had resonance in the study.
That is, one mention by one participant may have significance; there was no
necessity for this episode to recur, to develop, or to be experienced by others. By
drawing on these emergent themes it was possible to identify the multiple realities of
participants within the data. Future research in intercultural communication needs to
include such thick description in order to better understand the complexities of the
individual lifeworlds of the participants of a particular cultural group as they
reconstruct and renegotiate their social realities in the host culture.
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The methodology sought to preserve, as much as possible, the voices of the
participants in their natural setting. In doing so, this study departed from Strauss
and Corbin’s (1990) interpretation of grounded theory where categories emerge as a
result of a rigorous coding process. Glaser (1992) later critiqued this process on the
grounds that the data were being forced to fit the categories, rather than being
allowed to emerge over the time of the study.

Future research in this area might also benefit from co-operative inquiry (Reason,
1988) where the participants share with the researcher in the authorship of the study.
Such an approach, through greater co-operation, would better ensure the inclusion
of all the participants’ voices and delimit the researcher’s position and power in the
representation of the text. However, this study, a doctoral thesis, precludes such
co-authorship.” Co-operative inquiry has importance for the data presented in
Chapter eight and, to a lesser extent, Chapters six and seven, which were derived
from the participants’ perceptions of their experiences during interviews and
discussions with them. Checking these perceptions against reality was, at times,
difficult. However, one step I took towards assessing the quality of the data was to
ask two of the participants to read the findings chapters (Chapters five to eight).
They did this, pointing out minor technical errors rather than misinterpretations of
participants’ realities. Thus, this ethnography is largely a report of the participants’
experiences and perceptions, as interpreted and represented by the researcher.
Future research in this area would benefit from greater representation of the
participants’ voices in the style of Reason’s co-operative inquiry.

Although the study was longitudinal, covering a period of 18 months, it was
impossible to capture all of the changes participants underwent in their constructions
of their social realities, and in their reconstruction and renegotiation of cultural
identity. Such changes are sometimes slow in forming, and require ongoing
investigation and evaluation over time in the research process. Thus, this study is
limited in this respect. A corollary to this limitation is that participants require time
to become conscious of and respond to understandings and awareness of these
changes. Further investigation that is more prolonged and that includes more
extensive time spent with participants may reveal deeper insights.

2 Co-authorship would not have been deemed appropriate by the Higher Degrees Committee of this
University.
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Thus, future research in intercultural communication would benefit from prolonged
immersion in the field, through the reflexivity of the researcher in the research
process, and through a preservation of thick description which accounts for each
individual’s story as it unfolds over time.

Researcher/participant relationships

A second aspect of the methodology concerns the relationship between the
researcher and the participants. = The graduates were appreciative of the
communication that occurred between them and me. LJ gained confidence in his
communication style: ‘I am more confident about the way I am doing it
[communicating] . . . I'm doing the more open way’ (LJ). He explained that he
could better understand why he came here. Similarly, SX became more reflective
about how his communication experiences were impacting upon his personhood.
All the graduates acknowledged a better understanding and knowledge of
communication styles and cultural difference in relation to their communication
experiences with New Zealanders. YR acknowledged that from the research process
she realised that she had changed. SX appreciated being taken beyond the usual
international student mode, regarding this process as valuable. He compared
himself with other international students who ‘just study their lessons and then
relax’ (SX).

The undergraduates also expressed their appreciation of this relationship. MC
thanked me for my kindness: ‘Always take care of me, always ask me what
happened in the School. I think I need this kind of person always’ (MC). AS was
appreciative of the chance to have a conversation in English as she did not have this
opportunity elsewhere. For FO, I was his only point of contact with a New
Zealander, and mine was the only home he came to during his two years of study
here.

From a practical perspective, two of the graduates explained initially that they were
interested in participating in the study to learn about the research method which
might be helpful to them in their own study. For example, YR found the process of
interviewing useful for her own research, and LJ found my reflective comments on
the PhD process informative since he was considering undertaking doctoral

research.
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Thus, the relationship they experienced with me enabled them to better understand
and reflect upon their intercultural communication experience in New Zealand, to
have extended conversations in English, to develop a rapport with a New Zealander
and, in the case of two of the graduates, to learn more about doing research.

