








him were for the hero book. His brother knew they 
were 'for a project' but did not fully understand 
what it was. Sam's mother felt it was hard to put 
them in this situation, but she believed the photos 
needed to be taken in a meaningful context. 
However, she had to take into account the risk of 
placing Sam's brother in an unsafe situation for a 
very short time whilst they were taken. The images 
in this book are of Sam and his brother playing 
side by side, and at times sharing some Lego with 
each other. It follows the same sequence as the 
other books, and the text is centred on Sam and hi s 
brother playing together, with Sam feeling proud 
because he was able to take control of his feelings 
in this situation; he is keeping both himself, and hi s 
brother safe. 

Sam's mother said that she could see that Sam 
could not understand certain aspects of play. For 
example, if someone came into the hut to join 
in his play and he wasn't finished what he was 
doing, he thought it was all ruined. However, she 
said you could explain to Sam that the play could 
still carryon, that they could both be safe, that 
Sam could still have his toys and his play would 
still remain his. The Hero Story books helped Sam 
to understand this. Sam's mother found herself 
looking for other situations where the Hero Story 
books could be used, but she was always mindful 
of the importance of not exploiting personal 
privacy issues when creating them. 

DEVELOPING THE HERO STORIES BOOKS 
FURTHER 

As further books were developed, Sam began to 
express his own feelings and ideas in them. Sam's 
mother has described the process of creating a 
book with Sam to try and help him to understand 
that other children had special things that were 
just like his. At the time, Sam was having difficulty 
when he saw children at school with toys the same 
as his ones at home, and would often end up in 
conflict with another child, believing the toy was 
his. At times he would go into other children's 
school bags and take their toys out and bring them 
home. 

"He didn't have the understanding that 
other people had special things. He knew 
he had special things, but not that other 
people had special things too, and they 
were going to be hurt or upset when they 
lost them or when he took them home." 
(Parent) 

This book was called 'My Special Things'. 

"I basically chose and set up the kids 
at school with their special things and 
he took the photos, because he loves 
taking photos and it's something he can 
participate in." (Parent) 
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Sam's mother wrote the captions 'I'm Harry' and 
'Hello my name is Fred' for the story, and she was 
going to use thought bubbles expressing feelings 
in them. When she and Sam read the book that 
night using just the photos and the introductions, it 
created a lot of discussion between them. 

"And he would come up with his own 
ideas; 'oh did you know that's Fred's 
special toy and he probably feels sad. I'd 
feel sad if I lost mine'. So he could actually 
put his thoughts and feelings into it." 
(Parent) 

She says the impact of this book was huge: 

"He doesn't take other peoples things any 
more and he has an understanding of other 
people's belongings, and that was only 
after one reading but we still looked at the 
pictures sometimes. He loved the pictures 
and was probably just as happy looking at 
the pictures; he could see how proud these 
people were of their toys and how happy 
they were that they have their own toys." 
(Parent) 

THE HERO STORIES PROCESS 

Sam's Hero Stories books were not used when 
he was stressed or in a crisis situation. They were 
kept in the book box in the lounge, along with the 
family's other reading books and read at different 
times during the evenings or weekends. The stories 
were not read in any strict order or sequence and 
the aim was that they would become a part of the 
daily household routines. 

"They weren't a routine, like at 5 o'clock 
we are going to read the, or before dinner, 
they were just going to be around and 
were picked up if there was spare time, we 
would just slot them in." (Parent) 

Some times Sam's mother read the stories just to 
Sam, and at times she read them when Sam and 
his brother were together. 

The notion of progress has emerged as the books 
have become more complex and as Sam has 
had more input into their development. His 
mother says that progress can be measured by 
the positive changes in Sam's behaviour and his 
ability to transfer a concept from a book into 
another situation. She feels Sam has grown in 
confidence and has increased his literacy and 
problem-solving skills since the books were first 
implemented. Sam was able to use the scanner 
and computer at school, and has become very 
skilled at developing his own stories. He has taken 
control of his own learning. Sam has been able to 
develop self-regulation skills, and apply them in 
different situations with the help of his Hero Stories 
books. The progress over time with Hero Stories 
has included Sam becoming much more involved 
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in the development of the books, implementing 
them into the school, involving the rest of Sam's 
class, and the teaching staff using them as a form 
of assessment and linking them to curriculum work 
at school. Some of the outcomes for Sam from the 
use of the Hero Stories books include a decrease 
in his challenging behaviour over a range of areas 
and developing the ability to be able to come up 
with his own solutions for some stressful situations. 
Sam is able to think about and discuss stories in 
context, outside the reading of the story and apply 
this to real situations. 

"They help him to visually find ways of 
coping with situations in a calm time so 
that when a stressful situation arises he can 
visually reinforce how to cope with the 
problem. II (Parent) 

Sam's mother maintains that Sam's input into 
the development of the Hero Stories books has 
been critical to their success as he has a sense of 
ownership of the content. She believes that it is 
very important the books must be for fun, as well 
as formal learning. 

CONClUSION 

Sam's Hero Stories books began through a 
partntership between Sam's mum and the IHC 
Behavioural Support team to help Sam learn some 
coping strategies. As the books evolved, Sam had 
an increasingly active role in shaping them, taking 
ownership of their construction. Sam's books 
were gradually implemented into his school and 
his teachers were able to integrate them into his 
class work. It is evident that Hero Stories have 
been successful well beyond the original concept. 
These stories have supported Sam's inclusion in 
the school and his local community. They have 
enhanced Sam's learning opportunities, and 
enabled him to take an active role in coping with 
difficult situations. Hero Stories are focused on 
the child in the story being in control and learning 
alternative coping strategies. They are based on 
the notion that the child becomes the hero by 
being able to develop self-control in challenging 
situations, gaining both a sense of achievement 
and the ability to take control of their behaviour, 
enabling them to navigate their way through the 
complexities of the world as a competent and 
capable learner. 
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