














in the development of the books, implementing
them into the school, involving the rest of Sam'’s
class, and the teaching staff using them as a form
of assessment and linking them to curriculum work
at school. Some of the outcomes for Sam from the
use of the Hero Stories books include a decrease
in his challenging behaviour over a range of areas
and developing the ability to be able to come up
with his own solutions for some stressful situations.
Sam is able to think about and discuss stories in
context, outside the reading of the story and apply
this to real situations.

“They help him to visually find ways of
coping with situations in a calm time so
that when a stressful situation arises he can
visually reinforce how to cope with the
problem.” (Parent)

Sam’s mother maintains that Sam’s input into
the development of the Hero Stories books has
been critical to their success as he has a sense of
ownership of the content. She believes that it is
very important the books must be for fun, as well
as formal learning.

CONCLUSION

Sam’s Hero Stories books began through a
partntership between Sam’s mum and the IHC
Behavioural Support team to help Sam learn some
coping strategies. As the books evolved, Sam had
an increasingly active role in shaping them, taking
ownership of their construction. Sam’s books
were gradually implemented into his school and
his teachers were able to integrate them into his
class work. It is evident that Hero Stories have
been successful well beyond the original concept.
These stories have supported Sam’s inclusion in
the school and his local community. They have
enhanced Sam’s learning opportunities, and
enabled him to take an active role in coping with
difficult situations. Hero Stories are focused on
the child in the story being in control and learning
alternative coping strategies. They are based on
the notion that the child becomes the hero by
being able to develop self-control in challenging
situations, gaining both a sense of achievement
and the ability to take control of their behaviour,
enabling them to navigate their way through the
complexities of the world as a competent and
capable learner.
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