A further aspect of their relationship with the researcher concerned the nature of
trust. At the outset to Chapter six participants discussed the importance they placed
on establishing trust in their interpersonal relationships with those from their culture,
from other CHCs, or from the host culture. This need to develop trust also extended
to me. For example, WK indicated towards the end of the data collection period that
I should place more emphasis on what he said once the study was under way rather
than at the outset, particularly during the pilot study, since he was guarded in his
comments at this point. YR noted that, well into the research period, she was able to
phone me for advice and information, which she explained was a sign of her trust in
our relationship. Participants manifested this relationship of trust in requesting me
to be a referee for job applications (YR), to provide a character testimonial (SY), and
be a witness at KZ’s wedding. Such roles were indicative of their willingnes's to
trust the researcher and, therefore, to perform the role of reliable cultural informant
in ethnographic enquiry. However, there was a failure to extend the relationship of
trust between participant and researcher with at least one of the participants. 1 felt
that the relationship was limited to that of public face, thereby limiting the richness
of the data that emerged.

A consequence of the participant/researcher relationships was that, to some extent, I
also prompted their interest in having intercultural communication experiences by
asking them about these issues. Had I not, they might have continued with their
student experience here, giving little thought to their intercultural communication
with others. The disadvantage, then, of this participatory research is that, to some
extent, my probing may have helped to shape, not what to think, but what to think
about, by making them conscious of what was happening to them in their
intercultural communication and interaction. Others saw the research as
advantageous in that they had not thought about these issues prior to participation in
the study and now found it interesting to do so. And yet, in other ways, their
participation in my research did not dramatically influence the outcome of their
experience in the host community. For example, FO, although he often told me
throughout the study that he wanted to have some New Zealand friends, ended his
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time here more entrenched than ever within his Smithfield group, and AS spent her
spare time among her CHC friends, including her Malaysian boyfriend.

The positive rewards derived from the researcher/participant relationship helped to
sustain the data collection process which was at times, intense, exhausting, and
arduous. Thus, future researchers using such methodology need to account for the
intensely personal nature of this approach, both for the researcher and participants,
and the impact of this relationship on the findings of their study.

Participants’ views of the research process

Participants also expressed views about the research process itself.  The
methodology also served an instrumental purpose for the participants who were not
just subjects of the research process, but key players within it. For example, LJ was
surprised that he should have such a participatory role in the research process. Even
undergraduates expressed an expectation of passivity. At the end of the study they
expressed surprise that they would be involved in such extended and in-depth
interviews and reflection, or that they would be the subjects of such extended
observation and on-going meetings, in short, that they would provide the thrust and
substance for the study itself. This was manifested in its most extreme form in MC
avoiding initial meetings with me because she felt she had nothing to contribute to
this research process. She later learned that her view was false.

The use of Nud*ist

The computer software, Nud*ist, used to categorise the data into emergent themes
and categories, proved invaluable as a means of managing the thick description
emerging from the study, and as a method of handling, storing, and arranging a
large amount of data. However, the ability of Nud*ist to apply word searches and
juxtapose themes proved less useful as such conceptual decisions needed to be made
by the researcher in light of the emergent data. While the pictorial form of a tree
diagram was useful in illustrating the structure and in shaping the emergent data, the
program was unable to represent the complete tree on the screen. Thus, a manual
representation was required instead. A further shortcoming concerned the inability
of Nud*ist to cut and paste data once it had been indexed to a category. Nud*ist
needs to be further refined to address these limitations in the management and
handling of data in interpretive inquiry.
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9.5 Directions for further research

The scope of this study addressed the intercultural communication experiences of
CHC students in a host university in New Zealand. There remain many unanswered
and unaddressed questions for further research.

Further and more in-depth longitudinal studies of the intercultural communication
experiences of CHC students within the learning environment and the larger society
would enrich the understanding already arrived at in this study. In the case of
permanent resident students, further points of focus could include long term
adjustment and belonging to the host society and employment opportunities. These
studies need to account for the interactive, cultural, processual and dynamic nature
of intercultural communication encounters (Collier and Thomas, 1988; Gudykunst,
1983; Hall, 1992; Kim and Gudykunst, 1988). -

There is also a need for research that focuses on the voices of those in the host
culture, the constructions of New Zealand students’ intercultural communication
experiences with CHC students, as well as those in society with whom these CHC
students interact.

Where cultural identity construction is concerned, there is a need for an
understanding of the extent to which people in the host culture reconstruct their
cultural identity to accommodate people from Confucian heritage cultures in
intercultural communication. This would enable a better understanding of their role
and contribution in the third culture building process. Further, there is a need to
establish the extent to which CHC sojourners reconstruct their cultural identity
through communication upon return to their own cultures.

Deeper exploration of the culture building process of sojourners and permanent
resident CHC students in the host society is required and, more particularly, how the
process influences, and is influenced by intercultural communication. Culture
building research also needs to address co-culture building with those in the host
culture, or within other cultures within the host society. Finally, there is scope for
investigation of multiple culture building by both CHC people and New Zealanders,
and the extent to which cultural identities are reconstructed within them.
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Conclusion to the study

In developing this study I expected to find evidence of the participants engaging in a
range of intercultural communication experiences on campus and within the host
culture which would lead to a reconstruction and renegotiation of their social realities
in their everyday lifeworlds. This has happened to some extent. However, these
experiences have also been circumscribed by other important events in their lives, in
particular, coping with academic study. In addition, for the undergraduates in their
early twenties, the experience has also included issues of maturity in forming life
partnerships and, for the graduates, it has also included managing family life. Thus,
in these respects, their first culture lives have been extended into the host
environment, albeit under the influence of another culture, resulting in degrees of
reconstruction and renegotiation of cultural identity and the experiencing of a
multiplicity of identities as they engaged in a variety of intercultural communication
encounters in a range of (inter)cultural contexts.

The study has focused on providing a detailed and personal view, from the
perspectives of the participants and researcher, as they adjusted to and
accommodated the learning and social environments through their intra- and
intercultural communication experiences. In doing so, it has contributed to research
and practice in the following ways.

First, it has attempted to respond to calls for studies in intercultural communication
which are longitudinal and contextual, grounded in the experiences of the
participants themselves, thus exploring the interactive, cultural, processual and
dynamic nature of intercultural communication encounters. It has also focused on
the development of intercultural communication across a range of cultural contexts
by addressing the living traditions (Shotter, 1992) of the cultural other in
intercultural communication.

Second, it has provided a unique account and longitudinal monitoring of the
experiences of the participants in the New Zealand culture, and the reconstructions
and renegotiations they have undergone with respect to their Confucian heritage. In
doing so it has made an important contribution to intercultural study by providing
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‘an idea of the range of possibilities for being human in different but productive
ways’ (Cronen, Chen and Pearce, 1988).

Third, it has informed intercultural communication theory by generating data which
provide further empirical evidence of the complex interaction residing in intercultural
communication between those from Confucian heritage and western cultures, and
the processes which emerge from this interaction. It has also generated a further
perspective on cultural identity change and third culture building.

Fourth, it has contributed to the field of qualitative research methodology in
intercultural communication through the use of a combination of ethnographic and
grounded theory techniques which have been employed rarely in this field, and
through a discussion of the methodological problems and issues.

Further, the study has made a contribution to the growing field of international
education at a time in which educational institutions grapple with the issues and
dilemmas arising from increasing numbers of international fee paying and permanent
resident student enrolments. Specifically, it has contributed to an understanding of
what it means to be a CHC student in a western culture, and the impact of this
experience on everyday life in the host culture. Furthermore, it has provided a
starting point for further investigation into issues of intercultural communication
among such students and their host culture, and the associated issues of cultural
identity change, belonging, permanent residency, and third culture building. Such a
study is both timely and important as the New Zealand government, in keeping with
other western nations, seeks to upgrade its knowledge industry in order to remain
competitive in the spread of globalisation and in order to remain an attractive
destination to those in developing countries who wish to invest in education in a

western context.

And finally, it has generated data which could be of use in educational institutions
among teachers, students, administrators and international student support staff as
they seek to promote the internationalisation of education, and in government and
private agencies which promote international education in other countries. It also
provides data which could be useful in the study of intercultural communication in
other contexts, particularly as New Zealand expands its contacts with Asia through
commerce, tourism, migration, and educational exchanges.
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In accordance with the concept of theory as a process which is grounded in human
experience, the purpose of the study was not to provide a definitive account of all
that occurred in the participants’ experiences as students, but rather to provide a
perspective on, and insights into, their intercultural communication experiences.
Such a process allows for further refinement and development. Other accounts of
other CHC and international students remain to be written, as do further accounts of
the intercultural communication experiences of those participants who have remained
in New Zealand, and the impact of the sojourn on those participants who have
already returned, or soon will be returning to their first cultures. Meanwhile, these
present accounts have provided an important insight into the lifeworlds of the
participants as they reconstructed and renegotiated their everyday realities in the host

culture.
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Appendix A

The research contract

Research project: Ethnic Chinese students - their experiences
in the School of Management Studies

Research agreement

The purpose of this research agreement is to make sure that everyone involved in this project is
informed about the purpose of the research, and the rights of participants to confidentiality and
control over their involvement.

The research is being carried out as part of a Doctor of Philosophy degree. This means that it
will be written up as a final thesis report, as well as in the form of various articles both before
and after the thesis is completed. It is also likely that I will present conference papers and carry
out other public presentations drawing on my research. This agreement covers storage and
access to tapes, confidentiality and publication.

Storage and access

I agree that the tape recordings of all interviews will be held at the University of Waikato
archive. Only the researcher, direct supervisors, and the interviewee may have access to the
recording of my interview.

Publication

I understand that extracts of interviews may be quoted in published work, but that anonymity
of all participants will be safeguarded, and I will be informed about eventual publication.

Feedback and information to participants

The researcher will supply: ,

* general information about the research project;

* any further information about the research project that participants are interested in, as
long as this does not breach confidentiality or anonymity for other participants;
a summary of research findings when the project is completed; and
notification about the thesis when it is published.

Amendments to the agreement or any other conditions for participating in the research:

Signed
1.Participant........cciiieiicriccceneececerennnnencereneecennences Date...ccceeeieencnnnccnnnens
2.Researcher.........ccccciuiirnencciinenncccerenecnenncennnecsenes Date...ccccoveeerenenes
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/é.ﬁ»&ﬁ;aﬁiw#'/n Jee ﬂgla«fi é.wﬁi::q{
ket JMFX7M¢ ﬁwrz,zm,
o“ij/Jsf Wk ;JZ.LJ'MJMW N
: awbr?e/ Fregnlly by Mihde. Hod 45 frocide
MJ«/M-&.EW{(:& JM/W-& Fum .
"‘(““‘{Mﬂ’""ﬂ“’“‘i"’“"”j”?’“‘ﬁ“ i cussien. :
’&“M""Mﬂ?&w&fw7 %‘F

&
9805 5% _ Gurs & It schussled o ffrmﬁ/a/,m{,wd.‘;w"
B A e A B S SO
Yo wid 1] ot bk L oy it vty a5 i
— o sy g S dod Bk b sty [

APl

Bobon (el dus) Saiossibi/gy
- et duy Py ant By 8 poumbibion Godoy” by Pt - - ot s Gl
*‘/J(W,m‘lw, MM(#!?‘M‘MWM So will ask 75
28+ wertunds. WLJ.&'o Wla-ym@m " NQ‘MWM
from Wi Boclocy by 4Bl pites i e
- lodir § drectws s Sotke il daguadion i G ~

. %,MMJ'I{IM
FE aat dnch, dedut foricifoli - ot &t ey G ddver g
| Mj _ &/J“;m/ar \cand

- ) - 3 ashud ur o)’ Hhig
“S12 dlinid, -8 b or Qi alids - Chock o Michde P o . A ok 51%

b (odmed 4ed < Y daslidt fal amly
WYW%M B e Afm/h il « donlinats . "

ety e, L) hed pellr Grse. o
ﬁ.ﬁm.r«.Muﬁ!m«g.>s¢@. A
(K k) ¥ 4 Sbamse - Endis wd,m:ymz(/
b fon ashidl Exa Quuslon’. F ted b araws
W“@'L\anﬂ dhe Mvww@ K dind Bk
Mv&M,‘lﬂf’.aMmmem&#Lj}
Mdde blfed s
,;fMWMsA.a{ymMMMW/
does S5 reod | 4t T T Ao mmdd for His fresgts

o

382



Appendix C
A sample from the researcher’s diary:

Issues concerning field work
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Appendix D

Three interview protocols

First Interview (May-June 1996)

Pre-interview discussion points

Diary

E-mail - get addresses, maintain weekly dialogue

Lunch (from time to time after Easter. I will be more active with participants, ie.
attending classes etc, in last three weeks of semester - weeks 10,11, and 12)

Open-door policy

Research contracts

Interview
1. Biodata follow-up -
2. Previous learning environment

Leave this until the end. Do only if there is time.

Describe the teaching/learning environment you experienced during your education in your own
country (ie. tertiary for grads, secondary for undergrads). Describe:
e lectures
tutorials
assignments (what assignments did you have to do)
examinations (how long? what format?)
discussions with students (in and out of class) communication behaviour
discussions with teachers (in and out of class) communication behaviour
any other methods of teaching/learning?

3. Perceptions about being a student in New Zealand (before coming)

What perceptions did you have of:

NZ students (eg. attitudes to learning, learning styles, values, behaviour, social life)
lecturers (eg.attitudes to students, expectations, teaching styles)

the learning environment (eg. lectures, tutorials, assessment, students/lecturer discussions)
the way of life in New Zealand

Have these perceptions been confirmed/refuted or challenged?

4. Describe your first experiences in the SMS. (What is a significant memory for you?
Describe it.)

NB. For graduates it may be either from when they began their diploma or MMS.

5. SMS learning environment (provide context ie. you have been attending classes in the
SMS for nearly five weeks now)

Tell me a story about each of the following:
a lecture

a tutorial

a discussion with a staff member

a discussion with a New Zealand student
a written assignment

a presentation
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(Informants may prefer to speak generally about these topics eg. how they find each of these
topics, or what experiences they had had with these topics)

Describe what networks you have developed to help you with your learning
6. Social life

Tell me the ways in which you socialise in your spare time?
Describe your friendship network(s). In what ways are they important?
Tell me about some experiences you have had with local New Zealand students. What
have you learned from them?
e Have there been any moments when you have come across different ways of behaving or
thinking? Describe a significant experience.
Consider here cultural elements such as values, norms, beliefs. See Geertz and Collier and
Thomas 'the relations between persons and the narratives which they display in cultural
comunication'.

7. Key words

Describe the moment when you have had this feeling the most. (What happened? How did you
feel? What did you do? Who was involved? What did you say? etc.)

On the light side

o  Happiness

Success (or illumination)
Friendship

Approval

On the dark side
Confusion
Disapproval
Fear
Loneliness
Helplessness

8. Anything else you would like to tell me about?

Second interview (October-November)

Ask about:

Timetables

Research agreements

Diaries

At the outset - open question

Is there anything you would like to ask me or tell me about? Something bothering you, or
that you find confusing, or you're too afraid to ask anyone about. Anything at all? About
anything?

How are you thinking/feeling about yourself?

Are you feeling any different now to when you first came? Explain.

How is it all going at the SMS, and with your social life?

Keith's question

What expectations did you have when you first started here? What degree of success? Did you
imagine failure? (If so, why?) Are you meeting your goal(s)?
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School

a) Courses
Which course(s) have you found the most difficult? Why?
Which have you enjoyed the most? Why?

b) Lectures’

e How do you feel about being in large lecture theatres (undergrads)? Or in a small group
lecture (post-grads)?

e  Teaching styles and equipment: OHTs; handouts of powerpoint presentations; handbooks;
using L drive?
Listening span over 50 minutes?
Comprehension?
Concentration? (Are you selective? What helps you to concentrate?)

¢) NZ material

e How do manage with the examples drawn from NZ society which lecturers/tutors and
students use in class (eg. examples from the political, social, economic environment;
cultural symbols and references)? How do you respond to this?
How much of this do you understand?
Do you read the newspapers, watch television news, or listen to the radio, to follow what
is happening in NZ? Discuss your impressions.

d) Being an independent thinker and learner
One (graduate) student described how lecturers teach in the SMS:
[The lecturer] just [gives] concepts or just the whole idea, not the contents in
detail, so you can think about it. And of course you must read a lot of books
after class (LJ).
What is your response to/experience of this situation?
Are you becoming better at operating in a critical environment (eg. have you begun to ask
more questions in class, engage in discussion or debate, challenge other students and
lecturers)?
e Do you think you have become more independent in your thinking and learning? In you
essay writing? In what ways?
e Have you become more critical or analytical?

e) Exams

Describe your experience with exams.

Preparation; usefulness of lecture notes, handouts, textbooks, readings; independent study;
using previous exam papers; the exam experience itself.

f) Language

e Have you noticed improvements in your language proficiency (eg. reading comprehension,
listening comprehension, writing, ability to discuss in class, social English)?

e How has your English proficiency enhanced/impeded your communication with others?

Lecturers/tutors (story telling)

e Choose a lecturer/tutor with whom you interacted the most? Provide a reason for your
choice. Describe your relationship/experience with this person. Relate an incident/
scenario/discussion that you had with this person. What was interesting or significant
about it? What did you learn from it?

e  Lecturer/tutor feedback? Is it what you need? Is it enough? Do you understand what
lecturers/tutors tell you?

e How do you think the lecturers/tutors see you (ie what do they think about you)? Any
changes over the year?

New Zealand students (story telling)

e Describe your experiences of working with NZ students in class (eg. group work,
presentations)?
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e Describe a significant or memorable experience you have had with an NZ student. What
happened? What was interesting or significant about it? What did you learn from this
experience?

e How do you think the NZ students see you(ie what do they think of you, or of your ethnic
group, ie Chinese)? Any changes over the year?

e Do you feel that you are being treated differently (by NZ students, lecturers, administrators
in the School) from other students (eg. NZ or mature students) because you are an
international/PR student, or ethnic Chinese?

Learning networks

e Who is your key source of help? Discuss.
e Describe how you have used any of the following, and explain their usefulness to you in
helping you to adapt to/cope with the learning environment:
friends (which cultures?)
SHOP
MIST
international student tutorials, drop-in and advice clinics
lecturers and tutors (both during and outside of office hours - what are their reactions to
your requests for help? Any surprises?)
advisors in the School
me
ISO -
TLDU
e Have you noticed any changes in your coping strategies (this year).
e  Describe an experience you had with the following:
an essay
a presentation
atest
(Describe in terms of people involved, the interactions and discussions which took place, any
difficulties or differences you encountered. What did you learn from the experience?)

Next section - Questions relating to intercultural communication outside of the School- what
happens when two different culture systems interface?

Social networks

What time in the day do you study? What about at weekends?

When do you socialise during the week? At weekends? Who with?

What activities do you do as part of time spent socialising?

Who is your best friend here? From what culture? Explain how this person is important

to you.

Who are your other friends? Explain how they are important to you.

e Do you have any New Zealand friends? Describe these friendships? What do you like
about them? What do you dislike?

e Have you had any housing changes? What have you learned (about New Zealanders and life
in NZ) from these different living experiences?

e  Who are you neighbours (in the halls of residence, or next to where you live)? What
differences do you notice about their ways of living?

e Do you belong to a community? Describe it? How does it compare with your
understanding of a New Zealand community (ie. what are the similarities and differences
between the two)? Do you feel a part of the New Zealand community (ie. do you have any
sense of belonging, do you share some of its values, beliefs, traditions). Or do you feel
different? Explain

e Do you feel part of the SMS community? Do you sometimes have feelings of being an

outsider within the SMS? What about in the community outside of the SMS?

Cultural practices
e These are some of the behaviours of NZ students which research participants noticed as

being different. Explain your thoughts and feelings about these attitudes:
respect for parents
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respect for teachers

drinking

attitudes towards study

attitudes to sex/dating ("'too open-minded")

e Have you noticed any other behaviours you can add to this list? (eg. social etiquette such as
eating; ways of speaking, ways in which males and females interact or treat each other ie.
gender issues)?

e What have you learned about the way New Zealanders behave:

in the School?
in your living and social environments?

e Which behaviours do you approve of? Disapprove of? Explain why?

e Have you changed any previous ideas you had about these people?

Have you changed any of your ways of behaving or speaking as a result of being here?
(Give examples, eg. the way you address lecturers).

Key words

What feelings, situations, experiences do these words suggest? Describe what happened, how
you reacted and felt, who was involved, what was said, etc.

Stress/anxiety

Helplessness

Impatience

Sadness

Isolation

Happiness

Hypothetical situation

If you went back to your country and your friends asked you to tell them what your life was
like (i) in the SMS, (ii) in NZ, what would you tell them?

A way ahead - Help me!

In the next weeks I would like to be a (participant) observer in your social life outside of the
School. In what ways could I share some of your experiences with you of your life here? (ie.
What would you feel comfortable with?)

Third interview (June-July 1997)

1. Have you noticed any improvements in your ability to communicate with other New
Zealanders? For example, have you found it easier to have discussions with lecturers,
speak up in class, talk to New Zealand classmates, or talk to New Zealanders outside of
the School? What were some of these conversations, eg. who said what?

2. Have you developed any further friendships since I last interviewed you, eg. with those
from the same culture, other international students, other NZ students, other NZers?
How have these friendships helped you with your study and your social life here?

3. Do you want to have intercultural experiences with New Zealanders? What are the
difficulties associated with these experiences? What are the advantages? What have you
learned about life in NZ from these experiences?

4, Have you had any housing changes? What have you learned (about New Zealanders and
life in NZ) from these different living experiences?

5. Do you belong to a community? Describe it? How does it compare with your
understanding of a New Zealand community (ie. what are the similarities and differences
between the two)? Do you feel a part of the New Zealand community (ie. do you have
any sense of belonging, do you share some of its values, beliefs, traditions). Or do you
feel different?
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

Do you feel part of the School community? Do you sometimes have feelings of being
an outsider within the School?

Have you noticed any situations where New Zealanders think differently from you in the
School and University? Outside of the University? Talk about them.

Is there any part of your culture which you think disadvatages you, or makes you feel
different, here (at the University, in New Zealand)?

Have you had to change in any way to fit in here, to survive here, eg. ways of behaving
or speaking?

What have you had to give up to study here? (Materially, of your culture, of yourself?)

To what extent do you want to become part of/lknow about NZ culture? What steps do
you take to achieve these aims?

‘What part(s) of your culture do you now value as a result of being a student here?

Can you describe what New Zealand culture is? How does it compare with yours? What
cultural practices have you adopted to fit in here? What cultural practices from your own
culture have you maintained here?

Can you describe how New Zealanders talk, that is, what is their style of
communication, ie. what do they talk about? How do they talk? Do you have any
difficulties in communicating with New Zealanders? Have you adopted any of their ways
of talking in order to fit in?

‘What do you think are the values of New Zealand students (or New Zealanders)? How do
they differ from yours? Do you think that you have changed any of your values as a
result of your interactions with New Zealand students (or New Zealanders)? What values
(from your own culture) have you kept?

Consider the time you have been in New Zealand, eg. arrival, everyday life, trips home,
and returning and resuming life in NZ or at the University. Do you feel that your
Chineseness, or your New Zealandness, has influenced the way you have thought or
behaved during these stages? For example, when do you feel very Chinese? When do
you feel like a New Zealander (if at all)? What things irritate(d), what things do(did) you
like, during each of these stages?

Have you noticed any changes in yourself, for example, your thinking, or behaviour,
since you first left home to come here? What circumstances have influenced how you
act(ed) or behave(d)?

What things do you value as a result of your experiences here? What things do you
value less as a result of your experiences here? (ie. what have you gained by being a
student here? Consider friendships, exposure to a new culture and a new way of
thinking, a new language and communication style, changes to yourself.)

If/when you went back to your country and your friends asked you to tell them what you
learned from your intercultural experience as a student here (i) in the School, (ii) in NZ,
what would (did) you tell them?

If you have returned home since being a student here, what impact did your return to
your own culture have on you? What did you learn about yourself, eg. about what you
value, how you think, how you behave? Do you feel you now no longer fully belong in
your own culture?

Do you think you have developed another set of cultural values, another identity as a

result of living in New Zealand as a student? What are the components of (i) this
culture, (ii) this identity?
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The research process (Please be honest and open)

a) At the outset

22.

23.

What expectations did you have about being a research participant at the beginning of the
research period? Have your expectations been met? Or have other things happened?

Describe how you saw the role of the researcher, eg. what effect (if any) did differences in
age, gender, culture, language, and professional role make?

b) During the research period

24.

25.

26.

217.

28.

How did you feel about my presence during classes? Out of classes? In the company of
your friends?

Did you feel you behaved differently in my presence? (eg. "concentrate harder, show
respect because I am older" as one student said.)

How did you feel about the idea of an interview? In reality, what were the interviews
like for you?

Did you want to know more about what I was thinking or doing?

Did you feel involved in the research process? Describe your attitudes and feelings about
the research.

c) Overview

29.

30.
31.
32.

What do you like about being a research participant? What do you dislike? Do you
regret that you agreed to participate?

Is there anything you would like to tell me about this process?

What have you learned about yourself from this research process?

What have you learned from me (about being a student in the SMS, about living in

Nz)?
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Appendix E

A sample of the researcher’s index tree
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Addendum

This addendum has been added in order to clarify a question that arose in the oral
examination of the thesis. The discussion concerns the existence of a power relationship
between the researcher and the participants which may have impacted upon the outcomes

presented in the findings and conclusions.

It is important to acknowledge that, as a doctoral student (with my own office and
computer) and as an adviser to some of the participants, I held a position of authority and,
therefore, this position could possibly influence the answers participants gave to my
questions. These perceived status differences were present throughout the data collection

period. Thus, I had to try to overcome the barriers these differences presented.

One way of approaching these differences in status was to establish trust and rapport with
the participants. (This issue is discussed in the report in Chapter 6.1.) I did this by
meeting them outside of observation settings, and inviting them to my home. Examples
of my success in establishing trust and rapport are evidence in the following situations:

e Permanent resident students, such as FX and LJ (for whom I was not an official
adviser), sought help from me about how to critique literature;

e YR shared her pleasures (gaining permanent residence) and pains (frustration at
sacrificing her status in China as a revered lecturer in order to be a student again)
with me;

e WK confessed that, initially, he’d regretted getting involved in the study, but later
was quite happy about contributing; and

e WK, towards the end of the study, said that I should not place too much emphasis
on the accuracy of his discussions with me at the outset as he was not entirely

trusting of me in the researcher role then.



In fact, the depth of the participants’ revelations about their experiences and feelings, as
exemplified in their voices in the latter stages of the report, are evidence of the degree to

which they were prepared to reveal their experiences to me.

Although I constantly clarified my role as researcher to the participants throughout, they
may still have felt some obligation to participate in the research. Ways in which I
attempted to clarify my role were in the research process itself. For example, I explained
why I was observing and interviewing them, and why I was meeting up with them and
wanted to know more about them and their lives beyond the school. However, one
participant demonstrated his confusion over my dual role as adviser and researcher. SY
thought that advisers researched international students (p. 191). Further, I was rarely
visited by the international students in my adviser group who were not participants in my

study.

In spite of the existence of perceived power differences between researcher and
participants, as this study exemplifies, it is not uncommon for researchers to hold some
position within the structure of the organisation they are researching. What is important
is that participants are made aware of the researcher’s position, and that the associated
biases are acknowledged in the research setting. (This was my intention in raising this

point on p. 258.)

In conclusion, as reported in the thesis, there are multiple indications that the participants
were willing to comply and went beyond providing me with the right answers. Ibelieve
the efforts I went to in developing trust and rapport, in clarifying the researcher/adviser
role, and in the many ways in which participants came to me for support and advice are
all ample evidence that power did not unduly influence the findings. However, the role
of power in the researcher/participant relationship can never be fully known; it is
important that this position is recognised, and readers may want to take this into account

when reading the findings and evaluating my conclusions.

Prue Holmes
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